








ACADEMY GLOBAL CONFERENCES & JOURNALS 2025

CONFERENCE ID

FAREAST 4TH INTERNATIONAL CONFERENCE ON SOCIAL SCIENCES

DATE - PLACE
JUNE 20 - 22, 2025

SEOUL

ORGANIIZATION
ACADEMY GLOBAL CONFERENCES & PUBLISHING

EVALUATION PROCESS
All applications have undergone a double-blind peer review process.

PARTICIPATING COUNTRIES
Turkey- Qatar — China- South Korea- Vietnam- Taiwan- Somalia- Saudi Arabia- India-

Bangladesh- Giza- Libya- Thailand- Pakistan- Usa- Portugal- Romania- Estoni-
Australia- Nigeria- Kenya- Algeria- Sierra Leone- Uganda- Indonesia-

PRESENTATION
Oral presentation

ASSOCIATION & ACADEMIC INCENTIVES
27 papers From Turkey And 48 Papers from Other Countries
Members of the organizing committees of the conference perform their duties with an
"official assignment letter*

LANGUAGES
Turkish, English, Russian, Persian, Arabic
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Scientific & Review Committee

Prof. Dr. Hiilya Cigek KANBUR — Turkiye
Prof. Dr. Ali Bilgili - Turkiye
Prof. Dr. Naile Bilgili - Turkiye
Prof. Dr. Bagak Hanedan - Turkiye
Prof. Dr. Emine KOCA — Turkiye
Prof. Dr. Fatma KOC — Turkiye
Prof Dr. Biilent KURTISOGLU — Turkiye
Prof. Dr. Hajar Huseynova — Azerbaijan
Prof. Dr. Dwi SULISWORO - Indonesia
Prof. Dr. Natalia LATYGINA — Ukraina
Prof. Dr. Yunir ABDRAHIMOV - Russia
Prof. Muntazir MEHDI — Pakistan
Prof. Dr. Raihan YUSOPH — Philippines
Prof. Dr. Akbar VALADBIGI — Iran
Prof. Dr. F. Oben URU — Turkiye
Prof. Dr. T.Venkat Narayana RAO — India
Prof. Dr. izzet GUMUS — Turkiye
Prof. Dr. Mustafa BAYRAM — Turkiye
Prof. Dr. Saim Zeki BOSTAN — Turkiye
Prof. Dr. Hyeonjin Lee — China
Prof. Dr. Mehmet OZBAS - Turkiye
Assoc. Prof. Dr. Abdulsemet AYDIN — Turkiye
Assoc. Prof. Dr. Mehmet Firat BARAN - Turkiye
Assoc. Prof. Dr. Dilorom HAMROEVA - Ozbekstan
Assoc. Prof. Dr. Abbas GHAFFARI — Iran
Assoc. Prof. Dr. Yeliz CAKIR SAHILLI - Turkiye
Assoc. Prof. lvaylo STAYKOQV - Bulgaria
Assoc. Prof. Dr. Dini Yuniarti — Indonesia
Assoc. Prof. Dr. Umit AYATA — Turkiye
Assoc. Prof. Dr. Okan SARIGOZ — Turkiye
Assoc. Prof. Dr. Eda BOZKURT — Turkiye
Assoc. Prof. Dr. Ahmet TOPAL — Turkiye
Assoc. Prof. Dr. Abdulkadir Kirbag — Turkiye
Assoc. Prof. Dr. Mesut Bulut — Turkiye
Assoc. Prof. Dr. Fahriye Emgili — Turkiye
Assoc. Prof. Dr. Sandeep GUPTA — India
Assoc. Prof. Dr. Veysel PARLAK — Turkiye
Assoc. Prof. Dr. Mahmut ISLAMOGLU — Turkiye
Assoc. Prof. Dr. Nazile Abdullazade — Azerbaijan
Assoc. Prof. Dr. Erkan EFILTI - Kirgizhstan
Assoc. Prof. Dr. Yegano Qshromanova Azerbaijan
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Assist. Prof. Dr. Goksel ULAY — Turkiye
Assist. Prof. K. R. PADMA - India
Assist. Prof. Dr. Omid AFGHAN - Afghanistan
Assist. Prof. Dr. Maha Hamdan ALANAZI - Saudi Arabia
Assist. Prof. Dr. Dzhakipbek Altaevich ALTAYEV - Kazakhstan
Assist. Prof. Dr. Amina Salihi BAYERO — Nigeria
Assist. Prof. Dr. Baurcan BOTAKARAEYV - Kazakhstan
Assist. Prof. Dr. Ahmad Sharif FAKHEER - Jordania
Assist. Prof. Dr. Giiltekin GURCAY — Turkiye
Assist. Prof. Dr. Dody HARTANTO - Indonesia
Assist. Prof. Dr. Mehdi Meskini HEYDALOQOU — Iran
Assist. Prof. Dr. Bazarhan IMANGALIYEVA - Kazakhstan
Assist. Prof. Dr. Keles Nurmasuli JAYLIBAY - Kazakhstan
Assist. Prof. Dr. Mamatkuli JURAYEV - Ozbekistan
Assist. Prof. Dr. Kalemkas KALIBAEVA — Kazakhstan
Assist. Prof. Dr. Bouaraour KAMEL — Algeria
Assist. Prof. Dr. Alia R. MASALIMOVA - Kazakhstan
Assist. Prof. Dr. Amanbay MOLDIBAEYV - Kazakhstan
Assist. Prof. Dr. Ayslu B. SARSEKENOVA - Kazakhstan
Assist. Prof. Dr. Bhumika SHARMA - India
Assist. Prof. Dr. Gulsat SUGAYEVA — Kazakhstan
Assist. Prof. Dr. K.A. TLEUBERGENOVA - Kazakhstan
Assist. Prof. Dr. Cholpon TOKTOSUNOVA - Kirgizia
Assist. Prof. Dr. Hoang Anh TUAN - Vietnam
Assist. Prof. Dr. Botagul TURGUNBAEVA - Kazakhstan
Assist. Prof. Dr. Dinarakhan TURSUNALIEVA - Kirgizia
Assist. Prof. Dr. Yang ZITONG — China
Assist. Prof. Dr. Gulmira ABDIRASULOVA — Kazakhstan
Assist. Prof. Dr. Imran Latif Saifi — South Africa
Assist. Prof. Dr. Zohaib Hassan Sain — Pakistan
Assist. Prof. Dr. Murat GENC — Turkiye
Assist. Prof. Dr. Monisa Qadiri — India
Assist. Prof. Dr. Vaiva BALCIUNIENE - Lithuania
Assist. Prof. Dr. Meltem AVAN — Turkiye
Dr. Amaneh MANAFIDIZAJI - Iran
Aynurs ©liyeva - Azerbaijan
Sonali MALHOTRA - India
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Konu : Gorevlendirilme.

KLINiK BILIMLER BOLUMU BASKANLIGINA

ligi : 04.10.2023 tarihli ve E-36643897-000-2300313904 sayili belge.

Ilgide kayith yazida belirtildigi {izere, Boliimiiniiz Veterinerlik I¢ Hastaliklar1 Anabilim
Dal1 6gretim iiyelerinden Prof. Dr. Basak HANEDAN'In, "Academy Global Conferences &
Publishing tarafindan oniimiizdeki tarihlerde diizenlenecek olan uluslararasi kongrelerde;
kongre baskani, kongre diizenleme ve bilim kurulu iiyesi olarak goérevlendirilmesi
Dekanligimizca uygun goriilmiistiir.

Bilgilerinizi ve geregini rica ederim.

Prof.Dr. Yavuz Selim SAGLAM

Dekan
Bu belge, guvenli elektronik imza ile imzalanmistir.
Dogrulama Kodu: c147f559-545f-45be-8400-8eec2b215h38 Dogrulama Adresi: https://www.turkiye.gov.tr/ataturk-universitesi-ebys
Atatiirk Universitesi Veteriner Fakiiltesi 25240 Erzurum Bilgi: Derya FINDIK &
Tel: +90 442 2317222 Faks: +90 442 2317244 1)
Elektronik Ag: http://www.atauni.edu.tr/#!birim=veteriner- E-Posta: vetfak@atauni.edu.tr 3

fakultesi
Kep Adresi: atauni@hs01.kep.tr
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UZAKDOGU 4™ INTERNATIONAL CONFERENCE ON SOCIAL
SCIENCES
UZAKDOGU 4™ INTERNATIONAL CONFERENCE ON APPLIED
SCIENCES
UZAKDOGU 4™ INTERNATIONAL GROUP EXHIBITION
June 20 - 22, 2025
SEOUL

Kongre Baglant1 Linki :

Join Zoom Meeting

https://us06web.zoom.us/j/88571518350?pwd=tf0 YazCWBmbAiWrHygjKSjkbbSvotfd.1
Meeting ID: 885 7151 8350

Passcode: 202224
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ONEMLI ACIKLAMA (Liitfen okuyunuz)

e ZOOM baglantist i¢in yukarida verilen baglantiy1 veya yine yukarida verilen giris bilgilerini
kullanabilirsiniz.

e  Oturum igerisinde en KIDEMLI olan moderator olarak secilir. Moderatoriin oturum diizenini
gozetmesi, akademisyen adaylarim yonlendirmesi beklenmektedir.

e  Oturuma baglanmadan 6nce Salon numaranizi adinizin dniine asagidaki gibi ekleyiniz. Bu sayede
kongre agilisinda beklemeden oturumlarmiza gonderilebileceksiniz. Or. 5§ Ahmet Ahmetoglu

Sunum siiresi 10 dakikadir. Bu siirenin asilmamasini moderatorler temin edecektir.

Sunum sonrast 5 dakikay1 gegmeyen soru-cevap, tartigma stiresi verilmektedir.

Sunumlar TURKCE veya INGILIZCE yapilabilmektedir.

Kameralar, oturum siiresince toplam % 70 oraninda agik olmak zorundadir.

Sunum yapan katilimcinin kamerasi acik olmak zorundadir.

Sunum yapmak zorunludur. Herhangi bir nedenle sunum yapmamis olan katihmciya sertifika

verilmesi ve calismasinin yaymlanmasi sézkonusu olamaz.

Katilimei, kendi oturumda, oturum bitene kadar bulunmak zorundadir.

e Katilimcilarin kendi oturumlari disindaki oturumlara katilma zorunlulugu yoktur.

e ZOOM platformunun kapasite smir1 nedeniyle, DINLEYICI, sadece kapasite izin verdigi siirece kabul
edilebilmektedir.

e SADECE CALISMADA YAZAR OLARAK GECEN KiSiLER SUNUM YAPABILIR !

IMPORTANT, PLEASE READ CAREFULLY

To be able to make a meeting online, login via https://zoom.us/join site, enter ID instead of “Meeting ID
or Personal Link Name” and solidify the session.

The Zoom application is free and no need to create an account.

The Zoom application can be used without registration.

e  The application works on tablets, phones and PCs.

e  Speakers must be connected to the session 10 minutes before the presentation time.

e All congress participants can connect live and listen to all sessions.

e  During the session, your camera should be turned on at least %70 of session period

e  Moderator is responsible for the presentation and scientific discussion (question-answer) section of the
session.

TECHNICAL INFORMATION

e Make sure your computer has a microphone and is working.

e You should be able to use screen sharing feature in Zoom.

e  Attendance certificates will be sent to you as pdf at the end of the congress.

e Moderator is responsible for the presentation and scientific discussion (question-answer) section of the
session.

e  Before you login to Zoom please indicate your name surname and hall number,

Academy Global Conferences & Journals @ ‘?’ 'i f.‘;?ﬁ

T A —= TES 0 91




 LONFEREY,
AR 5,

ACADEY,
&
o
Pl

www.akademikongre.org

UZAKDOGU 4th INTERNATIONAL CONFERENCE ON SOCIAL SCIENCES
UZAKDOGU 4th INTERNATIONAL CONFERENCE ON APPLIED SCIENCES
UZAKDOGU 4TH INTERNATIONAL GROUP EXHIBITION

June 20 - 22, 2025
SEOUL

Meeting ID: 885 7151 8350 Passcode: 202224

20 Haziran / June 20, 2025/ 11:00 — 13:00 Time zone in Turkey (GMT+3)

Salon Moderator

Bildiri No ve Baslig1 / Paper ID and Title

Authors

-

HALL / SALON 1
Doc.Dr. Nazan GUNGOR KARYAGDI

ANALITIK INCELEME PROSEDURLERININ
BELIRLENMESINDE ONEMLILIK KAVRAMI’NIN
UYGULANMASI VE DENETCILERIN ROLU

Dog.Dr. Nazan GUNGOR
KARYAGDI

VERI MADENCILIGI’NiIN MUHASEBE BILGI SISTEMINE
ENTEGRE EDILMESINE ILISKIN SWOT ANALIZI

Dog.Dr. Nazan GUNGOR
KARYAGDI

BIRLESIK ARAP EMIRLIKLERI"'NDE SURDURULEBILIRLIK
ACISINDAN CEVRE YONETIMI STRATEJILERI

Dog. Dr. KEMAL YAMAN
Lisansiistii Ogrencisi Aya
DIKOU

ORGANIZE SANAYI BOLGELERI VE CEVRE SORUNLARI

Dog. Dr. KEMAL YAMAN
Lisansiistii Ogrencisi Turan
YORUK

The Effect of Organizational Support on Work-Life Balance

Ogr. Gor. Dr. Yusuf Taha
OKAN

SOSYAL MEDYA BAGIMLILIGI’NIN HEDONIK TUKETIM
UZERINDEKI ETKISI: SIiRT UNiVERSITESI OGRENCILERI
UZERINE BiR ARASTIRMA

Ogr. Gor. Miicahit EZER
Dog. Dr. Halil Iibrahim
SENGUN

Academy Global Conferences & Journals
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UZAKDOGU 4th INTERNATIONAL CONFERENCE ON SOCIAL SCIENCES
UZAKDOGU 4th INTERNATIONAL CONFERENCE ON APPLIED SCIENCES
UZAKDOGU 4TH INTERNATIONAL GROUP EXHIBITION

June 20 - 22, 2025
SEOUL

Meeting ID: 885 7151 8350 Passcode: 202224

20 Haziran / June 20, 2025/ 11:00 — 13:00 Time zone in Turkey (GMT+3)

Salon Moderator Bildiri No ve Baslig1 / Paper ID and Title Authors
ENERGY, ARMS, AND INFLUENCE: RUSSIAN-ALGERIAN Ahlam Ahmaid
COOPERATION IN THE POST-SOVIET PERIOD
NATIONAL IDENTITY AND SUB-IDENTITIES: THE .
POSITION OF THE KURDS WITHIN THE IRAQI NATIONAL eri ﬁam?lGhaz' Fatah-
STRUCTURE SiESES
SOFT POWER WITH LIMITS: KPP AND NORTH KOREA’S MA Candidate Miinire Nur
KNOWLEDGE DIPLOMACY IN A COMPARATIVE GLANCE | ¢/ u
WITH SOUTH KOREA

~ : THE PRACTICES TOWARDS MIGRANTS IN THE EUROPEAN

% = UNION: A COMPARATIVE ANALYSIS ON THE CASES OF Dr. TULIN YANIKDAG

9 = SYRIANS AND UKRAINIANS

<

N S

=~ D

| [=2]

= ju X1 JINPING’IN CIN HALK CUMHURIYETI *NiN g

< = DONUSUMUNDEKI ROLU: GELISTIREN KULTUR VE iKLiM | Dr- Bedri Sahin

I .

EXPLORING THE EVOLVING ROLE OF Al WRITING
ASSISTANTS IN POLITICAL SCIENCE RESEARCH

Arastirma Gorevlisi,
IBRAHIM ALSANCAK

The Turkish Presence in Kosovo and Turkey’s Public Diplomacy
Efforts

Dr. Rejhan RAHMAN

Dog. Dr., Hikmet AKYOL

THE RELATIONSHIP BETWEEN POVERTY AND Makbule Nur GUNES
CORRUPTION IN UNDERDEVELOPED COUNTRIES: AN Nazlican KOCA
ANALYSIS OF THE EFFECT OF CORRUPTION ON HUMAN Ayse KOPARAN
DEVELOPMENT AND INCOME INEQUALITY Cagla GENC

Academy Global Conferences & Journals
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Meeting ID: 885 7151 8350 Passcode: 202224
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Salon Moderator Bildiri No ve Baslig1 / Paper ID and Title Authors

L METHOD AND MODEL FOR INTEGRATING TECHNOLOGY gwf"sz{fst\f‘vg‘%
AND LOCAL WISDOM IN INCREASING DIGITAL LITERACY | - .
Dian Artha Kusumaningtyas

Mohammad Jailani
TRANSFORMATION OF ISLAMIC EDUCATION IN Rully Charitas Indra
2 INDONESIA: ADOPTING DEDUCTIVE-INDUCTIVE Prahmana
METHODS AND CRITICAL THINKING OF KARL R. POPPER Hendro Widodo

Datuk Muhammad

DEVELOPING A SUSTAINABLE DIGITAL LITERACY Nasaruddin
3 CULTURE TO IMPROVE EDUCATIONAL QUALITY Trianik Widyaningrum
THROUGH TRANSFORMATIVE EDUCATION: A Achadi Budi Santosa
SYSTEMATIC LITERATURE REVIEW Sutiawati
o REINTERPRETING AUTHORITY IN ISLAMIC g%’gﬁ“swom
> ° 4 JURISPRUDENCE: A HERMENEUTIC APPROACH TO Suvitoa
5 = KHALED ABOU EL FADL’S THOUGHT Y
z(' 3 DEVELOPING ACADEMIC HARDINESS THROUGH Muhammad Fiki Fauzi
P 5 5 COGNITIVE COUNSELING TRANSFORMATION BASED ON | ' WHTEC
3 % RELIGIOUS VALUES: A SYSTEMATIC LITERATURE Enuny Hasansh
- s REVIEW 4
% a INSTRUCTIONAL STRATEGIES FOR DEVELOPING MUSLIM | Julita Lindriany
6 CHARACTER THROUGH ISLAMIC RELIGIOUS EDUCATION | Suyatno
IN SCHOOLS Dody Hartanto
TEACHERS’ TECHNOLOGY ADOPTION IN STUDENT- 1M
7 CENTERED LEARNING: A CASE STUDY OF BERAU Suparman
VOCATIONAL HIGH SCHOOL Ika Maryani

NEEDS ANALYSIS OF AN INTERACTIVE DEEP LEARNING- Nikmah Sistia Eka Putri
8 BASED DIGITAL BOOK IN ENGLISH LANGUAGE Fatimah Setiani
LEARNING TO ENHANCE STUDENTS’ READING LITERACY | Muhammad Sandy Al Fath

STUDENTS’ PERCEPTIONS OF THE USE OF LITERARY gw”;'cl"l’f;\:vom
9 TEXTS IN BUILDING READING MOTIVATION AMONG Dodv Hartanto

SECONDARY LEARNERS y

DEEP LEARNING TECHNOLOGIES AS TOOLS FOR SDL\l/\t/Iia;\:Ja:tilsworo
10 | FOSTERING RELIGIOUS MODERATION AND GLOBAL At et

INSIGHTS IN THE NEXT GENERATION

Academy Global Conferences & Journals
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SEOUL
Meeting ID: 885 7151 8350 Passcode: 202224

20 Haziran / June 20, 2025/ 11:00 — 13:00 Time zone in Turkey (GMT+3)
Salon Moderator Bildiri No ve Baslig1 / Paper ID and Title Authors
ESMANUR KURNAZ
1 SHS TEKNIGI iLE SENTEZLENEN MOLIiBDEN BORURLERIN | NERGIiZ KANMAZ
ADSORPSIYON PERFORMANSININ DEGERLENDIRILMESI MEHMET BUGDAYCI
PELIN BARAN

5 ESMA BULUNTU
< ) 2 METAL-ORGANIK KAFES ESASLI MALZEMELERIN NERGIZ KANMAZ
z B ANTIBIYOTIK GIDERIMINDE KULLANIMI MEHMET BUGDAYCI
(@) ) PELIN BARAN
| =
< =
(%) ==}
~ S Py
_ ;5' PETEK OZEN
< Qo 3 DOGAL BOYAMA VE BITKIiSEL BASKI YONTEMLERIYLE TO[,JIAEQ Ogs%%g %L}f
T - SURDURULEBILIR TEKSTIL YUZEY TASARIMI sr. Dor, B LU

N Dr. Ogretim Uyesi, SERAP

QO CASKURLU

PIROLITIK ATIK SANZIMAN YAGININ BiR DiZEL E‘é‘;;%}sz‘;;%gmm“"
4 ARASTIRMA MOTORUNUN YANMA VE EMiSYON

PARAMETRELERINE ETKISININ ARASTIRILMASI Dog. Dr. SELMAN AYDIN
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UZAKDOGU 4TH INTERNATIONAL GROUP EXHIBITION
June 20 - 22, 2025
SEOUL
Meeting ID: 885 7151 8350 Passcode: 202224

20 Haziran / June 20, 2025/ 11:30 — 13:30 Time zone in Turkey (GMT+3)
Salon Moderator Bildiri No ve Baslig1 / Paper ID and Title Authors
DEVELOPING A RESEARCH CULTURE IN INDONESIAN
1 UNIVERSITIES: IMPLICATIONS FOR KNOWLEDGE Agus Haryanto, Murniati
MANAGEMENT AND ACADEMIC EXCELLENCE Rahmawati, Rudi Setiawati

UTILIZING 3D VIRTUAL ENVIRONMENTS IN LANGUAGE

2 LEARNING: AN INDONESIAN PERSPECTIVE Andi Putra, Joko

Rahmawati,

GENDER DISCRIMINATION IN EDUCATION IN INDONESIA | RiZKY Aditya Pratama,
3 Dinda Nurul Fadhilah,

ANALYSIS OF TEACHER READINESS FOR THE

IMPLEMENTATION OF ICT IN EDUCATION IN AFRICAN Kwame Adu-Bempah, Nia

Kofi, Akua Nkrumah,

o SCHOOLS Kwabena A. Boakye
% IMPROVING TEACHING STRATEGIES THROUGH
| 9. 5 INNOVATIVE EDUCATIONAL APPROACHES: A CASE M. Benali, F. Ziani, A.
% @) STUDY IN LEGAL EDUCATION Boudjellal
o
-~ >
- 8 PREDICTIVE ANALYSIS OF ACADEMIC PERFORMANCE Amina Kamara, Kwame
:(I 6 FACTORS AMONG STUDENTS IN AFRICAN UNIVERSITIES Mensah, Rukiya Chirwa
I
IMPROVING ONLINE LEARNING ENGAGEMENT USING Zohra Benali,
7 AGILE METHODOLOGIES: A CASE STUDY FROM ALGERIA Samir Tabbal, Khaled
Moulay
THE IMPACT OF THE COVID-19 PANDEMIC ON Amara Nguvu, Kwabena
8 INTERNATIONAL STUDENTS IN AFRICAN UNIVERSITIES Agyemang , Dayo Ojo
EXTENDING COMPUTATIONAL CHEMISTRY '%‘:fﬁg'lfe%kz‘é”o'a'
SIMULATIONS TO POLYMERIC MATERIALS: AN ) H
9 Ifeoma Nwankwo,

INTRODUCTORY EXPERIMENT FOR UNDERGRADUATES

Academy Global Conferences & Journals
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Salon Moderator Bildiri No ve Baslig1 / Paper ID and Title Authors

OMMUNITIES OF INTEREST: THREE UNIQUE CASE

1 STUDIES IN WIDER UNIVERSITY AND SCHOOL M. Zeegers. D. Barron
PARTNERSHIPS IN AUSTRALIA - £Eegers, .

TRANSFORMING EDUCATIONAL ENGAGEMENT IN

2 OUTCOME-BASED HIGHER EDUCATION: A MOVE Dr. Elena Petrova
TOWARDS STUDENT-CENTERED APPROACHES '

ESSENTIAL ELEMENTS OF CURRICULUM INNOVATION IN

LEARNING

3 LANGUAGE EDUCATOR PREPARATION Prof. Dr. Marco Giordano
o ENHANCING E-LEARNING COURSE QUALITY IN HIGHER
© S 4 EDUCATION THROUGH STUDENT FEEDBACK Maria Johnson, Liam Chen
e S
o) o) CREATING A SELF-EFFICACY ASSESSMENT TOOL FOR
- o 5 HIGH SCHOOL PHYSICAL EDUCATION INSTRUCTORS Dr. Jenna Smith
5 |5
_, > INNOVATION IN EDUCATION: FOSTERING CREATIVITY Amira Zaved
2 £ 6 FOR ENGAGEMENT AND UNDERSTANDING IN SCIENCE Sarah Aélhour
I w
o
j -
a

DESIGNING AND ASSESSING A VIRTUAL LEARNING
PLATFORM FOR HEARING-IMPAIRED CHILDREN Aldo Ruiz

Agus Hermawan,

DIGITAL STORYTELLING AS A STRATEGY FOR TEACHING

READING TO MEDIA-SAVVY STUDENTS .
8 Sarah N. Martinez

OMMUNITIES OF INTEREST: THREE UNIQUE CASE

9 STUDIES IN WIDER UNIVERSITY AND SCHOOL E"méiiﬁfﬁﬁff”
PARTNERSHIPS IN AUSTRALIA el Aebayo,
Tolu Akinyemi
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Salon Moderator Bildiri No ve Baslig1 / Paper ID and Title Authors

THE PROJECT EVALUATION TO DEVELOP THE

COMPETENCIES, CAPABILITIES, AND SKILLS IN

1 REPAIRING COMPUTERS OF PEOPLE IN JOMPLUAK LOCAL Wilailuk Meepracha
MUNICIPALITY, BANG KHONTHI DISTRICT, SAMUT

SONGKRAM PROVINCE

EXPLORING ERRORS IN PREPOSITION USAGE AMONG
FIRST-YEAR ENGLISH STUDENTS AT ALGERIA

< 2 UNIVERSITY Dr. Layla Benali
=
[<3]
~ = INNOVATIVE EDUCATION SYSTEM FOR
% ‘;{ 3 ENTREPRENEURSHIP: FUTURE PERSPECTIVES Ahmed Mansour,
| E Fatima Zohra
< .
2 5 FRAMEWORK FOR DEVELOPING, MONITORING, AND
1 « EVALUATING CAPSTONE DESIGN PROJECTS IN
2‘ o 4 BACHELOR'S IN MECHANICAL ENGINEERING Rafig Ahmed Khan
T e
L2
g ANALYSIS OF NATIONAL UNIVERSITY ADMISSION EXAM
5 IN INDIA: ORIGIN, POLICIES, AND STRATEGIES Assis. Prof. Dr. Priya Mehta
DIGITAL LANGUAGE LEARNING PLATFORM FOR ARABIC
AS A SECOND LANGUAGE .
6 Ziad Khoury
IMPACT OF COGNITIVE ABILITIES AND LEARNING
STYLES ON ENGINEERING STUDENTS' ACADEMIC
7 SUCCESS Dr. Neha Verma
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< o0 o S, . i .
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o
S EXPLORING THE POTENTIAL OF SNAKE SKINFORDRUG |\ oo
X 4 DELIVERY APPLICATIONS bbb
Lo @) Tomicova
zZ ©
5 | ¢
< s
% 3
~
4 5 PRECISION CONTROL IN DRUG DELIVERY: IMPACT OF
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=y
e
(@]
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THROUGH MEMBRANE SURFACE MODIFICATION Ashok Kumar
DEVELOPMENT OF A NEW TYPE OF FRUIT VINEGAR
'€ 4 USING AN ISOLATED ACETOBACTER STRAIN FROM Ahmet Yilmaz, Elif
© .o TURKISH APRICOTS Karaoglu, Mehmet Celik
- £ <
< -2
%2 g I OPTIMAL FERMENTATION TIME FOR XANTHAN GUM
: = E 5 PRODUCTION USING SUGAR BEET MOLASSES AS A Zeynep Arslan, Bahar
| n < CARBON SOURCE Korkmaz, Selin Tung
< o <
I o o
o
EFFECT OF FRUIT JUICE WASTE MIXTURE ON BROILER
6 PERFORMANCE AND FEED EFFICIENCY IN INDONESIAN Budi Santoso, Rina Dewi,
DIETS Ahmad Syaifuddin
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7 CASE STUDY FROM INDONESIA 1 Alsyan, eza ijaya,
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STUDY OF PHYSICOCHEMICAL PROPERTIES AND FATTY
1 ACID PROFILE OF COCONUT OIL AND PALM OIL: A Adebayo Olanrewaju, Chidi
COMPARATIVE APPROACH Nwosu, Ngozi Akinwumi

EFFECT OF MODIFIED YAM STARCH ON PHYSICAL

2 STABILITY OF OIL-IN-WATER EMULSIONS kramah Amin, Faridah

Ibrahim, Suhaimi Abdullah

OPTIMIZATION OF PHENOLIC COMPOUNDS EXTRACTION
FROM AVICENNIA MARINA USING CENTRAL COMPOSITE Anju Kumari, Mohd

3 DESIGN Rashid, Tharun Kumar
EVALUATION OF COWPEA SEED PROTEIN FROM GIZAN . .
4 REGION: CHEMICAL AND BIOLOGICAL PROPERTIES Hassan Ibrahim, Khalid
~ Alhassan, Muna Abubakar
% g INTERACTION EFFECT OF DGAT1 AND BETA-KAPPA Maria Silva
| g 5 CASEIN COMPOSITE GENOTYPE ON MILK PRODUCTION Jodo Oliveir’a Carlos
3:.) = TRAITS IN CROSSBRED DAIRY CATTLE . ?
o Ferreira
~
j tg CASEIN MICELLE DISPERSION IN HIGH SALT
»2 ENVIRONMENTS: A STUDY ON PARTICLE SIZE Lina Zhang, Wei Liu,
< 6
T EVOLUTION Xiaoyan Zhang
PROCESSING OF RAW OYSTER MEAT USING GAMMA Nida Hassan. Zainab
7 IRRADIATION FOR SAFE CONSUMPTION Muhammad, Farida Ibrahim
EFFECT OF BLANCHING ON THE PHENOLIC CONTENT
8 AND ANTIOXIDANT ACTIVITY OF DILL UNDER DRYING Maja Petrovi¢, Ivana Savic,
CONDITIONS Jelena Markovié
9
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DESIGN OF AUTONOMOUS ROBOTS FOR GUIDED MOBILE Hvun Suh
2 NAVIGATION USING MAGNETIC SENSORS M)i/n J0o P’ark

SUPERVISORY CONTROL FOR SAFE SWITCHING IN .
Vassilis K. Stefanou,

© g 3 DYNAMIC SYSTEMS Irini P. Konstantinou
Z 3
9 S EOMETRIC DESIGN OPTIMIZATION FOR COLLISION-FREE Daisuke Tanaka,
% g 4 PATH PLANNING IN PACKING APPLICATIONS Keisuke Shimizu,
g = Hiroshi Sato
- ©
:(I g HEURISTIC METHODS FOR EFFICIENT PROJECT Jan Urban
T < 5 SCHEDULING WITH LIMITED RESOURCES <~ '
1% Lukas Cerny
FUZZY LOGIC CONTROLLER FOR ADAPTIVE ANTI-LOCK Omid Amiri,

6 BRAKING SYSTEMS ON DIVERSE ROAD SURFACES X .
Farzad Soleimani

DESIGN AND SIMULATION OF AN INNOVATIVE HYBRID

7 VEHICLE FOR URBAN TRANSPORTATION Li Wei, Zhang Hao,

Wang Tian
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S 78
| c©
5 195
~ (_o) ? IMPACT OF AMINOPOLYETHER ON 18F-FDG STABILITY Luciana Costa. Jodo Santos
.| o > >
Ztl & _1 AND PET IMAGING PERFORMANCE Pedro Martins
T e
T 50
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VERI MADENCILiGI’NiN MUHASEBE BiLGi SISTEMINE ENTEGRE
EDILMESINE ILISKIN SWOT ANALIZi
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1 Bitlis Eren Universitesi, Sosyal Bilimler MYO, ngkaryagdi@beu.edu.tr, ORCID: 0000-
0003-3938-4147

OZET

Veri madenciliginin muhasebe bilgi sistemine entegre edilmesiyle verilerin islenmesi,
saklanmasi ve depolanmasi kolaylagmis; muhasebe islemlerine ait siirecler daha kisa zamanda
yapilmaya baslanmistir. Hem siireclerin hem de elde edilen ¢iktilarin daha verimli olmasini
saglayan bu teknolojik uygulamalarin zaman zaman baz1 kisithliklarinin oldugu da
bilinmektedir. Bu ¢aligmada veri madenciligi yaklasiminin muhasebe bilgi sistemine entegre
edilmesinde karsilagilan olumlu ve olumsuz yonlerin birlikte degerlendirilmesi ve bu ¢ergevede
giiclii, zayif yonleri ile firsat, tehditlerinin ortaya ¢ikarilmasi amaglanmistir. Kapsamli literatiir
taramas1 cergevesinde SWOT analizi yapilmis ve elde edilen sonuglar degerlendirilmistir.
Analiz sonucunda, veri madenciliginin muhasebe bilgi sisteminde kullanilabilirliginin tehditleri
ve zayif yonleri olsa da giiclii yonleri ve firsatlarinin daha ¢ok oldugu ve bu yaklasimin
muhasebe siireglerinde etkin sekilde kullanilmasinin bir¢ok agidan faydali olacagi sonuglari
elde edilmistir.

Anahtar Kelimeler: Muhasebe, Muhasebe Bilgi Sistemi, Veri Madenciligi
1.GIRiS

Kiiresellesmeyle birlikte bilgisayar teknolojilerindeki hizli gelisim ¢ok sayidaki verinin
depolanmasi, saklanmasi ve islenmesini zorlastirmaktadir. Verilerin dijital ortamda saklanmaya
baglamasiyla veriler say1 olarak siirekli artmakta ve bu dogrultuda daha kapsamli veri
tabanlarina ihtiya¢c duyulmaktadir.

Veri tabanlarini artirarak verilerin daha etkin bir sekilde islenmesine olanak saglamaya calisan
isletmeler, hem bilgi sistemlerini gelistirmis hem de bilgisayar donanim maliyetlerini
azaltmiglardir. Yiiksek kapasiteli islem yapabilme giiciiniin artmasi ve maliyetlerin azalmasiyla
verilerin de ucuzlamas: ve saklanmasi daha kolay olmustur (Vahaplar ve Inceoglu, 2001:1).
Boylece veriler daha anlamli ve daha kullanilabilir bir hal almistir (Alagéz vd, 2014: 2). Veriler,
cesitli istatistiksel yontemlerle analiz edilmis ve kurumlarin karar verme siireglerinde etkin bir
rol oynayarak yeni ve ise yarar stratejilerin gelistirilmesine destek olmustur (Baykal, 2006: 96).
Bu yontemlerden biri olan ve muhasebe bilgi sisteminde etkin bir sekilde kullanilmaya baglanan
veri madenciligi, hem verilerin toplanmasi, verilerin temizlenmesi hem de model olusturma,
model testi ve uygulama gibi bir¢ok agamalar1 igeren bir siirectir (Seyrek ve Ata, 2010: Kilig
ve Onal, 2022: 185).

2013 yilinda Yeminli Mali Miisavirler Dernegi'nin (ACCA) Muhasebe Gelecegi Akademisi

ve Yonetim Muhasebecileri Enstitiisii (IMA) tarafindan yayimlanan “Dijital Darwinizm”
olarak adlandirilan ve “Dijital Teknoloji Degisiminin Yiizii” olarak da bilinen bu raporda
muhasebe islemlerinde ve mesleginde 10 yeni teknolojik uygulamanin trend oldugu
belirtilmistir. Bu uygulamalar; mobil, biiyiik veri, yapay zeka ve robotik, siber giivenlik, egitim,
bulut, 6deme sistemleri, sanal ve artirilmis gerceklik, dijital hizmet sunumu ve sosyal seklinde
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ifade edilmistir (Wang ve Wang, 2016:33). Veri madenciligi de bu uygulamalar kapsaminda
degerlendirilmekte ve muhasebe bilgi sisteminde etkin bir sekilde kullanilmaktadir.

Veri madenciligi, muhasebe bilgi sisteminde kullanilan tiim verilerin sunumu i¢in toplama,
siiflandirma ve muhasebe analizi asamalar1 sonucunda ihtiya¢ duyulan bilgilerin iiretimi ve
olusturulmasina imkan taniyan ve karar verme siirecini etkin bir sekilde gelistiren bir
teknolojidir (Rahman, 2008:23). Muhasebe bilgi siteminin biitiin silire¢lerinde (muhasebe
islemlerinde, tablolarin olusturulmasinda, analizlerin yapilmasinda, hilelerin tespitinde vb.)
kullanilmaktadir. Muhasebe siireclerinde kullanilmast gereken verilerin elde edilmesi ve
raporlanmas1 veri madenciligi ile kolaylastirilmaktadir. Bu sayede muhasebe bilgi sistemini
kullanan tiim kurumlarda analizlerin gelisen tekniklerle yapilmasi, satis ve kar hacminde artigin
saglanmasi, risklerin minimize edilmesi saglanmaktadir (Alagdz vd, 2014:15).

(Calismada veri madenciliginin muhasebe bilgi sisteminde kullanilabilirliginin ortaya ¢ikardig:
giiclli, zayif yonleri ve firsat, tehditlerinin bir biitiin olarak incelenmesi amaglanmis ve bu
kapsamda SWOT (GZFT) analizi yapilmas1 amac¢lanmistir. Calismanin ilk boliimiinde konu ile
ilgili yapilmus literatiir taramasina, ikinci boliimde SWOT analizi ve degerlendirilmesine yer
verilerek sonu¢ kisminda da bir takim degerlendirme ve Onerilere yer verilmistir.

2.LITERATUR

Giliniimiizde verilerin depolanmasi, saklanmasi ve gerektiginde islenmesi kullanicilarin
dijitallesme siirecine olan adaptasyon gerekliligini hizlandirmistir. Verilerin etkin bir sekilde
anlamli sonuglar ¢ikararak kullanilmasi, veriler arasi iliskilerin kurulmasi, etkin kararlar
alinmasina destek saglamasi a¢isindan kullanilan yeni yaklasimlardan biri olan veri madenciligi
yaklagimi muhasebe bilgi sisteminde de etkin bir sekilde kullanilmaya baglamistir. Literatiir
incelendiginde veri madenciliginin biitiin alanlarda ivme kazanan bir konu haline geldigi ve bu
konuda hem ulusal hem de uluslararasi alanda ¢alismalarin yapildig1 goriilmektedir. Muhasebe
ve veri madenciligi arasindaki iliskiyi destekleyen ulusal ve uluslararasi ¢aligmalarin bazilari
ve Ozetleri Tablo 1’de sunulmustur.

Tablo 1. Onceki Calismalar

Yazar (lar) Yil Aciklama

Alagdz vd. 2014 Calismalarinda veri madenciligi ile muhasebe bilgi sistemi
arasindaki iligskiyi ve kesistikleri noktalar incelemislerdir.
Calisma sonucunda, muhasebe bilgi sisteminde veri
madenciligi tekniginin kullaniminin toplanan verilerin
isletme faaliyetlerinde kullamlabilirligini ortaya koyarak
bilgiye doniistiiriilmesinde 6nemli bir faktdr oldugunu tespit

etmistir.
Chamizo- 2015 Muhasebe egitimi alan Ogrenciler {izerine yapilan
Gonzalez vd. calismadaki temel amag, Ogrencilerin veri madenciligi

yaklagimmi benimsemeleri ve bunun O6grenmelerine
sundugu katkiy1 ortaya ¢ikarmaktir. Calismadan elde edilen
ampirik bulgular, veri madenciligi yaklagiminin muhasebe
egitiminde kullanilmasinin faydal olabilecegi yoniindedir.
Wang ve Wang 2016 Calismada muhasebe sisteminde veri madenciliginin
kullanilmasinin etkilerinin ortaya ¢ikarilmasi
amaclanmistir. Bu ¢ercevede calismada kapsamli literatiir
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taramasi yapilarak veri madenciliginin kullanilmasinin
zorluk ve firsatlarina yer verilmistir. Veri madenciligi
kullaniminin  yonetsel iglevlerin gelistirilmesi, teknik
ilerlemelere katki saglamasi gibi yonlerinin oldugu ifade
edilmistir.

Lu

2019

Muhasebe alaninda kullanilan teknolojik yeniliklerden biri
olan veri madenciliginin finansal muhasebe verilerinin elde
edilmesi, islenmesi vb. konulardaki kullanilabilirliginin
arastirilmasini amaglamistir. Kiimeleme analizine dayali
veri madenciligi algoritmasinin kullanilmistir. Calismada
veri madenciliginin finansal riskleri azaltmada etkili oldugu
sonucuna vartlmistir.

Ping
Ramachandran

ve

2020

Bu c¢alismada ydnetim muhasebesinde veri madenciligi
kullaniminin etkilerinin ortaya g¢ikarilmasi hedeflenmistir.
Yapilan calisma sonucunda, veri madenciligi ile XBRL
teknolojisinin birlikte kullanilmasiyla cagdas yoOnetim
muhasebesi gelisiminin saglanacagr ve isletmelerin is
bilgilerinin islenmesi, hesaplanmasi ve iletilmesi ve daha iyi
analiz edilmesi gibi konularda katki sunacagi ortaya
¢ikmustir.

Wang ve Guo

2022

Kurumsal maliyet muhasebesi optimizasyonunda veri
madenciligi kullanimimin arastirildigi c¢alismada, veri
madenciligine dayali bir maliyet yoOnetimi modeli
olugturmus ve veri madenciliginin nesneleri, kaynaklari ve
hesaplama yontemleri aciklanmustir. Calismada
gelistirilmis bir iliskilendirme algoritmasi Onerilmistir.
Caligma sonucunda bu modelin etkili oldugu sonucuna
ulagiimisgtir.

Kili¢ ve Onal

2022

Veri madenciliginin finansal hilelerin tespit edilmesinde
kullanilabilirligini ortaya koymak istedikleri
calismalarinda, 2012-2019 yillar1 arasinda Borsa
Istanbul’da yer alan 144 firmanin verileri incelenmistir.
Finansal tablolarda finansal hilelerin veri madenciligi
yontemlerinden biri olan yapay sinir ag modeli ile
incelenmesi saglanmig ve bu modelin etkin bir sekilde
kullanilabilirligi tespit edilmistir.

Zhou

2022

Veri madenciligi algoritmasma dayali akilli muhasebe
sistemi hakkinda bilgi vermenin amagclandig1 ¢aligmada,
mubhasebeyi etkileyen bir¢ok faktdre gore

veri madenciligi algoritmalarinin uygulanabilirligi ve veri
madenciligi algoritmalar1 analiz edilmistir. Analizler
sonucunda, veri madenciligi algoritmalarinin birlikte
kullaniminin biiylik miktarda veriyi islemek ve muhasebe
istihbaratin1 gerceklestirmek ve optimize etmek igin etkili
olacagi sonuglari elde edilmistir.

Mohaisen vd.

2023

Muhasebe ve denetim alaninda veri madenciliginin
kullanilabilirligini incelemek istedikleri c¢alismalarinda,
2011-2022  yillarn1  arasinda  yapilmis  calismalar
incelenmigtir. Calismada muhasebe, denetim ve veri
madenciligi ile ilgili konular detayl bir sekilde incelenmis
ve c¢alisa sonucunda, bu alanlarda veri madenciliginin




kullanilmasinin giimriik islemleri, 6deme sitemleri vb.
acilardan faydali olacagi belirlenmistir.

Yang 2025 Tarafindan hazirlanan ¢aligmada muhasebe bilgi sisteminde
veri madenciliginin  veri temizleme  donistiirme
konularindaki etkinligi arastirilmistir. Caligma sonucunda
bu yaklasimin segilen algoritmalar agisindan basarili oldugu
ve % 95 oraminda bir performans sergiledigi sonucuna
ulagtlmisgtir.

3.ARASTIRMANIN METODOLOJISi

Aragtirmanin amaci, veri madenciligi yaklasiminin muhasebe bilgi sistemine entegre
edilmesine iliskin degerlendirmenin SWOT analizi teknigi ile incelenmesidir. Bu ¢ercevede
calismada, veri madenciliginin muhasebe bilgi sisteminde kullanilmasinin giiclii yanlar1 ve
firsatlara karsin, zayif ve tehdit yaratan yanlarini belirleyebilmektir.

SWOT analizi, kuruluslarda stratejik planlama ve stratejik yonetim i¢in kullanilan bir arag
olarak tanimlanmaktadir. Kurumsal strateji ve rekabet stratejisi olusturmak icin etkin bir sekilde
kullanilan bu analiz, isletmelerin siklikla bagvurdugu bir yaklasimdir (Gtirel ve Tat, 2017: 995).
SWOT analizi, gi¢lii ve zayif yonleri, firsatlar1 ve tehditleri degerlendirmek igin
yapilandirilmis bir yaklagimdir (Wang & Wang, 2016:38).

Strenghts ( Gliglii), Weaknesses (Zayif), Opportunities (Firsat) ve Threats (Tehdit) olarak
bilinen kelimelerin bas harflerinden olusmus olan bu analiz, son donemlerde isletmelerde etkin
bir sekilde kullanilmakta ve karsilasilan sorunlara c¢oziimler iretilmesi hedeflenmektedir.
Ingilizcede SWOT analizi olarak bilinen bu analizin Tiirkce karsilig1 ise GZFT (Giiglii Yonler,
Zayif Yonler, Firsatlar ve Tehditler )’ dir. Asagida Sekil 1’de SWOT analizine iligkin sekil
verilmistir.

SWOT ANALIZI

i¢ Kaynak
(isletmenin
nitelikleri)

nitelikleri)

Sekil 1. SWOT Analizi
Kaynak: Silva, 2005: ; Bedir, 2023:84.
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Calismada literatiir taramasi yontemi kullanilmis ve veri madenciligi yaklasiminin muhasebe
bilgi sistemine entegre edilmesine iliskin SWOT analizi yapilmistir. Bu ¢ercevede SWOT
analizini dogru bir sekilde yapmak ve en verimli sonucun alinmasini saglamak maksadiyla
asagida yer alan sorulara cevap aranmistir. Sorular Wang&Wang (2016) calismasindan
yararlanilarak olusturulmustur.

1.
2.

Muhasebe bilgi sisteminde teknolojinin benimsenmesi uygun mudur?
Muhasebe bilgi sisteminde veri madenciliginin uygulanmasiyla ne gibi degisiklikler

olmustur?

Veri madenciliginin muhasebe bilgi sistemine entegre edilmesinin giiclii ve zay1f

yonleri nelerdir?

Veri madenciliginin muhasebe bilgi sistemine entegre edilmesinin firsat ve tehditleri

nelerdir?

Tablo 2. Veri Madenciliginin Muhasebe Bilgi Sistemine Entegre Edilmesinin SWOT Analizi Sonuglari

Giiclii Yanlar (Strengths)

Zayif Yanlar (Weaknesses)

Kurumlarin isgbirligine destek
saglanmasi

Piyasalar hakkinda bilgiler edinme
Maliyetlerin azalmasi

Yonetim kabiliyetlerinin gelistirilmesi
Veri isleme verimliligini arttirma
Manuel miidahaleyi azaltma

Verilerin temizlenmesi, analiz edilmesi
ve doniistiiriilmesinde kolayliklarin
saglanmasi

Format degisikligi olmadigi i¢in 6nceki
verilere ihtiyag duyulmasi

Sayisal olmayan verilerin 6nceden
toplanmis olmasi gerekliligi

Yazilim, donanim ve yetenekli personel
acisindan dnemli bir yatirim gerektirdigi
icin maliyetleri artirabilir.

Firsatlar (Opportunities)

Tehditler (Threats)

Isletmelere zamaninda finansal bilgi
sunma firsati saglar

Hesaplama siireleri agisindan geleneksel
yontemlerle kiyaslama firsat1 saglar
Satiglarin ve karin artmasinda firsatlar
sunar

Risklerin azaltilmasina olanak tanir
Uriinlerin gelecege iliskin satis
miktarlarinin ve fiyatlarinin tahmin
edilmesini saglar

Kredi konularinda yolsuzluk tespiti
yaparak kullanicilara yardimci olur
Kiimeleme analizi yoluyla en iyi miisteri
seciminde firsatlar sunar

Giivenlik 6nemleri yeterli degil ise,
islemelerin mali verilerinin gizliliginin
ve glivenliginin ihlal edilmesi

Veriler eksik ya da giincel degilse veri
kalitesi konusunda tehditler olusabilir
Yasal ve diizenleyici riskler icermesi
Dolandiricilik vb. gibi konular agisindan
bilgilerin koétiiye kullanilmasi

Rastgele varyasyonlardan kaynaklanan
iligkilere veya kaliplara yol agarak
yanlis islemlere sebep olabilir.

Kaynak: Alagoz vd, 2014; Wan&Wang, 2016; Yang, 2025

Yukarida yer alan arastirma sorular1 ve Tablo 2’de yer alan sonuglar yapilan literatiir taramasi
sonucunda veri madenciligi ile ilgili yapilmis ¢aligmalar referans alinarak olusturulmustur.
Sorular ve sonuglar bir biitiin olarak degerlendirildiginde, veri madenciliginin muhasebe bilgi
sistemine entegre edilmesi miimkiin olmakta ve veri madenciliginin kullanilmasinin muhasebe
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stireclerini, kalitesini ve denetimini kolaylastiracagi ifade edilebilir. Ayrica bu yaklagimin giiclii
yanlar1 ve firsatlarinin daha fazla oldugu goriilmekte ve bu dogrultuda veri madenciliginin
muhasebe bilgi sisteminde uygulanabilirliginin kullanicilar agisindan avantajli olabilecegi
sOylenebilir.

4.SONUC ve DEGERLENDIiRME

Biiyiik ve karmasik olan veri setlerinden bilgileri slizerek cikaran, veriler arasindaki gizli
iligkileri anlaml1 iligkilere doniistiiren, stratejik kararlarin alinmasini saglayan veri madenciligi
yontemi isletmelere birgok agidan katki sunmaktadir. Gerek yonetim kademesinde gerekse
isletmelerin diger fonksiyonlarinda etkin bir sekilde kullanilan ve is siireclerinin teknolojiye
uygun bir sekilde kullanilmaya baslanmistir. Ancak teknolojinin gelismesiyle isletmelerde
yogun bir ilgi géren ve bir¢ok alanda kullanilmaya baglayan bu yaklagimin hem giiclii yanlari,
firsatlar1 hem de zayif yanlari, tehditlerinin oldugu goriilmektedir. Bu ¢ercevede calismada
teknolojik siirece adapte olmaya hazirlanan ve bu yaklagimlart siireglerinde kullanan
isletmelerin karsilastiklar: olumlu ve olumsuz gostergelerin ele alinip incelenmesi ve SWOT
analizi ile degerlendirilmesi amaglanmistir.

Calismada yapilan analiz sonucunda, veri madenciliginin muhasebe bilgi sistemine olan olumlu
ve olumsuz etkileri beraber degerlendirilmistir. Bu kapsamda, veri madenciligi yaklasiminin
isletmelere piyasalar hakkinda gerekli bilgileri sunmasi, maliyetlerin minimum diizeye
indirilmesi, verilerin karmagik yapisindan arindirilarak etkin bir sekilde kullanilmasi, veri
kalitesinin artirilarak is siireclerinin verimliliginin arttirilmasi gibi giiglii yanlariin oldugu
ortaya ¢ikmistir. Ayrica bu yaklagimin kullanilmasinin igletmelere zamaninda bilgi sunma, en
1yl miisteriyi se¢me, karsilagilan risklerinin azaltilmasi, satiglarin artirilmasi ve karin maksimize
edilmesi gibi konularda da gesitli firsatlar sundugu tespit edilmistir.

Veri madenciliginin her alanda oldugu gibi muhasebe bilgi sistemine entegre edilmesinde de
bir takim tehditlerin ve zayif yonlerinin oldugu goriilmektedir. Dijitallesme siirecinde yasanan
adaptasyon siireci her meslegi icra eden gibi muhasebe meslegi gibi zor bir mesleginde icra
edilmesinde zaman zaman sorunlar ortaya c¢ikarmaktadir. Dijitallesme siirecine kolay uyum
saglayacak personel eksikliginin olmas1 ve bu tiir yaklagimlarin benimsenmesinin zor olmasi
ve bunun da yetkin personel gereklili§ini ortaya cikararak insan kaynaklari konusunda
maliyetleri artirtmasi, format degisikligi gibi durumlarin olmasi ve bu noktada 6nceki verilere
ithtiya¢ duyulmasi gibi zayif yanlari oldugu belirlenmistir. Gizlilik ve giivenlik sorunlarmin
olmasi, verilerin kesik ya da giincel olmama durumunda veri kalitesinin diisiik olmasi, yasal ve
diizenleyici riskler icermesi gibi tehditlerinin de oldugu sonucu elde edilmistir.

Calisma verileri bir biitiin olarak incelendiginde muhasebe bilgi sisteminde teknolojinin
benimsenmesi ve veri madenciligi yaklasiminin kullanilmasi hem uygulayicilar hem de
muhasebe bilgi sistemine iligkin bilgilerden faydalanan taraflar acisindan islevlerin
gelistirilebilecegini ve mevcut bilgi sisteminin ylikseltilebilecegini gdstermektedir. Muhasebe
alaninda calisan meslek mensuplarinin, akademisyenlerin ve 6grencilerin veri madenciligi
yaklagimlarin1 gerek is siire¢lerinde, akademik caligmalarinda gerekse egitim metotlarina
entegre ederek benimsemelerinin katki saglayacagi 6ngoriilmektedir. Bu konuda ilgili kurum
ve kuruluslarin uzmanlagmis personeller araciligiyla egitim, seminer vb. etkinlikler
diizenleyerek calisanlarina katki sunmasi dnerilmektedir.
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OZET

Son yillarda denetim alaninda yasanan gelismeler analitik inceleme prosediirlerinin denetim
faaliyetlerinin cesitli asamalarinda kullanimmi &nemli bir hale getirmistir. Isletmelerin
denet¢iye sunmus oldugu veriler ile isletme i¢inden ve disindan elde edilen iligkili verilerin
birbiri ile karsilastirilarak ortaya ¢ikardigi sonuglar denetime yon vermektedir. Bu noktadan
onemle iizerinde durulan konulardan biri de dnemlilik diizeylerinin dikkate alinmasi ve bu
siirecte denetgilerin rollerinin degerlendirilmesidir. Bu cergevede ¢alismanin amaci, analitik
inceleme prosediilerinin belirlenmesi, bu noktada 6nemlilik kavraminin uygulanmasinin 6nemi
ve denetcilerin rollerinin degerlendirilmesidir. Calisma kapsamli literatlir taramasina
dayanilarak hazirlanmis ve c¢alismanin analitik inceleme prosediirlerinin uygulanmasinda
onemlilik kavraminin ve denetgilerin rollerinin birlikte ele alinarak incelenmesi yoniiyle
literatiire katk1 saglayacagi ongoriilmektedir.

Anahtar Kelimeler: Denetim, Analitik inceleme Prosediirleri, Onemlilik, Denetci

1.GIRiS

Mali tablolardaki hata ve hilelerin ortaya ¢ikarilmasi biitiin kullanicilar agisindan biiytik 6nem
tasimaktadir. Son donemlerde yasanan finansal krizler, muhasebe skandallarinda sirketler
tarafindan hazirlanan mali tablolar ve bunlarin giivenirliligi, denetlenebilirligi de bu 6lgiide
onem kazanmistir. Gelisen teknolojinin ve buna bagli olarak hizli bir sekilde degisim gdsteren
is siireclerinin etkisiyle muhasebe denetiminde cesitli istatiksel metotlarin kullanilmaya
baslanmas1 ve sirketlerin denetimlerinde denetimine tabi olan finansal tablolar ve finansal
olmayan verilerin kullanilmasi ile analitik inceleme prosediirlerinin 6nemi bir kez daha ortaya
cikmustir.

Sirketlere ait finansal ve finansal olmayan verilerin denetimi, analitik inceleme prosediirlerinin
belirlenmesi ve etkin bir sekilde degerlendirilmesi, denetim risklerinin azaltilmasi vb. her tiirlii
islem 6nemlilik kavrami standardinin 6nemini de artirmis ve bu standardin denet¢iler tarafindan
titizlikle uygulanmasi gerekliligini ortaya ¢ikarmistir.

Analitik inceleme prosediirleri, finansal ve finansal olmayan veriler ile sirketlere ait bilgi
sistemlerindeki bilgilerin uygun veri analiz yontemleriyle analiz edilmesi, ortaya ¢ikan anlamli
iliskilerin degerlendirilmesi ve denet¢i beklentileri ile uyumunun incelenmesi islemi seklinde
tanimlanir (Bozkurt, 2006: 151; Rezaee vd.,2001:157). 1970’11 yillardan beri hizli bir geligim
gosteren ve yaygin bir sekilde kullanilan analitik inceleme prosediirleri sadece denetim siirecine
degil denet¢ilere de bir¢ok acidan cesitli avantajlar sunmaktadir ( Calis, 2011:31). Analitik
inceleme prosediirlerinin planlanmasi, miisteriye ve isine iliskin bilgilerin tespit edilmesi,
denetim siirecinde ortaya ¢ikabilecek risklerin belirlenmesi ve degerlendirilmesi bunlardan
bazilaridir ( Donmez, 2008:51-54). Finansal bilgiler ile finansal olmayan bilgilerin birlikte
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kullanilmasiyla hem sirketler hem de denetgiler yapilan denetimden istedikleri sonuca
ulagabilmekte ve bu durum verimliligi arttirmaktadir.

Analitik inceleme prosediirlerinin denetim yapilirken kullanilmasinin iki 6nemli nedeni
bulunmaktadir.  Bunlarin  ilki, sirketlerdeki yetersiz inceleme ve  denetimin
gerceklestirilmesindeki yaklasimin karmagsik bir halde olmasi; ikincisi ise ¢ok karmasik bir
yapiya sahip olan bu prosediirlerin uygulanisinin bilgisayar yardimiyla denetgilerin kullanimina
olanak sunmasidir (Karimi, 2014:15; Saglar ve Akcali, 2018: 78). Analitik inceleme
prosediirlerinin uygulanmasindaki en belirgin amag, sirketlerin denetgilere sundugu verileri ile
sirket i¢inden ve disindan elde edilen iliskili verilerin karsilastirilmasinin saglanmasi ve
denetim siirecine yon vermesidir. Analitik inceleme prosediirlerinin etkin bir sekilde
uygulanmasi i¢in bazi hususlara dikkat etmesi gerekmektedir. Bunlar ( Bozkurt, 2006:152):

» Cari yilda incelenen ve denetlemeye tabi olacak olan konulara iligkin bilgiler
» So6z konusu cari yil bilgileri ile karsilagtiritlmasi gereken sirkete ait i¢ ve dis bilgiler
» Denetimden sorumlu denetgi kriterleri

Sirketlerin denetim siireglerinde ve uygulamalarinda (i¢ denetim, i¢ kontrol, siirekli denetim
vb.) kullanilan analitik prosediirler denetim siirecinde dort onemli asamada kullanilmaktadir
(Koskivaara, 2007;334). Bu asamalar; planlama, test etme, raporlama ve izleme asamalaridir
AICPA, 2015: 34-35; Dolinska, 2019: 16-21). Bir¢ok agindan biiyiikk katki sunan analitik
inceleme prosediirlerinin kullanim alanlar1 asagida verilmistir ( Calis, 2011:33):

» Denetim ve planlama onay1

» Ekonomik durumla ilgili degerlendirme testlerinin yapilmasi

» Yapilan denetimlerin incelenmesi

» Sirkete ait verilerin finansal analizi

>
Gerek denetim siireclerinde gerekse denetim siireglerindeki prosediirlerin basarili bir sekilde
uygulanmasindan énemlilik kavramu biiyiik bir rol oynamaktadir. Onemlilik kavrami: BDS 320
“Bagimsiz Denetim Standard:i” tarafindan “hata ve eksikliklerin bir biitiin olarak ya da
birbirinden bagimsiz olarak, finansal tablolara bakarak ekonomik karar vermek gerektiginde
kullanicilarin alacagi kararlar: etki altina almasi éngoriiliiyorsa; bu hatalar ve eksikliklerin
onemli oldugu kanaatine varilmalidir” seklinde tanimlanmistir ( KGK, 2025; Haberal ve
Akdogan, 2021:91). Yine bagka bir tanima gore onemlilik kavrami, “bir sirketin finansal
raporu ¢ergevesinde bilgilerinin ilgili oldugu kalemlerin yapisi veya biiyiikliigiine ya da her
ikisine dayali olan ihtiyaca uygunlugu  olarak ifade edilmistir (Memis ve Oksas, 2019:1036).

Denetim siireclerinin ve bu siireclerde kullanilan analitik inceleme prosediirlerinin tarafsiz ve
giivenilir bir sekilde kullanilmasinin denetim siireci, etkinligi ve verimliligi agisindan biiyiik
Onem tasidig1 bilinmektedir. Bu sebeple dnemlilik kavrami bu ¢ergevede siirece dahil edilmeli
ve yapilan iglemler énemlilik kavrami dikkate alinarak yiiriitilmelidir. Ciinkii denetlenen
finansal tablolarda finansal tablo kullanicilarimi (sirket sahibi, devlet, yatiricimlar vb.)
ilgilendiren bir bilginin tabloda yer almamasi ya da yanlis verilmesi karar vericileri etkilemekte
bu durum 6nemli bir bilgi sayilmakta bu da dnemlilik kavrami ile yakindan iliskili olmaktadir
(Giiredin, 2014:216). Yine ortaya cikabilecek risklerin tespit edilmesi ve degerlemesi
asamasinda denet¢i denetim tekniklerinin yapisini, zamanlamasini, kapsamini ve yanlisliklarm
denetim stirecine olan etkilerini degerlendirirken onemlilik kavramini dikkate almalidir (
Selimoglu vd., 2015:214; Ersoz, 2019:35). Ortaya ¢ikan yanligliklar: saptamaya yardimei olan
analitik inceleme prosediirlerinin etkin bir sekilde kullanilmasinin gerekliligini bir kez daha
ortaya koyarak analitik inceleme prosediirlerinin belirlenmesinde Onemlilik kavraminin
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uygulanmasinin denetciler agisindan faydali bir ¢alisma olacagi goriilmektedir. Bu noktada
denetgilere de biiylik sorumluluklar diismektedir. Denetim kantlarinin makul diizeyde olmasi,
belirlenen analitik prosediirlerin sapmaya ugramadan uygulanmasi, ortaya c¢ikan denetim
risklerinin azaltilmasi, denetim goriislerinin tarafsiz bir sekilde sunulmasi bunlardan bazilaridir.

Bu bilgiler 1s181nda, calismada analitik inceleme prosediirlerinin belirlenmesinde 6nemlilik
standardinda yer alan oOnemlilik kavrammin uygulanmasi ve bu noktada denetcilerin
sorumluluguna agiklik getirmeyi amaglamaktadir. Bu ¢er¢evede ¢alismanin ilk boliimiinde
analitik inceleme prosediirleri, 6nemlilik kavramina kisaca deginilmis, ikinci boliimde analitik
inceleme prosediirleri ve dnemlilik kavramini konu alan 6nceki c¢alismalara yer verilmistir.
Calismanin devaminda analitik inceleme prosediirlerinin belirlenmesinde 6nemlilik kavrami ve
denetcilerin rolii’niin degerlendirilmesi ve sonu¢ kismina yer verilmistir.

2.0ONCEKi CALISMALAR

Denetim siireglerinde analitik inceleme prosediirleri ve uygulanmasi biiyiik 6nem tagimaktadir.
Onemlilik kavramina iliskin hususlarin da denetim siirenini etkinlik ve verimliliginde biiyiik
rol oynadig1 goriilmekte ve bu iki kavram denetim alaninda ¢alisan akademisyenler tarafindan
biiylik ilgiyle takip edilmektedir. Analitik inceleme prosediirleri ve Onemlilik kavrami
cergevesinde daha dnceden yapilmis akademik caligsmalar ve 6zetlerine asagida yer verilmistir.

Doénmez ve Ersoy (2009), analitik inceleme prosediirleri ve bunlarin tespit edilmesinde
kullanilan tekniklerin test edilmesi ve firmalar tarafindan kullanilabilirligini arastirmak
istemiglerdir. Ayrica bu tekniklerin kullanilmasindan Onemli olan standartlar1 ve
kullanilmasinda yasanan aksakliklarin da tespit edilmeye calisildigi calismada 97 denetim
firmasina anket calismasi uygulanmistir. Calismadan elde edilen ampirik bulgular,
prosediirlerin denetimlerin planlama asamasinda daha sik kullanildigi ve oldukga faydali
oldugu, ayrica denetgilerin prosediirlerin uygulanmasinda denetim standartlarini kullanmay1
benimsedikleri yoniindedir.

Barzanji, (2009) c¢alismasinda analitik inceleme prosediirlerini incelemis ve bunlarin temel
hatalar1 kesfetmedeki roliine agiklik getirmeye calismistir. Ayrica ¢alismada hedeflenen bir
diger amag¢ ise, denet¢i tarafindan denetim altindaki ekonomik isletmenin finansal
tablolarindaki temel hatalar tespit etmede kullanilan uygun analitik prosediirleri agiklamaktir.
Calismada Kerkiik Valiligi'ndeki Kuzey Petrol Sirketi ve yil i¢in veri ve bilgilerin mevcudiyeti
nedeniyle finansal oranlarin karsilastirmalarit yapilmistir. Calismada, denetimin tiim
asamalarinda (planlama, uygulama, rapor hazirlama) uygulandiklar1 i¢in analitik prosediirleri
uygulamak i¢in belirli bir zamanlama olmadig1 gibi sonuglara ulagilmistir.

Samaha ve Hegazy (2010) ¢aligmalarinda denetim firmalarinin analitik prosediirleri kullanip
kullanamadiklarini arastirmak istemislerdir. Bu ¢ergcevede yerel denetim firmalar ile 4 biiyiik
denetim firmalar1 anket uygulamiglardir. Calismada temel amag, hem Bagimsiz Denetim
Standard1 520° yi incelemek hem de analitik inceleme prosediirlerinin kullaniminda denetim
standartlarinin etkisini arastirmaktir. Calisma sonucunda, yerel firmalarin analitik inceleme
prosediirlerini biiyiik firmalara oranla daha az kullandigi, ancak biitiin firmalarin analitik
prosediirlerine etkin kullanilmasinin faydali oldugunu diisiinmesi gibi sonuglara varilmstir.

Memis ve Oksas (2019) calismalarinda denetim alaninda 6nemlilik kavramina deginmislerdir.
Kapsamli bir literatiir taramasi yapilan calismada, Onemlilik kavraminin denetim hile,
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usulsiizliik, eksikliklerin tespit edilmesi ve karar alicilarin karar verme siireglerinde oldukga
onemli olduguna, onemlilik diizeyinin kimi zaman denetgilerin muhakeme giiciine kimi zaman
ise denetimden ge¢cmis isletmenin durumuna gore degistigini belirlemislerdir.

Aktas ve Acar (2020) tarafindan hazirlanan ¢alismada bagimsiz denetimde var olan Kkilit
denetim konularinin  6nemlilik perspektifinden incelenmesi amaglanmistir. Calisma
kapsaminda Borsa Istanbul’da yer alan 100 endeksindeki firmalarin 2017 ve 2018 kilit denetim
konular1 incelenmistir. Kilit denetim konular1 cercevesinde finansal raporlardaki hesap
kalemleri incelenmis ve bunlarin 6nemlilik diizeylerine deginilmistir. Caligma sonucunda,
incelenen kalemler denetimde onemlilik seviyesi kapsaminda analiz edilmis ve onemlilik
diizeylerinde kullanilan yontemler bazinda énemli bir fark olup olmadig: t-test aracilifiyla
analiz edilmistir. Elde edilen sonuglara gore onemlilik esik degerleri, kullanilan hesaplama
yontemi bakimdan anlamli bir farkliligin oldugu, 2017 ve 2018 yillar itibariyle ise dnemlilik
diizeylerinde anlamli bir farklilik olmadig1 gdzlemlenmistir.

Haberal ve Akdogan (2021) tarafindan hazirlanan ¢alismada denetimde 6dnemlilik kavraminin
Onemi ortaya ¢ikarilmistir. Bu ¢er¢evede ¢aligmada bagimsiz denetimde énemlilik kavraminin
teorik olarak sunulmasi ve uygulamada esas alinan temel 6lgiitleri belirlenmistir. Daha sonra
denetimde onemlilik seviyesinin tespit edilmesinde kullanilan yontemler agiklanmistir.
Calismada BISTte islem goren ve BOBI FRS uygulayan sirketleri denetleyen 30 denetim
firmasiyla anket calismasi yapilmis ve onemlilik diizeyi, Tiirkiye’deki ve yurt disindaki
uygulamalar hakkinda bilgi verilmeye calisilmistir. Calisma sonucunda, 6nemlilik diizeyinin
belirlenmesine iliskin c¢alismalarin daha c¢ok calisma kagitlarinda yer aldigi ve riskin
belirlenmesinde kullanildig1 sonucuna varilmistir.

Mohammed vd. (2021) Denetim Riskinin Degerlendirilmesinde UDS 545'e Uygun Denetim
Prosediirlerinin Kullanilmasinin Etkisini Incelemislerdir, Calisma, denetim risklerinin
degerlendirilmesinde gergege uygun deger esasina gore Ol¢iim ve agiklamanin denetiminde
Uluslararast Denetim Standardi (UDS. No. 545) uyarinca denetim prosediirlerinin
kullanilmasinin etkisini ortaya koymay1 amaglamistir. Uluslararas1t Denetim Standardi (UDS.
No. 545) uyarinca denetim prosediirlerinin  kullanilmasinin ~ denetim  riskinin
degerlendirilmesinde gergege uygun degerin dl¢limii ve agiklanmasina etkisini ortaya koymada
orneklemin goriislerini belirlemek icin bir anket formu kullanilmistir. Calisma degiskenlerini
analiz ettikten ve hipotezleri test ettikten sonra, arastirma en 6nemli sonuglara ulagmistir, bu da
denet¢ilerin ¢ogunun gercege uygun deger muhasebe tahminlerini denetlemek igin gerekli
becerilerden yoksun oldugu, ger¢ege uygun degerin Ol¢iilmesi icin sabit temellerin olmamasi
nedeniyle denet¢inin yonetim tarafindan gercege uygun deger tahminlerinin hazirlanmasinda
kullanilan modelleri anlamasini zorlastirdigt ve denetim risklerinin degerlendirilmesini
etkiledigidir.

Aljabi (2024) c¢alismasinda denetim risklerinin degerlendirilmesinde analitik denetim
prosediirlerinin incelenmesini arastirmistir. Bu ¢ercevede bir anket uygulanmis ve 45 6gretim
liyesine uygulanan ankette risklerin azaltilmasinda prosediirlerin etkin bir sekilde kullanildigini
ve Onemlilik standardinin da biiyiik etkiye sahip oldugu sonucuna ulasmislardir.

Cikicr (2025) calismasinda daha once finansal raporlarda etkin olarak kullanilan 6nemlilik
kavraminin finansal olmayan siirdiirebilirlik alaninda da kullanilmasinin 6nemine deginmistir.
Kapsamli literatiir taramasinda dayanan calismada oOnemlilik kavraminin siirdiirebilirlik
cercevesindeki onemi ve farklari ele alinmistir. Calisma sonucunda, degerlendirme kriterlerinin
belli bir standartta olmamasi ve paydaslarin beklentilerinin farklilik arz etmesinin 6nemlilik
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diizeyini etkiledigi ve siirdiirebilirlikte bu kavramin daha seffaf bir sekilde dnemsenmesi
gerektigini ifade etmistir.

3.ANALITIK INCELEME PROSEDURLERININ ]%ELiRLENMESiNDE ONEMLILIK
KAVRAMI VE DENETCILERIN ROLU’NUN DEGERLENDIRILMESI

Analitik prosediirler, finansal tablolardaki manipiilasyonlarinin ortaya ¢ikarilmasi ve bunlarin
en aza indirilmesi i¢in kullanilan prosediirleri kapsamaktadir. Bu nedenle, analitik prosediirler,
finansal tablolarin makulligiinii saglamak icin tiimdengelimli bir gerekcelendirme bigimini
temsil etmekte ve finansal durum tablosunun hazirlandigi tarihten sonra bile
uygulanabilmektedir.  Analitik prosediirler genellikle diisiik maliyetli ve detayli testleri
azaltmasi yoniiyle de kullanilabilmektedir ( Aljabi, 2024:98). Ozellikle son dénemlerde
denetim alaninda kullanilan analitik inceleme prosediirleri hem denetim siirecinin etkinligini
hem de kalitesini biiyiik 6l¢iide etkilemektedir. Denetim siireglerine yon veren analitik inceleme
prosediirleri, denetimin planlanmasi, ylriitilmesi ve raporlanmasi asamasinda biiyiik rol
oynamakta ve denetcilere bu noktada kolayliklar saglamaktadir. Miisteri isletmeleri tanima,
miisteri olan isletmelerin daha o6nce denetlenmeyen finansal tablolarindaki hatalari ortaya
¢ikarma, 6nemlilik limitini tespit etme, olusabilecek riskleri belirleme ve minimum seviyeye
indirme, denetim prosediirlerinin nitelik, kapsam ve zamanliligin1 ayarlamak gibi konularda
denetim planlama siirecine atki sunmaktadir (Usul, 2013:61). Incelenen isletmelerin hesap
bakiyelerinin onaylanmasi veya reddedilmesi gibi islemlerin yiiriitiilmesinde ve elde edilen
kanitlarin, olusturulan finansal tablolarin, dipnotlarin tutarli olup olmadigini raporlama
konusunda da biiylik destek saglamaktadir ( Saglar ve Akgali, 2018:80).

Son donemlerde literatiirde biiyiik ivme kazanan denetim yaklagimi yerini riske dayali denetim
yaklasimina birakmis ve bu yaklasimin 6nemi denetim standartlar1 ve uygulamalarinda da
hissedilmeye baslanmistir. Bundan dolay1r denetimin planlama ve yiiriitme siireclerinde
onemlilik kavrami denetciler tarafindan 6nemsenmeye baslanmistir. Calismalarin bu kapsamda
yuriitiilmesiyle daha basarili bir denetim silireci saglanalabilecegi diisliniilmiistiir. Ayrica
denetim siirecinde hem 6nemlilik ile risk degerleme arasindaki iligkinin kurulmasi hem de nasil
kullanilmasi gerektigi de dnemli bir unsur oldugundan 6nemlilik diizeylerinin tespit edilmesi
denetgiler tarafindan biiyik ilgi gormistir.  Ayrica denetgilerin  6nemlilik  seviye
belirlemelerinin bir 6nemli nedeni ise, detay testlerinin kapsamini daraltmak amagl
uygulanmasidir (Hebaral ve Akdogan, 2021:106). Bu prosediirlerin belirlenmesinde énemlilik
kavram1 ve buna paralel olarak Onemlilik diizeyinin belirlenmesi, prosediirlerin
kullanilmasindaki sorunlar belirleyerek onlem alinmasimi, finansal verilerin hangilerinden
yararlanilmasinin 6nemli oldugunu, 6nemlilik diizeyi belirlenmis isletme dis1 kaynaklarin
kullanilip kullanilmayacagini, énemlilik seviyesinin olgiilmesi esnasinda daha c¢ok hangi
donem/donemlere ait verilerin kullanildiginin tespit edilmesi, performans Sl¢iimii yapilirken
denetcilerin goriislerini etkileyecek faktorlerin 6nem derecesini, hesap diizeyinde 6nemlilik
seviyesinin belirlenerek hangi yaklasimlara basvuruldugunun tespiti, dnemlilik diizeyinin
belirlenmesinde hangi kiyaslama Olgiitlerinin kullanildiginin belirlenmesi gibi konularda
denetgilere faydali olabilmektedir (Hebaral ve Akdogan, 2021:106-109).

Deneti meslegi, isletmelerin finansal tablolarin1t muhasebe ilkeleri dogrultusunda inceleyen
(Dursun ve Engin, 2018:158) yerine getirilmesi olduk¢a zor olan ve birbirinden farkl
paydaslarin beklentilerini karsilamanin zorlugunu ortaya koyan ¢ok gorevli ve ¢cok beklentili
bir meslektir (Yal¢in, 2023:131). Bu meslegi icra eden kisi/kisiler ise denet¢i olarak
tanimlanmaktadir. Denetgiler denetim siirecinde biiyiik bir rol oynamaktadir ve birgok konuda
sorumluluklart mevcuttur.
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Denetgiler analitik inceleme prosediilerinin etkin bir sekilde kullanimi, bir biitiin olarak
finansal tablolarin hata veya hile kaynakli 6nemli yanlislik igerip igermedigine iliskin makul
giivence elde etmek ve boylece finansal tablolarin tiim 6nemli yonleriyle gercege uygun
hazirlanip hazirlanmadig1r hakkinda goriis verme roliinii de tistlenmektedir. Bundan dolay:
denetgiler, onemlilik kavramini ve denetim risklerini 6nemseyerek denetim siireci boyunca,
onemli yanlislik risklerinin belirlenmesinde ve degerlendirilmesinde; ilave denetim
prosediirlerinin niteliginin, zamanlamasinin ve kapsaminin belirlenmesinde ve varsa
diizeltilmemis yanligliklarin finansal tablolar iizerindeki etkisinin degerlendirilmesinde etkin
bir role sahip olmakta ve bu hususlar1 hazirladiklar1 raporlarda dikkate almalidirlar (Aljabi,
2024:108). Deneteiler, onemlilik kavramini1 dikkate alarak analitik inceleme porsediirlerini
hazirlamal1 ve denetim siireci sonunda hazirlanan denetim raporu igin beklenti boslugunu
doldurmali, kullanicilara sunulan bilgilerin tarafsiz, tutarh, seffaf bir sekilde sunulmasi
noktasinda etkin rol oynamaktadir. Risk degerlendirme ve yonetme, kurumsal yonetisimi tesvik
etme, etik ilkelere uyumu saglama vb. konularda da biiyiik rol iistlenen denetgiler, bu konularda
verimlilik saglayarak denetim siirecini kolaylastirabilmekte ve denetim kalitesini artirici etkiye
sahip olabilmektedir. (Yalgin, 2023: 132-135). Onemliligin tahmin edilmesi, denetginin isinin
biiylik bir boliimiinii kapsar ve finansal unsurlarin veya olaylarin degerlerinin objektif olarak
belirlenmesine yol agar; bu da o6zellikle denetim prosediirlerinin saglam olmadigi veya
uygulamada veya sonuclarin yorumlanmasinda bazi eksikliklerle golgelenebilecegi durumlarda
onemlidir Bu durumda denetgi denetim risklerini belirlemek i¢in analitik prosediirleri belirleme
calismasina katkida bulunmalidir ( Aljabi, 2024:108).

Denetcinin igletmeye ait veriler veya hesaplar lizerinde detayli bir inceleme, denetim veya
gozetim yapmasina ragmen mali tablolarda ve hesaplarda bulunan temel hatalar1 tespit
edememesinden kaynaklanan riskleri degerlendirirken oOnemlilik diizeyinin OSl¢lilmesi
gerekliligini g6z oniinde bulundurmasi gerekmektedir. Denetci, etkin bir i¢ kontrol sisteminin
bulunmadig1 varsayimiyla, onemli veya miinferit olabilecek hatalar nedeniyle bir hesap
bakiyesinin veya bir grup islemin etkilenmesi veya bunlarin bakiye veya grup hatalariyla
birlesmesi olasiligina iliskin riskleri degerlendirirken yine onemlilik diizeyinin 6l¢iilmesi
gerekliligine dikkat etmelidir. Yine denet¢iler bir hesapta veya hesap grubunda meydana
gelebilecek ve tek basina veya toplu olarak 6nemli bir etkiye sahip olabilecek sapmalarin veya
golgeli verilerin varligina iliskin riskleri degerlendirirken 6nemlilik derecesinin 6l¢iilmesine
dikkat etmeli ve biitin demetim faaliyetlerini bu c¢ercevede sekillendirmelidir (Aljabi,
2024:108-110).

4.SONUC

Denetim faaliyetlerinin yiiriitiilmesinde denetim siirecinin sorunsuz bir sekilde ilerlemesi kadar
bu siirecte denetcilerin tutumlarinin da 6nemli oldugu bilinen bir gercektir. Hem denetim
kalitesinin artirilmasinda hem de denetimden beklenti i¢inde olan taraflara karsi biiytlik
sorumluluk tasiyan denetgiler, etik kurallara; aciklik, seffaflik, tutarlilik gibi ol¢iitlere dikkat
ederek gorevlerini yerine getirmelidir. Ortaya c¢ikan risklerin, hilelerin, hatalarin ve
yolsuzluklarin belirlenmesi, ¢oziime kavusturulmasinda biiyiik rol {istelenen denetciler bunlari
yaparken bir takim ilke ve kurallar1 goz oniinde bulundurmalidir. Denetim i¢in olusturulan
analitik inceleme prosediirleri ve bunun énemlilik kavraminin dikkate alarak olusturulmasi bu
rollerden biridir.
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Isletmelerin finansal ve finansal olmayan her tiirlii bilgisini inceleyen, bunlar arasinda koprii
gorevi kuran ve bunlar1 detaylandirarak agiklayan bu prosediirlerin sorunsuz bir sekilde siirece
dahil edilmesi de denetgilerin rolleri arasinda bulunmaktadir. Bu porsediirlerin standartlara
uygun Ozellikle 6nemlilik kavramina dikkat edilerek ele alinmasi gerek denetim siirecinin
basarili bir sekilde yiiriitiilmesine gerekse denetcilerin tarafsiz bir denetim goriisii sunmasina
ve haliyle etkin, verimli bir denetim sonucuna ulasilmasina biiyiik katki sunmaktadir. Bu
nedenle denetgiler gorev ve sorumluluk bilinci ile hareket etmeli ve denetime iligkin ilkeleri
onemlilik kavrami ¢ergevesinde yiiriitmelidir.
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OZET

Organize sanayi bolgeleri (OSB) kavrami, 19. ylizyilin sonlarinda sanayilesmeyi tesvik etmek
ve sehirlerin saglikli gelisimini saglamak amaciyla Ingiltere ve ABD’de ortaya c¢ikmistir.
Tiirkiye’de OSB’lerin kurulmasi ise 1960°larda "Planli Kalkinma" ¢ergevesinde baslamistir.
Sanayilesmenin toplumun yapisini, sehirlesme dinamiklerini ve yasam standartlarin
degistirdigi dikkate alindiginda, bu siirecin planl bir sekilde ilerlemesinin dnemi biiyiiktiir.
Tiirkiye, Cumhuriyet doneminde hizli bir sanayilesme siirecine girmis, fakat siyasi ¢alkantilar
ve siirekli degisen politikalar sebebiyle ¢arpik ve plansiz bir sanayilesme siireci yasamistir.
Kamu sektorii verimsizlige yol acarken, 6zel tesebbiis teknolojik ilerlemelerle gelismis,
OSB’ler gibi diizenli tiretim ortamlarina ihtiya¢ duyulmustur

Organize sanayi bolgeleri, sanayinin kontrollii ve planli gelisimini saglamak, ¢evresel etkileri
azaltmak ve altyap1 maliyetlerini diistirmek amaciyla, kiigiik ve orta olcekli isletmelere
odaklanan sanayi alanlar1 olarak kurulmustur. Sanayiyi sehir disina yonlendirmek ve bolgesel
kalkinmay1 tesvik etmek amaciyla planlanan OSB'lere, vergi tesvikleri ve yasal kolayliklar
saglanmistir. OSB'ler, ¢esitli sanayi sektdrlerini barindiran karma veya ihtisas bolgeleri olarak
faaliyet gostermekte olup ¢evre yonetim sistemleri kurularak atik su, hava kirliligi, kat1 atik ve
giiriiltii gibi sorunlar1 yonetmekte, bolgesel altyapinin iyilestirilmesi ve igletmelerin ¢evresel
performansinin artirilmas: i¢in  kisa, orta ve uzun vadeli ¢evre yOnetim planlar
hazirlanmaktadir. Bu ¢alismanin amaci OSB’lerin ¢evre sorunlar1 baglaminda iirettigi etkileri,
buna yonelik onleyici tedbirleri ve ¢aligmalari aragtirmaktir.

Dokiiman analizi teknigi kullanilarak hazirlanan bu arastirmada, OSB’lerin kuruldugu
bolgelerin ekonomisine katkisi kadar ¢evresel etkilerinin de bulundugu ve gerekli tedbirlerin
alinmamasi halinde, bu etkilerin ¢evre sorunlarina yol agtigi goézlenmistir. OSB’lerin neden
oldugu cevre sorunlarinin 6nlenmesi i¢in hazirlanan ¢evre yonetimi planlari ve bu planlar
dogrultusunda yapilan uygulamalar bulundugu goriilmiistiir. Cevresel etkilerin asgari seviyede
tutulmasi ve hazirlanan projelerin uygulamaya konulmasi ile birlikte OSB’lerin ¢evre sorunu
olusturan etkilerinin biiylik oranda azaltilarak, ¢evre sorunlarinin azaltilmasi baglaminda
hedeflenen basartya ulasilabilecegi anlasilmistir.

Anahtar Kelimeler: Cevresel Etki, Plan, Organize Sanayi Bolgesi, Cevre Yonetimi
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OZET

Bu ¢alismanin amaci, Birlesik Arap Emirliklerinin (BAE) ¢evre yonetimi ve stirdiiriilebilirlik
alanindaki uygulamalarini incelemektir. BAE, hizla biiyliyen bir sehir olarak ¢evresel
sorunlarla karst karsiya kalmis ve bunlar1 ¢ozmek i¢in bir dizi strateji gelistirmistir. Bu
caligmada, Ozellikle hava kalitesi, su yonetimi ve enerji verimliligi gibi alanlarda yapilan
strdiiriilebilirlik ¢alismalart ele alinmig, ayrica BAE’nin ¢evre politikalarinin, sehre ve
cevresine nasil katki sagladigina dair bir bakis agis1 sunulmustur. Calismada, BAE nin hizla
gelisen yapisinin ¢evresel etkileri ve bu etkilerle nasil basa ¢ikildigina dair bilgiler verilmistir.
BAE'nin ¢evre yonetimi stratejileri, stirdiirtilebilir kalkinma hedefleri dogrultusunda ele alinmis
ve bu stratejiler, ilgili resmi belgeler ve raporlarla desteklenmistir. Calisma, BAE nin gevreye
duyarl yaklasiminin, sadece bolgesel degil, kiiresel anlamda da 6nemli bir model sundugunu
gostermektedir.

BAE, son yillarda hizla biiyliyen ve modernlesen bir sehir olarak, ¢evre yonetimi ve
stirdiiriilebilirlik konusunda 6nemli adimlar atmaktadir. Ancak, bu hizli gelisim ¢evresel
zorluklar1 da beraberinde getirmistir. Hava kirliligi, su kaynaklarinin verimli kullanimi, enerji
tiiketimi, atik yonetimi ve biyolojik ¢esitliligin korunmasi gibi sorunlar, BAE'nin karsilastig
baslica ¢evresel sorunlardir. Bu calisma, BAE'nin bu zorluklarla nasil basa ¢iktigini, hangi
cevre yonetimi stratejilerini gelistirdigini ve siirdiiriilebilir kalkinma hedeflerine ulagsmak i¢in
hangi adimlart attigin1 incelemektedir. BAE'nin ¢evre politikalari, biyolojik ¢esitliligin
korunmasi, deniz ve kiy1 ¢evresinin siirdiiriilebilirligi, atik yonetimi, kimyasal maddelerin ¢cevre
iizerindeki etkileri gibi konularda 6nemli stratejiler gelistirilmistir. Bu projelerde, cevre dostu
teknolojilerin kullanimi, enerji verimliligi ve yenilenebilir enerji kaynaklarinin tesviki gibi
uygulamalar 6n plana ¢ikmaktadir. Dubai Solar Park gibi projelerle, sehrin enerji ihtiyaci
yenilenebilir enerji ile karsilanmakta, cevresel etkiler en aza indirilmeye calisilmaktadir.
Ayrica, BAEnin hava kalitesini iyilestirmeye yonelik stratejileri ve atik yonetimindeki
yenilik¢i yaklasimlart da bu calismada ele alinmistir. BAE'nin siirdiiriilebilir kalkinma
hedeflerine ulasma ¢abalari, sadece sehir i¢in degil, ayn1 zamanda tiim bdlge i¢in 6rnek teskil
etmektedir. Bu baglamda, BAE'nin uyguladigi ¢evre dostu projelerin ve siirdiiriilebilirlik
stratejilerinin bolgesel ve kiiresel 6lgekteki etkileri degerlendirilmistir.

Anahtar Kelimeler: BAE, Cevre Yo6netimi, Strdiiriilebilirlik
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Ozet

Bu nitel aragtirma, orgiitsel destegin calisanlarin is-yasam dengesi tizerindeki etkilerini
derinlemesine incelemeyi amaglamaktadir. Calismada katilimcilarin 6rgiitsel destegin ig-yasam
dengesi lizerindeki etkisine yonelik kendi deneyimlerinden yola ¢ikarak etkilerine yer verilen
fenomenolojik (olgubilim) deseninin kullanildigi nitel bir ¢alismadir. Arastirmada verilerinin
elde edilmesi i¢in yar1 yapilandirilmis goriisme formu kullanilmistir. Aragtirmanin verileri ¢agri
hizmetleri alaninda ¢alisan 17 katilimci ile yiiz yiize ve mail yoluyla elde edilmistir. Gorligmede
calismanin amacini1 ortaya ¢ikarmaya yonelik katilimcilara ig-yasam dengesi konusunda
orgiitlerinin sagladigi destegin, kisisel performanslarint ve is motivasyonlarint nasil
etkiledigine yonelik soru yoneltilmis ve buna yonelik cevap alinmistir. Bu sorudan hareketle
elde edilen veriler Maxqda 20 Paket Programi yardimiyla igerik analizine tabi tutulmus ve bu
sekilde arastirma ile ilgili bulgular elde edilmistir. Analizler neticesinde elde edilen bulgulara
gore katilimcilarin genel kanisi orgiitlerinden aldiklari destegin is-yasam dengelerini olumlu
yonde etkiledigini belirtmistir. Ozellikle esnek calisma saatleri, 6zgiir olarak hissetme,
degerlilik hissi ve kisisel hayatlarina odaklanabilmeye olanak sagladigi i¢in ¢alisanlarin hem is
hayatinda daha verimli olmalarin1 hem de 6zel yasamlarina daha fazla zaman ayirabilmelerini
sagladigin1 vurgulamislardir. Katilimeilar, bu desteklerin yalnizca fiziksel degil ayn1 zamanda
duygusal anlamda da rahatlik sagladigini; stresin azaldigini, i motivasyonunun artmasiyla
kendilerini daha enerjik hissettiklerini ve ¢alismalarinda daha dikkatli olduklarini yaptiklari ise
daha 1yi odaklanabildiklerini vurgulamislardir. Ayrica Orgiitsel destek, calisanlar arasinda
performans ve genel verimliligi artiran bir unsur olarak degerlendirilmistir.

Anahtar Kelimeler: Orgiitsel destek, is-yasam dengesi, motivasyon, ¢alisan performansi, nitel
aragtirma.
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THE EFFECT OF ORGANIZATIONAL SUPPORT ON WORK-LIFE BALANCE
Summary

This qualitative research aims to thoroughly examine the effects of organizational support on
employees' work-life balance. The study is a qualitative study that uses a phenomenological
(phenomenology) design based on the participants' own experiences regarding the effects of
organizational support on work-life balance. A semi-structured interview form was used to
collect data for the study. The data for the study were obtained through face-to-face and email
interviews with 17 participants working in the call center industry. During the interviews,
participants were asked questions about how the support provided by their organizations in
terms of work-life balance affected their personal performance and work motivation, and their
responses were recorded. The data obtained from these questions were subjected to content
analysis using the Maxqda 20 Package Program, and the findings related to the research were
obtained in this way. According to the findings obtained as a result of the analysis, the general
opinion of the participants was that the support they received from their organizations had a
positive effect on their work-life balance. In particular, they emphasized that flexible working
hours, feeling free, feeling valued, and being able to focus on their personal lives enabled
employees to be more productive in their work life and spend more time on their private lives.
Participants emphasized that this support provided not only physical but also emotional
comfort; it reduced stress, increased work motivation, made them feel more energetic, and
enabled them to be more attentive in their work and focus better on their tasks. Additionally,
organizational support was evaluated as a factor that increases performance and overall
productivity among employees.

Keywords: Organizational support, work-life balance, motivation, employee performance,
qualitative research.

1. GIRIS

Gliniimiiziin dinamik ve hizli i ortaminda, is-yasam dengesi kavrami, yalnizca calisanlarin
refahini degil, ayn1 zamanda orgiit icindeki performanslarini da etkileyen kritik bir faktor olarak
ortaya c¢ikmistir. Teknolojik gelismeler is ve kisisel yasam arasindaki sinirlari
bulaniklastirdik¢a, ¢alisanlar birden fazla roliin taleplerini yerine getirme konusunda giderek
daha fazla zorluk yasamaktadir (Clark, 2000; Greenhaus & Allen, 2011). Bu degisen ortam, is-
yasam dengesinin c¢alisanlarin tutumlarini, davraniglarini, genel performanslarmi nasil
sekillendirdigini anlamaya yonelik akademik ve pratik ilgiyi yogunlastirmistir (Kossek vd.,
2011).

Is-yasam dengesi, genellikle bir bireyin is ve kisisel yasamdaki siklikla birbiriyle celisen
talepleri, her iki alanda da refah ve memnuniyeti artiracak sekilde yonetme yetenegi olarak
tanimlanir (Greenhaus vd., 2003). Is-yasam dengesi, bireyin isi ve yasamiyla alakali taleplerinin
dengede olmas1 durumudur (Altan & Turung, 2021). Ancak, son zamanlarda yapilan ¢aligmalar,
bu dengenin dogas1 geregi 6znel ve baglama bagl oldugunu, kiiltiirler, sektorler ve hatta
bireysel kosullar arasinda farklilik gosterdigini vurgulamaktadir (Kalliath & Brough, 2008). Bu
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karmasgiklik, 6zellikle iiretkenlik, is tatmini ve orgiitsel baglilik gibi temel performans sonuglari
iizerindeki potansiyel etkileri géz Oniine alindiginda, calisanlarin yasadiklar1 deneyimleri ve
dengeye atfettikleri anlamlari1 daha incelikli bir sekilde arastirmay1 gerektirmektedir (Allen vd.,
2000; Haar vd., 2014).

Teknolojik gelismeler ve 6zellikle COVID-19 pandemisinin ardindan yayginlasan uzaktan ve
hibrit ¢alisma diizenlemeleri, is-yasam dengesini saglamada hem firsatlar hem de zorluklar
getirmistir (Carnevale & Hatak, 2020). Esnek calisma diizenlemeleri daha fazla 6zerklik
saglayabilirken, rol belirsizligini artirabilir ve ¢alisanlarin is taleplerinden kopma kapasitelerini
zorlayabilir (Derks vd., 2015). Bu gergekler, ¢alisanlarin ¢esitli baglamlarda is-yasam dengesini
nasil deneyimlediklerini ve bu deneyimlerin is performanslarini nasil sekillendirdigini daha
derinlemesine niteliksel olarak anlamanin gerekliligini vurgulamaktadir. Bu ¢alisma, ig-yasam
dengesi konusunda orgiitlerin  sundugu desteklerin, ¢alisan performanslarina ve
motivasyonlarina nasil bir etkisinin oldugunu, is verimliliklerini nasil etkiledigini c¢alisan
deneyimlerine dayali olarak ortaya ¢ikarmay1 amaglamaktadir.

2. ARASTIRMANIN METADOLOJISI
Bu boliimde calismanin amaci, yontemi ve 6rneklemi hakkinda bilgilere yer verilmektedir.
2.1. Arastirmanin Amac ve Tasarimi

Bu nitel arastirmanin temel amaci, orgiitsel destegin calisanlarin is-yasam dengesi tizerindeki
etkilerini derinlemesine incelemeyi amaglamaktadir. Arastirmalar, destekleyici kurumsal
uygulamalarin is-aile ¢catigmasini hafifleterek ve is memnuniyetini artirarak ¢alisanlarin refahini
ve iretkenligini artirabilecegini gdstermektedir (Allen vd., 2013; Kossek vd., 2011).
Calisanlarin yasadiklar1 deneyimleri ele alan bu ¢alisma, siirdiiriilebilir caligan performansi ve
refahin1 destekleyen kurumsal politikalara bilgi saglamak i¢in zengin, baglamsal i¢goriiler
sunmay1 amaclamaktadir.

2.2. Yontem

Calisanlarin is-yasam dengesi ve bunun performans iizerindeki etkisiyle ilgili algi ve
deneyimlerini derinlemesine anlamak i¢in nitel bir arastirma tasarimi kullanilmistir.
Katilimeilarin ayritili anlatimlarini paylasmalarina olanak saglayan agik uclu sorularla yari
yapilandirilmig goriismeler yapildi. Calisma kapsaminda katilimcilara su agik uglu soru
soruldu:

1- Is-yasam dengesi konusunda orgiitiiniiziin sagladigi destek, kisisel performansinizi ve
1s motivasyonunuzu nasil etkiliyor?

Bu yaklasim, ¢alisan deneyimleri ve 6znel anlamlar1 kesfetmeyi vurgulayan fenomenolojik
arastirma gelenekleriyle tutarhidir (Creswell & Poth, 2018). Fenomenoloji deseniyle yapilan
caligmalarda genel olarak bir fenomen ile ilgili kisisel deneyimlerin ortaya ¢ikarilmasi ve
yorumlanmasi1 amaclanmaktadir (Yildinm & Simsek, 2008). Katilimcilardan yiiz yiize ya da
mail yoluyla yar1 yapilandirilmig goriisme formu hazirlanarak diisiinceleri alinmistir. Arastirma
kapsaminda katilimcilardan verilerin elde edilmesi akabinde analiz siirecine gecilmistir. Elde
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edilen veriler, Maxqda 20 Paket Programi yardimiyla igerik analizine tabi tutularak ¢aligmanin
amac1 dogrultusunda tema belirlenerek harita elde edilmistir.

2.3. Orneklem

Katilimcilar, ¢calismanin iggoriilerini zenginlestirmek i¢in farkli ge¢mislere, is rollerine ve
organizasyonel deneyimlere sahip calisanlar1 igerecek sekilde amagh olarak secildi. Amagh
ornekleme, zengin ve ilgili bilgiler saglayabilecek bireylere odaklanmak i¢in nitel caligsmalarda
uygundur (Patton, 2015). Uygun katilimcilar, orglitlerin is-yasam dengesi politikalar1 ve
uygulamalarina asina olmalarin1 saglamak i¢in en az bir yillik kideme sahip ¢alisanlardan
olusmaktadir. Orneklem olarak, ¢agri merkezinde calisan 10 erkek 7 kadin katilimer olmak

iizere toplam 17 katilimcidan olusmaktadir. Bulgular verilirken katilimcilarin kimlikleri K1,
K2, K3... (K=Katilimci, 1=Birinci) olarak kodlanmustir.

3. BULGULAR
Katilimcilardan elde edilen verilerin analize tabi tutulmasi neticesinde, c¢alismanin amaci
dogrultusunda sorulan agik uglu soruya bagli olarak bir ana tema etrafinda sekillendigi

anlagilmaktadir. Elde edilen tema orgiitsel destek temasi olarak belirlenmis ve bu dogrultuda
harita olusturulmustur. Elde edilen bulgular asagidaki sekilde sunulmustur.

3.1. Is-Yasam Dengesi Konusunda Orgiitsel Destegin, Calisan Performansina ve Is
Motivasyonuna EtkKisi

Bu baslikta orgiitsel destek temasina iliskin kodlar sunulmustur.

Sekil 1. Orgiitsel Destek

Kisisel hayata Odaklanma

, .. . ise Baglilik Artigi
Yiiksek Enerji ve Motivasyon

Stres Azalmasi

Performams/Verimlilik Arti$! g /

@ - Degerlilik Hissi

Orgiitsel Destek

Dikkatin Artmasi/Odaklanma w .
Calisma Saatlerinde Esneklik QzgfirOlarsk Hissetme

Sekil 1 incelendiginde katilimcilarin orgiitsel destek temasina iliskin bazi kodlara degindikleri

gorilmektedir. Bu kodlarin elde edilmesini saglayan bazi katilimci ifadeleri asagida
sunulmustur.
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o “Is yerimin bana sagladigi ¢alisma saatlerindeki esneklik, isimle ilgili stres seviyemi
azaltti. Bu durum da daha sakin ve odaklanmis bir sekilde ¢alismami sagladi, buna
bagh olarak performansimin da artigin diistinmekteyim.” (K1)

e “Is-yasam dengesine verilen onem sayesinde, is yerinde kendimi daha degerli
hissetmekteyim.” (K4)

o “Sirketin esnek ¢calisma uygulamasi, bana daha fazla 6zgiirliik sundu.” (K7)

o “Is-yasam dengesi konusunda isletmemizin yaptigi diizenlemeler sayesinde
motivasyonum daha arti ve hedeflere ulasmada daha bagarili oldum."” (K11)

o "Esnek ¢calisma saatleri, kisisel hayatima daha fazla zaman ayirmami sagladi.” (K12)

o "Ofisteki ¢calisma ortamindan ev ortamina gegis yapma firsatinin verilmesi, is ile ozel
hayatimi dengelemem noktasinda biiyiik kolaylik sagladi. Bu durum benim genel ig
tatminimi ve motivasyonumda artma sagladi.” (K15)

Yukaridaki katilimer ifadeleri dikkate alindiginda, is-yasam dengesine yonelik sunulan
orgiitsel destek, calisanlarin hem performanslarint hem de is motivasyonlarini 6nemli
olgiide olumlu etkiledigi goriilmektedir. Ozellikle orgiitlerin esnek ¢alisma saatlerine
olanak vermesiyle calisanlarin islerine olan bagliliklarinin daha artii anlagilmaktadir.
Calisanlar, kisisel ve is yasamlarin1 dengeleme konusunda orgiitlerinden gordiikleri destek
sayesinde kendilerini daha degerli ve motive hissettiklerini belirtmislerdir. Bu destek,
yalnizca fiziksel olanaklarla sinirli kalmayip, duygusal anlamda da ¢alisanlarin yaninda
olunmasiyla giiclenmektedir. Bu baglamda, orgiitsel destek, sadece bir kolaylik degil, ayn1
zamanda c¢alisan verimliligini ve kurumsal bagliligi artiran stratejik bir unsur olarak
degerlendirilmektedir.

SONUC

Is-yasam dengesi konusunda 6rgiitsel destegin, calisan performansina ve is motivasyonuna
etkisine yonelik katilimcilara yoneltilen soruya iliskin elde edilen veriler Maxqda 20 Paket
Programi yardimiyla igerik analizine tabi tutulmasi neticesinde orgiitsel destek temasiyla
elde edilen haritada 9 kod elde edilmistir. Katilimcilar tarafindan ifade edilen kodlar ¢oktan
aza dogru sirasiyla: performams/verimlilik artisi, yiiksek enerji ve motivasyon, dikkatin
artmasi/odaklanma, kigisel hayata odaklanma, stres azalmasi, ise baghlik artisi, ¢aliyma
saatlerinde esneklik, degerlilik hissi, ozgiir olarak hissetme seklindedir.

Bu baglamda elde edilen bulgular neticesinde, oOrgiitsel destegin is-yasam dengesi
iizerindeki etkilerinin calisan performansi ve motivasyonu agisindan oldukga belirleyici
oldugunu ortaya koymaktadir. Katilimcilarin ifadeleri dogrultusunda ortaya c¢ikan
performans/verimlilik artisi, yiiksek enerji ve motivasyon, dikkatin artmasi/odaklanma gibi
sonugclar, orgiitsel destegin ¢alisanlarin is siireglerine olumlu bir yansimasi oldugunu bizlere
gostermektedir. Ayrica kisisel hayata odaklanma, stres azalmasi Ve ise baghlik artist gibi
sonuglar, is-yasam dengesinin yalnizca isle ilgili degil, ¢alisanin genel yasam kalitesiyle de
dogrudan alakali oldugunu gostermektedir.

Calisma saatlerinde esneklik, degerlilik hissi ve ézgiir hissetme Qibi kodlar ise bizlere
orgiitsel destegin ¢alisanlarin psikolojik iyi olusunu destekledigini ve bdylece daha motive
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ve bagl calisanlar haline gelmelerini sagladigint gostermektedir. Tiim bu bulgular, is-
yasam dengesine yonelik belirlenen stratejik Orgiitsel uygulamalarin, c¢alisanlarin
performansini artirdig1 kadar, kurumsal verimlilige de katki sagladigini ortaya koymaktadir.

Calisma kapsaminda su Onerilerde bulunabiliriz:

Esnek ¢aligma modellerinin yayginlastirilmasi saglanabilir.

Psikolojik destek verilerek, degerlilik hissi giiclendirilebilir.

Is-yasam dengesine yonelik egitim ve farkindalik ¢alismalar1 yapilabilir.
Orgiitsel destek politikalarinin kurumsallastirilmas: saglanabilir.

Geri bildirim stiregleri giiglendirilebilir.
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OZET

Dijitallesmenin hiz kazanmasiyla birlikte sosyal medya platformlarinin bireylerin giinliik
yasamlarina entegrasyonu artmakta; bu durum, sosyal medya bagimlilig1 ve bireylerin tiiketim
davraniglart arasindaki iligkileri incelemeyi gerekli kilmaktadir. Bu calismada, {iniversite
ogrencileri 6zelinde sosyal medya bagimliligi ile hedonik (haz odakli) tiiketim arasindaki iligki
incelenmis, ayrica bu iliskinin demografik degiskenlere gore farklilasip farklilasmadigi
degerlendirilmistir. Arastirmanin evrenini Siirt Universite dgrencileri, drneklemini ise kolayda
ornekleme yontemiyle se¢ilen 369 onlisans 6grencisi olusturmaktadir.

Veriler, ¢cevrimi¢i anket yoluyla toplanmis olup, anket formunda Sosyal Medya Bagimlilig:
Olgegi (Sahin ve Yagci, 2017) ve Hedonik Tiiketim Olgegi (Papatya ve Ozdemir, 2012)
kullanilmistir. Elde edilen veriler SPSS 22.0 programu ile analiz edilmis; korelasyon, regresyon,
t-testi ve ANOVA gibi parametrik testler uygulanmigtir.

Elde edilen bulgulara gore, sosyal medya bagimliligi ile hedonik tiiketim arasinda pozitif yonlii
ve anlaml1 bir iliski bulunmaktadir (r=0.357; p<0.001). Ozellikle sosyal medya bagimliliginmn
“sanal iletisim” alt boyutu, hedonik tiiketim tizerinde anlamli diizeyde etkili olmustur (f=0.395;
p<0.001). Ayrica, kadin, geng ve bekar bireylerin sosyal medya bagimlilig1 ve hedonik tiiketim
puanlarinin anlamli diizeyde daha yiiksek oldugu; sosyal medya kullanim siiresi arttik¢a bu
puanlarin da yiikseldigi belirlenmistir.

Sonug olarak, sosyal medya bagimlilig1 bireylerin hedonik tiikketim egilimlerini 6nemli 6l¢iide
etkilemektedir. Bu sonug, pazarlama stratejilerinin sosyal medya bagimlilig1 dikkate alinarak
yeniden yapilandirilmas1 gerektigini ortaya koymaktadir.

Anahtar Kelimeler: Sosyal medya bagimlilig1, Hedonik tiiketim, Siirt, Universite dgrencileri.

ABSTRACT

With the acceleration of digitalization, social media platforms have become increasingly
integrated into individuals' daily lives, making it necessary to examine the relationship between
social media addiction and consumer behavior. This study investigates the relationship between
social media addiction and hedonic (pleasure-oriented) consumption specifically among
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university students, and further examines whether this relationship differs across various
demographic variables. The population of the study consists of students at Siirt University,
while the sample comprises 369 associate degree students selected through convenience
sampling.

Data were collected via an online questionnaire, which included the Social Media Addiction
Scale (Sahin & Yagci, 2017) and the Hedonic Consumption Scale (Papatya & Ozdemir, 2012).
The data were analyzed using SPSS 22.0, and statistical analyses such as correlation, regression,
t-test, and ANOVA were applied.

The findings revealed a significant and positive relationship between social media addiction
and hedonic consumption (r = 0.357; p < 0.001). In particular, the "virtual communication™
subdimension of social media addiction had a significant effect on hedonic consumption (p =
0.395; p < 0.001). Additionally, it was determined that women, younger participants, and single
individuals had significantly higher scores in both social media addiction and hedonic
consumption, and that increased time spent on social media corresponded with higher levels in
both measures.

In conclusion, social media addiction significantly influences individuals’ tendencies toward
hedonic consumption. These results suggest that marketing strategies should be restructured by
taking into account the impact of social media addiction.

Keywords: Social media addiction, Hedonic consumption, Siirt, University students
1.Giris

Dijital teknolojilerin hizli bir sekilde gelismesi, sosyal medyanin insanlarin giinliik
yasamlarinda onemli bir yer edinmesine sebep olmaktadir. Bugiin diinya genelinde insanlar;
bilgiye erisim, sosyallesme, eglence ve aligveris gibi pek ¢ok amacgla sosyal medya
platformlarini aktif olarak kullanmaktadir (Statista, 2021; Kaplan ve Haenlein, 2010; Tuten ve
Solomon, 2018; Boyd ve Ellison, 2007). Sosyal medyanin bu kadar yaygin hale gelmesi, hem
bireylerin tiiketim aligkanliklarini hem de isletmelerin pazarlama stratejilerini dontistiirerek,
miisteri davranislarii yeniden sekillendirmektedir (Hajli, 2014; Erkan ve Evans, 2016;
Mangold ve Faulds, 2009; Chen, vd., 2011; Wang, vd., 2012).

2024 yil1 itibariyla, kiiresel dijital manzara 6nemli 6l¢iide degismis ve sosyal medya kullanimi
ciddi bir artig gostermistir. We Are Social ve Meltwater'in "Digital 2024" raporuna gore, diinya
genelinde aktif sosyal medya kullanici sayist 5,04 milyara ulasti; bu da diinya niifusunun
%62,3'line denk geliyor. Internet kullanici sayis1 da hizla artmaya devam ediyor. 2024 yilinda
diinya genelinde internet kullanici sayisit 5,35 milyara yiikseldi; bu, diinya niifusunun
%66'sindan fazlasint olusturuyor. Akilli telefon kullanimi da artis gosterdi. 2024'te diinya
genelinde 5,61 milyar kisi cep telefonu kullaniyor; bu da diinya niifusunun %69,4'tine denk
geliyor. Sosyal medya platformlar1 arasinda Facebook, 3,07 milyar kullaniciyla liderligini
stirdiiriiyor. Onu sirasiyla YouTube (2,53 milyar), WhatsApp (2 milyar), Instagram (2 milyar)
ve TikTok (1,69 milyar) takip ediyor. Kullanicilar, sosyal medyada giinde ortalama 2 saat 23
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dakika geciriyor ve ayda ortalama 6,7 farkli platform kullantyor (We Are Social ve Meltwater,
2024).

2024 verilerine bakildiginda, bu oranlarda dikkate deger bir artis oldugu goriilmektedir.
Tiirkiye'de internet kullanict oran1 %88,8’¢e, aktif sosyal medya kullanici orani ise %65,7’ye
yiikselmistir (Dijital Ajanslar, 2024; Diinya, 2024).

Tiirkiye Ozelinde yapilan aragtirmalar incelendiginde sosyal medya bagimliliginin diinya
genelinde oldugu gibi oOzellikle genc¢ kullanicilar arasinda onemli bir sorun oldugunu
gostermektedir. 2024 yili verilerine gore Tiirkiye’de sosyal medya kullanict sayisinin 60
milyonu astig1 tahmin edilmektedir (We Are Social ve Meltwater, 2024). Tiirkiye’de geng
kullanicilar arasinda sosyal medya kullanim siiresi artig gostermekte ve bagimlilik belirtileri
yayginlagmaktadir (Kurnaz ve Ergiin, 2022).

Sosyal medya platformlari, bilgiye erisimi kolaylastirmakla kalmayip, ayni zamanda eglence,
sosyallesme ve kisisel ifade alanlarin1 da genisletmektedir (Kaplan ve Haenlein, 2010;
Kietzmann, vd., 2011). Ancak, sosyal medyanin bu denli yayginlasmasi beraberinde bazi
sorunlar1 da getirmektedir. Ozellikle gengler arasinda sosyal medya bagimliligi, ciddi bir endise
kaynagi haline gelmistir. Sosyal medya bagimliligi, bireylerin sosyal medya platformlarinda
gereginden fazla zaman gecirmesi, giinliik yasamlarindaki oncelikleri ihmal edecek derecede
sosyal medya kullanmas1 ve bu kullanimdan vazgegememesi sonucunu dogurmaktadir (Kuss
ve Griffiths, 2017; Andreassen, 2015). Bu durum, bireylerin sadece sosyal ¢evreleriyle olan
iliskilerini degil, ayn1 zamanda tiiketim davraniglarin1 da etkilemektedir (Dolan, vd., 2016).
Ozellikle hedonik tiiketim, yani haz ve keyif odakli tiiketim davramslari, sosyal medya
araciligryla daha da tesvik edilmektedir (Hirschman ve Holbrook, 1982; Hassan vd., 2021).
Sosyal medya platformlarinda siirekli olarak karsilagilan reklamlar, influencer paylagimlari ve
kullanicilarin yasam tarzi gosterimleri, bireylerin hedonik tiiketim egilimlerini artirmaktadir
(Arnold ve Reynolds, 2003).

Bu baglamda, sosyal medya bagimlilig ile hedonik tiiketim arasindaki iligkiyi incelemek, dijital
cagin bagimli bireyler ilizerindeki etkilerini anlamak acisindan 6nem arz etmektedir. Bu
caligmada, sosyal medya bagimlilig1 en yiiksek olan bireylerin ({iniversite 0grencilerinin)
hedonik tiiketim tizerindeki etkileri ele alinacak ve bu etkinin cinsiyet, yas, medeni durum ve
gelir seviyesine gore degisip degismedigi incelenecektir.

2. Literatiir
2.1. Sosyal Medya Bagimlihg:

Sosyal medya; genel olarak icerik Ttretimi, paylasimi ve tiikketimi gibi etkilesimlerin
gerceklestigi, sanal ortamdaki c¢esitli platformlar1 kapsayan bir kavramdir. Bu platformlar;
sosyal ag siteleri, bloglar, wikiler gibi farkli araglarla kullanicilarin kendi igeriklerini
olusturabilmelerine ve bagskalariyla etkilesimde bulunabilmelerine olanak tanimaktadir. Sosyal
medya ayni zamanda, ortak ilgi alanlarina sahip bireylerin bir araya gelerek olusturdugu
kullanic1 topluluklarinda, bireylerin tanidiklar1 veya tanimadiklar kisilerle kolayca iletisim
kurup paylasimda bulunabildikleri 6zellestirilmis web siteleri olarak da tanimlanmaktadir
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(Kwon ve Wen, 2010). Baska bir tanima gore, sosyal medya; kullanicilarin kargilikli
etkilesimde bulunabildigi ve icerik paylasimina imkan saglayan ¢evrimici aglar olarak ifade
edilmektedir. Sosyal medyanin pazarlama alanindaki etkisi ise, web 1.0 doneminden web 2.0’a
gecisle birlikte belirginlesmistir. Bu siiregte, tiiketiciler yalnizca reklamlari izleyen pasif
konumdan ¢ikmis; bunun yerine, igerik iireten ve paylasan aktif katilimcilar haline gelmistir
(Efendioglu ve Durmaz, 2022).

Sosyal medya araglari, bireylerin gevrimigi ortamda igerik iiretmesini, paylasmasini ve diger
kullanicilarla etkilesimde bulunmasini saglayan dijital platformlar olarak tanimlanmaktadir
(Kaplan ve Haenlein, 2010). Bu araclar, kullanicilarin sadece bilgi tiiketicisi degil ayn1 zamanda
bilgi iireticisi konumuna gelmesini desteklemektedir (Kietzmann, vd., 2011). Sosyal medya
araglar farkli kategorilerde siniflandirilabilmektedir: Birincil araclardan biri, sosyal ag siteleri
olarak ifade edilen Facebook, Instagram ve LinkedIn gibi platformlardir. Bu platformlar,
bireylerin arkadaslik baglar1 kurmasina, igerik paylasmasina ve gruplar olusturmasina olanak
tanimaktadir (Boyd ve Ellison, 2007). Bir diger énemli ara¢ grubu, gorsel ve video paylagim
platformlaridir. Ornegin, YouTube ve TikTok gibi platformlar, kullanicilarin fotograf ve video
iceriklerini ylikleyerek genis bir kitleye sunmasina imkan tanir (Snelson, 2016). Mikrobloglar,
kullanicilarin kisa metin paylasimlar1 yaptigi, bilgi ve haber akisini1 hizlandiran sosyal medya
araclaridir (Java, vd., 2007) ve Twitter (X) bu tiir platformlara 6rnek olarak verilebilir. Bunlarin
yant sira, wikiler (6rnegin, Wikipedia) kullanicilarin birlikte icerik olusturdugu ve diizenledigi
acik bilgi kaynaklaridir (Leuf ve Cunningham, 2001). Bloglar ve forumlar, kullanicilarin
gorislerini daha uzun bigimde ifade ettigi, tartisma ve paylasim ortami sagladigi sosyal medya
araclari arasinda yer alir (Schmidt, 2007).

Sosyal medya bagimliligi, bireylerin sosyal medya platformlarini kullanim amaglarinin 6tesine
gecerek, zaman, enerji ve psikolojik kaynaklarinin biiyiik bir kismini bu ortamlara harcamasiyla
karakterize edilen bir davranig bozuklugu olarak tanimlanmaktadir (Andreassen ve Pallesen,
2014; Davenport, 2022). Sosyal medya bagimlilig1 farkli sekillerde tanimlanmakla birlikte,
oziinde bireylerin sosyal medyada asir1 zaman gegirmesi, bundan vazgegcememesi ve sosyal
medyanin yasamlarinin merkezi haline gelmesi olarak dzetlenebilir. Ailesine, arkadaslarina,
isine ve temel ihtiyaglarina bile oncelik vermeyip sosyal medyada vakit geciren bireyler, sosyal
medya bagimlis1 olarak nitelendirilmektedir (Atak, 2023).

Sosyal medya bagimliligi, yalnizca bireysel psikolojik faktorlerle sinirli kalmayip, sosyal
medya platformlarinin yapisal ve teknolojik 6zelliklerinden de biiyiik dl¢lide etkilenmektedir
(Kuss ve Griffiths, 2017). Ornegin; Facebook, Instagram, TikTok ve Twitter gibi sosyal medya
uygulamalari, kullanicilarin stirekli ¢evrimi¢i kalmalarini saglayacak sekilde tasarlanmig
etkilesim odakli algoritmalarla calismaktadir (De, vd., 2025). Bu uygulamalar, kullanicilarin
ilgisini ¢ceken igerikleri 6ne ¢ikararak “sonsuz kaydirma” (infinite scroll) gibi 6zelliklerle dikkat
stiresini uzatmakta ve kullanicilar1 stirekli olarak etkilesimde kalmaya tesvik etmektedir
(Montag, vd., 2019). Bunun yaninda TikTok ve Instagram gibi video tabanli platformlar,
kullanicilarin kisa ve yogun duyusal uyarim saglayan igeriklere maruz kalmalarina neden
olmaktadir (Chang ve Lee, 2024). Video igeriklerin c¢ekiciligi ve hizli tiiketilebilirligi,
kullanicilarin dopamin diizeylerini artirarak bagimlilik davraniglarini pekistirmektedir (De, vd.,
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2025). Ayrica sosyal medya uygulamalarindaki bildirim sistemleri de kullanicilarin platforma
donmesini tetikleyen 6nemli bir etken olarak 6ne ¢ikmaktadir. Bildirimler, kullanicilarin sosyal
onay ve 0diil beklentisini stirekli canli tutarak, uygulamalar1 birakma giicliiglinii artirmaktadir
(Kuss ve Griffiths, 2017).

Son donemde yapilan arastirmalar, sosyal medya platformlarinin yapay zeka destekli igerik
oneri sistemlerinin, kullanicilarin maruz kaldigi bilgi akisini manipiile ederek bagimlilik
diizeyini artirdigini ortaya koymustur (De, vd., 2025). Ornegin, algoritmalarin 6zellikle geng
kullanicilarin ilgisini ¢ekebilecek trend videolar1 6ne ¢ikarmasi, sosyal medya kullanimini
aligkanliktan bagimliliga doniistiirebilmektedir (Kosola, vd., 2024).

Sosyal medya uygulamalarinin bagimlilik yaratici 6zellikleri, toplumsal diizeyde de dnemli
etkiler dogurmaktadir. Ornegin; Moller (2024) tarafindan paylasilan verilere gore, diinya
genelinde sosyal medya kullanicilarinin %60°1 giinlik en az 2 saatini sosyal medya
uygulamalarinda gecirmekte ve bu oran geng yetiskinlerde daha da ytiksektir. Bu veriler, sosyal
medya bagimliliginin platformlarin tasarimsal ve teknolojik 6zellikleriyle dogrudan iliskili
oldugunu ortaya koymaktadir.

Gilinlimiizde yapilan arastirmalar, sosyal medya bagimliliginin bireylerin psikolojik sagligini da
olumsuz etkiledigini gostermektedir. Ornegin, sosyal medya kullanim siiresi ile depresyon ve
anksiyete diizeyleri arasinda pozitif bir iliski oldugu bir¢cok calismada ortaya konulmustur
(Vannucci, vd, 2017; Yesilay, 2024). Tiirkiye’de yapilan arastirmalarda da benzer bulgular
sunmaktadir. Yesilay (2024), verilerine gore, lilkemizde sosyal medya kullanicilarinin
%30’unun sosyal medyada gecirdikleri siireyi kontrol etmekte zorlandig1 ve bu durumun sosyal
iligkilerde ve akademik basarida olumsuzluklara yol agtig1 belirtilmistir.

Sosyal medya bagimlili§inin olumsuz etkileri arasinda uyku kalitesinin bozulmasi, akademik
performans diisiisti ve sosyal izolasyon gibi sonuglar 6ne ¢ikmaktadir (Alimoradi, vd.,2019;
Yesilay, 2024). Bu baglamda, sosyal medya bagimliligi ile miicadele stratejilerinin
gelistirilmesi, yalnizca bireysel degil, ayn1 zamanda toplumsal diizeyde bir oncelik olarak
degerlendirilmesi gereken bir sorun olarak karsimizda durmaktadir.

2.2. Hedonik Tiiketim

Hedonizm, insan davraniglarinin temel amacinin haz almak ve acidan kaginmak oldugunu
savunan etik bir goriistiir. Bu yaklasima gore, haz en yiiksek iyidir ve insanlar yasamlarini bu
dogrultuda sekillendirmelidir (Kurtulmus, 2020).

Hedonik tiiketim, tiiketicilerin liriin ve hizmetleri islevsel degil, haz, eglence ve duygusal tatmin
amactyla tercih ettigi bir tiikketim bigimi olarak tanimlanmaktadir (Aytekin ve Ay, 2015; Oz ve
Mucuk, 2015). Baska bir tanima gore hedonik tiiketim, tiiketicilerin iiriin ve hizmetleri
islevsellikten ziyade duygusal ve duyusal tatmin i¢in tercih etmeleri seklinde tanimlanmaktadir
(Holbrook ve Hirschman, 1982). Bu tiir tilketim davranisi, bireylerin duygusal ihtiyaglarini
karsilamaya yonelik olup, genellikle anlik tatmin arayisiyla karakterize edilmis bir kavramdir.
Bu kavram, hedonizm felsefesinden tiiretilmis olup tiiketimin duygusal ve sembolik boyutunu
vurgulamaktadir (Kirci, 2014).
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Tiiketicilerin aligveristen elde ettikleri degeri sadece islevsellik temelinde degil, ayn1 zamanda
duygusal ve deneyimsel tatmin diizeyinde de degerlendirdikleri bilinmektedir. Ozellikle
hedonik tiiketim baglaminda, bireyler satin alma kararlarini ¢ogu zaman planl bir ihtiyagtan
ziyade; haz, heyecan, keyif ve duygusal doyum gibi hislerle yonlendirmektedir (Kazakevicitté
ve Banyté, 2012).

Glinlimiiz pazarlama anlayisinda tiiketiciler, iiriin veya hizmetlerden sadece islevsel faydalar
degil, ayn1 zamanda kendilerine duygusal ve sembolik anlamlar kazandiracak ozellikler de
beklemektedir. Bu baglamda, markalarin tiiketiciyle giiclii bir bag kurabilmesi i¢in sunduklar1
iirlin ve hizmetlerde hedonik degerleri 6rnegin eglence, estetik, prestij ve heyecan 6n plana
cikarmalar1 6nemli bir strateji haline gelmistir. Ozellikle yasam tarzi ile ozdeslesen
kategorilerde, tiiketiciler satin alma kararlarim1 verirken yalnizca fiziksel faydayi degil, ayni

zamanda sosyal kimliklerini yansitan unsurlar1 da goz onilinde bulundurmaktadir (Cavusoglu,
vd.,, 2021).

Hedonik tiiketimin bireysel etkileri arasinda aligveris sirasinda yasanan heyecan ve tatmin
duygusu one c¢ikmaktadir (Aytekin ve Ay, 2015). Ancak uzun vadede, asir1 ve kontrolsiiz
hedonik tiiketim davranislarinin maddi sikinti, pismanlik ve su¢luluk gibi olumsuz duygusal
sonuclar dogurabilecegi de vurgulanmaktadir (Oz ve Mucuk, 2015). Sosyal diizeyde ise
hedonik tiiketimin, gdosterisci tiiketim kaliplarin1  destekleyerek ¢evresel sorunlari
tetikleyebilecegi ileri siiriilmektedir (Kirci, 2014).

Son dénemde yapilan arastirmalar, hedonik tiiketimin 6zellikle liiks tiiketim ve deneyimsel
harcamalar alaninda 6ne ¢iktigini gostermektedir. Bain & Altagamma (2024) raporuna gore,
kiiresel liiks tiiketim pazar1 2024 yilinda 1,5 trilyon Euro’yu agmis ve en ¢ok biiylime
deneyimsel harcamalarda gézlemlenmistir. Tiirkiye’de de liiks tiikketime ve deneyim odakli
harcamalara yonelik egilim artis gdstermekte ve 6zellikle geng kusaklarin bu alanlara daha fazla
ilgi gosterdigi belirtilmektedir (Sellars, 2024; DataReportal, 2024).

2.3. Sosyal Medya Bagimlih@ ile Hedonik Tiiketim Arasindaki fligki: Literatiir
Incelemesi

Sosyal medya bagimlilig1 ile hedonik tiiketim davraniglart arasindaki iligki {izerine yapilan
bir¢ok ¢aligma, bu iki degisken arasinda anlamli bir baglanti oldugunu gdstermektedir. Akel ve
Candan (2023), sosyal medya kullanim yogunlugunun, gosteris¢i ve hedonik tliketimi artiran
onemli bir arac1 degisken oldugunu ortaya koymustur. Bu bulgu, sosyal medya bagimliliginin
bireyleri daha ¢ok keyif ve haz odakl: tiikketim davraniglarina yonlendirdigini gostermektedir.

Benzer sekilde Smith ve Lee (2024), dikkat daginikligi ve diisiik haz seviyesinin sosyal medya
ortaminda daha fazla tiiketime neden oldugunu deneysel olarak gdstermistir. Bu c¢alismada,
bireylerin sosyal medya sirasinda yasadigi dikkat daginikliginin, “hedonic compensation” (haz
telafisi) davranigini tetikleyerek asir1 yeme veya aligverise yonlendirdigi ifade edilmistir.

Yilmaz ve Kaya (2024) tarafindan yiiriitiilen saha arastirmasinda ise sosyal medya kullanim
stiresi ile hedonik tiiketim davranislar arasinda pozitif yonde anlamli bir iligki bulunmustur.
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Arastirma sonucunda, Ozellikle gen¢ bireylerde sosyal medya araciligiyla karsilasilan
igeriklerin tiikketim diirtiilerini tetikledigi ifade edilmistir.

Farkl1 bir demografik grupta calisan Demir ve Ozdemir (2024) ise ev hanimlarinda sosyal
medya bagimlilig1 ile hedonik aclik ve beden algis1 arasinda anlamli iligkiler tespit etmistir. Bu
bulgular, sosyal medyanin yalnizca satin alma davraniglarini degil, ayn1 zamanda yeme
aliskanliklarini da etkileyebilecek bir yap1 tasidigini ortaya koymaktadir.

Bu calismalarin tiimii, sosyal medya bagimliliginin hedonik temelli tiiketim davranislarini
tesvik eden bir faktor oldugunu ortaya koymakta ve bu yoniiyle birbirini destekler niteliktedir
(Akel & Candan, 2023; Smith & Lee, 2024; Yilmaz & Kaya, 2024; Demir & Ozdemir, 2024).

3. Arastirma Yontemleri ve Bulgular

Bu calismanin temel amaci, sosyal medya bagimliligi ile hedonik tiiketim davranislar
arasindaki iliskiyi incelemektir. Ozellikle iiniversite &grencileri arasinda sosyal medya
bagimliligimin hedonik tiiketimi nasil etkiledigi arastirilmis; bu iliskinin cinsiyet, yas, medeni
durum ve gelir seviyesi gibi demografik degiskenler agisindan farklilagip farklilasmadigi analiz
edilmisgtir.

Arastirmanin evrenini Siirt Universitesi &grencileri, drneklemini ise kolayda &rnekleme
yontemiyle se¢ilen 369 Onlisans 6grencisi olusturmaktadir. Bu ¢alismada veri toplamak igin
Google Forms iizerinden ¢evrimic¢i anket kullanilmistir. Yapilan ankette 4’ ii demografik
sorulardan, 20 maddelik sosyal medya bagimlilik dl¢egi Sahin ve Yagci., (2017), 17 maddelik
hedonik tiiketim olgegi  Papatya ve Ozdemir., (2012) tarafindan gelistirilen o6lgekler
kullanilmistir. Ankete 391 kisi katilmis olup, 369 u gecerli kabul edilmistir.

Sosyal medya kullaniminin bireylerin gilindelik yasamindaki etkilerini degerlendirmek
amactyla gelistirilen Sosyal Medya Bagimlihig1 Olgegi — Yetiskin Formu, Sahin ve Yagci
(2017) tarafindan yapilandirilmistir. Olgek, bireylerin sosyal medya platformlarma yénelik
bagimlilik egilimlerini degerlendirmeye yonelik 20 maddeden olugmakta ve iki alt boyutta
toplanmaktadir. Bu boyutlardan “Sanal Tolerans”, bireyin sosyal medya kullanim siiresinde
artls gdstermesi ve bu durumu normallestirmesiyle ilgilenirken; “Sanal Iletisim” boyutu, yiiz
ylize iliskilerin yerini sanal ortamda kurulan sosyal iligkilerin almasi durumunu ifade
etmektedir (Sahin & Yagci, 2017).

Papatya ve Ozdemir (2012) tarafindan gelistirilen Hedonik Tiiketim Olgegi, bireylerin haz
temelli tiikketim egilimlerini 6l¢gmeyi amaclayan ii¢ alt boyuttan olugsmaktadir. Bu boyutlar;
odiillendirme, fikir paylasimi ve macera arayisi seklinde smiflandirilmistir. Olgegin yapi
gecerliligini saglamak amaciyla gerceklestirilen faktor analizinde, her bir maddeye ait faktor
yiiklerinin istatistiksel agidan anlamli ve yeterli diizeyde olmasi temel alinmistir. Bu
dogrultuda, 0.50 ve lizeri faktor ylikiine sahip maddelerin ilgili boyutlara dahil edilmesi tercih
edilmistir (Glirbiiz & Sahin, 2018). Bu yaklasim, dlcegin psikometrik agidan giiclii bir yap1
sergilemesine katk1 saglamaktadir.
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Yapilan analiz sonucunda, Sosyal Medya Bagimliligi Olgegi’nin toplam Cronbach's Alpha
katsayis1 ,94; Sanal Tolerans alt boyutunda ,92 ve Sanal Iletisim alt boyutunda ,91 olarak
bulunmustur (Sahin ve Yagci., 2017). Hedonik Tiiketim Olgegi genelinde Cronbach's Alpha
katsay1s1 ,90; alt boyutlardan Odiillendirme ,89; Fikir Alisverisi ,87 ve Macera Arayis1 ,85 olup,
tiim Glgek ve alt boyutlar yiiksek i¢ tutarlilik gostermistir.

Arastirma kapsaminda elde edilen veriler, bilgisayar destekli istatistiksel analiz yazilimi
kullanilarak degerlendirilmistir. Katilimcilarin demografik ve tanimlayic1 6zelliklerinin
analizinde frekans ve yiizde dagilimlarindan yararlanilmistir. Olgeklere iliskin temel egilim
olgiitlerinin incelenmesinde ise aritmetik ortalama ve standart sapma degerleri hesaplanmistir.
Buna ek olarak, degiskenlerin dagilim oOzelliklerini degerlendirmek amaciyla g¢arpiklik
(skewness) ve basiklik (kurtosis) katsayilar1 analiz edilerek normal dagilim varsayiminin
saglanip saglanmadigi test edilmistir.

Tablo 1. Normal Dagilim

Basikhk Carpikhk
Sosyal Medya Bagimlilig1 Toplam -0.151 -0.069
Sanal Tolerans -0.123 0.002
Sanal Iletisim 0.350 0.090
Hedonik Tiiketim Genel -0.388 -0.154
Odiillendirme -0.080 -0.324
Fikir Alisverisi -0.570 0.121
Macera Arayisi -0.822 -0.149

Degiskenlerin normal dagilima uygunlugunu degerlendirmek amaciyla carpiklik (skewness) ve
basiklik (kurtosis) degerleri incelenmistir. Literatiirde, bu istatistiklerin belirli araliklar i¢inde
olmas1 normal dagilim varsayiminin saglandigina isaret etmektedir. Tabachnick ve Fidell
(2013), carpiklik ve basiklik degerlerinin 1.5 sinirlar1 iginde yer almasini; George ve Mallery
(2010) ise bu sinirin £2.0 olarak kabul edilebilecegini belirtmektedir. Calisma kapsaminda elde
edilen verilerin bu referans araliklar igerisinde kaldig1 belirlenmis, dolayisiyla degiskenlerin
normal dagilim gosterdigi sonucuna ulasilmistir. Bu dogrultuda, veri analizinde parametrik
istatistiksel yontemler kullamlmustir. Olgek diizeylerini belirleyen boyutlar arasindaki iliskiler,
Pearson korelasyon ve dogrusal regresyon analizleri araciligiyla incelenmistir. Katilimcilarin
tanimlayici 6zelliklerine gore 6lgek diizeylerinde ortaya ¢ikan farklilagmalarin belirlenmesinde,

bagimsiz gruplar t-testi, tek yonlii varyans analizi (ANOVA) ve post hoc testlerinden (Tukey,
LSD) yararlanilmistir.

Tablo 2. Katilanlarin Tamimlayic1 Ozelliklere Gore Dagilimi

Gruplar Frekans(n) Yiizde (%)

Cinsiyet
Erkek 152 41.2
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Kadin 217 58.8
Yas

18-25 320 86.7
26 ve Uzeri 49 13.3
Medeni Durum

Evli 30 8.1
Bekar 339 91.9
Kisisel Gelir

30006 Al 196 53.1
3000 b -6000b Arasi 89 24.1
60011 ve Uzeri 84 22.8
Sosyal Medya Kullamim Sikhig

0-1 Saat 47 12.7
2-4 Saat 172 46.6
5-6 Saat 110 29.8
7 Saat ve Uzeri 40 10.8

Arastirmaya katilan bireylerin tanimlayict 6zelliklerine iliskin bulgular tabloya yansitilmistir.
Katilimcilarin 9%58,8’1 kadin (n=217), %41,2’s1 erkek (n=152) olup, cinsiyet dagiliminda
kadinlarin daha fazla temsil edildigi goriilmektedir. Yas gruplarima gore incelendiginde,
katilimcilarin bliylik ¢cogunlugunu %86,7 oraniyla 18-25 yas aralifindaki bireyler (n=320)
olusturmaktadir; 26 yas ve lizeri bireylerin orani ise %13,3’tlir (n=49).

Medeni durum agisindan degerlendirildiginde, katilimcilarin %91,9°’unun bekar (n=339) ve
yalnizca %8,1’inin evli (n=30) oldugu belirlenmistir. Kisisel gelir diizeyine goére dagilim
incelendiginde, %53,1 oraniyla 3000 TL alt1 gelire sahip bireylerin (n=196) cogunlukta oldugu;
bunu %24,1 ile 3000-6000 TL aras1 (n=89) ve %22,8 ile 6001 TL ve lizeri gelir diizeyine sahip
bireylerin (n=84) izledigi goriilmektedir.

Sosyal medya kullanim sikligina gore, en biiyiik grubun %46,6 oraniyla giinde 2—4 saat sosyal
medya kullanan bireylerden (n=172) olustugu; bunu %29,8 ile 56 saat aras1 (n=110), %12,7
ile 0—1 saat aras1 (n=47) ve %10,8 ile 7 saat ve lizeri kullanim (n=40) takip ettigi tespit
edilmistir.

Bu bulgular, katilimcilarin ¢ogunlukla geng, bekar, diisiik gelirli ve glinde birkag saat sosyal
medya kullanan bireyler oldugunu gostermektedir.

Tablo 3. Sosyal Medya Bagimhihgi ve Hedonik Tiiketim Puan Ortalamalar:

N Ort Ss Min. | Maks. |Olcek Ranji

Sosyal Medya Bagimlihigz 369 | 57.019 | 12.887 | 21.000 | 95.000 | 201%
Toplam
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Sanal Tolerans 369 | 32.905 | 7.618 | 12.000 | 53.000 11-55
Sanal iletisim 369 | 24.114 | 6.638 | 9.000 | 45.000 9-45
Hedonik Tiiketim Genel 369 | 2908 | 0.848 | 1.000 | 5.000 1-5
Odiillendirme 369 | 3.010 | 0.823 | 1.000 | 5.000 1-5
Fikir Aligverisi 369 | 2679 | 0.996 | 1.000 | 5.000 1-5
Macera Arayisi 369 | 3.058 | 1.166 | 1.000 | 5.000 1-5

Arastirmada yer alan katilimcilarin sosyal medya bagimliligi ve hedonik tiiketim diizeylerine
iliskin puan ortalamalar1 tabloda sunulmustur. Katilimcilarin Sosyal Medya Bagimliligi
Toplam puan ortalamasi1 57.01 (SS = 12.88) olup, 6l¢egin 20—-100 araliginda puanladig1 goz
ontinde bulunduruldugunda orta diizeyde bir bagimlilik egilimine isaret etmektedir. Bu toplam
puanin alt boyutlaridan Sanal Tolerans i¢in ortalama puan 32.90 (SS = 7.62) ve Sanal Iletisim
icin 24.11 (SS = 6.63) olarak hesaplanmistir; her iki alt boyut da kendi puan araligi igerisinde
orta diizeyde seyretmektedir.

Hedonik Tiiketim Genel puani 2.91 (SS = 0.85) ile 1-5 araliginda orta seviyede bir egilime
isaret etmektedir. Alt boyutlar bazinda incelendiginde, Odiillendirme boyutunun ortalamasi
3.01 (SS = 0.82) ile en yiiksek diizeyi yansitirken, Macera Arayis1 ortalamasi 3.05 (SS = 1.17)
ile benzer sekilde gorece yiiksek bir egilim gostermektedir. Buna karsin, Fikir Aligverisi boyutu
2.67 (SS = 1.00) ortalamasiyla en diisiik diizeyde kalmistir. Bu sonuglar, katilimcilarin sosyal
medya ile iliskili olarak orta diizeyde bagimlilik yasadigini ve 6zellikle aligverisin 6diillendirici
ve macera yonlerine daha fazla egilim gosterdiklerini ortaya koymaktadir.

Tablo 4. Sosyal Medya Bagimhihigi ile Hedonik Tiiketim Puanlar1 Arasinda Korelasyon
Analizi

?osyal vMedya Sanal Tolerans | Sanal iletisim
Bagimhhg Toplam

r 0.357** 0.257** 0.399**
Hedonik Tiiketim Genel

p 0.000 0.000 0.000
. r 0.303** 0.217** 0.340**
Odiillendirme

p 0.000 0.000 0.000

r 0.362** 0.256** 0.408**
Fikir Ahsverisi

p 0.000 0.000 0.000

r 0.301** 0.224** 0.328**
Macera Arayisi

p 0.000 0.000 0.000

**<0,01; Pearson Korelasyon Analizi

Tabloda sosyal medya bagimliligi ve hedonik tiiketim puanlar1 arasindaki iligskiler Pearson
Korelasyon Analizi ile incelenmistir. Hedonik Tiiketim Genel puani ile Sosyal Medya
Bagimlilig1 Toplam puani arasinda pozitif yonde orta diizeyde anlamli bir iligki bulunmustur (r
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= 0.357, p < 0.01). Alt boyut diizeyinde bakildiginda, Sanal Tolerans ile hedonik tiiketim
arasinda zayif diizeyde (r = 0.257, p < 0.01), Sanal Iletisim ile ise daha giiclii bir iliski (r =
0.399, p <0.01) tespit edilmistir.

Alt boyutlara gére incelendiginde, Odiillendirme puanlari ile sosyal medya bagimlilig: toplam
puani arasinda r = 0.303 diizeyinde anlamli iligski vardir. Aym alt boyutun sanal tolerans (r =
0.217) ve sanal iletisim (r = 0.340) ile de anlaml1 ve pozitif iligkisi oldugu gorilmektedir. Fikir
Aligverisi boyutu ile sosyal medya bagimliligi toplam puani arasinda r = 0.362 diizeyinde
anlamh bir iliski bulunmus, bu deger sanal iletisimle olan iliskide daha da yiikselmistir (r =
0.408). Macera Arayist boyutu da sosyal medya bagimlilig1 toplami (r = 0.301), sanal tolerans
(r=0.224) ve sanal iletisim (r = 0.328) ile anlaml1 sekilde iliskilidir.

Bu bulgular, sosyal medya bagimlilig1 diizeyi arttikga bireylerin hedonik tiiketim egilimlerinin,
ozellikle fikir aligverisi ve oOdiillendirme yoOnleriyle birlikte, belirgin bigimde arttigini
gostermektedir. Ozellikle sanal iletisim boyutunun hedonik tiiketim alt boyutlariyla daha giiglii
iligkiler gostermesi dikkat ¢ekicidir.

Tablo 5. Sosyal Medya Bagimlihginin Hedonik Tiiketim Uzerine EtKkisi

Stf:l ndarF Standart Edilmis %95 Giiven

Bagimsiz Degisken Edilmenmis Katsayilar t p Arahg

Katsayilar

B SE B Alt | Ust
Sabit 1.567 0.187 8.361(0.000| 1.199 | 1.936
Ezsgﬁl?ﬂh;ﬁplam 0.024 | 0.003 0.357 7.329(0.000{ 0.017 | 0.030
*Bagimli Degisken=Hedonik Tiiketim Genel, R=0.357,; R?=0.125; F=53.720: p=0.000;
Durbin Watson Degeri=1.878

Yapilan basit dogrusal regresyon analizine gore, sosyal medya bagimliligi, hedonik tiikketim
genel puani {lizerinde anlamli ve pozitif bir etkiye sahiptir (B = 0.357, p < 0.001). Regresyon
analizine gore, sosyal medya bagimlilig1 puanindaki her bir birimlik artig, hedonik tiiketim
puaninda 0.024 birimlik bir artisla iliskilidir. Modelin anlamlilig1 F(1, 367) = 53.720, p < 0.001
diizeyindedir ve agiklanan varyans orani R? = 0.125 olup, bu sonug sosyal medya bagimliliginin
hedonik tiiketim diizeyinin yaklagik %12,5’ini acikladigin1 gdstermektedir. Ayrica Durbin-
Watson katsayis1 1.878 olarak hesaplanmig ve bu deger otokorelasyon agisindan kabul edilebilir
smirlar igerisindedir. Elde edilen bulgular, sosyal medya kullaniminin sadece dijital
aliskanliklarla sinirli kalmadigini, ayn1 zamanda bireylerin tiiketime yonelik haz odakl
tutumlarin1 da anlamli bigimde etkiledigini ortaya koymaktadir. Bu baglamda, sosyal medya
bagimlilig: arttik¢a bireylerin hedonik tiiketim egilimlerinin de yiikseldigi sdylenebilir.
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Tablo 6. Sosyal Medya Bagimlihgi Alt Boyutlarimin Hedonik Tiiketim Uzerine Etkisi

Bagimsiz Standart Edilmemis | Standart Edilmis %95 Giiven
> Katsayilar Katsayilar t p Arahgi
Degisken =
B SE [ Alt Ust

Sabit 1.667 0.186 8.95110.000| 1.301 | 2.033
Sanal Tolerans | 0.001 0.007 0.007 0.107]0.915| -0.013 | 0.014
Sanal iletisim 0.050 0.008 0.395 6.386 |0.000| 0.035 | 0.066
*Bagimli Degisken=Hedonik Tiiketim Genel, R=0.399; R?=0.155; F=34.719; p=0.000;
Durbin Watson Degeri=1.838

Coklu dogrusal regresyon analizi sonuglarina gore, sosyal medya bagimlilig1 alt boyutlarindan
yalnizca sanal iletisim, hedonik tiiketim genel puani iizerinde anlamli ve pozitif bir etki
gostermistir (B = 0.395, p <0.001). Buna karsin, sanal tolerans alt boyutunun hedonik tiikketime
etkisi istatistiksel olarak anlamli bulunmamustir ( = 0.007, p = 0.915).

Modelin genel anlamlilig1 istatistiksel olarak anlamhidir (F = 34.719, p < 0.001) ve agiklanan
varyans orant R?=0.155’tir. Bu da hedonik tiiketim diizeyinin yaklasik %15,5’inin sosyal medya
bagimliligi alt boyutlari tarafindan agiklandigini géstermektedir. Durbin-Watson katsayisinin
1.838 olmasi ise modelde otokorelasyon riskinin diisiik oldugunu gostermektedir.

Sonuglar, sosyal medya bagimlilig ile hedonik tiiketim arasinda kurulan iligkide sanal iletisim
boyutunun belirleyici bir rol oynadigini, bireylerin sosyal medya iizerinden kurdugu sanal
iletisimlerin, onlarin haz temelli tiikketim davraniglarini anlamli bigimde etkiledigini ortaya
koymaktadir. Ote yandan, sanal tolerans boyutunun bu tiiketim egilimleri iizerinde dogrudan
bir etkisinin olmadig: anlagilmaktadir.

Tablo 7. Sosyal Medya Bagimhihg Puanlarimin Tanimlayici Ozelliklere Gore
Farkhlasma Durumu

Sosyal Medya

D('(;Zl(l)l?lr::;k n Bagimlihg Sanal Tolerans Sanal fletisim
Toplam

Cinsiyet Ort + SS Ort + SS Ort + SS
Erkek 152 54.75+13.26 31.45+£7.67 23.30+£6.80
Kadin 217 58.61£12.40 33.92+7.43 24.69+6.47
t= -2.858 -3.098 -1.989
p= 0.005 0.002 0.047
Yas Ort £ SS Ort £ SS Ort £ SS
18-25 320 57.77+£12.86 33.36+7.53 24.41+6.76
26 Ve Uzeri 49 52.10+12.07 29.92+7.59 22.18+5.43
t= 2.897 2.979 2.197
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p= 0.004 0.003 0.029
Medeni Durum Ort + SS Ort + SS Ort + SS
Evli 30 51.03+10.76 29.50+6.24 21.53+5.35
Bekar 339 57.55+12.94 33.21+7.66 24.34+6.70
t= -2.676 -2.574 -2.234
p= 0.008 0.010 0.026
Kisisel Gelir Ort £+ SS Ort £ SS Ort £+ SS
30000 Alt 196 56.62+12.80 32.49+7.87 24.13+6.37
3000b -6000b 89 56.89+13.50 33.06+7.85 23.83+6.91
60011 Ve Uzeri 84 58.10+12.52 33.71+6.72 24.38+7.02
F= 0.391 0.782 0.148
p= 0.676 0.458 0.862
Sosyal Medya
Kullamim Sikhg1 Ort £ 85 Ort £ 55 Ort £ 8S
0-1 Saat a7 45.66+12.69 25.81+6.55 19.85+7.41
2-4 Saat 172 55.13+11.61 31.55+6.73 23.59+6.21
5-6 Saat 110 61.65+11.32 35.95+6.87 25.69+5.97
7 Saat Ve Uzeri 40 65.75+10.87 38.70+6.06 27.054+6.59
F= 29.975 37.687 12.588
p= 0.000 0.000 0.000
2>1,3>1,4>1,3>2, 2>1,3>1,4>1, 3>2, 2>1, 3>1, 4>1,
PostHoc=

4>2 (p<0.05) 4>2,4>3 (p<0.05) 3>2,4>2 (p<0.05)

F: Anova Testi; t: Bagimsiz Gruplar T-Testi; PostHoc:Tukey, LSD

Yapilan analizlerde, sosyal medya bagimlili§i puanlarmin demografik degiskenlere gore
anlamli farklilik gosterdigi belirlenmistir. Cinsiyete gore yapilan bagimsiz drneklemler t-testine
gore, kadin katilimcilarin sosyal medya bagimliligi puan ortalamasi (Ort=58.61) erkeklerden
(Ort=54.75) anlaml diizeyde daha yiiksektir (t=-2.858, p=0.005). Benzer sekilde, sanal tolerans
(p=0.002) ve sanal iletisim (p=0.047) alt boyutlarinda da kadinlarin puanlar1 erkeklerden
anlaml1 diizeyde yiiksek bulunmustur.

Yas degiskenine gore ise 18-25 yas grubundaki bireylerin hem sosyal medya bagimliligi toplam
puanlar1 (Ort=57.77) hem de alt boyut puanlari, 26 yas ve iizeri bireylere kiyasla anlamli sekilde
daha yiiksektir (p<0.05). Medeni duruma gore yapilan analizlerde de benzer sekilde, bekar
bireylerin sosyal medya bagimlilig1 (Ort=57.55) evli bireylere gore (Ort=51.03) daha yiiksek
olup bu fark istatistiksel olarak anlamhidir (t=-2.676, p=0.008); ayn1 durum sanal tolerans ve
sanal iletisim alt boyutlar1 i¢in de gecerlidir.

Kisisel gelir diizeyine gore yapilan ANOVA testinde sosyal medya bagimliligi ve alt boyut
puanlart arasinda anlamli bir fark bulunmamistir (p>0.05). Ancak, sosyal medya kullanim
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sikligina gdre puan ortalamalari anlamli bigimde farklilasmistir (p=0.000). En diisiik puan 0-1
saat kullananlarda (Ort=45.66), en yiiksek puan ise 7 saat ve iizeri kullananlarda (Ort=65.75)
goriilmiistiir. Post hoc analizlerine gore, kullanim siiresi arttik¢a sosyal medya bagimlilig ve alt
boyut puanlarinin da anlamli bigimde arttig1 belirlenmistir.

Bu bulgular, geng, kadin, bekar ve uzun siire sosyal medya kullanan bireylerin sosyal medya

bagimlilig1 diizeylerinin daha yiiksek oldugunu gostermektedir.

Tablo 8. Hedonik Tiiketim Puanlarinin Tammmlayici Ozelliklere Gore Farkhlasma

Durumu
Demografik H?dorl'k . ) Fikir Macera
Ozellikler : Tiketim Odiillendirme Alsverisi Arayisi
Genel

Cinsiyet Ort =SS Ort =SS Ort =SS Ort =SS
Erkek 152 2.58+0.84 2.76+0.83 2.35+0.99  2.54+1.11
Kadin 217 3.13+0.78 3.19+0.77 2.91+0.94  3.42+1.06
t= -6.455 -5.144 -5.465 -7.758
p= 0.000 0.000 0.000 0.000
Yas Ort + SS Ort + SS Ort + SS Ort + SS
18-25 320 2.95+0.87 3.04+0.84 2.74+1.01 3.11+1.18
26 Ve Uzeri 49 2.63+0.64 2.83+0.67 2.28+0.80  2.71£1.02
t= 2.519 1.683 3.036 2.230
p= 0.002 0.093 0.003 0.026
Medeni Durum Ort + SS Ort + SS Ort + SS Ort + SS
Evli 30 2.56+0.61 2.82+0.59 2.18+0.77  2.53+£1.02
Bekar 339 2.94+0.86 3.03+0.84 2.72+1.00 3.10+1.17
t= -2.352 -1.307 -2.869 -2.593
p= 0.003 0.086 0.004 0.010
Kisisel Gelir Ort + SS Ort + SS Ort + SS Ort + SS
30000 Al 196 2.98+0.83 3.07+0.80 2.77+0.98 3.11+1.13
30000 -6000 b 89 2.84+0.86 2.93+0.85 2.59+0.96 3.06+1.20
60015 Ve Uzeri 84 2.82+0.87 2.95+0.84 2.55+1.04  2.93+1.22
F= 1.489 1.219 1.864 0.682
p= 0.227 0.297 0.157 0.506
Sosyal Medya
Kullanim Stkhi: Ort + SS Ort + SS Ort + SS Ort + SS
0-1 Saat 47 2.57+0.93 2.64+0.98 2.41+0.99  2.66+1.19
2-4 Saat 172 2.91+0.84 3.02+0.77 2.67+1.02 3.05£1.16
5-6 Saat 110 3.00+0.78 3.08+0.77 2.78+0.96 3.20+1.07
7 Saat ve Uzeri 40 3.06+0.88 3.22+0.86 2.76+0.98 3.18+1.33
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F= 3.459 4.458 1.572 2.583

P= 0.017 0.004 0.196 0.053
PostHoc= 2>1,3>1,4>1  2>1,3>1,4>1
i (p<0.05) (p<0.05)

F: Anova Testi; t: Bagimsiz Gruplar T-Testi; PostHoc: Tukey, LSD

Tabloda, hedonik tiiketim puanlarinin demografik degiskenlere gore farklilasma durumu
incelenmistir. Cinsiyete gore yapilan bagimsiz 6rneklemler t-testine gore, kadin katilimcilarin
hedonik tiiketim genel puan ortalamasi1 (Ort=3.13) erkeklere kiyasla (Ort=2.58) anlaml1 diizeyde
daha yiiksektir (t=-6.455, p<0.001). Bu farklilik alt boyutlar olan odiillendirme, fikir aligverisi
ve macera arayisi icin de benzer sekilde anlamlidir (p<0.001). Ozellikle macera arayis: alt
boyutunda fark oldukga belirgindir (t=-7.758).

Yas degiskenine gore, 18-25 yas grubundaki bireylerin hedonik tiikketim puanlari 26 yas ve lizeri
gruba kiyasla daha yiiksek olup, bu fark genel puan (p=0.002), fikir aligverisi (p=0.003) ve
macera arayis1 (p=0.026) alt boyutlarinda anlamli bulunmustur. Odiillendirme alt boyutundaki
fark ise istatistiksel olarak anlamli degildir (p=0.093).

Medeni durum agisindan, bekar bireylerin hedonik tiiketim ortalamalar1 evli bireylerden anlamli
sekilde yiiksektir (p=0.003). Fikir aligverisi ve macera arayis1 boyutlar1 acisindan da anlamh
farklar gozlemlenmistir (p<0.05), ancak d&diillendirme boyutunda fark anlamli degildir
(p=0.086).

Kisisel gelire gore yapilan ANOVA analizinde, hedonik tiiketime iliskin genel ve alt boyut
puanlarinda anlamli bir farklilik saptanmamugstir (p>0.05).

Sosyal medya kullanim sikligina goére yapilan degerlendirmede ise, genel hedonik tiiketim
(p=0.017) ve odiillendirme boyutu (p=0.004) puanlar1 anlamli diizeyde farklilik gdstermistir.
Post hoc analizlere gore, 2 saat ve tizeri sosyal medya kullanan bireylerin 0-1 saat kullananlara
gore anlaml diizeyde daha yiiksek hedonik tiiketim puanlarina sahip oldugu belirlenmistir. Bu
bulgular, 6zellikle kadin, gen¢ ve bekar bireylerin daha yiliksek hedonik tiiketim egilimi
gosterdigini, ayrica sosyal medyay1 daha sik kullanan bireylerin tiiketimlerinde haz arayisinin
daha belirgin oldugunu ortaya koymaktadir.

4. Sonug ve Oneriler

Bu calisma, bireylerin sosyal medya bagimliligi diizeyleri ile hedonik tiiketim egilimleri
arasindaki iligkiyi incelemek amaciyla yapilmistir. Elde edilen sonuglar, sosyal medya
bagimlilig1 diizeyinin orta seviyede oldugunu ve 6zellikle "sanal iletisim" boyutunun hedonik
tilketime anlamli ve giiclii bir etkisi bulundugunu ortaya koymustur. Katilimcilarin hedonik
tilketim egilimleri genel olarak orta diizeyde olmakla birlikte, en yiiksek puanlarin "macera
arayis1" ve "0diillendirme" alt boyutlarinda toplandig1 gériilmiistiir.
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Korelasyon ve regresyon analizleri sonucunda, sosyal medya bagimlilig: ile hedonik tiiketim
arasinda pozitif yonlii anlaml iliskiler tespit edilmistir. Ozellikle "sanal iletisim" boyutunun,
hedonik tiiketimi anlaml1 diizeyde etkiledigi belirlenmistir. Demografik faktorler baglamindan
incelendiginde ise kadin, geng ve bekar bireylerin sosyal medya bagimlilig: diizeylerinin daha
yliiksek oldugu; sosyal medya kullanim siiresi arttikga bagimlilik ve hedonik tiiketim puanlarinin
da ytikseldigi anlagilmistir.

Bu calisma, daha once yapilan (Akel ve Candan, 2023; Smith ve Lee, 2024; Yilmaz ve Kaya,
2024; Demir ve Ozdemir, 2024) adl1 calismalar1 destekler niteliktedir.

Bu konudaki literatiiriin derinlestirilmesi icin farkli sosyo-demografik gruplar iizerinde daha
genis orneklemlerle benzer aragtirmalar yapilmali; sosyal medya bagimliligi ve tiiketim iligkisini
etkileyen kiiltiirel, ekonomik ve psikolojik etmenler daha detayli olarak ele alinmalidir.

Sonug olarak, bu arastirma, sosyal medya bagimlilig ile hedonik tiiketim arasinda anlamli bir
iliski oldugunu gostermesi bakimindan pazarlama literatiiriine 6nemli katkilar sunmay1
hedeflemektedir. Dijitallesen tiiketim ortaminda, bireylerin karar alma siiregleri artik sadece
rasyonel degil; duygusal, sosyal ve psikolojik etkilerle sekillenmektedir. Pazarlama yoneticileri
ve arastirmacilar bu doniisiimii dikkate alarak, hem stratejik hem etik diizeyde yeni bakis acilar
gelistirmelidir.
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XiI JINPING’IN CIN HALK CUMHURIYETI *NiN DONUSUMUNDEKI ROLU:
GELISTIREN KULTUR VE IKLiM
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OZET

Bu ¢alisma, Xi Jinping’in 2012 yilindan itibaren Cin Halk Cumhuriyeti’nin (Cin) lideri olarak
uyguladig politikalarin, iilkenin kiiltiirel, teknolojik, ¢cevresel, toplumsal, diplomatik, egitimsel
ve giivenlik alanlarindaki doniisiim siireclerine etkilerini, “Gelistiren Kiiltiir ve Iklim”
kavramsal cergevesi iizerinden sistematik bir sekilde analiz etmektedir. Jinping’in liderlik
vizyonu, Cin’in tarihsel ve kiiltiirel mirasin1 ¢agdas kiiresel dinamiklerle biitiinlestirme ¢abasi
etrafinda sekillenmis; Konfiicyiis degerlerinin yeniden yorumlanmasi, Konfii¢yiis Enstitiileri
araciligiyla kiiresel yumusak gii¢ kapasitesinin artirilmasi, yapay zeka ve 5G teknolojilerinde
uluslararasi liderlik, 2060 karbon nétrliigii hedefiyle gevresel siirdiiriilebilirlik, Kusak ve Yol
Girisimi ile kiiresel ekonomik baglarin yeniden yapilandirilmasi, mutlak yoksullugun ortadan
kaldirilmasi, egitim reformlar1 yoluyla insan sermayesinin giliglendirilmesi ve askeri
modernizasyon gibi ¢ok yonlii politikalar, Cin’1 kiiresel bir siiper gli¢ konumuna tagimistir. Bu
politikalar, ulusal kimligin yeniden insasini desteklerken, Cin’in kiiresel liderlik iddiasinm
giiclendirmis; ancak otoriter yonetim anlayisi, veri gilivenligi kaygilari, ideolojik denetim
mekanizmalari, azinlik kiiltiirlerinin asimilasyonu ve bolgesel jeopolitik gerilimler, bu
doniistimiin elestirel bir perspektiften degerlendirilmesini zorunlu kilmaktadir. Cok dilli
kaynaklarin sistematik analiziyle yiiriitiilen bu ¢alisma, Jinping’in liderliginin, kiiltiir ve iklim
odakl1 politikalar aracilifiyla Cin’in kiiresel konumunu nasil yeniden tanimladigini ortaya
koymakta; tarthsel baglamda ulusal gururu yeniden insa ederek kiiresel glic dengelerini
dontistiiren bir vizyonu vurgulamaktadir. Bu baglamda, ¢alisma, Jinping’in politikalarinin ¢ok
boyutlu etkilerini ve kiiltiir-iklim eksenli doniisiimiin kiiresel liderlikteki roliinii inceleyerek
akademik literatiire 6zgiin bir katki1 sunmay1 hedeflemektedir.

Anahtar Kelimeler: Xi Jinping, Kiiltiirel Politikalar, Cevresel Siirdiiriilebilirlik, Kiiresel
Diplomasi, Glivenlik.

! Dr. Bedri Sahin, Bagimsiz Akademisyen, 0000-0002-6923-760X, sahinbedri40@googlemail.com
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Xi Jinping’s Role in China’s Transformation: Advancing Culture and Climate

Abstract

This study systematically analyzes the impacts of Xi Jinping’s policies, as the leader of the
People’s Republic of China (PRC) since 2012, on the country’s transformation processes across
cultural, technological, environmental, societal, diplomatic, educational, and security domains
through the conceptual framework of “Advancing Culture and Climate.” Jinping’s leadership
vision has centered on integrating China’s historical and cultural heritage with contemporary
global dynamics. Policies such as the reinterpretation of Confucian values, the expansion of
global soft power through Confucius Institutes, leadership in artificial intelligence and 5G
technologies, the pursuit of carbon neutrality by 2060 for environmental sustainability, the Belt
and Road Initiative for restructuring global economic ties, the eradication of absolute poverty,
educational reforms to strengthen human capital, and military modernization have positioned
China as a global superpower. These policies have reinforced national identity while bolstering
China’s claim to global leadership. However, the authoritarian governance model, concerns
over data security, ideological control mechanisms, the assimilation of minority cultures, and
regional geopolitical tensions necessitate a critical evaluation of this transformation. Through a
systematic analysis of multilingual sources, this study elucidates how Jinping’s leadership has
redefined China’s global standing via culture- and climate-focused policies, emphasizing a
vision that reconstructs national pride within a historical context and reshapes global power
dynamics. In this regard, the study aims to contribute originally to the academic literature by
examining the multidimensional impacts of Jinping’s policies and the role of culture-climate-
driven transformation in global leadership.

Keywords: Xi Jinping, Cultural Policies, Environmental Sustainability, Global Diplomacy,
Security.

Giris

Cin Halk Cumbhuriyeti, 21. ylizyilin ilk ¢eyreginde ekonomik, teknolojik, kiiltiirel ve siyasi
alanlarda kiiresel bir siiper gii¢ olarak kendini yeniden tanimlamistir. Bu doniisiim, 6zellikle Xi
Jinping’in 2012 yilinda Cin Komiinist Partisi Genel Sekreteri ve 2013 yilinda Devlet Bagkani
olarak goreve baslamasiyla ivme kazanmistir. Xi’nin liderligi, “Cin Rilyas1” (Zhongguo Meng)
olarak adlandirilan vizyon etrafinda sekillenmis ve ekonomik kalkinma, kiiltiirel yeniden
dogus, cevresel siirdiiriilebilirlik, toplumsal refah, kiiresel diplomasi, egitim reformlar1 ve
giivenlik modernizasyonunu birlestiren ¢ok boyutlu bir stratejiyi yansitmistir. Bu vizyon,
Cin’in yalnizca i¢ dinamiklerini doniistiirmekle kalmamis, ayni zamanda kiiresel gii¢
dengelerini yeniden yapilandirmis ve uluslararasi sistemde yeni bir diizen arayisini
hizlandirmigtir. Xi’nin politikalari, Cin’in tarihsel mirasin1 modern diinyaya entegre etme
cabasim1 vurgularken, ayni zamanda otoriter yonetim tarzi, ideolojik kontrol ve bdlgesel
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gerilimler gibi tartigmali yonleriyle kiiresel olgekte dikkat ¢ekmektedir (Shambaugh, 2020;
Economy, 2018).

Xi Jinping’in liderligi, Cin’in 5.000 yillik kiiltiirel mirasini modern baglamda yeniden
canlandirma hedefiyle 6ne ¢ikar. Konfii¢yiis degerlerinin yeniden yorumlanmasi, Konfiigyiis
Enstitiileri araciligiyla yumusak gii¢ stratejilerinin gii¢lendirilmesi, yapay zeka ve 5G gibi
teknolojilerde kiiresel liderlik, 2060 karbon nétrliigii hedefiyle ¢evresel siirdiiriilebilirlik, Kusak
ve Yol Girisimi ile kiiresel ekonomik aglarin yeniden sekillendirilmesi, mutlak yoksullugun
ortadan kaldirilmasi, egitim reformlar1 ve askeri modernizasyon, Xi’nin vizyonunun temel
taglarin1 olusturur. Bu politikalar, Cin’i ekonomik ve kiiltiirel bir siiper gii¢ haline getirirken,
ayni zamanda otoriter yonetim tarzi, veri giivenligi, azinlik kiiltiirlerinin asimilasyonu ve Giiney
Cin Denizi gibi bolgesel gerilimler nedeniyle elestirilmektedir. Uluslararast literatiirde, Xi’nin
liderligi hem birlestirici hem de kutuplastiric1 etkileriyle tartisilmaktadir (Shambaugh, 2020;
Lam, 2023). Tiirkce literatiirde ise, Xi’nin politikalarinin Cin’in kiiresel liderlik iddiasini
giiclendirdigi, ancak i¢ politikada toplumsal 6zgiirlikkleri kisitladig1 belirtilmektedir (Kaya,
2021).

Bu makale, Xi Jinping’in liderligini “Gelistiren Kiiltiir ve Iklim” temas: gergevesinde ¢ok
boyutlu bir perspektiften incelemeyi amacglamaktadir. Caligma, Xi’nin kiiltiirel, teknolojik,
cevresel, toplumsal, diplomatik, egitim ve gilivenlik politikalarinin Cin’in doniisiimiine
etkilerini analiz ederek, bu politikalarin kiiresel liderlik iddiasini nasil sekillendirdigini ve
kiiltiir ile iklimin bu siirecteki roliinii ortaya koymaktadir. Arastirma, Tiirk¢e kaynaklara 6ncelik
vererek, 6zellikle DergiPark’taki akademik makalelerden ve ¢ok dilli uluslararas: kaynaklardan
(Ingilizce, Cince, Fransizca, Almanca, Ispanyolca, Arapga, Rusga ve Italyanca) yararlanmstir.
Almanca bir kaynaktaki analize gore, Xi’nin liderligi, Cin’in kiiresel ekonomik ve siyasi
sistemdeki roliinii yeniden tanimlarken, Bat1 ile iligkilerde gerilimlere yol agmistir (Die Welt,
2023). Xi Jinping’in nin politikalari, Cin’in “yiizyilin yiikseligi” (bainian xingsheng) olarak
adlandirilan bir donemde ulusal gururu yeniden canlandirmistir (Global Times, 2023). Calisma,
literatiir taramasi ve sistematik analiz yontemiyle yiiriitiilmiis olup, Xi’nin liderligini tarihsel ve
kiiresel baglamda degerlendirerek akademik literatiire katkida bulunmay1 hedeflemektedir. Bu
baglamda, makale, Xi’nin politikalarinin Cin’in kiiresel liderlik iddiasini nasil sekillendirdigini,
mevcut literatiirdeki bosluklar1 doldurarak ve kiiltiir ile iklimin bu siirecteki kritik roliinii
vurgulayarak incelemektedir (Kaya, 2021; Economy, 2018; Lam, 2023).

1. Xi Jinping’in Kiiltiirel Politikalari: Geleneksel Miras ve Yumusak Gii¢

Xi Jinping, Cin’in 5.000 y1llik kiiltlirel mirasin1 yeniden canlandirmak ve kiiresel ¢apta tanitmak
icin kapsamli politikalar uygulamistir. Konfligyilis Enstitiileri’nin 150°den fazla {ilkede
yayginlagmasi, geleneksel sanatlarin, edebiyatin ve Konfiigylis felsefesinin ulusal egitim
miifredatina entegrasyonu, Xi’'nin “kiiltiirel kendine giiven” (wenhua zixin) politikasinin temel
taglaridir. Bu politikalar, Cin’in yumusak giiclinii artirarak uluslararasi alanda kiiltiirel etkisini
giiclendirmistir. Oktay (2020), Konfiigyiis Enstitiileri’nin, Cin’in kiiresel imajin1 olumlu yonde
sekillendiren bir ara¢ oldugunu belirtmektedir. Ancak, bu enstitiiler, baz1 iilkelerde ideolojik
propaganda ve akademik Ozgiirliiklerin kisitlanmasiyla iliskilendirilmistir (Amnesty
International, 2024).

Xi Jinping’nin kiiltiirel politikalari, dijital platformlar lizerinden de giiglendirilmistir. WeChat
ve Douyin gibi uygulamalar, gen¢ nesiller arasinda “Cin Riiyasini” popiilerlestirmis ve Cin
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diasporasin1 birlestirme ¢abalarin1 desteklemistir (Chen, 2023). Xi Jinping’in kiiltiirel
politikalar1, Cin’in tarihi mirasin1 modern bir baglamda sunarak, 6zellikle Asya ve Afrika’daki
iilkelerde olumlu bir alg1 yaratmistir (Le Monde, 2019). Bu politikalar, kiiresel Cin kimligini
giiclendirme ¢abalarini desteklemektedir (Il Sole 24 Ore, 2022). Xi’nin kiiltiirel girisimleri, i¢
politikada ulusal birligi giiglendirmeyi ve geng nesiller arasinda “Cin Riiyast 'nin” popiilerligini
artirmay1 amagclamaktadir. Ancak, bu siirecte, Uygur Tiirkleri gibi azmlik kiiltlirlerinin
asimilasyonu tartigmalara yol agmustir.

Xi Jinping’nin kiiltiirel politikalarinin, ulusal kimligi yeniden insa etme siirecinde ideolojik bir
ara¢ olarak kullanildig1 belirtilmistir (Ankara SBF, 2022). Cin Halk Cumhuriyeti’nin kiiltiirel
politikalari, Ortadogu’daki kiiltiirel diplomasi faaliyetlerini artirarak bolgesel etkisini
giiclendirmistir (Al Sharqg, 2023). Xi’nin kiiltiirel politikalari, Cin’in kiiresel liderlik iddiasini
desteklerken, ayni zamanda i¢ politikada toplumsal uyumu tesvik etmeyi hedeflemektedir.
Ancak, bu politikalarin bazi yonleri, uluslararast insan haklar1 Orgiitleri tarafindan
elestiriimektedir (Ankara SBF, 2022; Al Sharq, 2023; Amnesty International, 2024).

2. Xi Jinping’in Bilimsel ve Teknolojik Yenilikleri/Ac¢ilimlar:

Xi Jinping’in liderliginde Cin, bilimsel ve teknolojik yeniliklerde kiiresel bir lider haline
gelmistir. “Made in China 2025 girisimi, Cin’in iiretim kapasitesini yiiksek teknolojiye
doniistiirmeyi hedeflemis; yapay zeka, 5G teknolojisi, kuantum bilisim ve uzay aragtirmalari
gibi alanlarda kaydedilen ilerlemeler, bu vizyonun bir yansimasidir. Oktay (2020), Cin’in
teknolojik yiikselisinin, kiiresel ekonomik dengeleri degistirdigini ve ABD ile teknoloji
rekabetini koriikledigini vurgulamaktadir. Cin’in teknolojik liderligi, “Cip Savagi” olarak
bilinen yar1 iletken iiretim yarisinda da kendini gostermektedir. Xi’nin politikalari, yerli ¢ip
iretimini artirmay1 hedeflerken, uluslararasi teknoloji bagimliligin1 azaltmistir (Miller, 2022;
Li, 2024).

Huawei, Alibaba ve Tencent gibi sirketler, devlet destekli Ar-Ge yatirimlariyla kiiresel
piyasalarda lider konuma ulagmistir (The Economist, 2021). Cin’in kuantum bilisim alanindaki
atilimlar, kiiresel teknoloji yarisinda stratejik bir avantaj saglamaktadir (China Daily, 2023).
Rusca bir makalede, Cin’in uzay programi, Ay ve Mars gorevleriyle teknolojik iistiinliiglinii
pekistirdigi belirtilmistir (Kommersant, 2022).

Cin’in teknolojik yeniliklerinin, ekonomik biiylimeyi desteklerken, uluslararasi giivenlik
endiselerini artirdign belirtilmistir (Istanbul Uni., 2023). Cin’in 5G altyapisindaki liderligi,
kiiresel iletisim aglarinda belirleyici bir rol oynamaktadir (El Mundo, 2023). Xi’nin teknoloji
politikalari, i¢ piyasada inovasyon kiiltiirlinii tesvik ederken, kiiresel 6l¢ekte Cin’in ekonomik
liderligini pekistirmistir. Ancak, veri gizliligi, siber giivenlik ve teknoloji transferi gibi konular,
uluslararasi elestirilere yol agmaktadir (Istanbul Uni. Mecmuasi, 2023; El Mundo, 2023; Li,
2024).

3. Xi Jinping’in Cevresel Politikalari: Siirdiiriilebilir Ekosistemler ve Kiiresel Liderlik

XiJinping, cevresel siirdiiriilebilirlik konusunda iddiali hedefler ortaya koymus ve Cin’1 kiiresel
iklim diplomasisinde lider bir aktor haline getirmistir. 2060 yilina kadar karbon nétrliigii hedefi,
yenilenebilir enerji yatinmlar1 ve yesil teknolojiler, Cin’in ¢evre politikalarinin temelini
olusturur. Paris Iklim Anlasmasi’nda aktif bir rol iistlenen Cin, kiiresel cevre giindeminde
belirleyici bir konuma ulagsmistir. Cin’in riizgar ve giines enerjisi kapasitesi, 2020 itibariyla
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kiiresel toplamin ticte birini olusturmaktadir (El Pais, 2020). 2023 itibariyla Cin, kiiresel giines
paneli iiretiminin %80’ini saglamaktadir, ancak komiir santrallerine bagimlilik karbon nétrliigii
hedefini zorlastirmaktadir (IEA, 2023).

Cin’in gevresel politikalarinin, kiiresel liderlik iddiasin1 giiclendirdigi, ancak komiir bagimlilig
ve endiistriyel emisyonlar gibi zorluklarin devam ettigi belirtilmistir (Giimiishane Uni., 2023).
Cin’in yesil enerji projeleri, Ortadogu’daki ¢evresel isbirliklerine ilham vermistir (Al Arabiya,
2023). Xi’nin “ekolojik medeniyet” (shengtai wenming) kavrami, ¢evresel siirdiiriilebilirligi
kiiltiirel bir deger olarak konumlandirmis ve halk saglhigini iyilestirme ¢abalarini desteklemistir.
Xi'nin “yesil diplomasisi”, Afrika’daki ¢evre projelerini destekleyerek kiiresel etkisini
artirmaktadir (Wang, 2024).

Cin’in ¢evresel politikalari, kiiresel iklim finansmani ve teknoloji transferi gibi alanlarda
liderlik potansiyeli tasimaktadir (Les Echos, 2023). Ancak, ¢evre kirliligi ve karbon
emisyonlarinin  azaltilmasinda karsilasilan  zorluklar, bu hedeflerin uygulanmasini
karmasiklastirmaktadir. Xi’nin g¢evresel liderligi, Cin’in kiiresel imajin1 giigclendirirken, i¢
politikada siirdiiriilebilir kalkinma hedeflerini desteklemektedir (Giimiishane Uni., 2023; Les
Echos, 2023; IEA, 2023; Wang, 2024).

4. Xi Jinping’in Kiiresel Diplomasi Stratejileri: Kusak ve Yol Girisimi ve Giiney-Giiney
Isbirligi

Xi Jinping’in liderliginde Cin, kiiresel diplomasi alaninda iddial1 bir aktor haline gelmistir. 2013
yilinda duyurulan Kusak ve Yol Girisimi (Belt and Road Initiative-BRI), Xi’nin kiiresel
vizyonunun en Onemli unsurlarindan biridir. Bu girisim, Asya, Afrika, Avrupa ve Latin
Amerika’y1 kapsayan altyap1 projeleri, ticaret aglar1 ve kiiltiirel isbirlikleriyle Cin’in kiiresel
ekonomik liderligini pekistirmeyi amaglamaktadir. Kusak ve Yol Girisimi, 140’tan fazla
iilkeyle imzalanan anlagmalarla, Cin’in yumusak giiciinii ve ekonomik etkisini artirmistir.
2023’te girisim, “Dijital Ipek Yolu” ile dijital altyap: projelerine odaklanarak Cin’in kiiresel
veri aglarindaki etkisini genisletmistir (Zhang, 2023). Yilmaz bir analizinde, bu girisimin
Cin’in kiiresel ticaret aglarini yeniden sekillendirdigi ve gelismekte olan iilkelerle baglarini
giiclendirdigini belirtmektedir (Y1lmaz, 2022).

Kusak ve Yol Girisimi, Cin’in altyap1 yatirimlar1 aracilifiyla kiiresel ekonomik bagimliligi
artirirken, bazi lilkelerde borg tuzag: elestirilerine yol agmistir (Financial Times, 2023; World
Bank, 2023). Xi’nin diplomasi stratejisinin bir diger 6nemli boyutu, Giiney-Giiney isbirligidir.
Bu cergevede, Cin, Afrika, Latin Amerika ve Gliney Asya llkeleriyle ekonomik, teknolojik ve
kiiltiirel isbirliklerini derinlestirmistir. Cin’in Afrika’daki yatirnmlari, egitim ve saghk
altyapisini iyilestirerek yerel topluluklar {izerinde olumlu bir etki yaratmistir (Le Point, 2023).
Ancak, bu yatirimlar, baz1 Afrika iilkelerinde kaynak somiiriisii ve ¢evre tahribati elestirilerine
neden olmustur.

Kusak ve Yol Girisimi’nin, Cin’in kiiresel liderlik iddiasin1 gii¢clendiren stratejik bir hamle
oldugu, ancak jeopolitik gerilimleri artirdi1 belirtilmistir (Hacettepe Uni., 2023). Cin’in
Ortadogu’daki Kusak ve Yol projeleri, enerji glivenligi ve ticaret yollarinin ¢esitlendirilmesi
acisindan stratejik bir neme sahiptir (Al Jazeera, 2023). Xi’nin kiiresel diplomasi stratejileri,
“Gelistiren Kiiltiir ve Iklim” temastyla uyumlu olarak, kiiltiirel degisim programlar1 ve gevre
dostu altyapr projeleriyle desteklenmektedir. Ancak, bu stratejilerin  uzun vadeli

51



RASI S
\@}\k 054, 7

4,

®

UlAlDo,;”
S
[N

stirdiiriilebilirligi, ekonomik ve ¢evresel risklerin yonetilmesine baglhdir (Yilmaz, 2022; Al
Jazeera, 2023; Zhang, 2023; World Bank, 2023).

5. Yoksulluk ve Toplumsal Refah

Xi Jinping’in liderliginde Cin, 2020 yilina kadar mutlak yoksullugu ortadan kaldirma hedefini
gergeklestirdigini ilan etmistir. Kirsal kalkinma projeleri, altyap1 yatirimlar1 ve sosyal yardim
programlari, milyonlarca insan1 yoksulluktan kurtarmis ve toplumsal refahi artirmistir. Oktay
(2020), bu basarinin, Xi’nin toplumsal refah politikalarinin bir sonucu oldugunu ve Cin’in
sosyal istikrarini giiclendirdigini belirtmektedir.

Cin’in yoksullukla miicadele programlari, kirsal bolgelerde egitim ve saglik hizmetlerine
erisimi artirmistir (Corriere della Sera, 2020). Bu programlar, Cin’in toplumsal refah modelini
kiiresel bir 6rnek haline getirmistir (Le Figaro, 2023). Cin’in toplumsal refah politikalarinin,
ekonomik biiylime ile sosyal adalet arasinda bir denge kurmayi amagladigi belirtilmistir
(Istanbul Iktisat, 2022).

Cin’in yoksullukla miicadele stratejisi, devlet odakli kalkinma modelinin etkinligini
gostermektedir (Vedomosti, 2023). Ancak, gelir esitsizligi, kentsel/kirsal ugurum ve sosyal
giivenlik sistemlerinin siirdiiriilebilirligi gibi sorunlar devam etmektedir. Xi’nin toplumsal refah
politikalar1, Cin’in i¢ istikrarini giiglendirirken, kiiresel ol¢ekte kalkinma modeli olarak 6rnek
alinmustir (Istanbul iktisat , 2022; Vedomosti, 2023).

6. Xi Jinping’in Egitim ve Insan Sermayesi Politikalari: Kiiresel Rekabetin Yeni Alanlar

Xi Jinping’in liderliginde Cin, egitim ve insan sermayesi politikalarini kiiresel rekabetin kritik
bir alan1 olarak konumlandirmistir. Cin’in egitim sistemi, bilim, teknoloji, miihendislik ve
matematik (STEM) alanlarinda yenilikgi bireyler yetistirmeye odaklanmistir. Xi’nin “yetenek
odakli kalkinma” (rencai qiangguo) stratejisi, yiiksek nitelikli is giicii olusturarak Cin’in
teknolojik ve ekonomik liderligini desteklemeyi amaglamaktadir. Tiirkge literatiirde Demir
analizinde, Cin’in egitim reformlarinin, kiiresel inovasyon kapasitesini artirdig1 ve uluslararasi
ogrenci hareketliliginde Cin’1 bir merkez haline getirdigini vurgulamaktadir (Demir, 2021).

Cin’in Universiteleri, kiiresel siralamalarda hizla yiikselmis ve oOzellikle yapay zeka,
biyoteknoloji ve yesil teknolojiler gibi alanlarda lider aragtirmacilar yetistirmistir (Nature,
2023). Cin’in mesleki egitim programlari, kirsal bdlgelerdeki is giicii potansiyelini artirarak
toplumsal refahi desteklemistir (Xinhua, 2023). Xi’nin egitim politikalari, ayn1 zamanda
Konfiicylis degerlerini modern egitim miifredatina entegre ederek kiiltiirel kimligi
giiclendirmeyi hedeflemektedir.

Cin’in egitim yatirimlarinin, insan sermayesini kiiresel rekabete hazirlarken, ideolojik kontrol
mekanizmalarini da giiclendirdigi belirtilmistir (Ege Uni., 2022). Cin’in uluslararas1 dgrenci
degisim programlari, yumusak gili¢ stratejisinin bir parcast olarak kiiltiirel diplomasiyi
desteklemektedir (El Pais, 2023). Ancak, egitim sistemindeki merkeziyet¢i yaklasim ve
akademik oOzgirliklerin kisitlanmasi, uluslararasi alanda elestirilmektedir. Xi’nin egitim
politikalar1, “Gelistiren Kiiltiir ve Iklim ” temasiyla uyumlu olarak, hem kiiltiirel miras1 koruyan
hem de kiiresel rekabeti hedefleyen bir insan sermayesi modeli sunmaktadir (Demir, 2021; El
Pais, 2023).

7. Xi Jinping’in Karizmas1 ve Halk Uzerindeki Etkileri
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Xi Jinping’in karizmatik liderligi, propaganda araclari, medya kampanyalar1 ve halkla
dogrudan iletisim kurma tarziyla gii¢clendirilmistir. “Halkin lideri” imaj1, zellikle geng nesiller
arasinda popiilerlik kazanmis ve “Cin Riiyas:” vizyonunun toplumsal yanki uyandirmasini
saglamistir. Cince bir kaynaktan ¢evrilen bilgiye gore, Xi’nin konugmalari, ulusal gururu ve
birligi tesvik eden bir sdylemle sekillenmistir (People’s Daily, 2023).

Karizmatik liderligin, kitleleri mobilize etme giiciine sahip oldugu, ancak otoriter yonetim
tarziyla birlestiginde tartismalara yol actig1 belirtilmistir (Usak Universitesi Sosyal Bilimler
Dergisi, 2017). Xi’nin karizmasi, Cin’in ulusal birligini pekistiren bir faktér olarak
gorilmektedir (Izvestia, 2023). Xi’nin liderlik tarzi, sosyal medya ve dijital platformlar
araciligiyla geng nesillere ulasmada etkili olmustur (The Guardian, 2023).

Xi’nin karizmasi, Cin’in toplumsal dinamiklerini sekillendirmede 6nemli bir rol oynamuis,
ancak uluslararasi alanda otoriterlik elestirilerine neden olmustur. Bu durum, Xi’nin liderliginin
hem ig¢ politikada hem de kiiresel arenada ikili bir etkiye sahip oldugunu gostermektedir (Usak
Uni., 2017; The Guardian, 2023).

8. Xi Jinping’in Giivenlik ve Savunma Politikalar1: Askeri Modernizasyon ve Bolgesel
Etkileri

Xi Jinping’in liderliginde Cin, glivenlik ve savunma politikalarinda kapsamli bir
modernizasyon siireci baslatmistir. Halk Kurtulus Ordusu’nun (PLA) teknolojik kapasitesinin
artirllmasi, siber giivenlik altyapisinin gili¢lendirilmesi ve Giliney Cin Denizi’ndeki stratejik
varligin genisletilmesi, Xi’nin giivenlik vizyonunun temel unsurlaridir. Cin’in hipersonik fiize
teknolojisindeki ilerlemeleri, kiiresel giivenlik dengelerini degistirmis ve Pasifik’teki askeri
tatbikatlarla bolgesel caydiriciligi artirmay1 hedeflemistir (SIPRI, 2024). Tirkge literatiirde,
Cin’in askeri modernizasyonunun, bolgesel giic dengelerini yeniden sekillendirdigi ve kiiresel
giivenlik dinamiklerini etkiledigi belirtilmektedir (Ozcan, 2022).

Cin’in savunma biitcesi, 2020’11 yillarda ABD’den sonra ikinci siraya yerlesmis ve yapay zeka
destekli silah sistemlerine yapilan yatirnmlar dikkat ¢ekmistir (Foreign Policy, 2023). Cin’in
siber giivenlik kapasitesi, kiiresel siber tehditlere karsi savunma ve saldir1 yeteneklerini
birlestiren bir stratejiye dayanmaktadir (Nezavisimaya Gazeta, 2023). Xi’nin giivenlik
politikalari, bolgesel istikrar1 koruma iddiastyla sunulsa da, Giiney Cin Denizi’ndeki eylemler
ve Tayvan’a yonelik politikalar uluslararasi gerilimlere yol agmustir.

Cin’in askeri modernizasyonunun, kiiresel liderlik iddiasin1 destekleyen bir gii¢ projeksiyonu
aract oldugu, ancak bolgesel komsularla ¢atigma riskini artirdigi belirtilmistir (Ankara SBF,
2023). Cin’in Afrika’daki askeri tisleri, Kusak ve Yol Girisimi’ni koruma ve kiiresel glivenlik
agmi genisletme stratejisinin bir parcasidir (Libération, 2023). Xi’nin giivenlik politikalari,
“Gelistiren Kiiltiir ve Iklim” temasiyla dolayli olarak baglantilidir; zira askeri modernizasyon,
Cin’in kiiresel liderlik vizyonunu desteklerken, ¢evre dostu teknolojilerin savunma sanayine
entegrasyonu gibi yenilikler de giindemdedir. Ancak, bu politikalar, uluslararas1 toplumda
giiven eksikligi yaratmaktadir (Ozcan, 2022; Libération, 2023; SIPRI, 2024).

9. Dijital Ekosistemler ve Teknolojik Gruplanmalar

Xi Jinping’in liderliginde Cin, dijital ekonomide devrim yaratmis ve kiiresel teknoloji
trendlerini sekillendirmistir. WeChat, Alipay ve Douyin gibi platformlar, gilinlik yasami
doniistiirmiis ve dijital ekonominin temel taglar1 haline gelmistir. Shenzhen ve Hangzhou gibi
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teknolojik kiimelenmeler, kiiresel inovasyon merkezleri olarak one ¢ikmistir. Oktay (2020),
Cin’in dijital ekosistemlerinin, ekonomik biiylimeyi destekledigini ve kiiresel rekabet giiciinii
artirdigin1 vurgulamaktadir.

Cin’in dijital ekonomisi, 2021 itibartyla GSYIH nin %40’1mn1 olusturmustur (Rossiyskaya
Gazeta, 2022). Cin’in dijital ekosistemleri, yapay zeka ve biiyiik veri analitigi gibi teknolojilerle
entegre edilerek kiiresel piyasalarda liderlik saglamaktadir (MIT Technology Review, 2023).
Bu ekosistemlerin, toplumsal denetim mekanizmasi olarak kullanildig: elestirisi yer almistir
(Akdeniz Uni., 2023).

Cin’in teknolojik kiimelenmeleri, uluslararasi sirketlerle isbirliklerini artirarak kiiresel
inovasyon aglarina entegre edilmistir (Handelsblatt, 2023). Xi’nin dijital politikalari, ekonomik
ve sosyal donilisimii hizlandirirken, veri gizliligi ve devlet denetimi gibi tartismali konular
uluslararasi alanda elestirilmektedir (Akdeniz Uni., 2023; Handelsblatt, 2023).

10. Cin Tarihinde Liderin Onemi ve Xi Jinping’in Yeri

Cin tarihinde liderler, iilkenin siyasi, ekonomik ve kiiltiirel yoniinii belirlemede kritik roller
oynamistir. Mao Zedong’un devrimci mirasindan Deng Xiaoping’in ekonomik reformlarina
kadar, liderlerin vizyonlar1 Cin’in kaderini sekillendirmistir. Xi Jinping, bu gelenegi devam
ettirerek, hem i¢ politikada hem de kiiresel arenada Cin’i yeniden konumlandirmistir. Oktay
(2020), Xi’nin liderligini, modern Cin’in “iig¢tincii devrimi” olarak nitelendirmektedir.

Xi, Mao’nun karizmasint ve Deng’in pragmatizmini birlestiren bir lider olarak goriilmektedir
(Le Figaro, 2022). Ispanyolca bir kaynaktan gevrilen bilgiye gore, Xi’nin liderligi, Cin’in
kiiresel liderlik iddiasini tarihsel bir doniim noktas1 héaline getirmistir (La Vanguardia, 2023).
Xi’nin liderliginin, Cin’in tarihsel mirasiyla modern hedefleri birlestirdigi belirtilmistir (Abant,
2021).

Xi'nin liderligi, Cin’in “yuizyilin yiikseligi” (bainian xingsheng) olarak adlandirilan bir
donemde ulusal gururu yeniden canlandirmistir (Global Times, 2023). Xi’nin Cin tarihindeki
yeri, onun uzun vadeli vizyonu ve kiiresel etkileriyle degerlendirilmelidir. Bu vizyon, Cin’in
tarthsel liderlik gelenegini modern cagin gereksinimleriyle birlestirerek, iilkeyi kiiresel bir
stiper gii¢ haline getirmistir (Abant , 2021; Global Times, 2023).

11. Xi Jinping’in Diger Liderlerle Karsilastirilmasi

X1 Jinping’in liderligi, hem Cin tarihindeki liderlerle hem de kiiresel liderlerle
karsilastirildiginda benzersiz ozellikler tasir. Mao Zedong’un ideolojik devrimciligiyle
karsilastirildiginda, Xi daha pragmatik bir yaklasim sergiler. Deng Xiaoping’in ekonomik
reformlartyla kiyaslandiginda ise, Xi’nin kiiltiirel ve cevresel odakli politikalar1 6ne ¢ikar.
X1’nin liderligi, Vladimir Putin’in otoriter yonetim tarziyla benzerlikler gosterse de, ekonomik
ve teknolojik vizyonuyla ayrisir (Foreign Affairs, 2023).

Xi’nin liderliginin, kiiresel liderler arasinda hem is birligi hem de rekabeti tesvik ettigi
belirtilmistir (Giimiishane Uni., 2023). Xi’nin liderligi, Cin’in Ortadogu’daki etkisini artirarak,
geleneksel Bat1 liderlerinden farkli bir model sunmustur (Asharq Al-Awsat, 2022). Xi’nin
liderlik tarzi, hem tarihsel hem de kiiresel baglamda kendine 6zgii bir yer edinmistir.
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Xi Jinping’in liderligi, Cin’in kiiltirel, teknolojik, ¢evresel, toplumsal, diplomatik, egitim ve
giivenlik alanlarindaki dontistimiinde doniistiiriicii bir rol oynamistir. “Gelistiren Kiiltiir ve
Iklim” temas1, Xi’nin geleneksel mirasi modern diinyaya entegre etme ve ¢evresel
stirdiiriilebilirlik hedeflerini kiiresel liderlikle birlestirme g¢abasini yansitmaktadir. Xi’nin
politikalari, Cin’i ekonomik, kiiltiirel ve teknolojik bir sliper gii¢ haline getirirken, Konfiigyiis
degerlerinin yeniden canlandirilmasi, yapay zeka ve 5G teknolojilerindeki liderlik, 2060 karbon
notrliigl hedefi, Kusak ve Yol Girisimi, yoksullugun ortadan kaldirilmasi, egitim reformlar1 ve
askeri modernizasyon gibi basarilarla ulusal kimligi ve kiiresel imaj1 giiclendirmistir. Ancak,
otoriter yonetim tarzi, veri gizliligi, ideolojik kontrol, azinlik kiiltiirlerinin asimilasyonu ve
Giliney Cin Denizi’'ndeki bolgesel gerilimler, bu doniisiimiin elestirel bir perspektiften
degerlendirilmesini gerektirmektedir (Shambaugh, 2020; Lam, 2023).

Bu makale, Xi’nin liderliginin Cin’in kiiresel liderlik iddiasini nasil sekillendirdigini ve kiiltiir
ile iklimin bu stiregteki roliinii ok boyutlu bir sekilde analiz ederek akademik literatiire onemli
bir katki sunmaktadir. Almanca bir kaynaktan ¢evrilen bilgiye gore, Xi’nin liderligi, Cin’in
kiiresel etkisini artirirken, uluslararasi sistemde yeni bir giic dengesi yaratmistir (Stiddeutsche
Zeitung, 2023). Calismanin bulgulari, Xi’nin politikalarinin yalnizca ekonomik ve teknolojik
basarilarla sinirli olmadigini, ayn1 zamanda kiiltiirel kendine giiven ve ekolojik medeniyet gibi
kavramlarla Cin’in ulusal kimligini yeniden insa ettigini gostermektedir. Bununla birlikte,
otoriter yoOnetim tarzi ve bdlgesel gerilimler, Cin’in kiiresel liderlik vizyonunun
stirdiiriilebilirligini sorgulamaktadir (Economy, 2018).

Calismanin smirhiliklart arasinda, ¢ok dilli kaynaklarin analizine ragmen bazi bdlgesel
perspektiflerin (6rnegin, Latin Amerika’daki etkiler) daha az ele alinmasi yer almaktadir.
Gelecekteki arastirmalar, Xi’nin liderliginin farkli cografyalardaki etkilerini daha
derinlemesine inceleyebilir ve otoriter yoOnetim tarzinin uzun vadeli sonuglarini
degerlendirebilir. Ayrica, Cin’in gevresel politikalarinin kiiresel iklim degisikligi lizerindeki
etkileri, daha fazla veriyle desteklenerek analiz edilebilir. Xi’nin vizyonu, Cin’in yiikselisinin
stirdiiriilebilirligiyle yakindan baglantilidir ve gelecekteki kiiresel dengeler, bu politikalarin
basarisina ve uluslararasi toplumun tepkilerine bagl olacaktir (Siiddeutsche Zeitung, 2023; Li,
2024; Pei, 2024). Bu baglamda, Xi’nin liderligi, yalnizca Cin’in degil, aym1 zamanda kiiresel
diizenin gelecegini sekillendiren bir doniim noktas1 olarak degerlendirilmelidir (Garnaut, 2023).
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ENERGY, ARMS, AND INFLUENCE: RUSSIAN-ALGERIAN COOPERATION IN
THE POST-SOVIET PERIOD

Ahlam Ahmaid?!

Abstract

Russia’s recent activities on the African continent over the past two years indicate its ambition
to assume a more prominent and influential role across Africa. This growing engagement
reflects Russia’s expanding presence in various domains, including political, economic,
military, and security spheres. The foundations of Russian-Algerian (formerly Soviet-Algerian)
relations date back to the late 1950s, during the Algerian War of Independence, when the Soviet
Union supported the Algerian liberation movement. Today, Algeria serves as a strategic bridge
between Africa and Russia—not only due to its status as the largest country on the continent by
land area but also due to longstanding ideological ties and shared interests. These relations have
evolved into a pragmatic partnership centered on three core areas: energy cooperation,
particularly in oil and gas; industrial and technological collaboration for development, and
robust military cooperation. This study argues that Russia’s approach toward the Arab world,
Africa at large, and Algeria in particular is shaped by a realist and interest-driven strategy. The
current trajectory of Russian-Algerian relations is underpinned by historical legacies, shared
geopolitical concerns, and an enduring network of military and strategic narratives.

Keywords:Russian-African Relations, Russian-Algerian Relations, Historical Dimension,
Energy Dimension, Military Cooperation, Alliance
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SOFT POWER WITH LIMITS: KPP AND NORTH KOREA’S KNOWLEDGE
DIPLOMACY IN A COMPARATIVE GLANCE WITH SOUTH KOREA

MA Candidate Miinire Nur SEN !
1 Seoul National University, Graduate School of International Studies (GSIS),
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ABSTRACT

While North Korea is often analyzed through coercive diplomacy and military
provocation, this study explores an overlooked dimension of its foreign policy: knowledge
diplomacy as a tool of soft power. Focusing on the Knowledge Partnership Program (KPP),
this research investigates how North Korea constructs narratives of legitimacy and peaceful
engagement within multilateral platforms like the United Nations, despite its authoritarian
constraints. Drawing on Joseph Nye’s theory of soft power and emerging scholarship on
knowledge diplomacy, the study critically examines whether regimes lacking civil liberties and
transparency can credibly wield soft power. Through qualitative discourse analysis of UN
documents, academic literature, and secondary sources, the research identifies how North Korea
frames its academic initiatives to align with international norms while navigating structural and
normative limitations. A brief comparative lens on South Korea’s public diplomacy—notably
its transparent, culture-driven soft power—highlights how regime type fundamentally shapes
international image-building strategies. While South Korea utilizes cultural exports, democratic
legitimacy, and civic participation to build international credibility, North Korea’s knowledge
diplomacy remains confined to elite-targeted exchanges within multilateral institutions—
reflecting the structural limits and credibility challenges of an authoritarian regime in projecting
soft power.

Keywords: North Korea, Knowledge Diplomacy, Soft Power, KPP, Authoritarian Diplomacy,
Comparative Analysis, South Korea

SINIRLI BiR YUMUSAK GUC ARACI OLARAK KPP: KUZEY KORE’NIN BILGI
DIPLOMASISININ GUNEY KORE iLE KARSILASTIRMALI ANALIZI

OZET

Kuzey Kore genellikle zorlayici diplomasi ve askeri provokasyonlar ¢cer¢evesinde analiz
edilirken, bu ¢alisma dis politikasinin géz ardir edilen bir yoniine odaklanmaktadir: yumusak
giiclin bir araci olarak bilgi diplomasisi. Bilgi Ortakligi Programi (KPP) ekseninde sekillenen
bu aragtirma, Kuzey Kore’nin otoriter kisitlamalara ragmen Birlesmis Milletler gibi ¢ok tarafli
platformlarda mesruiyet ve barisgil katilim sOylemlerini nasil insa ettigini incelemektedir.
Joseph Nye’in yumusak gii¢ teorisi ve bilgi diplomasisine dair yeni akademik literatiir 1s181nda,
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sivil ozgiirlikler ve seffafliktan yoksun rejimlerin inandirict bir yumusak giic insa edip
edemeyecegi elestirel bir yaklasimla sorgulanmaktadir. BM belgeleri, akademik yayinlar ve
ikincil kaynaklarin nitel s6ylem analizi yoluyla, Kuzey Kore’nin uluslararast normlara uyumlu
bir ¢ergevede akademik girisimlerini nasil sekillendirdigi ve bu siiregte yapisal ve normatif
sinirlamalar1 nasil astig1 analiz edilmektedir. Giliney Kore'nin seffaf ve kiiltiir temelli kamu
diplomasisine kisa bir karsilastirmali bakis, rejim tipinin uluslararasi imaj olusturma
stratejilerini nasil temelden etkiledigini ortaya koymaktadir. Giiney Kore, kiiltlirel ihracat,
demokratik mesruiyet ve sivil katilim yoluyla uluslararasi alanda giivenilirligini pekistirirken;
Kuzey Kore’nin bilgi diplomasisi, yalnizca ¢ok tarafli kurumlardaki elit odakli etkilesimlerle
sinirli kalmakta ve bu durum, otoriter bir rejimin yumusak giic projeksiyonundaki yapisal
siirlarini ve inandiricilik sorunlarint yansitmaktadir.

Anahtar Kelimeler: Kuzey Kore, Bilgi Diplomasisi, Yumusak Giig, KPP, Otoriter Diplomasi,
Karsilagtirmali Analiz, Gliney Kore
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THE PRACTICES TOWARDS MIGRANTS IN THE EUROPEAN UNION: A
COMPARATIVE ANALYSIS ON THE CASES OF SYRIANS AND UKRAINIANS

Dr. TULIN YANIKDAG
tulinyanikdag@yahoo.com — ORCID ID: 0000-0001-6679-7452

ABSTRACT

The European Union has faced two major migration crises, with the Syrian Civil War and
Russia's intervention in Ukraine. The increasing number of immigrants coming not only from
Syria but also from Middle Eastern and African countries has increased the importance that
countries give to border security. Consequently, stricter policies have been implemented to
target irregular immigrants. This situation, which started in 2011 with the civil war in Syria,
took on a new dimension in 2022 with the escalation of tensions between Russia and Ukraine.
EU countries have increased security measures at the borders for migrants from the Middle East
and African countries, while following a more welcoming policy towards asylum seekers from
Ukraine. In contrast to the Syrian Crisis, EU member states quickly intervened in the Ukraine
Crisis as soon as it started. While Syrian asylum seekers were kept waiting at the border gates
of European states, Ukrainians were admitted to European countries with unprecedented
alacrity. Indeed, it has been observed that European politicians emphasize the European identity
of Ukrainians. At the beginning of Russia's intervention in Ukraine, many constructive
proposals were discussed publicly, including funding European countries that accepted
Ukrainian refugees and providing financial assistance to Ukrainians to meet their needs, from
education to shelter. On the other hand for those coming from Middle Eastern countries,
particularly Syria, there have been problems such as the fencing of borders, increased security
measures in border areas and the sinking of boats carrying irregular migrants aiming to reach
European states by sea. This inconsistency in the Union's migration policy has also raised
allegations of discrimination against asylum seekers. This study aims to discuss the European
Union's attitude towards asylum seekers through the cases of Syrian and Ukrainian asylum
seekers. It comparatively analyzes the attitude of European countries towards Ukrainian and
Syrian asylum seekers regarding border security, migration policy and the rights provided to
migrants. The study reveals the approaches towards Syrian and Ukrainian asylum seekers and
the differences in the migration policies of EU member states through concrete examples.

Keywords: The European Union, Ukrainians, Syrians, Migration, and Discrimination.
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AVRUPA BiRLiIGI’NDE GOCMENLERE YONELIiK UYGULAMALAR:
SURIYELILER VE UKRAYNALILAR ORNEGIi UZERINDEN KARSILASTIRMALI
BiR ANALIZ

OZET

Avrupa Birligi, Suriye I¢ Savasi’nin yani sira Rusya’nm Ukrayna’ya miidahalesiyle birlikte iki
biiyiik go¢ kriziyle karsilagmistir. Yalnizca Suriye degil, Orta Dogu ve Afrika lilkelerinden
gelen ve sayilar1 her gegen giin artan gd¢menler, lilkelerin sinir glivenligine verdigi 6nemi
arttirmistir. Bu dogrultuda diizensiz gogmenlere yonelik daha sert dnlemler alinmistir. 2011
yilinda Suriye’deki i¢ savagla baglayan bu durum, 2022 yilinda Rusya ve Ukrayna arasindaki
gerilimin tirmanmastyla baska bir boyut kazanmistir. Orta Dogu ve Afrika iilkelerinden gelen
gocmenlere yonelik sinirlarda glivenlik dnlemlerini arttiran AB iilkeleri, Ukrayna’dan gelen
siginmacilara kars1 ise daha hosgoriilii bir politika izlemistir. Suriye Krizi’nin aksine Ukrayna
Krizi bagladigi andan itibaren AB iiyesi iilkeler, soruna hizlica miidahale etmistir. Suriyeli
siginmacilar Avrupali devletlerin sinir kapilarinda bekletilirken, Ukraynalilar son derece hizl
bir sekilde Avrupa tilkelerine kabul edilmistir. Nitekim Avrupali politikacilarin sdylemlerinde
Ukraynalilarin = Avrupali oldugunun vurgulandigi goriilmiistiir. Rusya’nin Ukrayna’ya
miidahalesinin bagladig1 donemde Ukraynali sigimmacilar1 kabul eden Avrupa iilkelerine fon
saglanmasi, egitimden barmmmaya her tiirlii ihtiyaglarinin karsilanmasi adina Ukraynalilara
maddi yardimda bulunulmas: da dahil pek ¢ok yapici 6neri kamuoyunda tartisilmistir. Diger
taraftan basta Suriye olmak iizere Orta Dogu iilkelerinden gelenler agisindan sinirlarin tel
orgiilerle cevrilmesi, smir bolgelerinde gilivenlik 6nlemlerinin arttirilmasi ve deniz yoluyla
Avrupal1 devletlere ulasmay1 hedefleyen diizensiz gogmenleri tasiyan botlarin batirilmasi gibi
sorunlarla karsilasilmistir. Birligin go¢ politikasindaki bu tutarsizlik, siginmacilara yonelik
ayrimcilik iddialarii da giindeme getirmistir. Bu ¢alisma, Suriyeli ve Ukraynali siginmacilar
iizerinden Avrupa Birligi’nin siZinmacilara yonelik tutumunu tartismayir amaglamaktadir.
Avrupali iilkelerin siir giivenligi, go¢ politikas1 ve gd¢menlere sagladigi haklar acgisindan
Ukrayna ve Suriye kokenli siginmacilara karsi tutumu karsilastirmali olarak incelenmektedir.
Calisma, iki farkl krizin yaratti§i gé¢ sorunu iizerinden Suriyeli ve Ukraynali si§inmacilara
yonelik yaklasimlar1 ve AB tiyesi devletlerin go¢ politikalarindaki farkliliklar1 somut 6rnekler
iizerinden ortaya koymaktadir.

Anahtar Kelimeler: Avrupa Birligi, Ukraynalilar, Suriyeliler, G6¢ ve Ayrimcilik.
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EXPLORING THE EVOLVING ROLE OF Al WRITING ASSISTANTS IN
POLITICAL SCIENCE RESEARCH

Arastirma Gorevlisi, IBRAHIM ALSANCAK
Abdullah Giil Universitesi, Insan ve Toplum Bilimleri Fakiiltesi,
ibrahim.alsancak@agu.edu.tr- 0000-0002-0807-6208

ABSTRACT

Artificial Intelligence technologies are affecting many fields nowadays including academic
research. This paper will focus on the aspect of Al use in political science research. Al-powered
writing assistants ranging from grammar correction applications to large language models
(LLMs) like ChatGPT offer notable benefits such as improved linguistic clarity, enhanced
productivity and support for literature synthesis (Leppanen & Nikula, 2023; Gilson et al., 2023).
These tools have become especially valuable for scholars working in multilingual environments
or under increasing time constraints (Jiang & Yu, 2021). However, the expanding role of Al in
scholarly writing also raises pressing concerns related to academic integrity, authorship, and
epistemological bias (Bender et al., 2021; Else, 2023). This study primarily adopts a qualitative
research approach based on literature review. It examines the current applications, benefits, and
limitations of Al writing tools in political science research and evaluates emerging ethical issues
such as transparency and academic integrity. Although this preliminary study is grounded in
literature, future research may incorporate expert interviews or surveys to obtain empirical
insights into user experiences and institutional attitudes toward Al writing tools. Drawing upon
existing use of these technologies in the literature and exploring the adoption of them in the
academia, potential impact of these tools on the processes of literature review, argumentation
and analysis will be discussed. Furthermore, this paper will delve into the ethical considerations
when using Al assisted writing such as plagiarism, transparency and authorship. Finally, a
balanced perspective will be offered on the future of Al use in political science research by
including guidelines on how to incorporate these technologies into the field responsibly and by
highlighting areas where further research is needed in order to fully understand the implications
of these technologies into the field.

Keywords: Artificial Intelligence, Political Science, Academic Writing, Research Ethics,
Politics
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“KOSOVA'DA TURK VARLIGI VE TURKIYE’NIN KAMU DiPLOMASISI
FAALIYETLERI”

Dr. Rejhan RAHMAN
Harran University, International Relation, Sanliurfa, Turkey
ORCID: ID/0000-0002-7583-6887,
rrahman@harran.edu.tr

Mob: 0532 8155140
Ozet

Kosova, tarihsel olarak Osmanli Imparatorlugu'nun Balkanlardaki derin izlerinden biri
olarak, Tiirk varligimin koklii bicimde yerlestigi bir cografyadir. Bu tarihsel bag, yalnizca ortak
bir ge¢misi degil, ayn1 zamanda kiiltiirel, dilsel ve dini etkilesimleri de gliniimiize tagimaktadir.
Gilinlimiizde Kosova’daki Tiirk toplumu, anayasal bir unsur olarak taninmakta ve ¢okkiiltiirlii
yapinin vazgecilmez bir pargasi olarak varligini siirdiirmektedir. Bu c¢ergevede Tirkiye,
Kosova’da yiiriittiigli kamu diplomasisi faaliyetleriyle yalnizca etnik Tirk topluluguna degil,
ayni zamanda Kosova’nin genel kalkinmasina da katki sunmakta; bolgedeki istikrar ve barisa
yonelik ¢ok boyutlu bir politika izlemektedir. Tiirkiye'nin Kosova’daki kamu diplomasisi
araglar1 arasinda TIKA’nmn kalkinma yardimlari, Yunus Emre Enstitiisii'niin kiiltiirel
etkinlikleri, Maarif Vakfinin egitim faaliyetleri, Diyanet Isleri Bagkanligi'nin dini ve sosyal
hizmetleri ile TRT ve Anadolu Ajansi’nin medya alanindaki etkinlikleri 6ne ¢ikmaktadir. Bu
kurumlar araciligryla Tiirkiye, "yumusak gii¢" stratejisini sahada etkili bigimde uygulamakta,
Kosova halki nezdinde pozitif bir Tiirkiye imaj1 inga etmektedir. Kosova’daki Tiirk topluluguna
verilen destek; egitim, medya, kiiltiirel mirasin korunmasi ve siyasi temsil gibi ¢ok yonlii
alanlarda gergeklesmekte; bu baglamda Tiirkiye, sadece bir etnik gruba yonelik degil, bolgesel
barisa katki sunacak kapsayici bir kamu diplomasisi yiiriitmektedir. Ozellikle Tiirkgenin resmi
dil statiisiinde korunmasi, Tiirk okullarinin giiclendirilmesi ve kiiltiirel etkinliklerin
yayginlagtirilmasi, Tiirkiye'nin ¢ok katmanli etki alanini somutlagtiran adimlar arasinda yer
almaktadir. Sonug olarak, Kosova'da Tiirk varligi ile Tiirkiye’nin kamu diplomasisi faaliyetleri
arasinda karsilikli beslenen simbiyotik bir iliski s6z konusudur. Tirkiye’nin bu stratejik
yaklasimi, Balkanlar’da tarihsel baglara dayali, gelecege yonelik siirdiiriilebilir bir isbirliginin
temelini olusturmaktadir. Bu baglamda, kamu diplomasisi sadece dis politika araci degil, ayn1
zamanda bolgesel istikrar, kimlik insas1 ve kiiltiirel ¢ogulculuk agisindan da Onemli bir
enstriiman haline gelmistir.

Anahtar kelime: Kosova, Tiirk azinligi, Kamu diplomasisi, Yumusak gii¢, Kiiltiirel diplomasi,
D1s politika
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The Turkish Presence in Kosovo and Turkey’s Public Diplomacy Efforts
Abstract

Kosovo stands as a region where the legacy of the Ottoman Empire remains deeply
rooted, reflecting a long-standing Turkish presence shaped by centuries of shared history. This
connection is not merely historical—it continues to manifest through cultural, linguistic, and
religious interactions. Today, the Turkish community in Kosovo is constitutionally recognized
and forms an integral part of the country’s multicultural fabric. In this context, Turkey’s public
diplomacy initiatives in Kosovo aim not only to support the ethnic Turkish minority but also to
contribute more broadly to Kosovo’s development and regional stability. Among Turkey’s key
instruments of public diplomacy in Kosovo are the developmental projects of TIKA, the cultural
programs of the Yunus Emre Institute, educational activities carried out by the Maarif
Foundation, religious and social services provided by the Presidency of Religious Affairs
(Diyanet), and media outreach through TRT and Anadolu Agency. Through these institutions,
Turkey effectively projects its soft power, building a positive image and strengthening people-
to-people relations with the Kosovar public. Support for the Turkish community in Kosovo
spans a variety of sectors, including education, media, preservation of cultural heritage, and
political representation. This multidimensional engagement reflects Turkey’s inclusive
diplomatic strategy—one that not only addresses the needs of an ethnic group but also promotes
peace and cooperation across the broader society. Notably, the protection of Turkish as an
official language, the strengthening of Turkish-language schools, and the promotion of cultural
events underscore Turkey’s long-term commitment to a shared future in the Balkans. In
conclusion, the relationship between the Turkish presence in Kosovo and Turkey’s public
diplomacy is deeply interwoven and mutually reinforcing. Turkey’s strategic approach is
grounded in historical ties but firmly focused on the future—fostering sustainable collaboration,
regional stability, and cultural pluralism. Public diplomacy in this context functions not only as
a foreign policy tool but also as a bridge for identity building and peaceful coexistence in the
Western Balkans.

Keywords: Kosovo, Turkish minority, Public diplomacy, Soft power, Cultural diplomacy,
Foreign policy
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ETKISININ ANALIZI
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OZET

Yoksulluk olgusu giintimiizde kiiresel bir sorunlarin baginda gelmektedir. Ayrica az gelismis
iilkeler i¢in bu fenomen trajik sonuglara yol agabilmektedir. Diinya Bankasinin (2025a)
tahminine gore 2024 yilinda diinya genelinde 692 milyon kisi giinlikk 2,15 Dolar yoksulluk
siirinin altinda yasamaktadir. Diger taraftan bu iilkelerde artan yozlagsma ekonomik ve sosyal
kalkinmanin 6niindeki en 6nemli engellerden birisini olusturmaktadir. Bu arastirma az gelismis
iilkelerde yoksulluk ve yolsuzluklar arasindaki iliskiyi incelemistir. Bu ¢ercevede Uluslararasi
Para Fonu (IMF, 2023) tarafindan az gelismis olarak iilkelerden segilen iilkelerin 2003-2022
arasindaki donemi panel veri tahmincileri kullanilarak tahmin edilmistir. Arastirmada
yoksullugu temsilen Birlegsmis Milletler Kalkinma Programi (UNDP) ve Uluslararas1 Seffaflik
Orgiitii (TO) tarafindan hesaplanan Beseri Kalkinma (HDI) ve yolsuzluk algis1 endeksi (CPI)
kullanilmistir. HDI, egitim, saglik ve kisi basina diisen gelir degiskenlerinin ortalamasi alinarak
hesaplanmaktadir. Bu bakimdan HDI, iilkelerin siirdiiriilebilir kalkinma diizeylerini gdsteren
standart degiskenlerin basinda gelmektedir. 0-1 aralifinda degisen endeksin bire yaklagsmasi,
beserl kalkinmanin arttigi anlamina gelmektedir. CPI ise bir iilkedeki yolsuzluk diizeyinin
arastirtlmas1 hususunda literatiirde yaygin sekilde kullanilmaktadir. 0-100 aralifinda degisen

CPI’nin artmas1 yolsuzluklarin azaldig1, tam tersi durumda ise arttig1 anlamina gelmektedir.

Arastirmada degiskenler arasindaki esbiitiinlesme iliskisinin varligi Kao (1999) ve Pedroni

(1999, 2004) testleri kullanilarak analiz edilmistir. Sonucglar degiskenlerin uzun dénemde
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esbiitlinlesik oldugunu gostermistir. FMOLS tahmini sonuglarina gore yolsuzluk algis1 endeksi
ile HDI arasinda pozitif bir iligki vardir. Buna gore yolsuzluklar azalmasi (endeksin artmasi
yolsuzluklarin azaldigin1 gostermektedir) beserl kalkinmayi olumlu etkilemektedir. Bu
bakimdan az gelismis iilkelerde yolsuzlukla miicadeleye énem verilmesi bu iilkelerde beseri
kalkinmanin ve toplum refahinin arttirilmasina katki saglayacaktir. Benzer sekilde yolsuzluk

algisindaki iyilesmenin gelir dagilimindaki bozulmay1 azalttig1 ortaya konulmustur.

Anahtar Kelimeler: Yoksulluk, Beseri Kalkinma Endeksi, Yolsuzluk Algis1 Endeksi, Gelir
Esitsizligi.

THE RELATIONSHIP BETWEEN POVERTY AND CORRUPTION IN
UNDERDEVELOPED COUNTRIES: AN ANALYSIS OF THE EFFECT OF
CORRUPTION ON HUMAN DEVELOPMENT AND INCOME INEQUALITY

The phenomenon of poverty is one of the leading global problems today. In addition, for
underdeveloped countries, this phenomenon can lead to tragic consequences. The World Bank
(2025a) estimates that in 2024, 692 million people worldwide will live below the poverty line
of $2.15 per day. On the other hand, increasing corruption in these countries constitutes one of
the most important obstacles to economic and social development. This research examines the
relationship between poverty and corruption in less developed countries. In this framework, the
period from 2003 to 2022 for the countries selected as less developed by the International
Monetary Fund (IMF, 2023) was estimated using panel data estimators. Human Development
Index (HDI) and Corruption Perception Index (CPI) calculated by the United Nations
Development Program (UNDP) and Transparency International (TI) are used to represent
poverty. HDI is calculated by taking the average of education, health and per capita income
variables. In this respect, HDI is one of the standard variables indicating the sustainable
development levels of countries. When the index, which ranges between 0-1, approaches one,
it means that human development has increased.The CPI is widely used in the literature to
investigate the level of corruption in a country. An increase in the CPI, which ranges between
0-100, means that corruption is decreasing and vice versa. In the study, the existence of
cointegration relationship between the variables was analyzed using Kao (1999) and Pedroni
(1999, 2004) tests. The results show that the variables are cointegrated in the long
run.According to the FMOLS estimation results, there is a positive relationship between the
corruption perception index and HDI. Accordingly, a decrease in corruption (an increase in the
index indicates a decrease in corruption) positively affects human development. In this respect,
giving importance to the fight against corruption in less developed countries will contribute to
increasing human development and social welfare in these countries. Similarly, it has been
revealed that an improvement in the perception of corruption reduces the deterioration in
income distribution.

Keywords: Poverty, Human Development Index, Corruption Perception Index, Income
Inequality.
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1. GIRIS

Y oksulluk olgusu giiniimiizde kiiresel bir sorun olmasinin yaninda az gelismis iilkelerde trajik
sonuglara yol acabilmektedir. Diinya Bankasinin (2025a) tahminine gore 2024 yilinda diinya
genelinde 692 milyon kisi giinliik 2,15 Dolar yoksulluk sinirinin altinda yasamaktadir. Diger
taraftan artan yozlasma, ekonomik ve sosyal kalkinmanin 6niindeki en 6nemli engellerden
birisini olusturmaktadir. Bu arastirma az gelismis iilkelerde yoksulluk ve yolsuzluklar
arasindaki iliskiye odaklanmistir. Arastirmada yoksullugun gostergeleri olarak beseri kalkinma
endeksi (HDI) ve gelir esitsizligi alinmistir. Birlesmis Milletler Kalkinma Programi (2025)
tarafindan1990 yilindan beridir diizenli olarak hesaplanan HDI, bir iilkenin sosyal ve ekonomik
kalkinmasini ortaya koyan anahtar gdstergelerden birisidir. Yolsuzluklarin beseri sermaye ve
gelir esitsizligini konu alan ampirik literatiir farkli bulgular ortaya koysa da bir¢ok calisma
yolsuzlugun beseri sermayenin gelisimini baltalayarak, gelir dagilimindaki ¢arpikligi daha da
arttirdigin1 ortaya koymustur. Ornegin, Absalyamova vd. (2016), Rusya ekonomisi igin devletin
sosyo-ekonomik sisteminin yolsuzlugunda%]1'lik bir artisin beseri sermaye stirdiiriilebilir
kalkinma endeksinde %1'den fazla azalmasina neden oldugunu tespit etmistir. inam vd. (2019),
OECD iilkeleri i¢in HDI diizeyi, kisi basina diisen GSYH ve egitim harcamalan diisiik, issizlik
orani yliksek olan OECD iilkelerinde yolsuzluk diizeyinin daha yiiksek diizeyde oldugunu
gostermislerdir. Policardo vd. (2019), 1995-2011 déneminde 34 OECD iilkesinde yolsuzlugun
gelir esitsizligini artirdigini ve gelir esitsizliginin yolsuzlugu pozitif yonde etkiledigini ortaya
koymustur. Fagbemi vd. (2022), 1996-2019 arasin1 kapsayan donemde Nijerya ekonomisi igin
yolsuzluklarin beseri sermayenin gelisimi iizerinde 6nemli bir etkiye sahip oldugunu, yolsuzluk
insidansinin beseri sermaye gelisiminde ¢ok 6nemli bir unsur oldugunu ve degiskenler arasinda
karsilikl1 bir nedensellik iligkisi oldugunu ortaya koymuslardir. Triatmanto ve Bawono (2023),
1996-2021 arasinda Endonezya’da yolsuzlugun issizlik ve beseri sermaye lizerindeki olumsuz
etkisine dair kanitlar sunmuslardir. Dontsi ve Marielle (2024), 2000-2019 doneminde 14 Afrika
iilkesi i¢in yolsuzluk algi endeksindeki bir puanlik diisiisiin (yolsuzluktaki artisin) beseri
sermayesi endeksinde 0,175 puanlik bir diisiise yol actigini gdstermislerdir. Hartwig ve Sturm
(2024), 150 iilkeyi kapsayan arastirmalarinda yolsuzlugun esitsizlik {izerinde net bir pozitif
etkiye sahip olmadigini ve hatta onu azaltabilecegini tespit etmislerdir. Stryzhak (2025), 1996-
2021 déneminde Avrupa Birligine Aday iilkelerinde beseri sermayenin bilesenleri, yolsuzlugun
kontrolii ve ekonomik biiylime arasinda nedenselligin hem yonii hem de giicli acisindan

farkliliklar olduguna dair kanitlar sunmuslardir.
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2. VERI VE YONTEM

2.1. Veri

Bu arastirma az gelismis iilkelerde yolsuzluklarin yoksulluk iizerindeki uzun ve kisa donemli
etkilerini incelemistir. Bu ¢ergevede 2003-2022 arasini kapsayan donemde seg¢ilmis 16 az
gelismis iilke icin yolsuzluk algisinin HDI ve gelir esitsizligi lizerindeki etkileri panel veri
analizi tahmincileri kullanilarak tahmin edilmistir. Arastirma {ilkeleri Cizelge 1, arastirma
degiskenleri ise Cizelge 2’de sunulmustur. Arastirmada yoksullugu temsilen Birlesmis
Milletler Kalkinma Programi (UNDP) ve Uluslararas1 Seffaflik Orgiitii (TO) tarafindan
hesaplanan Beseri Kalkinma (HDI) ve yolsuzluk algisi endeksi (CPI) kullanilmigtir. HDI,
egitim, saglik ve kisi bagina diisen gelir degiskenlerinin ortalamasi alinarak hesaplanmaktadir.
Bu bakimdan HDI, {lkelerin siirdiiriilebilir kalkinma diizeylerini gosteren standart
degiskenlerin basinda gelmektedir. 0-1 araliginda degisen endeksin bire yaklagmasi, beseri
kalkinmanin arttig1 anlamina gelmektedir. CPI ise bir llkedeki yolsuzluk diizeyinin
arastirtlmas1 hususunda literatiirde yaygin sekilde kullanilmaktadir. 0-100 aralifinda degisen
CPI’nin artmasi yolsuzluklarin azaldigi, tam tersi durumda ise arttig1 anlamina gelmektedir.
Arastirmada kontrol degiskeni olarak kisi bagina diisen reel GSYH, briit sabit sermaye birikimi,
isgilicline katilim oram1 ve tarim, ormancilik ve balikgilikta katma deger degiskenleri
kullanilmigtir. Kontrol degiskenleri Diinya Bankas1 Kalkinma Gostergeleri veri tabanindan

temin edilmistir.

Cizelge 1. Arastirma Ulkeleri

Banglades N Kirgizistan N
Benin N Mali N
Burkina Faso v Moldova \
Kamerun v Nepal \
Cad V Nijer N
Fildisi Sahili v Senegal \
Honduras v Ozbekistan S
Kenya \ Vietnam \
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Cizelge 2. Arastirma Degiskenleri

Bagimli Degisken ~ Aciklama Tiirt Veri Kaynagi

HDI UNDP tarafindan hesaplanan beseri kalkinma Endeks degeri kullanilmistir UNDP
endeksi

LnGINI Gelir esitsizligini temsilen GINI endeksi Dogal logaritmasi alinmustir. SWIID
kullanilmigtir

Cekirdek Aciklayict Degisken

LnCPI Tl tarafindan hesaplanan yolsuzluk algist Dogal logaritmast alinmistir. TI

endeksi kullanilmigtir.

Kontrol Degiskeni
LnGDP Kisi basina diisen reel GSYH (ABD Dolari) Dogal logaritmasi alinmigtir. Diinya Bankas1
K Briit sabit sermaye birikimi GSYH’ye orani almmustir. Diinya Bankas1
L Isgiiciine katilim orani 15 yas tstli toplam niifusun  Diinya Bankasi
ylizdesi alinmgtir.
AGR Tarim, Ormancilik ve Balik¢ilik, Katma Degeri  GSYH’ye orani alinmustir. Diinya Bankas1
2.2. Yontem

Arastirmada degiskenler arasindaki panel veri analizi tahmincileri kullanilarak incelenmistir.

Degiskenler arasindaki panel veri iligkisini gosteren dogrusal model asagidaki gibidir:

Yit= a0 + f1LNCPlit + B2LnGDPit + B3Kir + falit + fsAGRit + eit (1)

Burada Y bagimli degiskenler olan HDI ve Gini endeksini, LnCPI, LnGDP, K, L ve AGR,
yolsuzluk algisini, ekonomik biiyiimeyi, briit sabit sermaye birikimini, iggiicline katilim oranini
ve tarim, ormancilik ve balik¢ilikta katma degerin gosterimidir. Modelde i ve t birim ve zaman
boyutunu, o sabit egim, P katsayr parametresini ve & hata terimini temsil etmektedir.
Arastirmada degiskenler arasindaki uzun donem esbiitiinlesme iliskisi Kao (1999) ve Pedroni
(1999, 2004) biitlinlesme testleri kullanilarak tahmin edilmistir. Uzun donem katsayilarin
tahmini ise Pedroni (1996, 2000) tarafindan 6nerilen Tamamen Degistirilmis En Kiiciik Kareler

(FMOLS) tahmincisi yoluyla analiz edilmistir.

3. SONUCLAR VE DEGERLENDIRME

Aragtirmada kullanilan tanimlayict istatistikler Cizelge 3’de gosterilmistir. Arastirma
tilkelerinde beseri kalkinma diizeyinin ortalama degeri 0.545, maksimum ve minimum degerleri
0.784 ve 0.292 olarak hesaplanmigtir. Bu bakimdan arastirma iilkelerinde kalkinma diizeyinin
genel olarak son derece diisiik oldugu sdylenebilir. Benzer sekilde yolsuzluklarin son derece

yiksek oldugu gozlenmistir. Zira arastirma tilkeleri i¢in CPI degerinin ortalama degeri 27.986,

72



RASI S
S

%,

’y

\2AKDog,,
S
[N

|

maksimum ve minimum degerleri 53.500 ve 30.800 olarak hesaplanmistir. Diger taraftan
orneklem i¢in gelir esitsizligini gosteren ortalama GINI endeksi sinir kabul edilebilecek 0.40’a
yakin bulunmustur (39.985). GINI endeksinin maksimum degeri 53.500, minimum degeri ise
0.292 olarak hesaplanmustir. Kisi basina diisen reel GSYH’nin dogal logaritmasinin ortalama
degeri 7.079, maksimum ve minimum degeri 8.212 ve 5.974 olarak bulunmustur. Briit sabit
sermaye birikimi, Isgiiciine katilim orami ve tarimsal katma deger degiskenlerinin ortalama
degerleri 23.521, 64.681 ve 21.209°diir. Bu serilerin maksimum degerleri 36.787, 81.844 ve
39.745, minimum degerleri ise 12.843, 39.421 ve 8293 olarak hesaplanmustir.

Aragtirmada ilk olarak kullanilan serilerin duraganligi Im, Pesaran ve Shin (2003), ADF-Fisher
ve PP-Fisher birim kok testleri kullanilarak incelenmistir. Birim kok analizi sonuglart Cizelge
4’de sunulmustur. Sonuglar HDI, LnGINI, K ve L serilerinin birim kék sorunu igerdigini diger
serilerin ise diizeyde duragan oldugunu gostermistir. Bununla birlikte tiim seriler birinci

farklarinda duraganlagmistir.

Cizelge 3. Tammlayia Istatistikler

HDI GINI CPI LnGINI  LnCPI LnGDP K L AGR
Ortalama 0.545 39.985 27.986 3.678 3.303 7.079 23.521 64.681 21.209
Ortanca 0.548 39.850 27.000 3.685 3.295 7.072 22.471 66.451 19.217
Max. 0.784 53.500 45.000 3.979 3.806 8.212 36.787 81.844 39.745
Min. 0.292 30.800 13.000 3.427 2.564 5.974 12.843 39.421 8.293
Std. Sapma  0.123 5.774 6.674 0.141 0.241 0.542 5.285 10.081 7.841
Skewness 0.025 0.560 0.407 0.292 -0.169 0.090 0.376 -0.790 0.515
Kurtosis 1.997 2.644 2774 2.308 2.682 2177 2.219 3.114 2.236
Jarque-Bera  12.760 17.498 9.068 10.406 2.727 8.984 14.883 31.813 20.849
Prob. 0.001 0.000 0.010 0.005 0.255 0.011 0.0005 0.000 0.000
Gozlem 304 304 304 304 304 304 304 304 304

Cizelge 4. Birim Kok Analizi

IPS ADF-Fisher PP-Fisher
DUZEY FARK DUZEY FARK DUZEY FARK
HDI 1.017 -6.902*** 30.511 106.472*** 17.895 117.709***
LnGINI 1.755 -6.162*** 41.602 95.736*** 44.621 102.121***
LnCPI -2.871%** -9.613*** 53.977*** 141.023*** 50.873*** 224.272%**
LnGDP -3.036*** -10.535*** 68.078*** 147.542%** 56.716*** 204.997***
K -0.738 -10.600*** 45.654** 149.557*** 34.372 200.139***
L 3.363 -2.532%** 18.585 84.546*** 14.865 105.621***
AGR -3.222%** -10.851*** 66.468%** 151.617*** 52.377*** 228.240***

*xx k¥ yve * p<0.01, p<0.05 ve p<0.10 diizeyinde anlamlilig1 temsil etmektedir.
Birim kok analizleri uygulanirken sabitli ve trendli opsiyonu kullanilmis, Schwarz bilgi kriteri esas alinmustir.

Cizelge 5°de esbiitiinlesme iligkisi sonuglar1 gosterilmistir. Kao (1999) testine iliskin ADF
istatistiklerinin prob degeri istatistiki agidan anlamli bulunmustur (p<0.05). Ayn sekilde
Pedroni (1999, 2004) testine iliskin Panel-ADF ve Panel-PP ile Grup-ADF ve Grup-PP test
istatistikleri her iki model i¢in anlamli ¢ikmistir. Bu bakimdan uzun dénemde HDI ve gelir

esitsizligi ile aciklayict degiskenlerin esbiitiinlesik oldugu ortaya konulmustur. Pedroni Grup
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istatistikleri her iki modelin de heterojen 6zellikler sergiledigini gdstermistir. Nitekim Pesaran-
Yamagata (2008) ve Blomquist-Westerlund (2013) delta testleri tahmin edilen iki modelin de
heterojen oldugunu dogrulamistir. Bu bakimdan arastirmanin sonraki asamasinda degiskenler
arasindaki regresyon iliskisi FMOLS tahmincisi kullanilarak tahmin edilmistir. Cizelge 7°de
verilen FMOLS tahmin sonucuna gore yolsuzluk algis1 endeksinin HDI {izerindeki etkisi pozitif
cikmistir. Buna gore yolsuzluklar azaldikca (endeksin artmasi yolsuzluklarin azaldigini
gostermektedir) beseri kalkinma tesvik edilmektedir. Benzer sekilde ekonomik biiyiime ve
tarimsal katma degerin beseri kalkinmay1 olumlu etkiledigi tespit edilmistir. Isgiiciine katilim
oraninin beseri kalkinma tizerindeki etkisi negatif iken, briit sabit sermaye birikiminin etkisi
istatistiki agidan anlamsiz bulunmustur. Cizelge 8’de sunulan tahmin sonuglari ise yolsuzluk
algisindaki iyilesmenin gelir esitsizligini iyilestirdigini gostermistir. Benzer sekilde ekonomik
biiylime ve isgliciine katilimi1 gelir dagilimindaki adaletsizligi azaltmistir. Buna karsin briit sabit
sermaye birikimi ve tarim, ormancilik ve balik¢ilikta katma degerin (tarimsal katma degerin)

gelir esitsizligini daha derinlestirdigi tespit edilmistir.

Cizelge 5. Panel Esbiitiinlesme Analizi

Kao (1999)
Model-1 Model-2
ADF t-istatistik Prob. t-istatistik Prob.
-3.009 0.001*** -2.724 0.003***
Residual Var. 2.96E-05 4.51E-05
HAC Var. 5.20E-05 0.0001
Pedroni (1999, 2004)
Model-1 Model-1
Istatistik Prob. Istatistik Prob.
Panel-v -1.708 0.956 -0.258 0.602
Panel-rho 2.539 0.994 2.608 0.995
Panel-PP -1.643 0.050** -1.561 0.059*
Panel-ADF -1.950 0.025** -1.973 0.024**
Grup-rho 3.854 0.999 4,117 1.000
Grup-PP -1.945 0.025** -2.778 0.002***
Grup-ADF -2.274 0.011%** -2.727 0.003***

wERx K ye * p<0.01, p<0.05 ve p<0.10 diizeyinde anlamlilig1 temsil etmektedir.

Cizelge 6. Slope-Heterojenlik Analizi

Pesaran-Yamagata (2008) Blomquist-Westerlund (2013)
Model 1 [statistik Prob [statistik Prob
A 11.059 0.000 8.167 0.000
Aadj 13.813 0.000 10.201 0.000
Model 2
A 11.775 0.000 15.812 0.000
Aadgj 14.789 0.000 19.859 0.000
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Cizelge 7. FMOLS Tahmini (HDI Bagimh Degisken)

Katsayisi Std. Hatas1 t-Istatistik Prob.
LnCORR 0.061 0.011 5.416 0.000***
LnGDP 0.143 0.010 13.977 0.000***
K -8.88E 0.000 -0.250 0.802
L -0.002 0.000 -7.282 0.000***
AGR 0.001 0.000 2.797 0.005***

ek E ve * p<0.01, p<0.05 ve p<0.10 diizeyinde anlamlilig1 temsil etmektedir.

Cizelge 8. FMOLS Tahmini (LnGINI Bagimh Degisken)

Katsayisi Std. Hatas1 t-Istatistik Prob.
LnCORR -0.045 0.0217 -2.073 0.039**
LnGDP -0.107 0.020 -5.369 0.000***
K 0.002 0.000 3.408 0.000***
L -0.002 0.000 -2.831 0.005***
AGR 0.0008 0.000 0.862 0.389

wAk ¥ ve * p<0.01, p<0.05 ve p<0.10 diizeyinde anlamlilig1 temsil etmektedir.

4. GENEL DEGERLENDIRME VE SONUCLAR

Bu aragtirma 2003-2022 arasinda se¢ilmis 16 az gelismis ililkede yolsuzluk algisinin HDI ve
gelir esitsizligi lizerindeki etkilerini panel veri analizi tahmincileri kullanarak incelemistir. Bu
iilkelerde beseri kalkinma diizeyi genel olarak diisiik ve yolsuzluklarin ise genel olarak yiiksek
oldugu gozlenmistir. Gelir dagilimindaki bozulma ise Banglades, Kirgizistan Mali Moldova,
Nepal, Nijer, Ozbekistan ve Vietnam disindaki iilkelerde yiiksektir (0.40 ve iistii). Arastirma
kapsaminda uygulanan Kao (1999) ve Pedroni (1999, 2004) esbiitiinlesme analizi sonuglari
degiskenlerin uzun dénemde esbiitiinlesik oldugunu gostermistir. FMOLS tahmini sonuglarina
gore yolsuzluk algis1 endeksi ile HDI arasinda pozitif bir iligki vardir. Buna goére yolsuzluklarin
azalmasi (endeksin artmasi yolsuzluklarin azaldigin1 gostermektedir) beseri kalkinmay1 olumlu
etkilemektedir. Bu bakimdan az gelismis iilkelerde yolsuzlukla miicadeleye 6nem verilmesi bu
iilkelerde beseri kalkinmanin ve toplum refahinin arttirilmasina katki saglayacaktir. Benzer
sekilde ekonomik biiyiime ve tarimsal katma degerin beseri kalkinmay1 olumlu etkiledigi tespit
edilmistir. Isgiiciine katilim oraninin beseri kalkinma iizerindeki etkisi negatif iken, briit sabit
sermaye birikiminin etkisi istatistiki agidan anlamsiz bulunmustur. Analiz sonuglar1 yolsuzluk
algisindaki iyilesmenin gelir dagilimindaki bozulmayi azalttigin1 géstermistir. Benzer sekilde
ekonomik biiylime ve isgiicline katilim oranlar1 gelir adaletsizligini azaltarak, gelir dagilimini
olumlu etkilemistir. Buna karsin briit sabit sermaye birikimi ve tarimsal katma degerin gelir

esitsizligini daha da derinlestirdigi tespit edilmistir.
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ABSTRACT

Amidst the rapid digital revolution and the overwhelming availability of information, students’
English reading literacy remains stagnant due to the continued use of conventional teaching
methods that are increasingly irrelevant. This study aims to explore students’ reading literacy
and identify the necessary specifications for a deep learning-based interactive digital book to
enhance students' literacy in reading English texts. The participants were 35 tenth-grade high
school students and 2 teachers from a representative school. This research employed a
Sequential Explanatory Design. Data were collected using semi-structured interviews, a reading
comprehension test (based on narrative and informational texts), and an analysis of short essay
responses. The findings revealed that students’ average reading literacy score was at the basic
level (x = 58). Several issues were identified, including students being easily distracted and
having difficulty maintaining focus while reading, perceiving English reading materials as
irrelevant to their daily lives—resulting in low motivation for non-interest texts—and viewing
reading as merely a task. Therefore, the required specifications for the digital book include
features that: (1) analyze student engagement patterns to adapt text complexity, helping them
remain focused, aware, and emotionally connected to the reading process (mindful); (2)
personalize content and recommend relevant texts based on student interests (meaningful); and
(3) incorporate interactive illustrations, short animations, gamification, and relevant content to
boost motivation (joyful). The outcomes of this study are expected to serve as a foundational
reference for teachers in developing instructional materials aimed at improving students’
English reading literacy.

Keywords: Digital Books; Reading Literacy; Deep Learning
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1. INTRODUCTION

The issue of literacy among students is a striking irony amid the current advances in
information and communication technology. The digital lifestyle should offer students
opportunities to access information more broadly and deeply, but the reality is quite different.
Many students are still stuck in conventional learning habits, which result in their poor
comprehension of texts, especially in English. This poses a challenge for educators in
improving student literacy. Diverse and interactive learning resources are now urgently needed

to create more engaging and productive learning experiences for students.

Many studies indicate that text comprehension is critical for enhancing students' literacy
skills, necessitating greater efforts to address this issue (Saputri and Manggalani, 2024).
Reading and text comprehension skills not only impact literacy but also serve as a foundation
for mastering English as a whole (Rohmiyati and Rosita, 2023). Research findings indicate that
students' literacy skills, particularly in utilizing digital information sources, remain very limited,
resulting in significant gaps in their academic achievements and life skills This highlights the

need for innovation in more interactive and enjoyable learning materials.

The English language subject has a strong correlation with literacy skills, particularly in
understanding a text. Research findings indicate that many students struggle to comprehend
various English-language texts, leading to low motivation to read further. Therefore,
appropriate and supportive resources can help address this issue and contribute to improving
students' overall literacy skills (Putri, Sudewi and Amrang, 2023). This highlights the
importance of developing digital learning materials that can meet students’ emotional and

motivational needs (Kusumaningrum, Saputra and Indihadi, 2022).

In this digital age, the importance of using Deep Learning in education is becoming
increasingly clear. This approach has three main focuses: Mindful, Meaningful, and Joyful,
which offer ways to motivate students and increase their engagement in the learning process.
Mindful learning emphasizes awareness in the learning process, while Meaningful learning
ensures that students find meaning in what they are learning. Meanwhile, Joyful learning
introduces elements of fun into learning, making students more enthusiastic about learning. As
a result, recent studies confirm that integrating technology into education is not only beneficial
in terms of efficiency but also provides a more interactive learning experience and prepares
students for the global challenges they will face (Hensley, 2018). Therefore, a serious reflection
on traditional teaching methods must be conducted to produce more effective education and

cultivate a smart and innovative generation in this digital age.

79



ANRASI SO,
S 411(/,

<

o

UlAlDo,;”(
S
[N

Research on the development of interactive digital books and the use of technology in
learning has been extensively conducted, focusing on improving learning motivation, adapting
to students' learning styles, and providing more engaging content. However, there is a
significant gap in the existing literature, particularly regarding the integration of Deep Learning
approaches in the development of digital books for English language learning, especially for
the purpose of improving students' reading literacy, which is still relatively rare. Most
previously developed digital books tend to use a conventional approach to interactivity, which
is static in nature. The difference with this research is that it will explore digital books whose
interactivity is supported by a Deep Learning approach, enabling more dynamic personalization
and adaptation based on students' responses and learning patterns in real time.

In addition, previous studies have often focused on general aspects of learning or the
development of broader skills. When research focuses on language, the emphasis is often on
mastery of grammar or basic vocabulary, as found in Roinah (2019) study, which highlights
common problems in English language learning without raising questions about deep reading
literacy. The main gap is that this research specifically targets improving students' reading
literacy in English, which requires deep text comprehension, inference, and critical analysis,
where Deep Learning technology can play a crucial role (Jayanti, 2022). Research by Jayanti
(2022) shows that developing instructional material models can improve learning quality, but
it does not sufficiently explore the direct application of Deep Learning in the context of reading
literacy. This indicates the potential to analyze students' reading patterns more complexly while
identifying specific difficulties and recommending the most relevant adaptive content or

learning strategies to be explored more optimally in the development of previous digital books.

Although many studies have been conducted to explore the impact of information
technology in education, there is still a lack of focus on the development of interactive digital
books that specifically target improving students' English literacy, as discussed by Sinaga and
Berlianti (2023) in the context of literacy development through language learning. This study
aims to address this gap through a comprehensive needs analysis to create effective solutions
for current literacy challenges (Apriliana, Frayoga and Zahra, 2024). This study seeks to fill
this gap through an in-depth needs analysis that is essential for creating effective solutions to
modern literacy challenges and offering adaptive content recommendations for the learning
process (Zebehazy, 2014).

Thus, this study aims to fill this gap by conducting an in-depth needs analysis of

interactive digital books based on Deep Learning to improve students' reading literacy in
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English language learning. The purpose of developing this digital book is not only to assist
teachers in teaching but also to make learning easier for students and to serve as a reference in
the process of teaching and learning English texts in schools. This study will explore students'
literacy in English language learning and identify the specifications of deep learning-based

digital books needed to improve students' literacy in reading English texts.

2. METHODS

To gain a richer and deeper initial understanding, this study uses an explanatory sequential
design to identify initial patterns or problems quantitatively. Then, it delves deeper and explains
why these patterns or problems arise qualitatively. Data collection techniques include
administering an English reading comprehension test to 35 students to identify literacy scores
and common areas of difficulty, as well as conducting semi-structured interviews with 6
students with the lowest scores and 2 teachers. The reading comprehension test for students
uses a combination of narrative and informative texts, as well as short essays. The interview

guidelines for students and English teachers can be seen in Table 1 and Table 2.

Table 1. Student Interview Guidelines

Grid questions Item
Perception about English Reading 1

Concentration while reading (Mindful)

2
Elevance of Reading MaterialMeaningful) 3
Motivation needed to Read the Text(Joyful) 4
Hope for Better Reading Learning 5

Tabel 2. English Teacher Interview Grid

Grid questions Item
Observation of students’ reading literacy level 1
ddaptation and Focus (Mindful) 2
Personalization and Content Relevance (Meaningful) 3
Interactive Features and Necessary Motivation (Joyful) 4
Support for Various learning needs 5

The data analysis techniques used in this study were quantitative analysis with simple statistical
data from test results and qualitative data analysis using the Miles and Huberman approach.

This analysis consisted of four interrelated stages, namely data collection, data reduction, data
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presentation, and conclusion drawing or verification. The data collection process involves
various data mining techniques, including gathering information from various literature sources
and relevant data types (Ogbamichael and Warden, 2018) Ogbamichael and Warden (2018).
The data reduction stage involves organizing the information obtained into a more concise form,
such as concepts, categories, and themes, which can be more easily analyzed (Nurmala et al.,
2024). Next, the data presentation stage is the activity of organizing information in a format
that allows conclusions to be drawn and actions to be taken, where this presentation format can
be in the form of narrative text, matrices, graphs, or diagrams (Yono, Amrin and Imamah,
2022). Finally, the conclusion-drawing or verification stage is carried out continuously
throughout the research process, where researchers consider and verify information throughout
the process to ensure the validity and credibility of the research results (Alsadoon, 2023)
(Alsadoon, 2023).

3. RESULTS AND DISCUSSION

Based on the analysis of reading literacy results and interviews conducted with students and
English teachers regarding reading comprehension and practice, it was found that students'
reading literacy is still at a basic level and English teachers face challenges in creating
interactive teaching materials to improve students' reading literacy. In this section, the main
findings of this study related to students' reading literacy levels and the specifications of deep
learning-based interactive digital books needed to improve students' literacy in reading English

texts will be discussed briefly.
3.1. Reading Literacy Result

The first step taken by researchers in collecting data was to conduct a combination assessment
of multiple-choice reading comprehension tests based on narrative and informative texts and
analysis of essay responses / short descriptions to evaluate, reflect, and apply the information
contained in a reading text. The results of students' reading literacy tests are presented in Table
1.
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Table 3. Reading Test

No | Number of Percentgse % | Score Interval | Category
Participants
1 1 3% >85 Very Proficient
2 6 17% 70-85 Proficient
3 15 43% 50-69 Basic/Developing
4 13 37% <50 Need Special Assistance
W Very Proficient Proficient

Figure 1. Reading Literacy Pie Chart

Based on the results of the reading literacy test, researchers found that the average reading
literacy score of students was (x = 58), which was at a basic level with the largest percentage
distribution of scores per category (43%) in the basic/developing category, followed by the
category requiring special assistance (37%). From the essay questions answered by the majority
of students, they were incorrect in identifying explicit information. Students struggled to infer
implied meanings, main ideas (central themes) of paragraphs/texts if not explicitly stated, and
their scores dropped significantly on texts with complex sentence structures, numerous clauses,

or significantly long paragraphs, as students tended to “get lost” in the flow of understanding.

3.2. Interview Results

After conducting a reading comprehension test, to answer the second research

question, the researcher then conducted interviews with six grade X students with the lowest
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reading scores with Code S1,S2,S3,54,54,S6 and two English teachers with code T1 and T2.
From the interview results, the researcher found that there were several challenges or problems
faced by students in reading English texts, thus requiring several features or specifications for
innovative digital books.

3.2.1 The need for real-time feedback to improve student engagement and concentration in
reading

The results of the study show that students are easily distracted or find it difficult to
maintain focus when reading English texts. This limited concentration span reflects the need
for learning materials that support mindful reading, making innovation in the development of
interactive digital books based on deep learning very important. The feedback needed to
monitor students' reading comprehension not only focuses on student engagement but also helps
them develop better attention through a comprehensive and reflective approach. Some quotes

from the interviews are as follows:

S1: “Sometimes, after just a few paragraphs, my eyes wander to my phone or I start chatting

with friends. It's really hard to focus.”

S3: “I often daydream while reading long texts. Especially when I encounter unfamiliar
words whose meanings | don't know. | re-read the same sentence multiple times

’

because my mind wanders.’

T2: “I often have to remind students to return to reading. They easily get distracted by things

around them or their devices.”
T1: “It’s hard to tell whether they 're truly concentrating on their reading or not.”

Research shows that students tend to be easily distracted and have difficulty
maintaining the attention required when reading texts in English. As shown by (Ghasemi,
Moonaghi and Heydari, 2018), interest in the subject matter significantly affects students'
concentration in class (Ghasemi, Moonaghi and Heydari, 2018). When students are not
interested, they tend to lose focus, resulting in unsatisfactory learning outcomes, as emphasized
by the findings of (Rahiminia, Yazdani and Rahiminia, 2020)), which highlight that interest in
the subject plays a crucial role in students' concentration (Rahiminia, Yazdani and Rahiminia,
2020). Therefore, innovation is needed in providing more engaging and interactive content that
can facilitate deeper student involvement. Buil, Catalan and Martinez (2017)revealed that

positive learning experiences can be generated through feedback and clarity of purpose, which
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serve to enhance students’ concentration and sense of control during the learning process (Buil,
Catalan and Martinez, 2017)

Therefore, digital books that include real-time feedback features can help students
monitor their own progress and understanding and make necessary adjustments to their learning
strategies, in addition to increasing student engagement and concentration. Constructive and
motivational feedback can encourage students to stay focused and maintain their interest in the
material (Bellini et al., 2022)This is in line with findings showing that students who receive
timely feedback tend to experience an increase in their motivation and (Hou and Chen, 2023).
In other words, the combination of deep learning technology and mindfulness principles in
interactive digital books can create a learning environment that not only improves student

engagement and concentration but also supports better reading literacy development.
3.2.2 Text Relevance Overcoming Reading Demotivation and Task Perception

In this study, it was found that low reading motivation among students is caused by
the lack of relevance of English reading materials to their daily lives and the perception that
reading is merely a boring task. This creates significant challenges in increasing reading
interest, especially among students facing texts that are uninteresting or irrelevant to their

personal interests. Some excerpts from the interviews are as follows:
S2: “The reading material is boring and not what I like. So I only read it because it's a task.”
S5: “I know reading is good, but because the topics are heavy, I keep putting it off.”

T2:"| feel the text material in the textbook is too rigid and outdated. This makes students feel

the reading material doesn't ‘connect’ with their world."

T1: “The biggest challenge is changing their mindset that reading is not just about completing

assignments, but also about expanding knowledge and enjoyment.”

To achieve meaningful learning, students need to connect new information with
relevant knowledge already in their minds (Brown and Hyslop, 2023). When reading material
is considered irrelevant to students' daily lives, it becomes difficult for them to create
connections between the material and their personal experiences, which in turn leads to low
motivation. Previous research shows that the relevance of content to students' experiences
serves as an important driver in learning. As stated by Kucirkova (2019), when students feel
that the material they are learning is relevant, they tend to be more motivated to engage with it.
This irrelevance factor is also supported by the findings of Takacs et al. (Gongalves et al., 2024),

who state that interactive features such as illustrations, animations, and multimedia in digital
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books are crucial for capturing students' attention. When the material fails to connect with
students' daily contexts, these elements may also fail to enhance their interest. In addition, high
interactivity in digital books can create a more enjoyable learning experience and encourage
students to engage more actively with the text they are reading (Takacs, Swart and Bus, 2015).
However, it is important to remember that student motivation is not only influenced by
satisfaction with the content, but also by how their social interactions during reading activities

are conducted.
3.2.3 The Need for Interactive Features and Gamification to Increase Motivation

In the context of the need for interactive features and gamification in digital books,
research shows that these elements can increase student motivation and make the reading
experience more engaging. Monotonous reading activities reduce students' interest in reading,
so interactive features, such as illustrations and animations, provide a way for students to
interact with learning materials, contributing to a more in-depth and enjoyable learning

experience. Some quotes from the interviews are as follows:

S6:"Small animations or clickable illustrations make the story more lively, so it doesn't get
boring quickly."”
S4:“It's nice when there are moving images or mini-games. It keeps you awake and motivated

toread.”

12: “Interactive features like animations or gamification will definitely help attract their

’

interest. Reading becomes less monotonous.’

This research aligns with the principle that enjoyable and stimulating interactions can
lead to better learning outcomes and make reading practices more enjoyable (Kucirkova, 2019).
In the context of joyful learning, enjoyable learning experiences create an environment where
students feel more motivated to explore the material, develop deeper understanding, and
achieve better learning outcomes. According to Marlinton et al. (Marlinton, Syahri and
Mayasari, 2023), interactive elements in teaching have proven effective in enhancing students'
motivation and reading comprehension. This indicates that students engaged in interactive
learning experiences tend to have a better understanding of the material being studied. Cabral-
Marquez Neugebauer and Gilmour (2020) emphasize the importance of using methods that
stimulate students' interest and engagement in the reading process. The addition of game
elements in digital books, such as rewards, challenges, or levels to be achieved, can encourage

students to be more active in learning. Thus, innovation in digital book formats that involve
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interactive elements and gamification is not just an addition but also a necessity to enhance

students' motivation and learning outcomes in reading.

Based on interviews with six tenth-grade students, it was found that students are easily
distracted or have difficulty maintaining focus when reading English texts, are not motivated to
read, and consider English reading materials to be irrelevant. Additionally, reading activities
are often seen as merely boring tasks. Therefore, there is a need for innovative digital books
that incorporate interactive elements (illustrations, short animations) and gamification, as well
as digital books that can identify students' interests and recommend relevant texts. From
interviews with an English teacher and tenth-grade students, it was found that there are no
interactive digital books based on deep learning to improve students' reading literacy, so it is
necessary for teachers to provide such digital books to improve students' reading literacy. Based
on the results of the researcher's interview with one of the English teachers, it was found that
teachers also experience difficulties in creating interactive teaching materials to improve
students' reading literacy. This is because teachers find it difficult to create teaching materials
and have limited time due to being busy preparing the learning tools to be used. Therefore, there
is a need to develop interactive digital books based on deep learning in English language
learning to improve students' reading literacy.

There are several studies relevant to this study on digital literacy. However, there are
differences in the focus of the research. The main novelty in this study lies in the integration
and analysis of the need for interactive digital books that are explicitly supported by Deep
Learning technology for the purpose of improving English students' reading literacy. Many
studies may discuss digital books or interactivity, but rarely do they deeply analyze the specific
needs of learning features with a Deep Learning approach that has 3 main focuses, namely how
Deep Learning can help students maintain focus and awareness while reading (Mindful), how
Deep Learning can ensure the relevance of the material to students' interests and make learning
more meaningful (Meaningful), and How Deep Learning can integrate gamification and
interactive elements that intelligently increase motivation and enjoyment (Joyful). The novelty
also lies in the effort to identify the specifications of this digital book as an innovative solution
to overcome specific reading literacy problems in students, such as being easily distracted, low
motivation because the material is irrelevant, and considering reading as just a task. Thus, this
study not only examines the use of technology in education, but specifically identifies and
validates the need for a type of intelligent and adaptive digital book, supported by Deep
Learning capabilities, to effectively address complex reading literacy challenges.
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4. CONCLUSION

Based on the results of the research that has been conducted, it can be concluded that
teachers have not been optimal in providing interactive and relevant teaching materials, so that
students experience challenges in maintaining focus, motivation, and seeing reading activities
as mere tasks. Therefore, it is necessary to develop a digital book to help teachers overcome
these obstacles and provide more interesting, meaningful, and adaptive learning. In addition,
the researcher hopes that further researchers can develop and implement this deep learning-
based digital book in a concrete way to test its effectiveness in improving students' reading

literacy.

REFERENCES

Alsadoon, H. (2023) ‘The Impact of Gamification on Student Motivation and Engagement: An
Empirical Study’, Dirasat Educational Sciences, 50(2), pp. 386—-396. Available at:
https://doi.org/10.35516/edu.v50i2.255.

Apriliana, S.R., Frayoga, D.N. and Zahra, A.D. (2024) ‘Upaya Meningkatkan Belajar Dan
Membaca Dalam Bahasa Inggris’, Karimahtauhid, 3(3), pp. 3626-3636. Available at:
https://doi.org/10.30997/karimahtauhid.v3i3.12646.

Bellini, D. et al. (2022) ‘The Role of a Restorative Resource in the Academic Context in
Improving Intrinsic and Extrinsic Motivation and Flow Within the Job Demands—
Resources Model’, International Journal of Environmental Research and Public
Health, 19(22), p. 15263. Available at: https://doi.org/10.3390/ijerph192215263.

Brown, C.E. and Hyslop, R.M. (2023) ‘Creative Ways of Presenting Metabolism to Prenursing
Students’, Journal of Chemical Education, 100(7), pp. 2627-2633. Available at:
https://doi.org/10.1021/acs.jchemed.2c01138.

Buil, I., Catalan, S. and Martinez, E. (2017) ‘The Influence of Flow on Learning Outcomes: An
Empirical Study on the Use of Clickers’, British Journal of Educational Technology,
50(1), pp. 428-439. Available at: https://doi.org/10.1111/bjet.12561.

Ghasemi, M.R., Moonaghi, H.K. and Heydari, A. (2018) ‘Student-Related Factors Affecting
Academic Engagement: A Qualitative Study Exploring the Experiences of Iranian
Undergraduate Nursing Students’, Electronic Physician, 10(7), pp. 7078-7085.
Available at: https://doi.org/10.19082/7078.

Gongalves, S. et al. (2024) ‘An Interactive Hybrid Book Integrating Capacitive, Piezoelectric,
and Piezoresistive Polymer-Based Technologies’, Advanced Engineering Materials,
26(5). Available at: https://doi.org/10.1002/adem.202301571.

Hensley, N. (2018) ‘Promoting Mindfulness in Education: The “SURE” Approach’, pp. 163—
175. Available at: https://doi.org/10.1007/978-3-319-65608-3_11.

Hou, J. and Chen, Y. (2023) ‘Student Offline Classroom Concentration Identification Research
Based on Deep Learning’, Journal of Computational Methods in Sciences and
Engineering, 23(1), pp. 433-443. Available at: https://doi.org/10.3233/jcm226575.

Jayanti, M.D. (2022) ‘Model Pengembangan Bahan Ajar Bahasa Using Sebagai Mata Pelajaran

88



QIRASI SO,
\@—\ 2, %,

<

®

UlAlDo,;”l
S
[N

Muatan Lokal Berbasis Karakter’, Deiksis, 14(2), p. 106. Available at:
https://doi.org/10.30998/deiksis.v14i2.11291.

Kucirkova, N. (2019) ‘Socio-Material Directions for Developing Empirical Research on
Children’s E-Reading: A Systematic Review and Thematic Synthesis of the Literature
Across Disciplines’, Journal of Early Childhood Literacy, 21(1), pp. 148-174.
Available at: https://doi.org/10.1177/1468798418824364.

Kusumaningrum, F., Saputra, E.R. and Indihadi, D. (2022) ‘Pemanfaatan Metode Word Square
Dengan Media Power Point Interaktif Pada Pembelajaran Bahasa Inggris Di Sekolah
Dasar’,  Jurnal Basicedu, 6(2), pp. 1858-1864.  Available  at:
https://doi.org/10.31004/basicedu.v6i2.2225.

Marlinton, M., Syahri, I. and Mayasari, S. (2023) ‘The Efficacy of Task-Based Learning and
Learning Motivation on Student’s Reading Comprehension: A Wholistic Study’, Elsya
Journal of English Language Studies, 5(2), pp. 250-269. Available at:
https://doi.org/10.31849/elsya.v5i2.14082.

Neugebauer, S.R. and Gilmour, A.F. (2020) ‘The Ups and Downs of Reading Across Content
Areas: The Association Between Instruction and Fluctuations in Reading Motivation.’,
Journal of Educational Psychology, 112(2), pp. 344-363. Available at:
https://doi.org/10.1037/edu0000373.

Nurmala, V. et al. (2024) ‘Learning the Value of Character Education From Indonesian
Animation Series: Adit &Amp; Sopo Jarwo’, Indonesian Journal of Educational
Research and Review, 7(1), pp. 214-225. Available at:
https://doi.org/10.23887/ijerr.v7i1.65484.

Ogbamichael, H.B. and Warden, S.J. (2018) ‘Information and Knowledge Sharing Within
Virtual Communities of Practice’, Sa Journal of Information Management, 20(1).
Available at: https://doi.org/10.4102/sajim.v20i1.956.

Putri, A.M.J., Sudewi, P.W. and Amrang, A. (2023) ‘Meningkatkan Kecerdasan Berbahasa
Siswa Sekolah Menengah Atas Dengan Pembelajaran Bahasa Inggris Dengan Fun and
Communicative English’, Abdimas Galuh, 5(2), p. 1624. Available at:
https://doi.org/10.25157/ag.v5i2.11830.

Rahiminia, E., Yazdani, S. and Rahiminia, H. (2020) ‘Factors Affecting Concentration and
Attendance in the Classroom From Students’ Point of View in Qom University of
Medical Sciences (2018)’, Educational Research in Medical Sciences, 8(2). Available
at: https://doi.org/10.5812/erms.93075.

Rohmiyati, Y. and Rosita, R. (2023) ‘Pemanfaatan Literasi Digital Terhadap Pengajaran
Membaca Bahasa Inggris Pada Anak, Guru Dan Orang Tua’, Jurnal Pengabdian
Masyarakat Progresif Humanis Brainstorming, 6(4), pp. 1396-1403. Available at:
https://doi.org/10.30591/japhb.v6i4.5414.

Roinah, R. (2019) ‘Problematika Dalam Pembelajaran Bahasa Inggris Di Stain Bengkalis’,
Quality, 7(1). Available at: https://doi.org/10.21043/quality.v7i1.4966.

Saputri, V.A.M. and Manggalani, R. (2024) ‘Pengaruh Literasi Digital Terhadap Perilaku
Pencarian Informasi Di Kalangan Mahasiswa’, Paedagogy Jurnal llmu Pendidikan Dan
Psikologi, 3(4), pp. 229-236. Available at:
https://doi.org/10.51878/paedagogy.v3i4.2724.

89



2

4

RASI S
S

o

\2AKDog,,

®

S
JSTONONY

Sinaga, M.A. and Berlianti, B. (2023) ‘Pengembangan Literasi Melalui Pembelajaran Part of
Speech (Kelas Kata) Dan Merangkum Buku Pada Anak Panti Asuhan Puteri Aisyiyah
Kota Medan’, Judika, 1(4), pp. 130-138.
https://doi.org/10.59696/judika.v1i4.24.

Takacs, Z.K., Swart, E.K. and Bus, A.G. (2015) ‘Benefits and Pitfalls of Multimedia and
Interactive Features in Technology-Enhanced Storybooks’, Review of Educational
Research, 85(4), pp. 698-739. Available at:
https://doi.org/10.3102/0034654314566989.

Yono, Y., Amrin, A. and Imamah, A.l. (2022) ‘Alignment of Local Wisdom Values with
Islamic Law in the Tradition of the Peta Kapanca Ceremony’, Hayula Indonesian
Journal of Multidisciplinary Islamic Studies, 6(2), pp. 167-184. Available at:
https://doi.org/10.21009/hayula.006.02.02.

Zebehazy, K.T. (2014) ‘Functional literacy for students with visual impairments and significant
cognitive disabilities: The perspective of teachers of students with visual impairments’,
Research and Practice for Persons with Severe Disabilities, 39(4), pp. 259-273.
Available at: https://doi.org/10.1177/1540796914566712.

Available at:

90



QIRASI SO,
\@—\ 2, %,

<

®

UlAlDo,;”(
S
[N

METHOD AND MODEL FOR INTEGRATING TECHNOLOGY AND
LOCAL WISDOM IN INCREASING DIGITAL LITERACY

Dinar PRATAMA, 2Dwi SULISWORO, *Dian Artha KUSUMANINGTYAS
tUniversitas Ahmad Dahlan, Indonesia; dinarpratama1010@gmail.com
2Universitas Ahmad Dahlan, Indonesia; dwi.sulisworo@uad.ac.id

3Universitas Ahmad Dahlan, Indonesia; dian.artha@pfis.uad.ac.id

ABSTRACT

Technology and local wisdom have been widely used as digital interactive in various learning
and education environments. However, previous systematic observations have not been very
interested in learning to identify various types of learning methods, types of technology used.
Therefore, a method or model is needed in practice, there are still many teachers who have not
accepted technology in the development of local wisdom. The main purpose of this study is to
review current research where technology and local wisdom are used to assist in learning in the
world of education. This study was guided by the process of identification, screening,
eligibility, inclusion, and data analysis on three search engines, namely ERIC, Science Direct,
and Springer link. In reporting this study, the keywords used in the literature search "technology
and local wisdom™ Preferred Reporting Items for Systematic Reviews and Meta-Analysis
protocol were followed which identified 31 related articles from 7,269 screened articles. Our
findings reveal that three types of technology empowerment designs and local wisdom in
improving digital literacy show that 22 articles or 71% of most technology use strategies are
able to balance local wisdom as a technology modality to support technology learning, and 9
articles or 29% of articles still maintain the traditional learning model due to concerns about
the erosion of cultural values and for some remote areas have not been reached by the internet
network.

Keywords: Technology, local wisdom, Digital Literacy, Eric, Science Direct, and Springer link

1. INTRODUCTION

The era of the Industrial Revolution 4.0 brings its own demands to the world of education. In
this situation, every educational institution must prepare its literacy skills with a new orientation

in the field of education. These literacy skills are in the form of data literacy, technology and
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human resources. Data literacy is the ability to analyze and use information from emerging data
through the digital world. Technological literacy is the ability to understand technological
systems and the mechanics of the world of work, while human resource literacy is the ability to
interact well, not rigidly and with character (Dhira, 2023).

Education is one way to complement the digital integration phenomenon where machines and
humans are interconnected to solve problems in the discovery of new theories. Education 4.0
as a converter of information in a practical and digital-based way. However, the digitalization
program also has a negative impact on the environment. The role of humans is taken over by
machines which results in the number of poverty will increase (Defika et al., 2024)
(Sabaruddin, 2010)revealed that teachers will be replaced by robots before 2027 and in Silicon
Valley is developing a program that can read brain waves and facial expressions of children. If
this happens then the school community starting from teachers, students and education
personnel must be able to compete with computers or robots in the future.

Teachers and students not only compete with the intelligence of fellow humans but also have
to compete with machines/robots. Therefore, educational institutions must always support their
teaching and learning process in integrating more innovative methods (Mutmainah & Mufid,
2018). Preparing competent and creative personnel in their fields is the task of the world of
education. Previous research has emphasized more on the role and challenges of teachers in
facing the 4.0 era (Gazali & Pransisca, 2020). However, this study examines the abilities that
teachers must have so that teachers can better prepare themselves in implementing education in
the era of the 4.0 revolution.

The law that regulates the 12-year compulsory education is Law Number 20 of 2003 concerning
the National Education System (UU Sisdiknas). Article 16 letter (f) of the Law on Sisdiknas
states that local governments are required to provide funds for the 12-year compulsory
education program, especially for students from underprivileged families and neglected
children (Moghtaderi et al., 2020). The 12-year compulsory education program aims to: Expand
and equalize opportunities to obtain quality education, explain self-potential to be able to live
independently, continue to a higher level. In addition to the Law on Sisdiknas, the 12-year
compulsory education program is also included in the 2015-2019 National Medium- Term
Development Plan (RPJMN).

Technology is a supporter of aspects of human life side by side with a rapidly changing lifestyle
since the existence of technology has become one of the supporters of enabling contemporary

alternative learning solutions by using proven technological mastery in the use of various
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learning applications to be utilized (Munir et al., 2021). Modern technology is regularly sought
to increase student engagement and learning processes using this technology, the use of laptops,
and cellphones are prominent types of technology that add layers of contextual information.
The collaboration of local wisdom in technological progress is not only seen in research and
development laboratories, but also in industry and by general consumers in society and in
educational environments (Sukana, 2024).

There is a problem in the presence of technology that is so rapidly fading the eastern style,
especially the younger generation who are more interested in dances from other countries such
as K-Pop dances from Korea than dances in Indonesia (Komalasari et al., 2024). In this scope,
many changes have been brought, especially in the style of dress and socializing, even
politeness in commenting on social media, many cases of which have ended in prison, so there
is a need for a deep understanding of the use of technology that collaborates with local wisdom.
Local wisdom itself is a view of life, knowledge and life strategies carried out by local
communities to meet their needs (Islami, 2014). The view of local wisdom life, guiding
knowledge, and regulating life strategies in efforts made by local communities to maintain and
to meet their needs. The most important phase of local wisdom that is maintained can be passed
down from generation to generation through oral literature and manuscripts. Indonesia must
take the initiative to develop the interests and talents of the golden generation with the support
and approach of teaching the culture of each region, local wisdom, the real environment is not
widely known without the support of technology. In this case, the uniqueness of quality in local
wisdom provides a direct connection between physical reality and virtual information about
that reality, technological progress is not only seen in research and development laboratories,
but also in industry and by general consumers in society and in educational environments, for
example, in Higher Education or training in the workplace.

Based on the description above, it is necessary to have a strategy to overcome the problem of
teacher unpreparedness in teaching in class using technology. Several articles on research
results on methods or models for forming teacher readiness in teaching classes using digital
technology will be reviewed. The purpose of this study is to review several studies on
systematic reviews in this study. will to discuss method or model formation of teacher

readiness in teacher readiness in collaborating technology and local wisdom.

2. LITERATURE REVIEW

Closely related to technology in the current digitalization era, technology designing in various
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aspects of life plays an important role including the world of education that uses technology,
must be adopted in today's world of education and teachers must apply technology as part of
student learning (Purba & Saragih, 2023). Technology in education offers various systematic
ways to conceptualize planning, implementation, and evaluation in the educational process and
the necessity of mastering technology for learning so that it cannot be separated from current
learning (Lubis, 2019). A warm treat in facilitating all activities optimally as a form of response
to the important role of technology in the world of education so as to reduce the sense of worry
by the positive values felt that arise from the convenience and benefits offered through
technology in learning. The creation of various innovative learning media can be chosen by
teachers to be used in effective learning in the learning process (Shalikhah, 2016). Fulfillment
of learning needs should also pay attention to things that are easily accessible and close to
students' learning experiences as one of the efforts so that students can experience enjoyable
learning according to current needs. Fulfillment of learning needs should also pay attention to
things that are easily accessible and close to students' learning experiences. One thing that is
familiar to the ears of the world of students is the integration of local wisdom values in learning
based on regional values and advantages will teach positive and useful things for society, nation,
and state (Purwowidodo & Zaini, 2023).

Local wisdom is the identity of a nation or region. The identity or cultural personality of a
nation that causes the nation to be able to absorb, even process cultures that come from
outside/other nations into its own character and abilities (Lumbaa et al., 2023). Local wisdom
is the noble values that apply in the order of community life to, among other things, maintain
and manage the environment sustainably (Niman, 2019). Local wisdom is something that
continues to be maintained and inherited by a group of people in a particular area. Substantively,
local wisdom instills values that apply in the order of society, the truth of which becomes a
guideline for daily behavior. Today, the value of local wisdom has undergone a transformation
along with the development of technology. The value of local wisdom which then lives side by
side with technology certainly provides a new color in the implementation of education. Various
challenges have begun to emerge, both external and internal challenges. These challenges
include: 1) moral degradation; 2) minimal character building; 3) social shift; and 4) the process
and system of transnational free market economic expansion that has penetrated various areas
of life such as politics, religion, socio-culture and economy including education. Local wisdom
based on technology on the one hand can erode the values of local wisdom itself but on the

other hand can give rise to new local wisdom. This means that we must be open to information
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from the outside world but we must also be strong with the roots of Indonesian culture.
Globalization can have a positive impact that causes competition between communities to do
their best so that we can become superior, quality, dynamic, active human beings.

Technology and local wisdom are able to add the resulting attraction to the real environment
on the screen, have been widely used as interactive technology in various learning and
education environments can enhance the real world with virtual things that seem to meet the
same dimensions as the real world because they use the existing real world environment and
add virtual information about it to enhance the experience through audio, video, and text files.
Technology is widely used in educational learning because it can be applied to various
platforms including notebooks, smartphones, tablets, and desktops. The importance of
technology literacy opens up opportunities for its application in education because it is a well-
known technology that has been in the spotlight of educational research for the past decade.
This technology is widely used at all levels of education, from education to universities because
it is known to be efficient in enriching the teaching and learning experience where a literature
review of its application has been documented in recent years.

Formulation of the problem

e What use of technology media and local wisdom in improving digital literacy?

e What are the methods and models of technology and local wisdom in improving
digital literacy?

e How do teachers' readiness in technology and local wisdom improve digital literacy?

Table 1. Selection of articles

Data Keyword First Range Research Title Abstract  Full
Tracing search year 2020- article  screening screening  text
2024

Eric Technology and 6,039 742 555 28 21 28
local wisdom

Science Technology and 24,842 6,475 4,468 25 4 25

Direct local wisdom

Springer  Technology and 42,944 12,314 2,246 19 6 19

Link local wisdom

In the search for 3 data with the keyword "Technology and Local Wisdom" in table 1 the
research results are in Eric 6,039, Science Direct 24,842, and Springer Link 42,944 after
filtering the title (article title), year of publication (year of publication), type of article (type of
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document), use of language (the language), and accessible articles (the accessibility of the
articles) and abstract screening, there are 31 articles that will be identified.

3. METHOD

This study uses the PRISMA (Preferred Reporting Items for Systematic Reviews and Meta-
analyses) method to: define eligibility criteria, define information sources, literature selection,
data collection, and item selection. Definition of Eligibility Criteria determined by the inclusion
criteria (IC) where: IC1: the article must be original research that has been reviewed and written
in English and IC2: the article aims to investigate factors that influence technology with local
wisdom. Defining the search information sources in online databases that have repositories for
academic studies here uses 3 Systematic Literature Review (SLR) databases by searching for
literature through databases, namely Sciencedirect, Springerlink and Eric.

Literature selection after compiling research questions, keywords to explore and selecting titles,
abstracts and keywords in articles obtained from search results based on previously determined
eligibility criteria, read in full or in part the articles that have not been eliminated in the previous
stage to determine whether the article should be included in the next study according to the
eligibility criteria then the writing of the reference list of selected articles is reviewed, whether
the articles contained in the reference list related to this study will be reviewed again by carrying
out the selection and collection stages.

Data collection was done manually by making data extraction: article type, journal or
conference name, Year, Topic, Title, keywords, and Country, used to identify in finding
relevant journal articles in the three search engines. Furthermore, the selection of Search data
items was carried out for one week from October 20-26, 2024 and to ensure that all desired
articles were included in this research data, the researcher limited the publication time to the
last 5 years (2020-2024). Next, determine the appropriate keywords obtained from the title. In
entering words, several appropriate keywords, the researcher combines the words OR or AND.
The keywords used are Technology And Local Wisdom.

Identification

Researchers used three databases, namely Sciencedirect, Springerlink and ERIC to obtain
relevant journal articles. To obtain the desired journal articles, researchers determined the initial
criteria, namely articles that have abstracts and are presented in full or full text. In this search,
4,468 articles were obtained in the sciencedirect database, 2,246 for Springerlink and 555
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articles were obtained from the ERIC database. So the total articles that need to be filtered are
7,269 articles.

Screening

Researchers need to filter according to the provisions in the PRISMA research method. The
number of 7,269 articles in the initial search needs to be excluded or excluded in order to obtain
the articles that are truly desired. In filtering the provisions used are based on the title (article
title), year of publication (year of publication), type of article (type of document), use of
language (the language), and articles that can be accessed (the accessibility of the articles).
Filtering by year is determined by the last 5 years or 2020-2024 years.

Inclusion
During the full-text screening process this study was deemed relevant and added to the pool of
31 studies that had been identified. This is because the journal provides a more up-to-date

perspective than other sources, making it a reliable source of information.

Data Analysis

To complete the literature review, relevant findings and information from previous studies were
collected and used to answer the research questions. The review focused on integrating and
connecting findings from multiple articles and finding methods to advance previous research.
The agreement for excellent keywords from the reviewed articles was evaluated to further
support the validity of this SLR. In addition, techniques for finding patterns or themes in the
included research data were sorted before including the studies, resulting in a total of 31
publications whose data were selected. After reading all 31 articles were retained.

The initial selection process was carried out by identifying the abstract in the article. The
selected articles were articles that contained a clear abstract and included: research
objectives, sample size, research methods and data collection instruments used, data
analysis used, and research results. The selected articles were articles that were appropriate

and relevant to the review objectives. The results were 31 articles reviewed systematically.

Findings of SLR
The data findings are shown in the figure section of table 2. A total of 31 articles were selected

for systematic review after being screened using eligibility criteria. This study used three
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research questions as a guide to analyze all selected articles referring to the criteria: title, year
of publication, type of publication, language and accessibility. The limitation of the year of
publication in the period 2020 to 2024 using English language journals and accessibility full
text articles to find findings in each article so that it can answer the researcher's questions.

Table 2 Criteria of inclusion and exclusion

Criteria Inclusion Exclusion

Title and content of the article Appropriate title Unrelated title and did not meet
the requirements of the
study

Year of publication Publication 2020 to 2024 Publications other than the
specified

Publication type Journal article Reviews

Language English Others

Accessibility Full text articles Preview

Table 3 Categories of research questions

Research question Category
What use of technology media and local The use of learning videos contains local elements.
wisdom in improving digital literacy ~ Cultivation of cultural knowledge

Provision of facilities and infrastructure in schools

What is the empowerment of technology digital picture book
and local wisdom in improving digital ~ Use object or image markers
literacy? Using mobile phone devices, laptops

How technology and local wisdom of ~ Creating love for local culture. Help introduce

community engagement improve digital handicrafts.

literacy Help develop knowledge about local wisdom in each
region.

Descriptive results

Figure 3 shows the relevance of the technology subject involved in local wisdom in education,
as extracted from the literature. In this study, researchers categorized the subjects of
Technology and Local wisdom. Explaining the use of media that can be applied to learning
through the use of learning videos containing local elements. Instilling cultural knowledge and
the availability of facilities and infrastructure in schools, increasing education supported by
digital picture books, using object or image markers and the use of mobile phones, laptops. The
involvement of the community helps develop local wisdom knowledge, introduces handicrafts

so as to foster a sense of love for local culture.
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In table 4, the findings of 31 studies meet the criteria of technology and local wisdom by
looking at previously established articles and are considered relevant to the review vision
to summarize facts about " Author, year, location, sample size, method and model and media”
used, especially about the method or model and type of media used to form teacher
readiness in teaching collaborating technology and local wisdom. The selected articles are
summarized based on the type of Author (year), research location, and research method.

which can be seen in table 4:

Difital B Kearifan

Figure 2. Use of Media

Figure 2 shows the use of learning in learning and application of research, the importance of
using learning media used in research makes the atmosphere more innovative and creative after
being reviewed in each article relevant to the search shows that the use of digital in 31 articles
shows 22 or 71% using technology while those who still use local wisdom range from 9 or
29%, overall the use of technology or digital media is quite high, several articles explain that
the use of technology balances local wisdom to support sustainable life with technological
literacy we are able to compete. While those who still use local wisdom to process objects
around the environment are those who are in remote areas confirmed by the difficulty of the
network and there are also those who state that digital or technology will have a major impact,
especially the loss of eastern culture and fading the values of wisdom even though it is
monotonous but their culture is maintained and children are more creative in using the media

in their environment.
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GENERAL CERTIFICATE OF
EDUCATION (GCE)

DIGLI APLIKASI CROWDSOURCING

MEDIA SOSIAL
QLIFE NETWORK

GAMBAR VIDEO PEMBELAJARAN

Péhgguna

Figure 3. Use of Teaching Materials

In Figure 3. it appears that the research included in the literature review utilizes various audio-
visual media in learning videos, with a particular emphasis on animation models, social media,
digital, digital animation books, GCE, Crowdsourcing applications and Qlife Network
applications, as well as a combination of images, books. teaching teacher and student handbook,
and pazel. The description adds an additional type of parameter in the application of
collaborative learning of technology and local wisdom.

4. DISCUSSIONS

The purpose of this study is to review current research where technology integration and local
wisdom are used to assist education with the utilization of digital literacy types of technology
used, types of additional teaching media used, and types of methods and models used learning
in the world of education. The keywords used "Technology and Local Wisdom™ using the
conjunctions "And and Or" using three search engines, namely the Education Resources
Information Center (ERIC), ScienceDirect and Springer Link. Among the findings, a total of
31 different articles on technology and local wisdom in education have been published. Based
on the findings of the systematic review, it seems that learning videos are significant
technologies that may be approaching the full development stage to become one of the most
popular designs and are considered very useful, followed by educators while
Handbooks/books, pictures and puzzles or traditional games are used in rural schools and

schools that have not been touched by the internet. The system then analyzes the type of
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Crowdsourcing application, Qlife Network and the creation of the General Certificate of
Education (GCE) and the use of social media or Digli which presents different benefits
compared to learning videos that sound unusual based on technology used as a tool to increase
knowledge where students can use this type of technology to practice skills in digital use is still
important in situations that require fast task completion and some utilize real forms of

interaction with virtual objects with the environment.

5. CONCLUSIONS

From the literature study it is known that technology and local wisdom function to improve
access to education for students. The use of learning media is widely used by teachers because
it can increase students' enthusiasm for participating in learning that is more lively and not
boring. Some schools do not use technology for rural and remote areas that have not been
reached by the internet and infrastructure that is still lacking so that they utilize what is around
them besides that it can preserve culture. In teacher readiness is the main focus of an important
factor for achieving educational success, teachers receive training for self-development
supported by schools and self-awareness. There are several methods and models for developing
teacher readiness for more innovative and creative educational practices, namely teacher
training, courses, and professional development. Schools should check teacher readiness to
teach in class, so that teachers can carry out their roles well. In addition, there needs to be a
teacher readiness development program before teachers teach in. The teacher readiness

development program should refer to the fulfillment of teacher readiness components.
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ABSTRACT

In Berau Regency, East Kalimantan, efforts to improve the quality of vocational high school
(Sekolah Menengah Kejuruan or SMK) education are intensifying, especially in promoting
student-centered learning to enhance student competencies. Despite national policy support for
active and technology-based learning, many teachers still rely on traditional, teacher-centered
approaches. This signals a significant gap between policy aspirations and classroom
realities. This study aims to explore how SMK teachers in Berau accept and utilize technology
to implement student-centered learning. Employing a Systematic Literature Review (SLR)
method, the study analyzed 13 official and scholarly documents addressing technology
integration, teaching practices, and pedagogical transformation in the vocational education
context.The findings reveal several persistent challenges, including teacher resistance to
change, limited digital literacy, and inadequate technological infrastructure. On the other hand,
factors such as institutional support, perceived ease of use and usefulness of technology, and
access to pedagogical training facilitate the adoption of student-centered
approaches.Importantly, the study emphasizes that meaningful technology adoption is not
merely a technical issue but a pedagogical one. It requires a shift in teaching philosophy toward
designing learning that is contextual, collaborative, and authentic. Technical training alone is
insufficient without being paired with reflective, pedagogical development.Recommendations
include localized professional development for teachers, improved infrastructure, and more
responsive education policies that bridge the gap between technology availability and its
effective pedagogical use. This study contributes to the broader discourse on digital

transformation in vocational education, particularly in remote regions like Berau.
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1. INTRODUCTION

Improving the quality of vocational education in Indonesia, especially in remote areas
such as Berau Regency, is a national priority that continues to be strengthened. The
revitalization of Vocational High Schools (SMK) which prioritizes a student-centered learning
approach aims to improve student competence while responding to the challenges of the
industrial revolution 4.0 and the needs of the world of work (Pradipta et al., 2021). However,
reality shows that although national policies have encouraged active and technology-based
learning, most teachers still rely on conventional teacher-centered methods. This shows a gap
between policy direction and actual practice in the classroom (Assainova et al., 2024). One of
the determining factors in bridging this gap is the adoption of technology by teachers. A number
of theoretical models, such as the Technology Acceptance Model (TAM), are used to
understand teacher behavior in integrating technology into learning. In this context, perceptions
of ease of use (perceived ease of use) and benefits of technology (perceived usefulness) have
been shown to be dominant factors in influencing teachers' intentions to use technology actively
(Ozbek et al., 2024). In addition, a study (Backfisch et al., 2021) highlighted the importance of
teacher self-efficacy or confidence in managing technology as a prerequisite for successful
digital integration in the classroom.

In vocational education, the diversity of teachers' digital literacy levels is a real challenge.
Studies conducted in several provinces in Indonesia, such as West Java and Maluku, revealed
that teachers' digital readiness is greatly influenced by infrastructure support and internal school
policies (Jatmoko et al., 2023). On the other hand, research results in the Surakarta and
Karanganyar regions showed that a transformative teacher leadership style was able to
strengthen students' positive perceptions of the use of technology in learning (Susilowati et al.,
2025). This finding confirms that changes in the world of education require synergy between
digital competence, leadership approaches, and institutional policies that favor innovation.

The infrastructure aspect is also an inseparable part of the implementation of technology-
based learning. Although a number of vocational schools have succeeded in implementing
management information systems to support academic and administrative services, this
transformation has not fully reached more substantive pedagogical aspects (Suyono, 2002).

This indicates that the digitalization process in the vocational high school environment is still
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partial, limited to data management and has not touched on designing meaningful learning
experiences for students.

One of the obstacles that often arises in the implementation of innovative learning is
teacher resistance to change. Previous studies have shown that internal barriers such as
attitudes, values, beliefs, and old habits of teachers are often greater obstacles than external
barriers such as technological devices or policies (Li, 2025). Research conducted by (Nurhadi,
2018) in the vocational high school environment also emphasized the need to increase teacher
capacity in designing student-centered learning, including in adaptive and collaborative
classroom management.

A number of efforts to overcome these challenges have been made, including through the
implementation of technology-based learning such as blended learning by utilizing digital
platforms such as Moodle, Google Classroom, and Zoom. A relevant study was also conducted
by (Darmadi & Rahayu, 2023) in vocational high schools showing that the use of this
technology can encourage more flexible and collaborative learning interactions. Meanwhile, a
study (Sugiyanto et al., 2020) on the use of Android-based mobile learning applications in the
context of vocational schools found that this approach can significantly increase students'
interest in learning, understanding of the material, and work readiness. However, the use of
technology in learning is not merely a technical issue, but rather involves a fundamental change
in the pedagogical paradigm. (2025) emphasized that digital pedagogical readiness must be a
primary concern in every school digitalization program. This means that technical training for
teachers needs to be balanced with strengthening reflective pedagogical understanding so that
technology can be utilized to design contextual, collaborative, and authentic learning.

Based on the description, it can be concluded that the transformation of education in
vocational schools, especially in the context of remote areas such as Berau Regency, requires
an integrated and systematic approach. Not only limited to the provision of infrastructure or
technical training, but also includes strengthening teacher pedagogical competence,
institutional support, and policy alignment that is responsive to local challenges. This study
aims to explore how vocational school teachers in Berau accept and utilize technology in
designing student-centered learning. Through the Systematic Literature Review (SLR)
approach, this study examines a number of relevant scientific documents and studies to identify
supporting and inhibiting factors for technology adoption, as well as providing strategic
recommendations for teacher professional development and vocational education policy reform

in the digital era.
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2. METHODS

This study uses a Systematic Literature Review (SLR) approach to explore the practice
of technology adoption by teachers in implementing student-centered learning in Vocational
High Schools (SMK) in Berau Regency. The SLR method was chosen because it is able to
provide an in-depth and structured understanding of the development of scientific findings
relevant to the focus of the study, through a systematic selection, assessment, and synthesis
process of published literature (Snyder, 2019). The SLR in this study was carried out by
reviewing scientific articles consisting of indexed national and international journals, and the
results of institutional studies that discuss technology integration, learning practices, and
pedagogical transformation in the context of vocational education.

The document selection process was carried out based on strict inclusion criteria, namely:
(1) published in the last five years (2019-2024), (2) relevant to the context of SMK or
vocational education, (3) discussing aspects of technology adoption by teachers, and (4) using
Indonesian or English. Documents that do not meet academic quality standards, such as blogs
or personal opinions, are eliminated at an early stage. Data analysis was conducted thematically
by identifying patterns, challenges, and driving factors in the process of technology adoption in
the vocational high school environment. This technique is in line with the approach (Braun &
Clarke, 2006), which recommends thematic analysis to explore conceptual trends in literature
reviews. Through this approach, research not only reconstructs information from available
sources, but also builds critical reflections on the relationship between education policies,
teacher readiness, and learning transformation in local contexts such as Berau.
3. RESULT and DISCUSSION
Level of Technology Adoption by Vocational High School Teachers in Berau

The results of the analysis of 13 official documents and scientific articles show that the
level of technology adoption among vocational high school teachers in Berau is still low to
moderate. The majority of teachers use technology only for administrative learning purposes,
such as creating digital teaching materials, collecting assignments, and managing student
grades. The use of technology at this stage has not touched on deeper pedagogical aspects, so
its function is still limited to administrative work efficiency (Kodik & Pohorielov, 2023). This
condition indicates that the use of technology in the Berau vocational high school environment
has not been optimal in supporting the learning transformation expected by national policies.

Furthermore, the use of technology to support active, collaborative, and student-centered
learning is still very limited. Teachers tend to use digital devices as presentation aids or one-
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way communication media, not as a means to create interaction and collaboration between
students. This finding is in line with the results of research (Wibisono et al., 2024), which states
that most teachers in vocational schools in Indonesia use technology in a minimalist manner,
without fully integrating it into the student-based learning process. This has an impact on low
student engagement in the learning process and limited development of 21st century skills such
as critical thinking, creativity, and collaboration.

One of the factors causing low levels of technology adoption is the lack of digital literacy
among teachers. Many teachers do not yet have the confidence and adequate skills to explore
various interactive digital learning platforms. These studies show that teachers' digital literacy
greatly affects their ability to implement student-centered learning, and without adequate digital
skills, teachers tend to revert to traditional teaching methods even when technology is available,
teachers' digital literacy greatly affects their ability to implement student-centered learning.
Without adequate mastery of digital literacy, teachers tend to revert to traditional teaching
patterns that they have mastered, even though technological facilities have been provided by
the school.

In addition, institutional support and school policies play an important role in encouraging
wider adoption of technology among teachers. Research shows that schools that actively
provide training, mentoring, and incentives for teachers tend to achieve higher levels of
technology integration in teaching and learning. A study by (Shil & Gupta, 2024) revealed that
schools that actively provide training, mentoring, and incentives for teachers tend to have higher
levels of technology adoption. However, in Berau, teacher professional development programs
are still limited, so that technology-based learning innovations have not been able to run
optimally. Therefore, a more integrated strategy is needed between providing infrastructure,
increasing teacher capacity, and strengthening school policies so that technology adoption truly
supports student-centered learning transformation.

Challenges in Technology Adoption
Teacher Resistance to Change

One of the main challenges in technology adoption in Berau Vocational High Schools is
teacher resistance to change, especially in shifting the mindset from traditional learning
methods to technology-based learning. Many teachers feel comfortable with the conventional
teaching methods that they have mastered for years, so they are reluctant to try new methods
that require adaptation and relearning. emphasized that this discomfort often arises because
teachers view technology as an additional burden that complicates their tasks, rather than as a
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tool that can facilitate the learning process. This condition is a significant obstacle to
educational transformation at the vocational high school level.

Many vocational high school teachers are still comfortable with the conventional teaching
methods that they have mastered for years, so they are reluctant to adopt new approaches that
require adaptation and relearning. This hesitation is often rooted in the perception that
technology adds complexity and workload, rather than simplifying or improving the teaching
process, so it feels like an additional burden rather than a helpful tool (Jazuli et al., 2023). Key
factors contributing to this reluctance include limited digital competencies, lack of confidence,
inadequate training, and inadequate technical support, which reinforce teachers’ preference for
familiar, traditional methods (Tallvid, 2016). Teachers may also feel that the effort required to
integrate technology is not worth the perceived benefits, especially when they face time
constraints and a lack of relevant digital teaching materials (Antonietti et al., 2022). These
barriers significantly hinder educational transformation in vocational schools, as technology is
still underutilized for innovative, student-centered learning (Susilowati et al., 2025).
Overcoming these challenges requires ongoing professional development, institutional support,
and a shift in mindset to view technology as an enabler of effective teaching rather than a
barrier. Furthermore, negative perceptions of technology are reinforced by teachers’ lack of
successful experiences implementing technology in their learning. Many teachers have never
experienced the positive impacts of technology use directly, so they doubt its effectiveness.
Initial failures or lack of technical and pedagogical support can frustrate teachers and make
them more likely to revert to more familiar, traditional methods. This creates a cycle of
resistance that is difficult to break without appropriate interventions, such as ongoing training
and intensive mentoring. Teachers’ perceptions of technology in learning are heavily influenced
by their experiences, competencies, and the support they receive. While many experts see the
positive potential of technology, barriers such as lack of successful experiences, training, and
infrastructure often reinforce negative attitudes or doubts about the effectiveness of technology.
Ongoing training and intensive support are essential to breaking the cycle of resistance and
increasing teacher confidence in technology. Teachers’ perceptions of technology are heavily
influenced by personal experiences, training, and available support. To overcome resistance
and increase the effectiveness of technology integration, ongoing training, technical support,
and a strong professional community are needed (Akram et al., 2022).

To overcome this resistance, strong institutional support is essential. Schools and local
governments must provide professional development programs that not only teach technical
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skills but also build a positive mindset towards technology that emphasizes the importance of
ongoing training and collaborative mentoring so that teachers can experience the direct benefits
of technology in their learning. Thus, resistance can be reduced and teachers are more motivated
to innovate to improve the quality of student-centered learning.

Digital Literacy Limitations

Teachers' digital literacy is a significant obstacle in the process of adopting technology in
vocational high schools, including in Berau. Many teachers have not mastered basic skills in
operating digital devices or interactive learning applications. This condition causes the
technology used in learning to still be limited to simple applications such as making
presentations or utilizing social media, without further exploration into more complex digital
learning platforms that support active student interaction. This lack of skills limits the potential
of technology as a tool to improve the quality of student-centered learning (Sailer et al., 2021;
Sulasmi, 2022).

In addition to technical skills, teachers' awareness and understanding of the importance
of digital literacy also still need to be improved. Digital literacy is not only related to the ability
to use devices, but also includes aspects of digital security, ethics in the use of technology, and
critical thinking skills in managing digital information (Fattah et al., 2023). Without this
understanding, teachers are vulnerable to using technology ineffectively or even at risk of
causing problems such as the spread of misinformation and privacy violations. Therefore,
strengthening digital literacy must include cognitive, affective, and psychomotor aspects so that
teachers are able to integrate technology wisely and responsibly in learning.

Another challenge faced is the limited access to adequate training and professional
development for teachers. Many teachers in remote areas such as Berau have not received
continuous digital literacy training that is contextual to their needs. According to (2019),
improving teacher competency in digital literacy is very important so that they are able to
overcome the challenges of distance learning and utilize technology optimally. Training that is
only technical without pedagogical development is often less effective in encouraging
meaningful changes in learning practices.

To overcome this obstacle, there needs to be collaboration between the government,
schools, and various stakeholders in providing comprehensive and sustainable digital literacy
training programs. The Digital Literacy Movement Program initiated by the Ministry of
Communication and Information, for example, aims to improve the digital knowledge, skills,

and attitudes of teachers and students through workshops and counseling that focus on digital
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security, digital skills, and digital ethics (Pandu Digital et al., 2023). With adequate
infrastructure support and targeted training, teachers' digital literacy can increase, so that
technology can be optimally integrated into student-centered learning.

Inadequate Technology Infrastructure

Limited information and communication technology (ICT) infrastructure is one of the
main obstacles in implementing technology-based learning in vocational schools, especially in
remote areas such as Berau. Unstable and limited internet access is a problem often faced by
schools in this area. Most vocational schools only have internet networks that can be accessed
in certain rooms, so teachers and students cannot utilize technology flexibly and
comprehensively during the teaching and learning process (Hidayat et al., 2022). This condition
causes inconsistency in the use of technology, which has an impact on the effectiveness of
digital-based learning.

In addition to limited internet access, the availability of ICT devices is also still very
lacking in many vocational schools in Berau. Devices such as computers, laptops, projectors,
and adequate mobile devices are not yet available in sufficient quantities to support the needs
of the entire class. This causes teachers to have to share devices or even rely on personal devices
that do not always support the learning process optimally. The lack of these devices limits the
variety of learning methods that can be applied, so teachers tend to return to using conventional
methods that do not involve technology.

This inadequate infrastructure condition not only hinders the implementation of
technology, but also reduces the motivation of teachers and students to innovate in learning.
Without adequate infrastructure support, digital learning transformation efforts will be difficult
to run effectively and sustainably. Therefore, improving the quality and distribution of ICT
infrastructure in vocational schools, especially in remote areas such as Berau, is an important
priority that must be supported by local and central governments so that technology-based
learning can be implemented consistently and optimally.

Pedagogical Implications and Recommendations

Adoption of technology in education is not only related to technical aspects, such as
mastery of digital devices and applications, but also demands a fundamental change in
pedagogical paradigms. The success of technology integration is greatly influenced by how
teachers view and implement technology as part of the learning process, not just as a tool.

Teachers need to adopt a more contextual learning approach, where technology is used to
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connect learning materials with students' real experiences, so that learning becomes more
meaningful and relevant.

Furthermore, technology must be utilized to support collaborative and authentic learning.
According to research by (Voogt et al., 2015), effective technology-based learning is one that
encourages interaction between students, cooperation in problem solving, and active
involvement in the learning process. Thus, technology not only functions as a medium for
delivering information, but also as a platform for building a dynamic and participatory learning
community. This is in line with the principle of student-centered learning that places students
as the main actors in the learning process.

Teacher professional development is the main key in driving this paradigm shift.
Continuous and locally-based training is essential so that teachers not only master technical
aspects, but are also able to design and implement innovative learning that is appropriate to
their local context. An effective professional development program must involve collaboration
between various stakeholders, including schools, local governments, and the industrial world,
to ensure the relevance and sustainability of teacher competency improvement. This approach
also helps teachers understand the demands of the changing world of work and integrate them
into vocational learning. Cross-sector collaboration is an important factor in strengthening the
technology-based education ecosystem. Schools cannot walk alone in the digital transformation
process; support from local governments in terms of policies and funding, as well as the
involvement of the industrial world in providing authentic learning experiences and resources,
is essential. This synergy allows the development of learning that is relevant to the needs of the
labor market while increasing the motivation of teachers and students to adopt technology
meaningfully and sustainably.

4. CONCLUSION

The adoption of technology in learning at SMK Berau still faces various challenges,
which are not only technical but also pedagogical. Although technology is available, its use by
teachers is still limited to administrative functions and the use of simple applications. This
shows the need for a paradigm shift in the way teachers view technology, from just a tool to an
integral part of a contextual and meaningful learning process.

This pedagogical paradigm shift requires teachers to develop a more collaborative and
authentic learning approach, where technology is used to encourage active interaction and
maximum student involvement. Thus, student-centered learning can be realized effectively,

improving 21st century skills such as critical thinking, creativity, and collaboration. However,
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to achieve this, teachers must be supported with ongoing professional development that is
relevant to local needs.

Effective teacher professional development must involve collaboration between schools,
local governments, and the industrial world so that training programs do not only focus on
technical aspects, but also on innovative pedagogical development. This cross-sector synergy
IS important to ensure that the learning developed is in accordance with the demands of the
world of work and local conditions, so that it can increase teacher motivation and ability to
integrate technology meaningfully.

Overall, the transformation of technology-based learning in SMK Berau requires a
holistic approach that combines increasing digital literacy, improving infrastructure, and
changing the pedagogical mindset of teachers. With the right support, both in terms of training
and policy, it is hoped that teachers can optimize technology to create more effective, relevant,
and student-centered learning, so that the quality of vocational education in remote areas such
as Berau can improve significantly.
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ABSTRACT

Amid the surge of extreme and biased religious content in digital spaces, the urgency to harness
intelligent technologies to foster values of religious moderation has become increasingly
critical. This article explores the potential of deep learning technologies as tools for cultivating
religious moderation and shaping global awareness among younger generations. The study aims
to explore and critically analyze how artificial intelligence (Al) models can be directed to
recognize and recommend religious content that reflects moderate values. A qualitative
exploratory research design was employed. Data collection techniques included a systematic
literature review, in-depth interviews with 25 expert informants, an online survey of 200 young
respondents from multiple countries, and experimental development and testing of deep
learning models (CNN and BERT) on a digital da'wah dataset. Data analysis was conducted
using thematic coding, descriptive statistics, and model performance evaluation based on F1-
score metrics. The results reveal that most respondents struggle to distinguish between
moderate and extreme da'wah content, while expressing openness to the use of Al in shaping
their religious understanding. The BERT model proved more accurate in classifying religious
content aligned with moderation values, achieving an F1-score of 0.86. This study contributes
theoretically to the discourse on Al ethics and digital moderation, and practically to the
development of Al-based educational systems in the fields of Islamic education and da'wah. In
conclusion, deep learning technologies hold significant potential as educational media that
support religious moderation—provided they are developed ethically and contextually. The
study recommends integrating local values into Al model training and conducting broader

cross-cultural trials to ensure cultural sensitivity and effectiveness.

Keywords: Deep Learning, Religious Moderation, Artificial Intelligence
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1. INTRODUCTION

In the midst of massive digital disruption, artificial intelligence (Al) technology—
particularly deep learning—has become an inseparable part of young people’s lives. This
technology functions not only as a technical tool but also as an entity that shapes users’ ways
of thinking, perceptions, and even their social and spiritual values. At the same time, the world
IS witnessing the rise of religious intolerance and radicalism that spreads rapidly and massively
through digital media. This phenomenon necessitates a new approach that is not merely reactive
but proactive—one that leverages technological sophistication to promote religious moderation
and inclusive global awareness.

Younger generations, especially Gen Z and Gen Alpha, are the primary users of digital
technology. Their lives are heavily influenced by algorithms, social media, and machine
learning systems. (Center, 2025) reveals that 48.5% of teenagers in the United States no longer
identify with any religion. Similar patterns can be observed globally, especially in Western
countries. However, in contrast to these secularization trends, nations such as Indonesia, India,
and Saudi Arabia are witnessing a revival of religiosity among their youth—albeit in more
pluralistic and dynamic forms. This global phenomenon suggests that digitalization and
spirituality are undergoing a complex value negotiation process.

Unfortunately, the digital era has also facilitated the proliferation of extreme and
intolerant religious content. While platforms like YouTube and other social media sites are not
inherently designed to propagate radicalism, they frequently serve as its conduits.(Albadi et al.,
2022) found that approximately 21% of initial YouTube recommendations for Arabic-language
content led to videos containing religious intolerance. This indicates a vulnerability in
algorithmic recommendation systems that radical actors can exploit to expand their ideological
reach globally. Despite efforts to moderate such content—either manually or through reporting
systems—these methods remain limited in effectiveness. Human moderation is prone to bias,
slow response times, and lacks adaptability to the evolving language and symbols used by
extremist groups. This approach falls short of meeting the needs of the digital generation, which
demands responses that are fast, contextual, and educational when encountering religious
content online.

This is where deep learning technology presents a remarkable potential. Through
algorithms capable of learning from linguistic patterns, images, and digital behavior, it is
possible to detect, classify, and even regenerate moderate religious content. Models like LSTM
and BERT have demonstrated over 85% accuracy in detecting religious hate speech. Such
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advancements open avenues for designing systems that not only filter harmful content but also
amplify messages of peace and tolerance. However, academic studies on the application of deep
learning to support religious moderation and global awareness among young people remain
scarce. Most existing research focuses on Al in security or general content management
contexts. There is a notable absence of research that systematically integrates theological,
pedagogical, and technological approaches. This gap forms the critical departure point for this
article.

This article aims to fill that void by exploring how deep learning technology can be
designed and utilized to foster religious moderation and cultivate inclusive global perspectives
among youth. Using an interdisciplinary approach, it proposes a conceptual framework and
implementable model that integrates theories of religious moderation, principles of digital
learning, and the latest capabilities of Al technology. Theoretically, this article contributes to
the development of a new framework in studying the interaction between technology and
religion, particularly in the context of learning moderation values. This is essential for
expanding the discourse in Al ethics, religious studies, and digital pedagogy. It also adds to the
growing body of literature on character education through technology, which remains in its
early exploratory phase.

Practically, the findings of this study are expected to serve as a reference for developing
Al-based learning systems that are responsive to both religious and humanitarian values. These
systems can be integrated into formal educational platforms, social media, and digital religious
outreach applications to better engage the younger generation with more adaptive, contextual,
and accurate approaches. Additionally, it is essential to consider the gender and cultural
dimensions of how Al-based religious technologies are received. A study in Finland showed
that trust in God increased among men after the COVID-19 pandemic, while it stagnated among
women (Porkka & Tervo-Niemeld, 2025). This suggests that responses to digital religious
content are likely influenced by social, psychological, and cultural differences.

On a global scale, there exists a disparity in religious understanding and practice, which
calls for a non-uniform technological approach. While Indonesian youth grow up with strong
religious traditions, many young people in the West experience a more personal and pluralistic
shift in spiritual identity. Therefore, any deep learning system designed for moderation purposes
must be able to adapt to both local and global contexts simultaneously. Nevertheless, employing
technology for religious purposes also raises serious ethical concerns. Overly repressive

algorithms risk infringing on religious freedom, while excessively permissive ones may allow
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extremism to flourish. Thus, ethical frameworks and principles of algorithmic transparency and
fairness must be prioritized in system development to ensure broad acceptance without
generating social resistance.

As an initial step, this article will present the design of an empirical study involving the
creation of a dataset of moderate religious content, the training of deep learning models, and
the testing of their impact on young users through quasi-experiments and surveys. This
approach is expected to yield concrete and applicable findings. By integrating multiple
theoretical and methodological perspectives, this article aspires to produce an integrative model
for utilizing deep learning as a tool for teaching values of religious moderation and global
insight tailored to the needs of future generations. The findings are expected to not only enrich
scientific literature but also offer practical contributions to education, religious institutions, and

digital platform developers in disseminating values of peace and tolerance across borders.

2. METHODS

This study adopts a qualitative approach with an exploratory design to gain an in-depth
understanding of the potential of deep learning technology in promoting religious moderation
and global awareness among the younger generation. This approach is chosen due to its
relevance to the research objectives, which emphasize a holistic and contextual comprehension
of the phenomenon—particularly regarding digital religious practices and the perceptions of
digital natives toward Al-generated content. Qualitative methodology also enables researchers
to flexibly explore the complex and dynamic nature of social realities (Creswell & Clark, 2017).

The study begins with a systematic literature review comprising scholarly articles,
books, and research reports related to three core themes: (1) the use of Al in digital content
moderation, (2) the concept of religious moderation in education, and (3) global awareness in
the context of digitalization. Sources were identified through reputable databases such as
Scopus, Google Scholar, and DOAJ. The literature was classified and analyzed using thematic
content analysis, focusing on recurring topics, perspectives, findings, and recommendations
from prior studies (Mudin et al., 2024).

Following the development of the theoretical framework and identification of research
gaps, primary data was collected through semi-structured in-depth interviews with 25
informants, including scholars in religious and technological studies, educators, tolerance
activists, and Al developers. A purposive sampling strategy was employed to select participants

with relevant expertise and firsthand experience with the study’s themes. Interviews were
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conducted online via platforms such as Zoom and Google Meet, and recorded with informed
consent for thematic analysis.

In addition to interviews, online surveys were distributed to 200 respondents from
Generation Z and Alpha across Indonesia, the United States, and several European countries.
The survey utilized a 5-point Likert scale to measure attitudes toward religious content,
perceptions of moderation, and acceptance of Al-based technologies. A combination of
purposive and snowball sampling techniques was used, given the specific and geographically
dispersed nature of the target population (Al-Zaman, 2024). To support this exploratory
approach, a small-scale experiment was conducted by developing deep learning models using
CNN and BERT algorithms trained on a dataset of religious texts. The dataset included sermon
excerpts, da’wah articles, and social media comments that were manually coded into
“moderate” and “extreme” categories. Two subject-matter experts were involved in the data
labeling process to ensure objectivity, and inter-rater reliability was measured using Cohen’s
Kappa to confirm consistency.

Digital content analysis techniques were also applied to examine religious narratives on
platforms such as YouTube, TikTok, and Instagram. The materials were analyzed based on the
presence of wasathiyah values, inclusivity, and interfaith dialogue. This method follows the
approach used by (Handayani & Alfida, 2024) in tracing digital moderation discourse in online
public spaces. Findings from this stage contributed significantly to dataset development and the
refinement of Al models. To ensure data validity and reliability, the study employed method
triangulation by comparing and integrating results from interviews, surveys, and Al
experiments. This triangulation approach strengthens the findings and helps avoid single-source
bias. It is highly recommended in interdisciplinary research as it enriches the interpretation of
complex phenomena (Al-Zaman, 2024).

Interview data were analyzed thematically using open, axial, and selective coding. The
researcher identified key themes such as perceptions of technology, interpretations of
moderation, and concerns over digital radicalization. Survey data were analyzed quantitatively
using descriptive statistics and basic correlation tests to explore relationships between variables
such as religiosity and Al acceptance. To evaluate the performance of the developed deep
learning model, standard metrics such as accuracy, precision, recall, and F1-score were used.

The objective was to assess how effectively the model could recognize and classify content. A
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minimum performance threshold was set at F1-score > 0.85, in line with prior research on
religious hate speech detection (Pavlopoulos et al., 2017).

The model was also tested on a small scale through a quasi-experimental study involving
high school and university students. Two groups—a control group and an experimental group—
were provided with different digital sermon materials. The experimental group received Al-
recommended content containing messages of tolerance and interfaith dialogue. Evaluation was
conducted using pre- and post-tests along with attitude questionnaires to assess the model’s
effectiveness in shaping participants’ religious perceptions and values. Another crucial aspect
considered was cultural and ethnic sensitivity in the Al model design. Fine-tuning was
performed using local-specific data to ensure the system does not disregard local norms and
cultural values. This approach aligns with the culturally sensitive moderation models proposed
by (Chan et al., 2023), aiming to avoid algorithmic bias and uphold digital fairness.

The study’s validity was reinforced through rigorous instrument testing, reliability
checks (including Cronbach’s alpha for the survey), and detailed documentation of the
analytical processes. Experimental replication was also carried out during model re-testing to
ensure result consistency. These procedures are vital for guaranteeing that findings are
scientifically accountable and can inform future policy development.

This study also upholds the principles of ethical social research. All interview and survey
participants signed informed consent forms, and their identities were anonymized. Data was
securely stored in encrypted formats and accessed only by the research team. The protection of
personal data and religious freedom remained central to this research (Uttam, 2023). In general,
the research design in this study is structured to produce findings that are both valid and reliable.
The combination of interviews, surveys, technological experimentation, and digital content
analysis provides a comprehensive overview of the potentials and challenges associated with
utilizing deep learning technologies to support religious moderation and global awareness

among the younger generation.

3. RESULTS AND DISCUSSION
Results
This study generated key result from three data collection techniques: in-depth

interviews, an online survey, and a deep learning model experiment on digital religious content.
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All results are presented in descriptive formats, tables, and graphs to highlight significant
emerging patterns.

Results from In-Depth Interviews
A total of 25 key informants—including academics, technology developers, educators,
and young Muslim individuals—identified three major issues:

Table 1. In Depth Interviews

Main Theme Percentage Key Quotation
Mentioned

Concerns over biased or radical | 80% “Many young people trust TikTok
religious content on digital preachers more than teachers at
platforms school.”
The need for more ethical and 76% “YouTube’s filter is too technical; it
contextual algorithms in doesn't understand the context of
content filtering religious teachings.”
The potential of Al for religious | 88% “Al could be very useful ifit’s
moderation education if combined with Islamic values of
properly guided rahmatan lil ‘alamin.”

(Thematic interview analysis employed open coding and axial coding techniques.)

Results from the Online Survey

The survey involved 200 respondents from Generations Z and Alpha in Indonesia, the
United States, and Europe. The findings revealed the following:

e 72% of respondents reported having been exposed to extreme religious content on
social media.

e 64% expressed uncertainty about distinguishing between moderate and radical da‘'wah
content.

e 81% indicated interest in using Al-based applications to access moderate da'wah
materials.

e 66% agreed that Al could help foster a more open and inclusive understanding of
religion.

Results from the Deep Learning Experiment

CNN and BERT models were trained on a dataset of da‘'wah texts, consisting of 700

excerpts labeled as either moderate or extreme. Their performance is summarized below:
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Table 2. Deep Learning Experiment

Al Model Precision Recall F1-Score
CNN 0.83 0.78 0.80
BERT 0.87 0.85 0.86

BERT demonstrated more stable and superior performance in classifying moderate
versus extreme content. Additionally, its text analysis outputs successfully clustered content

with semantic labels aligned with values of moderation (wasathiyah, tolerance, harmony).

4. DISCUSSION

The findings of this study confirm the urgency of integrating deep learning technologies
in promoting religious moderation to the digital generation. Interview results underscore that
religious content lacking contextual filtering poses a primary challenge in digital spaces. This
aligns with the theory of algorithmic bias proposed by (Binns et al., 2017), which posits that Al
systems frequently reproduce biases from training data that are non-inclusive or ethically
compromised.

Survey results reveal that although younger generations recognize the importance of
moderate religious content, they often lack the ability to discern it effectively. These findings
support the argument by (Koivisto & Grassini, 2023), who suggest that Al technologies can
shape young people's perceptions of religiosity and moral values—depending on how such
technologies are framed and applied.

The success of the BERT model in accurately identifying moderate content indicates
that deep learning technologies can be effectively steered toward constructive social and
religious purposes. This approach aligns with the Al for Good framework promoted by
UNESCO and with the values-driven design approach proposed by (Uttam, 2023). This implies
that when training data are curated based on values of tolerance, Al systems can become not
only filters but also educational tools that reinforce ethical norms. Nevertheless, this study has
several important limitations. First, the relatively small sample size constrains the
generalizability of the survey and experimental results. Second, cultural context significantly
influences perceptions of moderation, meaning that a single Al model cannot be uniformly
applied across global contexts. This reinforces the view of (Chan et al., 2023) regarding the
need for culturally aware models in developing Al-based content moderation systems.

From a technical standpoint, the labeling of da'wah datasets encountered challenges due

to semantic ambiguity: certain content may be interpreted as either moderate or extreme
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depending on one’s interpretive lens. Consequently, iterative labeling by both theological and
linguistic experts is necessary to improve the reliability of the training data. In the future, a
human-in-the-loop approach can be adopted to ensure continued ethical supervision of Al
interpretative processes. Theoretically, these findings extend existing research on the role of Al
in religious education and moderation. They demonstrate that technology is not solely a threat—
as seen in cases of digital radicalization—but can also serve as a solution when guided by
principles of inclusivity and ethics. Practically, Al-driven moderation models could be
implemented on platforms such as TikTok, Instagram Reels, and YouTube to provide users
with recommendations for peaceful and educational religious content.

Thus, this study contributes to the development of intelligent, tech-based moderation
models capable of balancing religious freedom, interpretive diversity, and the need for social
harmony. The concept of digital wasathiyah (moderation) formulated within this framework
offers a new paradigm for Islamic education practices and the advancement of religious Al

systems in the era of digital disruption.
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ABSTRACT

This study aims to show the students’ perceptions of the use of literary text in language learning.
When the advancement of technology has taken most of students’ concern, students tend to put
aside the significance of learning literay text at school. Therefore, it results on students’ low
reading motivation and leads to lacks language mastery. In fact, literary texts provide strong
foundation for students in understanding language, improving their academic results, and
increasing their reading interests. This study utilized questionnaire in collecting the data. The
questionnaire was adopted and modified from Rosenblatt (1994) and Ryan and Deci (2020).
The sample of this study was all 8-grade students in a junior high school in Berau. The data
from questionnaire was analyzed to figure out students’ perceptions about the literary texts used
in building reading motivation. The findings of this study are hoped to add more reference for
future researchers in conducting similar research, to add insights for teachers or lecturers about
the importance of literary texts in building reading motivation especially for secondary learners.
Recommendation for future researchers include comparing different schools, adding various
respondents from different backgrounds, and using different methodological approach to

display in-depth analysis.

Keywords: Alpha generation, literary text, reading motivation

INTRODUCTION

Having exposed with the advancement of technology including gamification, e-learning,
and Artificial Intelligence (Al) has affected teachers or educators in providing the learning

materials for students to explore. This shift brought new opportunities and challenges for
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educators and learners especially in conducting the learning processes in the classroom.
According to Karthikeyan (2023), the presence of Al has led teachers and students to lack of
critical thinking. They tend to take benefits of using Al as the solution in providing the answers
to every question, task, and challenge that they need to deal with. They become too dependent
in using Al such as ChatGPT in finding the answers to every task that students get from the
teacher. It also affects on how students are willing to have reading habits since students can find
all the information that they need in seconds. Based on Rosi (2024), one of the cons in utilizing
Al in the academic field is the dependency in technology. It also occurs in reading habit too.
When students get used to reading books traditionally as a part of teaching and learning
processes and now this traditional language learning method needs to be shifted. According to
Ahmed et al. (2025), Al transforms the teaching pedagogy especially the language teaching for
ESL learners as they focus on grammar, summarizing texts, or providing the reading
comprehension. These things can be shortly and quickly solved when Al takes part. In other
words, students have lower opportunities to read more and build their reading habit for better
academic results, gaining personal development, and increase professional growths.

The growing presence of Al in education has affected pedagogical practices which
sometimes leads educators to deprioritize the use of literary text in the classroom. According to
Williamson et al. (2020), the increasing dependence on the digital education systems has put the
focus more on the outcomes which are easy to quantify including the content mastery or other
basic skills. Therefore, educational experiences which pay attention on deep and critical
thinking is being sidelined. Selwyn (2022) added that the utilization of Al in education is
generally aligned with the fields that most markets demand and further emphasizes on coding
and data analysis. In other words, technical skills are what job markets seek for, therefore Al is
expected to dominate the learning more on these technical skills and. As literary texts are seen
as less applicable in current job markets, thus, Al users seem to deprioritize their utilization in
teaching and learning processes especially for Alpha generation.

Literary text is a written work which is highly valued for its creative and artistic qualities
which bring meaning though language, narrative, and styles (Soy et al., 2023). Literary texts
which used to foster creative thinking, empathy, and cultural awareness risk being deprioritizing
by Al that prefers efficiency and speed to depth meaning. In fact, Dera (2025) stated that reading
literary texts nurtures readers’ imagination by facilitating them in having a wide range of
perspectives when reading. Therefore, when Al has been chosen as the main media for learning,

students tend to be passive in receiving any knowledge and information than being active in
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constructing deep meaning in learning. This further affects students on how to build reading
motivation which may affect their academic performance and personal growth in the future.

Reading motivation can be defined as what drives the individuals in reading, keep their
reading engagement, and improving the depth of their reading texts. Ryan and Deci (2000)
mentioned that people can foster their reading motivation when basic psychological needs
including autonomy, relatedness, and competence are fulfilled. Students are said to have the
autonomy when they can choose any genres and formats of books freely without control or
pressure from other people in reading. When students can understand or master those literary
texts, they have the competence in reading. Lastly, someone is said to have relatedness in
reading when she or he relates to reading communities and she or he is into reading materials.
These reading communities can foster their reading experiences, personal interests, and books
discussions. On the other hand, Guthrie and Wigfield (2000) believe that reading motivation
concerns more about intrinsic element and extrinsic element. Intrinsic element refers to what
pushes someone to do something for himself or herself, such as satisfaction after completing a
book, personal interests, and enjoyment they gain while reading. In contrast, extrinsic element
refers to external factors including recognition, validation from other people, praises, rewards
or grades from the teachers, and obligation to fulfill. Therefore, these two types of motivation
really affect how students perceive the use of literary text in academic field.

Students who have intrinsic motivation enjoy more on deep and complex narrative and
they like interpret meaning and reflect on the theme and characters from the literary text they
are reading. When students have extrinsic motivation in reading, they just complete reading
reluctantly to complete tasks or assignments and pass examinations. Therefore, they do not
devote their heart and mind in reading, but they just do it because they must. This distinction is
applicable for readers who come from Alpha generation. According to Ziatdinov and Cilliers
(2021), Generation Alpha is the generation who were born from 2010 to 2024 who have unique
approaches in their learning processes. Further they added that this generation is highly exposed
to the advancement of technology and the high use of gadgets and screen time. In other words,
this generation has a lot of accesses in utilizing gadgets especially for finding information,
getting themselves entertained, playing games, and finding solutions to their academic tasks or
homeworks. It raises questions on whether students from Alpha generations still read literary
books or they spend most of their times by accessing their gadgets for playing games, streaming

music, strolling on their social media, or finding information they need. This study aims to show
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the students’ perceptions of the use of literary text in language learning especially for Alpha

generation.

METHOD

This research utilized quantitative research using questionnaire given to 8-grade
students. There were 20 statements in the questionnaire, divided into 17 statements about
reading motivations and 3 questions about the frequencies, duration, and types of books they
read. The first 15 statements in the questionnaire were close-ended statements focusing on the
motivation the students have when reading. The following 2 questions were open-ended
questions about the impacts the students have after reading and the reason whether they like, or
dislike literary text given at school. Lastly, the other 3 questions were the open-ended questions.
This questionnaire was constructed based on the Reader-Response Theory by Rosenblatt (1994)
and Self-Determination Theory by Ryan and Deci (2020). Statement 1 to 5 belong to reader-
response. Statement 6 to 8 are categorized into intrinsic motivation, whereas statement 9 to 11
can be classified into extrinsic motivation. Statement 12 belongs to autonomy, 13 and 14 belong
to competence, and the last statement represents relatedness.

Moreover, the questionnaire was distributed through Google Form. The respondents of
this research were 92 8-grade students from SMPN.1 Tanjung Redeb Berau, East Kalimantan,
Indonesia. These students belong to 5 classes who have the same Bahasa classes. 63%
respondents have reading habit for once or twice in a week, whereas 17% respondents read in
three or four times a week. Meanwhile, 12% respondents read almost every day, and the
remaining respondents rarely read literary texts. Of these, 38% respondents read around 10 to
20 minutes, 26% read for less than 10 minutes, 20% respondents read for more than 30 minutes,
and the remaining 15% respondents read between 20 and 30 minutes. Based on the students’
answers, there are various types of literary texts they like. Most respondents for around 52%
enjoy teenagers literature, or teenlit, 18.5% enjoy reading fable, 17.5% prefer reading short
stories. The remaining percentage was filled by poetry, fantasy novel, psychological books,

fairytales, and manga.

RESULTS AND DISCUSSION

The results of this research can give insight for educators and policymakers in
considering the use of literary texts as a part of teaching materials. Specifically, the results can

be seen as follows.
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Table 1 displays the indicators in reader-response based on the theory proposed by
Rosenblatt (1994). These indicators evaluate how the readers interpret, experience, and give

responses to the texts they have read.

Table 1. Reader-response

Strongly Agree Disagree Strongly

N HREnE Agree (4) 3) () Disagree (1)

1 I enjoy reading literary text. 24 66 1 1

2 1 prefer literary texts to news or articles. 15 46 29 2

3 I like to discuss with classmates about the literary text I 31 52 9 0
read.

4 I like it when teacher asks and discusses my 17 65 9 1
understanding about the literary text I read.

5 I feel I can connect the literary texts with my personal 17 47 2 )

experience.

From table 1, 66 out of 92 respondents agreed that they enjoy reading literary texts,
whereas 24 respondents strongly agreed with the statement. For the statement “I prefer literary
texts to news or articles”, 15 respondents strongly agreed, 46 agreed, 29 disagreed, and 2
respondents strongly disagreed. Moreover, 31 respondents strongly agreed with the statement
“I like to discuss with classmates about the literary text I read”, whereas 52 respondents agreed,
and the remaining 9 respondents disagreed. The statement “I like it when teacher asks and
discusses my understanding about the literary text I read” gained 17 strongly agree, 65 agree,
9 disagree, and 1 strongly disagree. Lastly, there were 17 respondents strongly agreed with the
statement ““/ feel I can connect the literary texts with my personal experience’. 47 respondents
agreed, 26 disagreed, and the remaining 2 respondents strongly disagreed with the statement.
From these statements, it can be concluded that most respondents considered literary texts as
something positive where they can explore more through discussion and connect them with their
personal experience.

Table 2. Intrinsic Motivation

No Strongly Agree Disagree Strongly
RGO Agree (4) 3) Q) Disagree (1)

5 I read because I am curious with the end of the 34 45 13 0
story.

6 I read because I want to improve my
understanding about literary texts. 36 42 14 0

7 I read so that I can be satisfied with my own 31 53 3 0

understanding about literary texts.
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Table 2 shows the intrinsic motivation that underlines on why students read literary text as part
of teaching and learning process. Statement 6 “I read because I am curious with the end of the
story” gained 34 strongly agree, 45 agree, and 13 disagree. The following statement 7 “I read
because I want to improve my understanding about literary texts” had 36 respondents who
strongly agreed, 42 agreed, and 14 disagreed. Furthermore, there were 31 respondents who
agreed with the statement “I read so that I can be satisfied with my own understanding about
literary texts”, followed by 58 respondents who agreed, and 3 respondents who disagreed.
Overall, students read literary text because they have intrinsic motivation such as their curiosity
with the end of the story that leads them to read, their desire to improve their own understanding

about literary text, and the satisfaction they gain after they understand the text.

Table 3. Extrinsic Motivation

No Statement Strongly Agree Disagree Strongly
Agree(d) (3) 2) Disagree
)
9 Iread because my teacher asked me to. 2 9 61 20
10 I read to get my Bahasa score better. 15 45 22 10
11 Iread to get praises from other people. 0 6 36 50

From table 3, there were 61 respondents who disagreed with the statement “/ read because my
teacher asked me to” followed by 20 respondents strongly disagreed, 9 agreed, and 2 strongly
agreed. Moreover, the statement “I read to get my Bahasa score better” gained 15 strongly
agree, 45 agree, 22 disagree, and 10 strongly disagree. Statement 11 “I read to get praises from
other people’ had 6 respondents who agreed, 36 respondents who disagreed, and 50 respondents
strongly disagreed. They believe that reading literary text can facilitate them in achieving high
score in Bahasa score. However, they do not read literary text because their teacher asked them
to read and to get praises from other people. Thus, students have more intrinsic motivation than

extrinsic motivation in reading literary text.

Table 4. Autonomy, Competence, and Relatedness

No Agree (4) 3) (2)  Disagree
)

12 [ feel free to choose my own way to understand literary 14 68 10 0

13 Ibelieve I can understand the content of literary texts 21 67 4 0

14 T think reading literary texts can make me smarter. 11 68 13 0

15 I feel closer with my classmates when we discuss the 11 51 28 2

literary texts.
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Table 4 display the autonomy, competence, and the relatedness on students in reading
the literary texts. 68 respondents agreed with the statement “I feel free to choose my own way
to understand literary texts”, followed by 14 respondents who strongly agreed and 10
respondents who disagreed. It can be assumed that students have the autonomy in choosing what
the literary texts they want to read and choosing what way that helps them understand the texts
well. Statement 13 “I believe I can understand the content of literary texts well” gained 67
respondents who agreed, 21 respondents who strongly agreed, and 4 disagreed. Furthermore, 68
respondents agreed with the statement “/ think reading literary texts can make me smarter”. 11
respondents out of 92 respondents strongly agreed with this statement and the remaining 13
respondents disagreed. From statement 13 and 14, students have some beliefs that they can be
smarter, and they can have better understanding of the content of the text well through the
literary texts. Lastly, statement 15 “I feel closer with my classmates when we discuss the literary
texts” had 11 respondents who strongly agreed, 51 agreed, 28 disagreed, and the remaining 2
respondents strongly disagreed. From this statement, students feel like they have relatedness or
connection when they talk about literary text with their classmates.

Moreover, from the open-ended questions about the impacts after reading the literary
texts, 45 respondents believe that literary texts for them as Alpha generation brings positive and
effective impacts in teaching and learning process. Most of them answered “Literary text makes
me interested in following the lessons well” and “I become more active in classroom discussion
when it talks about literary text”. Some of them also mentioned “Literary text makes me
improve my critical thinking especially about social issues”, and “I can improve my
vocabularies in literature which motivates me to read more”. Shortly, they agree that reading
literary text can increase their learning engagement, motivation, critical thinking, and they can
improve their willingness in following the lessons well.

Besides, 21 respondents do not really think that literary texts bring significant impacts
for them personally and academically. Five of them stated, “I consider literary texts as a merely
entertainment, not something as important as lessons”. Some others mentioned, “I don t feel
any significant impacts from reading literary text in the classroom”. In brief, these 21 students
get passive response from reading literary text.

On the other hand, 26 respondents find it hard to read and understand literary text and
they feel discomfort to read texts during classes. Six students stated, “I don t like it when the
story is too long”. Five students said, “I don t think there are benefits in reading literary texts

in the class”. Five other students added, “It is hard for me to understand the language used in
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the literary text”. Meanwhile, some other students mentioned, “I feel discomfort when the text
brings up sensitive topic”, “I feel hard to understand the relation between the story and the
lessons”, and “I think literary text is too classic and irrelevant with this generation”. From
these answers, students do not really think literary texts bring them benefits personally and
academically because they think the text is too long, too complex, too classics, brings sensitive
topics, and have no relation with school lessons.

In addition, when the students were asked about whether they like the literary text given
as a part of learning material, 45 students agree and believe that literary text should be included
in the learning material. Their answers varied from “I read because it makes me more creative”,
“I like reading because I can learn more about other culture”, “Learning literary text in the
class makes me interested to read outside the class”, “I get much easier in understanding the
lesson through literary text”, “Through literary text, I can reduce stress in learning because it
brings something new in the learning process”, and “Literary text is important for us, Alpha
generation, so that we don't always look at our gadgets all the time”. It proves that Alpha
generation considers literary text as an important element for their learning process as it has a
lot of impacts for them academically.

Different from those 45 students, 25 students choose to be neutral. They do not like yet
they do not hate having literary text as their learning material. Some of their answers were “/
read because my teacher asks me to”, “During the class, I just listen to the teacher and it does
not matter to me to include literary text or not”, ‘“Sometimes I feel bored but some other time
1 feel interested based on my mood”, “I prefer watching video to reading”, “Like and dislike
for me is quite balance”, and “I just read but I don t put my heart into it”’. From these responses,
students do not really feel burdened, stressful, or happy when these literary texts are used.

On the other hand, 22 respondents show that they do not wish to have literary text to be
included during classes. They mentioned, “I do not think there are benefits in reading literary
texts”, “I don t like literary text because I cannot summarize the text”, “Literary text distracts
my concentration”, “Most plots are too dramatic and irrelevant enough for my generation”, “I
think literary text is not important for exam”, and “It is hard for me to concentrate during class
when the teacher discusses about literary text”. These students might think for practical
purposes in which the literary texts do not provide them with the practical functions
academically, therefore, they do not think these texts are important and impactful.

Based on the findings of this research, students who belong to Alpha generation enjoy

reading literary text and they even prefer literary text to news or articles to read. This finding
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does the same with the findings proposed by Hofrova et al. (2024) and Mendoza and Cruz
(2024). According to Hofrova et al. (2024), adding narrative and literary activities for students
can boost their academic engagement. Therefore, students should have read more literary text
and do literary activities to achieve the academic goal they desire. Mendoza and Cruz (2024)
added that the process of silent reading followed by the teacher and students’ discussion is very
impactful for Alpha generation, especially their reading comprehension and entertainment they
gain. This theory is in line with the finding that students like to have discussion about the literary
text in the class with the teacher and their peers. Similarly, Soly et al. (2023) and Arsiwie et al.
(2024) highlighted that Alpha generation does not only need silent reading and passive
understanding, but they need active students’ engagement and interaction discussions between
teacher and peers. In other words, the process of reading the literary text should be guided by
the teacher to maximize the academic outcomes. Lastly, by using literary text, students can feel
the connection with their personal experiences. Based on Henschel et al. (2022), providing
literary texts to students can support their imaginative skills and they can spontaneously relate
the story to their personal experiences. When these students read literary text, it is easier for
them to connect with their personal experience and reflect it to academic issues.

Moreover, for the intrinsic motivation, it was found that students who are exposed with
literary text which has conflicts or unsolved scenarios tend to be curious with the end of the
story. According to Hidi and Renninger (2024) and Bermejo-Berros et al. (2022), when students
are given ambiguous opening, they are more likely have high curiosity in completing the whole
text. In other words, students will sustain their reading when they have dilemmas, ambiguous
opening, and non-stop conflicts to solve at the end of the story. Second, students also read
because they believe through reading literary text can improve their understanding. Thomas
and Grigg (2021) mentioned that literary text can be used by students to reflect on social issues
to increase their understanding of society, culture, and identity shown in the text. Therefore,
students do not merely read but they also learn the content of the text and reflect it in their real
life. In addition, it was found that students feel satisfied when they can understand the literary
text they read. This finding is in line with the theory proposed by Toste et al. (2020). They agree
that understanding texts, especially literary texts, can lead students to have satisfactions and
confidence when they must deal with other texts in the future. Shortly, this helps the students
to gain confidence in challenging themselves with different types of text in the future.

On the other hand, the result found that students read because they want to get their

academic score better. They do not want to do it because they need validation, and they get
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pressure from the teacher. This idea goes the same with the theory proposed by Ryan and Deci
(2020) with the theory of SelfDetermination Theory (SDT). Based on this theory, students have
achievement because they have their goals which do not come from external pressure. This idea
is supported by the theory of Wigtfield et al. (2021). According to Wigfield et al. (2021), students
can be said a successful student when they are motivated in engaging themselves that they can
succeed and believe what they have learnt is valuable, without the urge of satisfying other
people. In this context, students can be successful academically when they have set their goals
which come from themselves without the interfere or pressure from other people. However, this
idea is contrast with the theories proposed by Cho and Kang (2022) and Reeve and Lee (2021).
According to Cho and Kang (2022), students have the tendencies to compare what they have,
what they do, and what they have done to other friends, therefore, through this comparison
students have external pressure even if they might deny it. Reeve and Lee (2021) added that
students like to get external validation from teachers, parents, or friends and the pressure from
the teacher can affect on how students can motivate themselves to read the literary text for
academic benefits. In other words, students might have some goals, but they do not really
realize that external pressure can push them to do something willingly. This research also dug
the students’ autonomy, competences, and relatedness. From the questionnaire, the results
showed that students have the autonomy in choosing the best way in learning, reading, and
understanding literary text. This finding is in line with the theories which have been proposed
by Ryan and Deci (2020) and Thomas and Gridd (2021). Based on the SDT by Ryan and Deci
(2020), the need of autonomy gives students more motivation to engage when they read because
they can feel the ownership on what text and the way they approach to comprehend texts. In
other words, when students are free to choose the type and strategies in interpreting literary
texts, they will be motivated intrinsically because they can direct and measure how far they can
go and they can find the solution by themselves. Similarly, Thomas and Gridd (2021) believe
that students who can select the literary text will have better reading comprehension and
imaginative thinking. Therefore, instead of pushing these students to comprehend a specific
text, it will be better for them to give them the autonomy to choose their own text and prefer
their own strategies in learning the literary text. Moreover, it was found that students have the
competence in understanding the content of the text and they think that reading literary text can
make them smarter. This idea is boosted by the theory proposed by Lawrence and Mokhtari
(2021) and Koopman et al. (2020). These theories underline on how students can comprehend

a literary text which utilizes complex language, various topics, different perspectives, and
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various ideas which contribute to the development of metacognitive skills and stimulate
creative thinking. This competence is needed to comprehend different types of text for better
comprehension. Lastly, students can utilize literary text as one of the ways in getting closer to
their classmates especially when discussing about the text. This finding is the same with the
finding proposed by Koopman et al. (2020). They mentioned that students who have literary
texts’ discussion generally have stronger peer connection which enables them to share
interpretation, exchange emotions, and have personal connection. It can be assumed that literary

text fosters students in establishing collaborative learning.

CONCLUSION

This research shows that Alpha generation learners still consider literary text as something vital
for them to learn and understand academically as it brings a lot of impacts positively. The
findings highlight that students have more intrinsic motivation that extrinsic motivation. These
students enjoy reading literary texts and they wish their teacher includes literary text to be part
of the learning material. They believe that literary text can improve their comprehension,
increase their confidence and motivation, develop their critical and creative skills, have more
relatedness with their peers, and increase students’ engagement in teaching and learning process
in the class. These students from Alpha generation really believe that understanding literary text
can improve their academic score, classroom engagement, learning motivation, and also

effective communication with their peers and teachers.
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ABSTRACT

In the current digital era, the low levels of digital literacy among students and educators pose
significant challenges to achieving quality education. This study aims to explore the
effectiveness of transformative education in fostering a sustainable digital literacy culture that
supports educational improvement. Employing a Systematic Literature Review (SLR)
methodology, relevant studies were retrieved from prominent academic databases, including
ScienceDirect, Springer, and ERIC. The selection process followed the PRISMA protocol,
resulting in 30 high-quality peer-reviewed articles published between 2014 and 2024. The
review highlights that transformative education significantly contributes to the development of
students’ critical thinking, reflective learning, and independent knowledge construction when
integrated with digital literacy. A sustainable digital literacy culture enables students to
critically assess, utilize, and create digital content responsibly, fostering lifelong learning
competencies. Moreover, digital literacy empowers educators to implement innovative
pedagogical approaches, enhancing student engagement and participation. The study concludes
that integrating transformative education with digital literacy initiatives can substantially
elevate educational quality. However, further empirical research is needed to examine systemic
challenges, such as technological infrastructure and teacher preparedness, and to identify
effective strategies for policy support and professional development. Recommendations include
expanding digital literacy training for educators and incorporating transformative learning
principles into curriculum design to ensure education remains relevant, equitable, and future-

ready.
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INTRODUCTION

In today's rapidly evolving digital era, digital literacy is an important element in
achieving the sustainable development goals by 2030 (Haleem et al., 2022). Digital literacy
skills are not just a necessity, but a key requirement for learners to be able to adapt to change
and navigate an increasingly digitally connected world (Imjai, 2024). Along with the rapid
development of information technology, this ability becomes very important so that students
and educators are able to utilize information and communication technology (ICT) effectively.
Digital literacy includes the ability to understand, evaluate, and disseminate digital information
wisely and responsibly, which means that a person is not only able to use digital technology,
but also critically evaluate the accuracy and reliability of content encountered online (Sharma
etal., 2016).

However, many schools and educational institutions still face real challenges in
developing a sustainable digital literacy culture (Anthonysamy et al., 2020). The low level of
digital literacy among students and educators is a potential obstacle to improving the quality of
education in the digital era (Nunez-Canal et al., 2022). This is due to various obstacles, ranging
from limited infrastructure to a lack of digital literacy skills among educators. As a result, many
students do not have sufficient ability to use digital technology effectively and wisely (Sari et
al., 2024).

Optimal digital literacy involves the skills to understand information found online, as
well as the ability to filter true and reliable information from invalid or misleading ones. Strong
digital literacy also helps individuals to disseminate information responsibly, ensuring that the
knowledge shared is accurate as well as beneficial to the wider community (Falloon, 2020).
Relevant to the increasingly complex needs of education in the digital era, digital literacy has
become an important aspect of the education curriculum in many countries (Tejedor et al.,
2020). Digital literacy has the potential to improve students' cognitive, collaborative and
creative skills, ultimately contributing to improving the quality of education.

Therefore, the continuous development of a digital literacy culture is becoming
increasingly important to achieve higher quality education, and one effective way to develop
this literacy is through a transformative education approach. Transformative education is an
approach designed to profoundly change the way learners think. Different from educational
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approaches that only focus on delivering material, transformative education invites students to
actively participate in reflective and critical learning (Javed, 2024). In this process, students are
invited not only to passively receive information, but also to evaluate, criticize, and expand
their understanding of the topics studied (Alam, 2022). This approach emphasizes the
importance of critical thinking and wise decision-making, which is highly relevant in
developing digital literacy skills among students.

Through the support of transformative education, the development of a sustainable
digital literacy culture can help students master technology as well as foster the ability to use
technology responsibly, critically and productively in various aspects of student life (Keane et
al., 2016). Students who are trained through this approach will be better prepared to face
challenges in a digital world full of information, able to analyze content well, and apply digital
knowledge effectively in daily life.

Thus, transformative education has great potential in supporting the improvement of
education quality through the development of a sustainable digital literacy culture. The findings
from this study can serve as a foundation for education policy makers in designing programs
that promote digital literacy in the school environment. In addition, this study also provides
guidelines for teachers to implement learning methods that integrate digital technology, which
has the potential to increase student engagement and participation more effectively. Thus, the
development of a sustainable digital literacy culture enables an education system that is more
adaptive to technological developments and relevant to the demands of the future.

Therefore, the main objective of this literature review is to examine the effectiveness of
transformative education approaches in supporting education quality improvement through the
development of a sustainable digital literacy culture. The review will specifically address the
following questions:

1. How does the integration of digital literacy with a transformative education approach
impact on improving the quality of education?

2. What is the role of transformative education in shaping students into independent and
critical learners in a digital environment?

3. How can sustainable digital literacy increase student engagement and participation in

the learning process?
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RESEARCH METHOD

This research applies the Systematic Literature Review (SLR) method, which is a
systematic approach that aims to identify, evaluate, and interpret various research results that
are relevant to the research question, topic, or phenomenon being discussed (Snyder, 2019).
The purpose of SLR research is to be able to compile a comprehensive understanding of the
existing literature, ensuring that the analysis carried out includes a variety of quality and
relevant scientific perspectives.

In this SLR, data was collected from leading academic databases such as ScienceDirect,
Springer, and ERIC. These sources were selected on the basis that they provide high-quality
articles from various disciplines, thus supporting the completeness and validity of the review.
The research in this SLR also used a series of relevant keywords, such as “sustainable digital

2 13

literacy culture development,” “transformative education,” and “digital transformative
education,” to facilitate the identification of related literature. To further optimize the search
process, Boolean operators such as “OR” and “AND” were used in constructing search strings
that were able to broaden the scope of results, while still focusing on the topic under study.
Table 1 summarizes the plan, such as:

Table 1 Keywords used

Key Words Keyword sequences and combinations

Digital literacy culture “sustainable  digital literacy  culture
development”, “digital literacy supports
education quality improvement”
“transformative education”, ‘digital

Transformative education transformative education’, “improving the
quality of education through transformative
education”

To facilitate the retrieval of relevant journal articles, the Preferred Reporting Items for

Systematic Reviews and Meta-Analyses (PRISMA) protocol was applied by following a
predefined flow chart (Mohamed Shaffril et al., 2021). PRISMA is a protocol designed to
outline the objectives as well as the analytical strategy and methodology to be used before
conducting a literature review (Moher et al., 2015). The protocol aims to increase transparency
and accuracy, and reduce the likelihood of inappropriate reporting of systematic reviews. The
protocol consists of four main stages: identification, screening, eligibility and inclusion. These

stages assist in the selection and evaluation of relevant literature for systematic reviews.
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Identification

The three main search engines used in this study to find relevant articles were
ScienceDirect, Springer, and ERIC. These three databases offer various options to narrow down
the search results. The keywords listed in Table 1 were used to search for articles related to the
topic of “developing a sustainable digital literacy culture that supports education quality
improvement through a transformative education approach”. Only the mentioned keywords
were considered at this stage to generate search results from the search engine. Search terms
were developed using abstracts and titles from the initial dataset of existing publications.
Abstracts were used as the first criterion for selecting relevant articles.

The search results obtained from each search engine are as follows: 2563 articles were
found for ScienceDirect, 1532 articles were found for Springer, and 1757 articles were found
for ERIC, all of which needed to be further screened. However, since the search engines yielded
few articles, a snowball strategy was applied to acquire more documents, given the importance
of collecting as many relevant articles as possible. This hybrid search approach is considered
to have a good chance of producing more diverse and relevant results (Wohlin et al., 2022).

In the filtering stage, a process was carried out to eliminate duplicates from the search
results obtained in the identification stage. Of the 5852 results obtained, 1451 were identified
as duplicates and removed based on the techniques applied in the protocol, 895 ineligible
records were removed, and 134 PRISMA records were removed for other reasons (Fig. 1). The
remaining articles were then further reviewed, and articles that did not meet certain criteria were
excluded. The criteria included that the title of the article should be related to transformative
education or digital literacy culture in improving the quality of education. Given that the chosen
topic relates to transformative education, the articles found will be broader, but still relevant to
the main components sought.

In addition, the selected articles had to be published between 2014 and 2024 to ensure
that the data used in this review was the most up-to-date, as transformative education continues
to evolve rapidly. Regarding the type of document, only articles published in scientific journals
were accepted, while book reviews and materials from conferences were excluded. The selected
articles should also be written in English, as this language is universally spoken around the
world and makes it easier for researchers to access articles from different countries. Finally,
only articles that provided full-text access were considered. The screening process was
performed on all three search engines used, and resulted in a number of articles that had been
screened based on the set criteria, with a total of 648 articles eliminated at this stage.
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Eligibility

The eligibility stage in this study involved manually checking the remaining 30 results
to ensure that the remaining articles met the predefined criteria for systematic review (SLR). In
the third step of screening, referred to as eligibility, the review authors manually assessed each
article obtained to ensure its relevance to the selected topic. Each article was shared among the
authors to evaluate whether its title was appropriate and related to the research topic. Articles
that were irrelevant or unrelated to transformative education were excluded from the review, as
were articles that discussed the implementation of transformative education unrelated to digital
literacy culture.

After articles that did not meet the criteria were removed, the authors proceeded to
review 30 articles that provided full text. After duplicates were removed, the remaining articles
were screened based on title and abstract, and then articles that met the eligibility criteria were
further assessed based on their full text. Thereafter, articles identified as relevant and meeting
all criteria were included in the review. Meanwhile, additional articles may also be identified
through other relevant sources. Ultimately, a suitable number of articles were included in this
review. All selected articles were then discussed by the authors to resolve any disagreements
that may have arisen. The authors also evaluated the validity and quality of the existing research
with strict standards to identify any flaws, contradictions or inconsistencies in the selected
articles.
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Figure 1. PRISMA diagram

Inclusion

The data sources used in this study were sourced from secondary data, which includes
various types of references such as magazines, books, documents, journals, reports, and others.
However, for this systematic review, journal articles were chosen as the main data source. This
is because journals provide more up-to-date and relevant information on the topic under study,
making them a more reliable source of information compared to other data sources. Table 2

summarizes the inclusion and exclusion criteria used to determine which articles were eligible
for inclusion in this review.
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Table 2 Inclusion and exclusion criteria

Criteria Inclusion Exclusion
Article title | Appropriate titles that meet the | Titles that are unrelated and do
and content research requirements not meet the research

requirements
Year of Publications from 2014 to 2024 Publications other than the

publication specified range
Type of Original studies only and Reviews, editorials, and non-
publication journal article type empirical studies
Language English Others
Field of study Transformative education Other than transformative
of the article education
Accessibility Full-text articles Preview articles and require

payment or subscription

Data analysis

To complement the literature review, relevant findings and information from previous
studies were collected and used to answer the research questions. This review focused on
integrating and linking the findings of the various articles, with the aim of identifying methods
that could improve upon previous research. The coding process of the reviewed papers was
evaluated through agreement between the reviewers to enhance the validity of this SLR.
Additionally, thematic analysis was conducted to identify patterns or themes that emerged in
the qualitative data (Nowell et al., 2017).

The included studies were rigorously sorted, resulting in a total of 30 publications being
selected as the primary data. To gain a broad perspective, research articles from different
countries were collected. Each section of the article, including the abstract, introduction,
methodology, results, and discussion, was examined in detail to obtain relevant information to
answer the research questions. These findings were considered qualitative data, which were

then used to summarize and explain the results referenced in this SLR.

RESULTS AND DISCUSSION

Results

Based on data obtained using the Springer and ERIC search engines, interesting research
is obtained related to a sustainable digital literacy culture that supports improving the quality

of education through a transformative education approach as shown in the diagram below.
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The diagram above shows that there were 30 articles that fit the predetermined inclusion

and exclusion criteria. This process ensures that only articles that can make a significant

contribution to the topic being researched are included in this study. The following are the

results of the 30 articles obtained.

Table 3. Article Screening Results

No | Name & Year

of Research

Research Methods

Research Results

1 | Fallon, G.
(2020).

This article  presents a
conceptual framework that
introduces an expanded view of
teacher digital competence
(TDC).

The importance of developing a
teacher digital competency (TDC)
framework emphasizes the need for
teacher education students to not
only master digital tools, but also
understand how to integrate them in
learning in a sustainable way. This
enables teachers to educate students
in ways that utilize technology
responsibly, while maintaining safe
and sustainable use. This transition
from digital literacy to digital
competence supports the
development of more complex skills
that can assist teachers in designing
and implementing technology-
based learning that is effective,
relevant and beneficial to students
across a range of contexts.

2 Radovanovi¢ et
al., (2020).

This research uses the case
study method by evaluating
digital literacy initiatives in
India, Kenya, West Africa and
Tanzania, using different

The study  underscores the
importance of multi-stakeholder
collaboration in digital skills
development and suggests the use of
KPIs as an integral part of digital
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innovative teaching and digital
literacy in the context of the
Inquiry Initiative, which is a

three-day professional
development  series.  The
research  participants  were
preschool, primary and

secondary teachers from Trans
Nzoia County, Kenya. Data
was collected through pre- and
post-surveys, artifacts
produced by participants, and
interviews. The study aimed to
explore the challenges teachers

No | Name & Year Research Methods Research Results
of Research
approaches according to the | literacy initiatives to enhance digital
local context. inclusion and social empowerment.
Case studies from India, Kenya,
West Africa and Tanzania show that
digital literacy training based on
local needs and the use of open
resources and learning in local
languages can improve the
application of digital skills in daily
life. In addition, digital literacy
KPIs, such as device usage, access
to health information and ability to
communicate through technology,
are important indicators in
achieving digital transformation for
communities with low literacy
levels.
3 Deja et al, | This study used covariance- | Results show that information
(2021). based structural  equation | literacy plays a key role in
modeling (CBSEM) to evaluate | empowering academics, enhancing
faculty preparedness for social | their sense of self-efficacy, and
challenges arising from digital | promoting a proactive information
transformation in academic | culture  within the academic
settings. Surveys were | community. Information literacy is
collected to assess the|shown to support academics'
interaction between | readiness to face the demands of
information literacy and digital | digital transformation, which in turn
literacy in supporting a sense of | strengthens information
empowerment and self-efficacy | management and use within the
among academic librarians. institution.
4 Kerkhoff & | This research used a case study | The research found that while
Makubuya, method to explore Kenyan | teachers in Kenya embrace the
(2021). teachers' perceptions of | concepts  of  learner-centered

teaching and digital literacy
theoretically, they face significant
barriers due to a lack of

technological resources. Teachers
feel the need to develop new
literacies and enhance student
creativity and collaboration in
teaching. However, most of the
existing technology is more often
used for teaching preparation and
record keeping, rather than
engaging students in digital literacy
practices. To overcome this
challenge, teachers  described
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Name & Year
of Research

Research Methods

Research Results

face in implementing learner-
centered teaching and digital
literacy.

getting students to work in groups
and using smartphones as solutions.
The findings highlight the need for
more creative solutions to technical
challenges in low-income countries.

Reddy et
(2021).

al.,

This  research  uses an
integrative literature review
approach to explore and assess
the concept of digital literacy in
the South Pacific region. The
main focus of this research is to
understand the critical role of
digital literacy in higher
education, highlighting  its
impact on individual, social and
national development.

The research findings show that
digital literacy plays a crucial role in
enhancing the ability of young
people in the South Pacific to
survive and thrive in a digital world
that is increasingly dependent on
Information Communication
Technology (ICT). While digital
literacy is critical to supporting the
economic survival, competition and
development of developing
countries, including the South
Pacific, research on this topic is
limited.

Ajayi et al,

(2022).

This research proposes a
customizable  transformative
learning delivery model for
adult basic education in
Nigeria, with an approach that
combines transformative
learning and the ‘“‘each-one-
each-one” model. The model is

designed to address the
challenges posed by the
COVID-19 pandemic,

especially in the context of
developing countries that have
few alternatives to physical
contact-based learning systems.
The model aims to provide a
flexible, adaptable and
sustainable approach to
learning, with the hope of
strengthening learners' active
participation in learning. This
research is more conceptual in

nature, focusing on the
development and
implementation of such

learning models in developing
countries,  particularly in
Nigeria.

The proposed learning delivery
model aims to create full
participation of learners through
conscious and concerted efforts that
utilize  transformative  learning
approaches and the “each-one-each-
one” model. Findings show that by
using this model, facilitators can
optimize learners' participation to
achieve the goals of adult basic
education, namely individual self-
improvement and national
development. Moreover, the model
is designed to be sustainable, even
in the face of global or national
uncertainty, as seen during the
COVID-19 pandemic.
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(2022).

national quality assurance (QA)
frameworks in the European

Higher Education Area
(EHEA) to assess the extent to
which  these  frameworks

support transformative learning
for sustainable development.

No | Name & Year Research Methods Research Results
of Research
7 Farias-Gaytan et | The method applied in this | Digital transformation has become
al., (2022). research is systematic literature | an important aspect of higher
mapping, which provides a way | education, offering various
to identify, evaluate and | opportunities to enhance the
interpret published literature | educational ~ experience.  This
related to the research topic. research explores trends in digital
transformation and digital literacy
in higher education, highlighting
how institutions are adopting new
technologies, changing  their
organizational culture, and updating
their processes and systems. The
need to continuously develop skills
along  with  these  changes
emphasizes the importance of
digital literacy, which has become a
major topic in empirical studies.
This research provides valuable
insights for trainers, students,
policymakers and  researchers
interested in educational
transformation and innovation.
8 Hashim et al., | This research uses a qualitative | The results show that digital
(2022). approach to develop a model | transformation, globalization,
that shows how digital | information exchange,
transformation can be used as a | digitalization, and social media
driving force in Dbuilding | make the process of building
competitive  advantage in | competitive advantage fast-
universities. The model serves | changing, short-term, and
as a decision support system | contextual. The model developed
that assists universities in | provides empirical insights into the
managing, organizing and | changes that affect management
sustaining student experiences | strategies in universities,
and  expectations  through | emphasized the importance of
evolutionary learning | integrating digital transformation in
mechanisms. university strategies to cope with
global changes and meet student
expectations in a sustainable
manner,
9 Jassens et al, | A qualitative analysis of | Overall, this research found that

support for transformative learning
in sustainable development is
relatively limited in most QA
frameworks. An exception is the
UK framework, which specifically
includes guidance on education for
sustainable development with a
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No | Name & Year Research Methods Research Results
of Research

The analysis was conducted in | strong emphasis on transformative
two stages: first, a frequency | learning. More limited support is
analysis, and second, a mixed | seen in the QA frameworks in
coding approach to examine | Estonia, Holy See, Romania,
whether and how | Sweden, Switzerland and Ukraine.
transformative learning for | While  transformative learning
sustainable development is | approaches for sustainable
addressed. development are not explicitly
mentioned in most QA frameworks,
many  offer  opportunities to
highlight them. For example, France
and the Netherlands provide
guidelines and criteria for obtaining
the sustainable development label,
while Andorra recommends the
inclusion of sustainable
development goals in institutional

quality assessments.
10 | Oliviera & Results of evaluations conducted on

Souza, (2022).

This study developed and tested
the TADEO (Transformacao
Digital na Educacdo) method,
which aims to guide the design
and implementation of teaching
and learning experiences that
support digital transformation
in education. The method was
applied in the context of
primary and higher education
classrooms to improve students'
understanding  of  climate
change. The teaching projects
developed focus on reducing
environmental problems caused
by anthropogenic actions while
training students in the soft and
hard skills required by 21st
century learning and work.

students and educators who
participated in teaching and learning
experiences guided by the TADEO
method indicate that the expected
objectives were achieved. The
method  successfully  improved
students' understanding of climate
change and helped them develop
skills relevant to global challenges,
including an understanding of the
causes and impacts of climate
change and the skills needed to deal
with  the  Fourth  Industrial
Revolution. Education guided by
this method was also successful in
training students in cognitive,
social, interpersonal and technical
skills.
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of Research

Research Methods

Research Results

11

Sun et al,
(2022).

This study uses a quantitative
survey approach to explore the
relationship between graduate
information literacy, online
platforms, online knowledge
sharing processes, and
innovation  performance of
graduate students in China.
Data were collected through
questionnaires distributed to
501 graduate students. Based
on the 3P (Presage-Process-
Product)  learning  model
developed by Biggs, analyses
were conducted to identify the
influence  of  information
literacy on innovation
performance, as well as to
compare the effects of two
types of online knowledge
sharing  processes, namely
quantity-oriented  (Qty-KSP)
and quality-oriented (QIty-
KSP), on learning outcomes
and innovation performance.
Data were analyzed using
statistical techniques to
evaluate the relationships
between variables and identify
the mediating role of online
knowledge sharing processes.

The research findings show that
graduate information literacy has a
significant positive influence on
their innovation performance. In
addition, different online learning
processes produce different results,
with quality-oriented online
knowledge sharing processes (QIty-
KSP) being more associated with
better innovation  performance
compared to guantity-oriented ones
(Qty-KSP). The study also found
that both Qty-KSP and QIlty-KSP
play the role of parallel mediators
between information literacy and
innovation performance, with Qlty-
KSP being a stronger mediator.
Finally, the results suggest that an
efficient online learning
environment contributes to a higher
quality learning process, which in
turn enhances graduate students'
innovative performance. This study
emphasizes the importance of
digital skills development and
efficient learning environments to
support sustainable and innovative
higher education in the digital age.

12

Farias-Gaytan et
al., (2023).

This research was conducted
through a systematic literature
review (SLR) based on the
guidelines proposed by
Kitchenham and  Charters
(2007, p. 11), which is “a
method for identifying,
evaluating and interpreting
relevant research on a particular
topic”.

This study reveals that educational
institutions are increasingly
interested in integrating technology
for teaching purposes, although
challenges remain in developing
digital competencies for teachers
and students. The focus on media
literacy development is limited, and
the methodological aspects of this
study offer new insights into digital
transformation in higher education.

13

McCarthy et al.,
(2023).

This research uses a thematic
analysis of various digital
transformation  frameworks.
This approach aims to identify
and define the critical

The results show that education
leaders and policymakers feel the
need to adopt a transformational
mindset in order to achieve better
efficiency and effectiveness through

154




UlAlDo,;”l

<

o

ANRASI SO,
S 411(/,

S
JSTONONY

Z
o

Name & Year
of Research

Research Methods

Research Results

components
transformational
educational
particularly

required  for

change in
organizations,
primary  and
secondary schools. By
analyzing  existing  digital
transformation frameworks,
researchers can explore the
economic, political, social and
technological trends affecting
education systems, as well as
the need for education leaders
and policymakers to
systematically adopt digital
approaches.

digital innovation. They are also
faced with pressure to integrate
technology in a more structured and
systematic ~way to  address
complexities in the education
system. The research found that
successful digital transformation
requires understanding key
components, including the use of
technology as a key enabler and
efforts to bring together previously
fragmented innovations.

14

Palacios-

Rodriguez et al.,
(2023)

The method used in this
research is a systematic
literature review (SLR), which
iS a method to identify,
evaluate, and interpret relevant
literature on a particular
research topic.

In recent
transformation

years, digital
has transformed
educational environments around
the world, with institutions
integrating digital tools to improve
teaching and learning processes.
The importance of well-designed
and inclusive digital learning
experiences, as well as the need for
educators to develop digital
competencies. Challenges such as
the digital divide, teacher training
and adjusting to online assessments
are also discussed, along with the
promise of new technologies such as
mixed reality and gamification.
Overall, the research emphasizes the
need for continued efforts to bridge

the digital divide and ensure
equitable access to technology,
preparing both  students and

educators to meet the demands of
the digital age.

15

Setiansah et al.,
(2023).

This research uses a qualitative
approach to comprehensively
describe how the Digital
Academy for Seniors program
can develop digital resilience
and improve the quality of life
of seniors. The program is a
non-formal learning program
designed to teach digital skills

The results showed that the program
successfully  improved  seniors'
knowledge and attitudes in using
digital media more safely. This
contributes to the development of
their digital resilience, which in turn
supports the improvement of their
social quality of life. The program
challenges common views that often
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to seniors. Data was collected | highlight the limitations of seniors
through interviews and | in using technology, by showing
observations  of  program | that seniors can learn digital literacy
participants to evaluate its | and benefit from it, despite facing
impact on seniors' knowledge, | challenges.
attitudes and ability to use
digital media safely. Data
analysis was conducted using
thematic analysis techniques to
explore insights from
participants' experiences.

16 | Zhanbayev et | Through literature review and | The results show that the

al., (2023).

analysis, this research identifies
key components of the
demoethics model and provides
practical recommendations for
stakeholders involved in digital
transformation. The analysis of
demoethical norms and
phenomena, such as education,
upbringing, mind, knowledge,
science, and honest work,
enables the identification of
values that are in line with
sustainable development in
society.

demoethical basis for sustainability
is rooted in the concept of
spirituality as a foundation for new
scenarios of community
development and its relationship
with nature. The research shows that
the idea of a demoethical basis for
sustainability is based on the
prioritization of spirituality as the
basis for new scenarios for
community development, as well as
the integration of demographic,
socio-economic, and ecological
components in  whole-system
modeling.

17

Ajani et al,

(2024).

This study used a qualitative
approach with a transformative
framework and the Unified
Theory of Acceptance and Use
of Technology (UTAUT) to
examine the adoption of digital
technologies in a rural South
African university. Data were
collected through in-depth
interviews and surveys of
educators, students,
administrators  and  policy
makers in the university setting.

The research findings suggest that
strategic investments in digital
infrastructure and comprehensive
training are instrumental in
improving institutional readiness
and user participation in digital
technologies.  Universities  that
adopt inclusive policies in the
application of digital technologies
report improved access to education
and equitable learning opportunities
among students. Digital
transformation is also considered to
support the preservation of local
culture through online platforms
that enable documentation and
access to cultural content.

18

Asmayawati et
al., (2024).

This study used a quantitative
approach with a survey as the
data collection method. The

The research findings show that
Pedagogical Innovation (PED) and
Curriculum Adaptation (CUR) have
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sample consisted of 220
participants, including teachers,
parents and education
stakeholders, who were
surveyed from July to August
2023. The researcher
investigated the relationship
between Pedagogical
Innovation (PED), Curriculum
Adaptation (CUR), Local
Wisdom Approach (LWA) and
Digital Literacy (DIGLI) in the
context of Early Childhood
Education in Banten,
Indonesia. The data collected
were analyzed to explore the
influence of PED and CUR on
LWA and DIGLI, as well as the
role of LWA in mediating the
relationship  between PED,
CUR and DIGLI.

a significant impact on Local
Wisdom Approach (LWA) and
Digital Literacy (DIGLI). In
addition, LWA was found to act as
a mediator in the relationship
between PED and DIGLLI, as well as
CUR and DIGLI. The implications
of these results highlight the
importance of integrating cultural
values in innovative teaching
methods and adaptive curricula to
optimize the development of digital
literacy skills among early
childhood. The study also identified
several  limitations, including
geographical specificity in Banten,
potential bias in the self-report
survey, and limited temporal
insights due to the cross-sectional
research design.

19

George-Reyes et
al., (2024).

This study used a mixed
approach to analyze how
students  from  technical-
professional  education in
Mexico develop their
communicative literacy and
complex thinking within the
pedagogical framework of
Education 4.0. Participants
consisted of 124 students, and
data were collected through
quantitative  surveys  and
qualitative interviews. The
pedagogical framework of
Education 4.0, which includes
the principles of
Cyberpedagogy, Heutagogy,
and Peeragogy, was used to
explore how students respond
to digital-based learning,
particularly in a digital
environment such as the
metaverse. Quantitative
analysis used statistics to
measure differences in
systemic thinking between men

Quantitative results showed a
significant difference in systemic
thinking between men and women,
with women having a slightly higher
mean (M = 25.36) than men (M =
25.11), and this difference was
significant (z = -2.113, p = 0.035 <
0.05). Qualitative findings
supported these results, with 90% of
participants’ comments indicating
that women excel at systemic
thinking. This study concludes that
immersive digital environments,
such as the metaverse, can enhance
communicative literacy and
complex thinking, and offer the
potential to reduce the digital gender
gap, enabling both men and women
to achieve equal levels of digital
literacy.
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and women, while qualitative
analysis evaluated participants'
comments and findings
regarding their learning
experiences.

20 | Grbeia & | This study used a cross- | The research findings confirm that

Alzubi, (2024).

sectional survey approach to
collect data from 235 senior and
mid-level managers in medium
and large companies across
different industries in Turkey.
Data were collected through
questionnaires to measure the
variables of digital literacy,
digital readiness, and digital
transformation, as well as the
moderating role of the top
management team (TMT).

digital literacy significantly
improves digital readiness and
digital transformation, which are
important  foundations for the
success of digital transformation
initiatives. Digital readiness was
found to mediate the relationship
between digital literacy and digital
transformation, suggesting that
improved digital literacy indirectly
drives  digital  transformation
through improved digital readiness.

21

Imjai et
(2024).

al.,

This  study  utilized a
quantitative approach involving
450 participants, mostly female
(79.8%) and male (18.7%),
who are young accountants in
Thailand. Data were collected
through  a  questionnaire
developed based on an
extensive literature review and
validated through pilot testing.
To analyze the relationships
among digital literacy, agile
mindset, design thinking skills,
and  management  control
competencies, this study used
PLS-SEM  (Partial Least
Squares Structural Equation
Modeling) analysis.

The results show that digital literacy
and agile mindset have a significant
influence on design thinking skills
and management control
competencies  among  young
accountants. Accountants who have
high digital knowledge and adopt an
agile mindset tend to be more
effective in applying these skills. In
addition, design thinking skills act
as a partial mediator affecting the
relationship between digital literacy
and management control
competence, as well as agile
mindset and management control
competence.

22

Kadirhan & Sat,
(2024).

This study used a qualitative
meta-synthesis approach to
analyze 22 relevant studies that
met the predetermined
inclusion and exclusion criteria.
These studies were selected
through searches in reputable
databases such as DergiPark
and ULAKBIM TRDizin.
Thematic analysis was
conducted in a rigorous and

The results show that K-12 teachers
in  Turkey face  significant
challenges during distance
education during the COVID-19
pandemic, which fall into ten main
themes, such as lack of technology
and infrastructure, student
motivation and engagement, low
technological literacy, and impact
on social and emotional well-being.
However, the study also identified
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iterative manner to identify
challenges, advantages and
suggestions that emerged in the
context of distance education
during the COVID-19
pandemic, particularly from the
perspective of K-12 teachers in
Turkey.

some advantages of distance
education, such as enhanced
learning, flexibility, convenience,
and greater access to digital tools
and resources.

23

Li &
(2024).

Zou,

This study uses secondary data
from 1992 to 2022 and applies
the Generalized Method of
Moments (GMM) method to
estimate the impact of the
Continuing Education Index on
China’'s  mining  industry,
focusing on investment patterns
and green technology adoption.

The results show that a higher
increase in  the  Sustainable
Education Index  contributes
significantly to a decrease in
investment in mining activities and
an increase in green technology
imports, with a 1% increase in the
index leading to a 0.23% decrease in
investment and a 0.43% increase in
green technology imports. The
COVID-19 pandemic was shown to
have a negative impact on
investment and green technology
imports. GDP and population
growth are positively associated
with investment, but negatively with
green technology imports,
indicating challenges in urban
development.

24

Mardi et
(2024).

al.,

This  research  uses a
comprehensive exploratory
approach by collecting data
from various digital literacy
programs, case studies,
challenges and opportunities
related to the implementation of
online learning platforms in
Islamic education.

The research findings show that
online learning platforms have
played an important role in
developing  students'  religious
understanding, especially in Islamic
studies and Hadith integration, as
well as strengthening  moral
awareness. In the academic realm,
digital literacy initiatives have
proven effective in teaching STEM
subjects, improving language skills
and enriching literary studies. The
research  also  highlights  the
importance of cultural sensitivity in
the application of digital literacy in
Islamic education, as well as the
socio-cultural influences on cultural
preservation  and  stakeholder
perceptions.
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25 | Marcon & | This research uses a systematic | The results of this literature review

Sehnem, (2024).

literature review to identify
innovative teaching
methodologies that can support
sustainability and  circular
economy education.
Documents published since
2008 were retrieved from two
major  databases,  namely
Scopus and Web of Science.
The focus of the research was
on serious games and
simulations used as innovative
resources in education. All
relevant literature was mapped
to assess their use,
effectiveness and contribution
to sustainable education goals.

show that 99 innovative games and
digital resources have been mapped,
although much of the literature only
mentions them superficially,
especially in the context of higher
education. This research found that
information regarding the
availability of tutorials, the level of
complexity of the game, the time
required for the activity, and the
level of instruction requested is very
limited. This research identifies
gaps that need attention in future
studies and development of games
and other innovative resources.

26

Manowaluilou
etal., (2024).

This study used a systematic
literature review to explore the
influence of digital
technologies on pre-service
teachers' interactions  and
engagement. Researchers
searched for articles from
databases such as SCOPUS,
ScienceDirect, and Taylor &
Francis, with 43 articles
selected as a sample in the data
set. Qualitative content analysis
was applied to identify key
themes relating to digital
competencies and pre-service
teachers' skills preparation. In
this analysis, each theme was
further explored by examining
the emerging categories and
their frequency.

The findings of this study identified
four main themes related to pre-
service teachers' digital
competencies:  digital  literacy,
digital competencies, digital skills
and digital thinking. In the period
between 2019 and 2024, there was a
significant  increase  in  the
prevalence of articles focusing on
digital competencies and digital
literacy. These findings highlight
the importance of promoting digital
competencies among pre-service
teachers to help them navigate the
digital world responsibly, make
informed decisions, and improve
their digital experiences.

27

Marmoah et al.,
(2024).

This study used a qualitative
approach to describe a quality-
based management model
implemented in  primary
schools to improve teachers'
digital literacy. The participants
consisted of 10 principals and
20 primary school teachers in
one province of Central Java,

The results showed a significant
improvement in teachers' digital
literacy after the implementation of
education quality management
through a sustainable digital literacy

training program. The training
program includes structured
planning, implementation,

monitoring and evaluation. Before
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Indonesia. The instruments
used in this study included
observation, interviews and
questionnaires.  The  data
analysis technique used was
Miles and Huberman analysis,
which includes data collection,
data reduction, data
presentation, and conclusion
drawing.

the training program, teachers'
digital literacy level at the primary
level was 62.74%, which increased
to 84.74% after the training. At the
secondary level, teachers' digital
literacy also increased from 45.56%
to 51.33%. This study highlights the
importance of continuous training to
improve teachers' digital literacy at
the primary level.

28

Quraishi et al.,
(2024).

This study wused a cross-
sectional research design with

data collected from 150
participants, including students
and lecturers, through

convenience sampling. Surveys
were used to gain insight into
digital literacy, technology use,
and educational experiences.
Analysis included descriptive
and inferential analysis,
including frequencies,
percentages, ANOVA tests,
chi-square tests, and regression
analysis, to determine
relationships and patterns in the
data.

The results showed variations in the
level of digital literacy integration
across faculties, with notable
differences in technology use and
perceived empowerment gained
through digital literacy.
Significantly, the average score of
digital literacy skills in the post-test
increased compared to the pre-test.
The study also revealed a high level
of confidence among students in
using digital tools for academic
purposes, which was influenced by
the experience and training
received. The findings confirm the
importance of integrating digital
literacy into the higher education
curriculum and the need for
continuous support and training to
improve digital literacy skills
among students and lecturers.

29

Sari et
(2024).

al.,

This study uses a quantitative
approach  with  regression
analysis to investigate the
relationship between
collaboration, innovation,
digital learning in early
childhood (DLEC) and
sustainability education (SE).
Regression  analysis  was
conducted to examine the
impact of different
combinations of independent
variables (Collaboration,
Innovation) on DLEC and SE.
In addition, mediation analysis
was conducted to examine the

This study found significant
relationships between collaboration,
innovation, DLEC, and SE. The
findings emphasize the importance
of collaboration in advancing digital
learning and sustainability
education.  Mediation  analysis
shows that DLEC not only serves as
a mediator but also directly
contributes to improving
understanding of sustainability.
DLEC plays an important role in
positively influencing SE through
mediating variables. This research
recommends encouraging
collaboration,  innovation  and
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role of DLEC as a mediator in | DLEC in educational practices, as
the relationship between these | well as supporting policies that
variables and SE. promote these factors.
30 | Termirakhanova | This study used a mixed- | The research findings show that

etal., (2024).

methods approach, combining a
quantitative  assessment  of

students taught by teachers who
have high digital literacy skills

students'  skills  with  a | experience significant
qualitative  evaluation  of | improvements in their ability to
teachers' and students' | design and utilize digital tools such

experiences at the International
School of Astana, Kazakhstan.
The research subjects involved

as virtual reality and mobile apps.
Teachers who are skilled in the use
of digital tools create a more

71 teachers and 382 students
from grades 7 to 10.

interactive and engaging learning
environment, which not only
improves students' technical skills
but also their creative capacity.

The development of a sustainable digital literacy culture is essential in efforts to
improve the quality of education, especially through a transformative education approach.
Teachers' digital competencies are emphasized as key so that educators are not only able to use
technology, but also apply it effectively and responsibly in the learning process. By building
these competencies, teachers can facilitate more relevant learning experiences and support
students in using technology in a safe and sustainable way, so that digital literacy becomes more
than just a technical skill, but also includes a deep understanding of the use of technology for
lifelong learning.

Digital literacy transforms the concept of traditional literacy by introducing new skills
needed to access, understand and use information in digital formats. Traditional literacy, which
generally focuses on the ability to read, write and calculate, is now evolving into digital literacy
or digital information literacy which includes the ability to manage, evaluate and communicate
through various digital technology platforms (Adyanti et al., 2024). Digital literacy not only
teaches how to use technological devices, but it is also important to understand how information
is generated, disseminated and critically accessed in cyberspace. These skills are particularly
important in the information age, where an understanding of appropriate digital resources and
the ability to sort out correct and valid information are key to making smart and responsible
decisions (Turnip, 2023).

By mastering digital literacy, educators and learners can utilize various digital

technologies and resources to improve the quality of learning. Greater access to information,
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the use of interactive learning tools and the ability to collaborate online can enrich the learning
experience and accelerate understanding of material. In addition, digital literacy also supports
the development of 21st century skills, such as critical thinking, creativity and the ability to
adapt to rapid technological change (Kusumawati et al., 2022). Thus, digital literacy not only
expands the ways and tools in education, but also improves the quality of education.

The importance of quality education as the main foundation for forming a generation
that is qualified, competent and ready to face global challenges. Quality education is able to
create an effective, engaging and inclusive learning environment, which not only emphasizes
academic achievement but also develops students' character, critical thinking skills and
creativity (Syafii et al., 2023). Good quality education also plays a role in improving social and
economic welfare, as qualified graduates tend to be better able to contribute to nation-building.
In addition, quality education helps reduce social inequalities by providing equal access to all
students, thus strengthening solidarity and diversity in society (Lestari & Nuryanti, 2022).

As for transformative education that helps in improving the quality of education. This
approach helps students and teachers adapt to rapid digital change while ensuring that the use
of technology enriches the learning experience (Rifad, 2023). Digital literacy integrated with
transformative education enables students to critically access information, evaluate digital
sources, and use technology as a tool for exploration and problem solving.

Transformative education plays an important role in developing students into
independent and critical learners. Through this approach, students are encouraged to become
critical thinkers who are able to analyze information, recognize bias, and build deep
understanding through exploration and reflection (Fitriana & Ridlwan, 2021). In a digital
environment, these skills are indispensable, as students are faced with an abundant flow of
information and various sources that are not necessarily valid. Transformative education instills
an attitude of confidence in independent learning, encourages students to explore and find
answers independently, and fosters critical curiosity about the technology and digital media
they use (Sodik et al., 2023).

Transformative education pays particular attention to the development of sustainable
digital literacy skills, which enable students to not only master current technologies, but also
have the ability to adapt to continuous technological change (Saputra et al., 2024). With
adequate digital literacy skills, students can effectively access, analyze and evaluate
information available online, while understanding the impacts and responsibilities of using

these technologies. This education not only teaches how to use digital devices or applications,
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but also equips students with the ability to think critically about the source and context of the
information they encounter, so that they can make more informed and responsible decisions in
the digital world (Akbar et al., 2024).

The implementation of digital literacy in transformative education also has a direct
impact on increasing student engagement and participation in the learning process. When
students have good digital skills, they are more confident to search for information
independently, discuss and collaborate with their peers through digital platforms. This
encourages students to be more active in the learning process, both inside and outside the
classroom (Haniko et al., 2023). In addition, the ability to digitally convey ideas and solutions
through various forms of communication such as writing, video, or online presentations gives
them the means to express their creativity and opinions in a broader and more efficient way.
This high engagement will ultimately enrich students' learning experience and improve the

overall quality of education.

CONCLUSIONS

The conclusion of this literature review shows that transformative education approaches
can play an important role in improving students' understanding of subject matter. A
transformative education approach helps students not only to be taught to understand
information in depth, but also to be encouraged to critique, analyze, and apply the knowledge
gained in everyday life. One of the key elements in supporting the achievement of this goal is
digital literacy, which has proven to be a highly effective tool in developing students' ability to
become independent and critical learners. The integration of digital literacy in transformative
education contributes positively to improved critical thinking, collaboration and better
understanding of information among students. Digital literacy also benefits teachers, who can
utilize technology to adopt more innovative and interactive learning methods. As such, this
approach significantly increases student engagement and participation in the learning process,
making them more active in following and applying the material learned, which in turn has a
positive impact in supporting the improvement of education quality.

Based on these findings, it is important to integrate transformative education in the
learning process. However, there are some limitations to this study, mainly related to the scope
and focus of the research which is still limited to certain aspects of digital literacy and

transformative education. Some factors that may affect the implementation of digital literacy in
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transformative education, such as unequal access to technology and teachers' readiness to adopt
technology, have not been fully explored.

Future research is expected to overcome these limitations by expanding the scope of the
research, including further exploration of the challenges of digital literacy implementation in
the context of transformative education and how the roles of various parties, such as education
policy, technology infrastructure and teacher training, can contribute to supporting the
development of a sustainable digital literacy culture. In addition, further research could explore
the long-term impact of integrating digital literacy in education on improving the overall quality

of education.
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ABSTRACT

The development of strong Muslim character is the primary objective of Islamic Religious
Education (IRE) in schools, as it integrates moral, spiritual, and intellectual values into students'
lives. This study aims to examine the strategies employed by IRE teachers in fostering Muslim
character traits in students within the framework of formal education. Using a descriptive
qualitative method, this study explores how various teaching techniques both direct and indirect
as well as persuasive approaches, contribute to shaping students' behaviour and attitudes in
accordance with Islamic principles. Research data were obtained from classroom observations,
analysis of teaching practices, and reviews of religious activities conducted within the school
environment. Findings indicate that teachers play a crucial role not only as knowledge
disseminators but also as moral role models whose behaviour significantly influences students.
Strategies such as structured worship routines, integrating religious themes into daily lessons,
and using reflective and participatory learning methods help reinforce Islamic values.
Additionally, environmental factors such as adequate worship facilities, school religious
culture, family support, and community involvement significantly strengthen character
development. However, challenges such as students' lack of intrinsic motivation, peer pressure,
and unsupportive family environments often hinder progress. This study recommends that
schools build strong partnerships with parents and religious leaders to maintain consistent moral
guidance. This research contributes to the discussion on religious character education and
provides practical insights for educators and policymakers to strengthen Islamic education
within contemporary school systems.

Keywords: Character; Education; Instruction; Islam; Values
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1. INTRODUCTION

Developing Muslim character through Islamic Religious Education (IRE) in schools
requires a combination of strategies that integrate religious values in everyday life, teaching
methods, curriculum, and school culture. The most effective approach combines habituation,
modelling and roles, active learning, integration with other subjects, and community
involvement to foster strong moral and spiritual character in students (Sujarwo, 2024). In
this case, Islamic Religious Education (IRE) has a very strategic role in shaping the
personality of Muslim children, especially in the era of globalization and technological
advances that demand spiritual and moral readiness. Empirical studies show that
internalization of Islamic values is not only through cognitive teaching, but also through
structured character strengthening in daily interactions between teachers and students
(Maslani et al., 2023; Taufik, 2020; Yusri et al., 2024).

Building a strong Muslim character comprehensively through Islamic Religious
Education (PAI) in schools is a complex effort that requires a combination of innovative and
integrated strategies (Alsya'bani et al., 2025; Huda et al., 2022; Masturin, 2024). This
approach does not only focus on the transmission of religious knowledge alone, but also on
the internalization of Islamic values in every aspect of students' daily lives, from the personal
to the social realm. Therefore, careful integration is needed between relevant teaching
methods, adaptive curriculum, and the formation of a conducive school culture.

The most effective approach in fostering strong moral and spiritual character in
students is to synergistically combine various key elements, namely with the main
educational strategy (1) Daily habits and practices through routine activities such as sunnah
prayers, reading Asmaul Husana, congregational prayers, and religious rituals help
internalize Islamic values in students' daily routines (Huda et al., 2022; Yuliharti, 2022); (2)
Role Modeling (Uswah) Teachers act as role models, demonstrating good behavior and
ethics for students to imitate, reinforcing the importance of character through example
(Saidiman et al., 2023; Solekha & Suyatno, 2022).

Habituation is an important element in the character building process. Through
consistent daily routines, such as performing Dhuha prayers in congregation, reading the
Qur'an before the learning process begins, or getting used to donating, students will gradually
internalize the values of discipline, obedience, and social concern (Ngaisah, 2023;
Siradjuddin et al., 2021). These activities function not merely as rituals, but as an effective
means to foster deep spiritual awareness and form consistent good habits. In line with the
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habituation mechanism, role modeling from teachers and all school staff plays a crucial role.
Islamic Religious Education teachers, in particular, are expected to be able to be concrete
role models (uswah hasanah) in words and deeds, consistently reflecting noble morals
according to Islamic teachings. When students directly observe the implementation of
Islamic values in the real lives of educators, the process of positive imitation will occur more
easily and have a significant impact on the formation of their character (Adib, 2024; Hidayat
et al., 2018). Islamic Religious Education (IRE) teachers who always exemplify Islamic
values in their speech and actions will make it easier for students to imitate and internalize
noble morals. Demonstrations in life are a powerful and effective way to shape students'
moral and spiritual development.

Islamic Religious Education (IRE) learning must be designed in such a way as to
encourage direct and proactive student participation, avoiding passive acceptance of
information. Methods such as group discussions, relevant case studies, problem-based
learning projects related to moral and ethical issues in the context of Islam, and simulation
activities can effectively help students understand the relevance of religious values in the
context of dynamic modern life. This approach empowers students to explore, analyze, and
apply religious teachings critically and creatively, so that their understanding becomes
deeper and more personal.

In addition, the integration of Islamic Religious Education with other subjects is also
an essential aspect. For example, the values of honesty can be taught not only in Islamic
Religious Education (IRE) learning, but also integrated into other subjects through an
emphasis on honesty in doing assignments, or the value of caring for the environment can
be linked to the subject matter of Science. This interdisciplinary approach effectively shows
that Islamic values are universal and relevant in various areas of life (Dahirin & Rusmin,
2024; Nurdyansyah & Avrifin, 2018).

Active community involvement, especially the participation of parents and the wider
religious community, is very helpful in character formation. Schools need to establish close
and ongoing communication with parents to ensure that character education pursued in
schools also receives support and sustainability in the family environment. Programs such
as parenting seminars that focus on Islamic character education, joint religious activities
involving schools and the community, or strategic collaboration with religious institutions
such as local mosques or Islamic boarding schools can significantly strengthen the
ecosystem of Muslim character formation. Strong synergy between schools, families, and
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communities will create a consistent and supportive environment, so that the instillation of
Islamic character values can run optimally and sustainably. Thus, Islamic Religious
Education in schools is not only oriented towards forming students who are academically

intelligent, but also have a pious, high-integrity, and responsible Muslim character.

2. METHODS

This study was conducted using a descriptive qualitative approach, which was chosen
to gain an in-depth understanding of the learning strategies used by Islamic Religious
Education (PAI) teachers in developing the Muslim character of students. Data collection
was conducted naturally through observation of classroom learning practices, review of
religious activities integrated into school culture, and analysis of pedagogical practices and
approaches used by teachers. Data collection techniques included participant observation,
documentation of religious programs, and field notes that recorded the dynamics of
interactions between teachers and students in the context of value learning.

The researcher focused on how direct, indirect, and persuasive approaches were applied
in the formal context of education to shape student behavior according to Islamic principles.
The analysis process was conducted inductively with a thematic approach, identifying
categories of effective learning strategies and their supporting and inhibiting factors. Data
validity was maintained through a triangulation process of sources and techniques, to ensure
the reliability and credibility of the findings. This approach allows researchers to capture the
complexity of Islamic character education practices and elaborate on the central role of

teachers as value agents in the contemporary Islamic education ecosystem.

3. RESULTS AND DISCUSSION

Islamic Religious Education Learning Strategies in Shaping Character

The results of the study show that Islamic Religious Education (PAI) teachers
consistently apply various learning strategies to foster students' Muslim character, ranging
from direct approaches such as lectures, values and worship assignments, to indirect
approaches through the creation of a religious and participatory learning atmosphere. In
practice, the habituation of daily worship such as dhuha prayer, reading the Qur'an before
lessons begin, and Friday alms activities are an integral part of this strategy. This approach
has proven effective because the values taught are not only conveyed verbally, but also
carried out as habits that are embedded in school routines.
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This finding is in line with a study by (Furgon & Hanif, 2022), which revealed that
comprehensive strategies such as religious habituation and strengthening values through
community involvement greatly contribute to strengthening students' Islamic character
identity. The results of the study by (Haluti et al., 2024) also confirmed that the combination
of modeling, advice, and environmental conditioning creates a learning space that naturally
supports the internalization of values. Therefore, the learning strategies implemented by
Islamic Religious Education (IRE) teachers not only shape students' religious knowledge,
but also influence their behavior and mindset in a sustainable manner.

The Role of Teachers as Role Models of Moral Values

The role of teachers in character formation lies not only in their role as conveyors of
material, but also as moral role models who bring Islamic values to life in real actions.
Islamic Religious Education teachers who are able to maintain their integrity, sincerity in
interacting, and exemplary behavior in worship have been shown to have a strong influence
on the formation of students' religious attitudes. Students show a tendency to imitate teacher
behavior, such as in terms of time discipline, politeness, and social responsibility. This
exemplary behavior becomes more meaningful because it is displayed consistently in various
contexts, both inside and outside the classroom.

This finding is supported by research (Nasrullah et al., 2023), which explains that
spiritual and emotional interactions between teachers and students are important components
in the success of Islamic character education. This interaction not only builds psychological
closeness that strengthens students' trust in teachers, but also creates an affective space that
allows Islamic values to be instilled more meaningfully. When teachers are present not only
as teachers, but also as spiritual companions who understand the emotional conditions and
moral needs of students, the process of internalizing values does not only occur at the
cognitive level, but also permeates students' daily awareness and behavior. The study
emphasized that relationships built through role models, empathetic communication, and
togetherness in congregational worship activities are effective media in forming authentic
and sustainable religious character in the school environment.

The spiritual competence and integrity of teachers also play an important role in
forming students’ religious character. Teachers who demonstrate sincere spiritual
commitment and uphold strong moral integrity act as strong role models, which directly

influence students' values, behavior, and attitudes (Samad et al., 2023). Therefore, Islamic
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Religious Education teachers must carry out their role not only as educators, but also as

living representatives of Islamic values.

Integration of Concrete Value Curriculum

The integration of Islamic values into the curriculum also shows its effectiveness in
learning strategies. These studies show that integrating Islamic values into various subjects
and learning strategies effectively improves students' understanding, moral discipline, and
the relevance of Islamic principles in modern life, although challenges such as limited
resources and parental involvement remain. Research conducted by (Kurniawan et al., 2025)
highlights that the integration of Islamic values into the national curriculum through the
Merdeka Curriculum requires inclusive curriculum design and transformational teacher
training so that teachers are able to insert religious content contextually in various subjects.
Relevant research by (Azhari, 2024) also found that the implementation of character
education based on Islamic values in madrasas increased students' positive attitudes and
behaviors, although challenges such as uneven teacher understanding and limited resources
still exist.

Integrating Islamic Religious Education values into all subjects will foster value-based
education where Islamic principles are seen as universal and applicable in every field. This
approach not only builds strong moral character but also prepares students to face various
challenges with integrity and ethical awareness. This approach not only builds strong moral
character but also prepares students to face various social and academic challenges with
integrity and high ethical awareness.

This approach also reduces the barriers between religious and general subjects, and
bridges the gap between knowledge and values, making all learning activities a means of
character formation. However, the implementation of this strategy requires cross-field
teacher training to have appropriate value sensitivity and pedagogical skills. Therefore, the
success of integrating Islamic Religious Education values into all subjects is highly
dependent on the synergy between curriculum development, improving teacher competence,
and systemic support from the school and family environment.

Religious Activities as a Media for Instilling Values
Schools that have a strong religious culture tend to be more successful in instilling

Islamic values through structured spiritual activities. Programs such as morning tadarus,
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weekly studies, and socio-religious activities such as collecting alms and social services
become real implementation spaces for students to build good habits. This habituation forms
a collective experience that strengthens spiritual bonds while instilling values such as
togetherness, empathy, and social responsibility. This is in line with the findings of (Kulsum
& Apriyani, 2025; Susilowati et al., 2023), which state that religious extracurricular
activities, especially those that are collaborative and participatory, can improve students'
moral knowing and moral feeling from an early age. Through activities such as joint tadarus,
religious lecture practice, value discussions, and social activities based on Islamic values,
students not only learn to recognize moral concepts theoretically, but also to internalize the
meaning and importance of these values in everyday life. Interactions built in a collaborative
context, such as group work in community service activities, teach the values of
responsibility, empathy, tolerance, and mutual cooperation in real terms. While the
participatory approach allows students to be actively involved in decision-making, activity
evaluation, and reflection on values that are practiced directly.

Thus, religious extracurricular activities, especially collaborative and participatory
ones, play an important role in fostering students’ moral understanding and emotional
connection with ethical values. These programs help shape individuals with strong moral
character from an early age. Religious extracurricular activities are not merely a complement
to the curriculum, but also a contextual and transformative medium for learning values. To
ensure their effectiveness, these activities need to be designed systematically, linked to real
life, and supported by teacher guidance and active parental participation.

Challenges in Character Building

The challenges in character building in the digital era are increasingly complex along
with the rapid development of technology and changes in social interaction patterns. One of
the main challenges is excessive dependence on digital technology which causes students to
spend more time in cyberspace than interacting directly with their social environment. This
condition has an impact on decreasing interpersonal skills, empathy, and the ability to build
healthy relationships with others (Gunawan, 2024; Mei et al., 2025). This dependence also
often triggers social media addiction, where students focus more on online activities than on
learning essential character values (Sagala et al., 2024).

In addition, family and community support is often inadequate, so that efforts at school
are interrupted when students return home. Interview data revealed that many parents are not

actively accompanying their children in religious or character activities due to busyness, lack
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of understanding, or lack of value pressure at home. This situation creates disharmony
between what is taught in school and applied at home, so that understanding and habituation
of character can fade. School organizational culture can improve student discipline and
motivation, but its impact will be maximized if there is a connection between the same values
in the family realm based on research conducted (Ristianto et al., 2023). Without the support
of the environment outside the school, Islamic values have the potential to lose consistency
in their implementation and a close partnership between schools and families is a prerequisite

for character values to be embedded throughout students’ lives.

. CONCLUSION

This study confirms that the formation of Muslim character in students through Islamic
Religious Education (PAI) in formal schools requires a strong and integrative strategy. The
habituation of Islamic values through daily religious activities, the role model of teachers as
moral role models, and the integration of values in the curriculum have proven effective in
forming religious attitudes, discipline, and social responsibility in students. The role of
teachers is not only as teachers, but also as role models of values, becoming a key component
in the process of internalizing character. Religious activities in schools also strengthen the
process of habituating values through the emotional and social involvement of students.
However, challenges such as low intrinsic motivation of students and lack of family support
indicate the need for synergy between schools, parents, and communities. Therefore, the
implementation of PAI learning strategies must be accompanied by pedagogical innovation
and cross-element collaboration to build a sustainable Islamic character education ecosystem

Schools need to strengthen value-based teacher training, both through internal training
and partnerships with Islamic educational institutions and universities, in order to improve
the pedagogical and affective competence of PAI teachers. This training should focus on
strengthening teachers' abilities in integrating Islamic values contextually into teaching
materials, as well as the ability to build authentic role models in daily practice.

In addition, the design of Islamic Religious Education learning must be directed at a
participatory and reflective approach, such as project-based learning, learning based on
actual moral issues, and value discussion methods that involve students' direct experiences.
On the other hand, schools also need to establish sustainable strategic partnerships with
parents and communities, including religious leaders and local religious institutions, through

communication forums, collaborative religious activities, and Islamic parenting programs.
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This synergy is important to ensure that the character education process does not stop in the

classroom, but continues in the social and family environment consistently and sustainably.
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ABSTRACT

The transformation of Islamic education in Indonesia is crucial to address global challenges and
the increasingly complex developments of the times. This study aims to integrate deductive-
inductive methods and critical thinking based on Karl R. Popper's philosophy into the Islamic
education curriculum to enhance students' critical thinking abilities. The research employs a
qualitative approach with in-depth literature analysis concerning Popper's theory and current
practices in Islamic education. The findings indicate that applying deductive-inductive methods
can encourage students to be more active in the learning process, while Popper's critical
thinking framework helps them question and evaluate religious teachings rationally. The study
concludes that reforming Islamic education in Indonesia is necessary to incorporate a critical
approach that encourages students to actively engage in religious dialogue. The
recommendations include developing a curriculum that combines these methods and training
educators to effectively implement this approach in teaching.

Keywords: Islamic Education Transformation, Deductive-Inductive Method, Critical
Thinking, Karl R. Popper, Indonesia
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1. INTRODUCTION

The transformation of Islamic education in Indonesia is increasingly vital due to rapid
global change, complex social dynamics, and challenges faced by modern youth. Traditional
educational models are struggling to remain relevant in equipping students with critical
reasoning and adaptive capabilities. The increasing relevance of philosophical integration into
Islamic pedagogy is linked with the demand to develop learners who can think deeply, respond
thoughtfully to ethical dilemmas, and reconcile religious doctrine with modern scientific
reasoning [1].

Preliminary studies have revealed that Islamic schools in Indonesia largely depend on rote
memorisation and rigid pedagogy, limiting students’ capacity for independent thought. For
example, research in several pesantren indicates an emphasis on dogmatic transmission over
critical discourse [2]. Such practices result in passive learners and hinder the development of
problem-solving abilities. Despite policy encouragement to enhance 21st-century skills, the
application remains shallow due to a lack of pedagogical innovation [3].

Existing literature provides some engagement with critical thinking in Islamic education,
but there remains a lack of integration between Western philosophical models—especially
Popper’s falsifiability concept—and the Islamic learning tradition. Most studies focus either on
traditional Islamic pedagogy or on generic critical thinking approaches, without aligning both
paradigms [4]. Moreover, deductive-inductive learning remains underutilised as a structured
method in Islamic classrooms [5].

This study addresses the following research question: “How can deductive-inductive
methods and Popper's critical rationalism enhance Islamic education in Indonesia?” It aims to
explore the potential of Popper’s thinking in creating a balanced pedagogy that encourages both
rational reflection and spiritual growth. By proposing a theoretical synthesis, the study seeks to

offer practical directions for educational reform within Islamic institutions.

2. THEORETICAL FRAMEWORK

Karl Popper’s theory of critical rationalism asserts that knowledge progresses through
conjectures and refutations, where hypotheses must be subject to falsification to be
scientifically valid [6]. This principle provides a framework for learners to approach knowledge
critically, question existing assumptions, and accept provisional truths that may evolve with
evidence. Popper’s rejection of inductivism also encourages educators to prioritise problem-

solving and reflective dialogue [7].
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In Islamic thought, the tradition of ijtihad resonates with Popper’s approach. Ijtihad refers
to the effort of reasoning to derive legal or theological conclusions in new circumstances, based
on the Qur'an and Sunnah. This tradition embodies dynamic engagement with knowledge,
fostering intellectual accountability while maintaining religious integrity [8]. When aligned
with Popperian logic, Islamic education can become more adaptive and rigorous.

The deductive-inductive method represents a pedagogical bridge between universal
reasoning and experiential learning. Deductive reasoning enables students to trace specific
rulings from general Islamic principles, while inductive reasoning allows them to infer broader
understandings from specific cases and lived experiences. This method is supported by classical
Islamic scholars such as Al-Farabi, Al-Ghazali, and Ibn Rushd, who merged rationality and
revelation [9].

Critical pedagogy, inspired by thinkers such as Paulo Freire, similarly aligns with Popper’s
rationalism. Both perspectives emphasise dialogical learning, student autonomy, and the pursuit
of social justice through education [10]. When incorporated into Islamic education, these
paradigms challenge passive reception of doctrine and instead cultivate learners who question,
interpret, and internalise religious teachings actively [11].

Transformative learning theory further supports this framework by advocating for reflective
thinking that leads to a change in worldview. The theory’s emphasis on meaning-making
through discourse enables a deeper spiritual and moral understanding [12]. Popper’s
falsifiability can act as a catalyst within this process, allowing students to refine their
interpretations through rational critique without abandoning faith.

Lastly, philosophical inquiry in education stresses the importance of open-ended questions,
argumentation, and reflective dialogue. These processes are essential in religious education,
particularly for nurturing moral judgement and epistemological awareness. Embedding
Popper’s approach within this framework can enhance learners’ capacity for ethical

discernment and interfaith dialogue in pluralistic societies [13].

3. METHODOLOGY

This study adopts a qualitative design using a systematic literature review approach. It
draws on both primary philosophical texts and secondary academic literature related to Islamic
education and critical pedagogy. Popper’s works—including The Logic of Scientific Discovery,
Conjectures and Refutations, and The Open Society and Its Enemies—form the theoretical
foundation for the conceptual analysis [6], [14], [15].
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Literature was sourced from reputable academic databases such as Scopus, Web of Science,
and the Directory of Open Access Journals (DOAJ). Keywords included “Islamic education,”
“Popper,” “deductive-inductive method,” “critical thinking,” and “transformative learning.”
Inclusion criteria were: peer-reviewed status, relevance to the study's focus, and publication
within the past five years, except for seminal works [16].

A total of 123 articles were initially identified. After abstract screening and duplication
removal, 56 articles were selected for full review. These texts were coded thematically using
NVivo 14 to identify patterns and conceptual connections between Popper’s epistemology and
Islamic pedagogical approaches. Themes included falsifiability, reasoning, critical pedagogy,
and religious education [17].

To ensure data credibility, triangulation was applied by comparing Western educational
theories with Islamic sources. Expert review was also employed, with three education scholars
evaluating the conceptual validity and contextual relevance of the framework. Discrepancies in
interpretation were discussed and resolved through consensus [18].

Ethical considerations in this study included respect for Islamic epistemological traditions
and sensitivity to diverse theological interpretations. No empirical participants were involved,
and all sources used were publicly accessible. The study aims to respect religious integrity while
promoting critical academic engagement with the subject [19].

Although the study remains conceptual, it is designed as a foundation for future empirical
research. Its limitations include the lack of field data and classroom observation, which are
necessary for testing the model’s practical implementation in real educational settings. These

will be addressed in subsequent research phases [20].

4. RESULTS AND DISCUSSION

The integration of Popper’s deductive-inductive methodology has shown potential to
revitalise Islamic education by shifting the focus from passive knowledge transmission to active
knowledge construction. Students exposed to this framework demonstrate increased
engagement with religious texts and are more willing to explore their meanings contextually
and critically [21]. This shift enhances the intellectual depth and personal relevance of Islamic
learning.

Falsifiability, as a pedagogical principle, enables learners to test religious claims through
reasoning rather than blind acceptance. For instance, when students examine moral injunctions

in Islam through real-life case studies, they begin to apply ethical reasoning rooted in faith. This
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process aligns with Popper’s emphasis on provisional knowledge and supports the development
of critical religious literacy [22].

The deductive-inductive combination also supports moral reasoning. Deductive elements
allow learners to relate everyday decisions to broader ethical principles in Islam, such as justice
or compassion. Inductive experiences, such as service learning or social observation, reinforce
these principles through practical reflection. This model strengthens both character formation
and cognitive development [23].

From a curriculum development perspective, this approach requires a restructuring of
Islamic studies syllabi. Content must be organised thematically rather than strictly by figh
categories, and should include philosophical prompts that challenge students to think rather
than merely recall. Teachers should act as facilitators of inquiry, guiding students through
cycles of questioning, hypothesis formation, and reflection [24].

The model's implementation faces challenges. Teachers accustomed to authoritarian
instruction may resist adopting dialogic methods. Many lack training in critical pedagogy or
familiarity with Popper’s ideas. Furthermore, institutional policies often prioritise standardised
assessment over reflective learning outcomes. These factors may hinder successful adoption
without systemic reform [25].

Nonetheless, comparative studies reveal that schools adopting critical pedagogical models
report improvements in student motivation and ethical behaviour. Islamic schools incorporating
falsifiability-based approaches have reported higher tolerance levels and greater interfaith
empathy, especially in diverse urban settings. These outcomes suggest that the model aligns
with Indonesia’s pluralistic aspirations [26].

Furthermore, the integration of Popper’s theory enhances epistemological awareness.
Students begin to recognise the limits of human knowledge, fostering humility and openness.
Such awareness is essential in religious learning, where certainty often discourages intellectual
exploration. Popperian thinking encourages faith that coexists with critical enquiry, avoiding
both dogmatism and relativism [27].

Overall, the findings support the viability of integrating Popper’s deductive-inductive
method into Islamic education. It not only elevates academic rigour but also promotes civic
values and moral autonomy. While further empirical validation is needed, the conceptual
framework outlined here offers a robust foundation for meaningful pedagogical reform in

Islamic schools across Indonesia [28].
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5. CONCLUSION

This study has demonstrated the relevance and potential of applying Karl Popper’s
deductive-inductive method and critical rationalism to Islamic education in Indonesia. By
fostering analytical reasoning and philosophical inquiry, learners are encouraged to engage
actively with religious teachings rather than passively accept them. This contributes to deeper
intellectual and spiritual development.

The impact of this integration extends beyond classroom learning. It cultivates students who
are morally independent, intellectually agile, and socially responsible. These qualities are
essential in preparing Indonesian Muslim youth to navigate global challenges without
compromising their faith or identity. The approach aligns with transformative goals in national
education.

Despite its strengths, the study is limited by its conceptual nature. Practical implementation
requires empirical testing, teacher training, and curriculum redesign. Future research should
explore classroom applications, student outcomes, and institutional readiness. Such efforts will

determine the long-term viability of Popper’s philosophy in enriching Islamic pedagogy.
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ABSTRACT

This study aims to develop hardiness academic through cognitive counseling based on religious
values . The research was conducted using the Systematic Literature Review (SLR) method —
Preferred Reporting Items for Systematic Reviews and Meta-Analyses (PRISMA). The data
was obtained from the Dimensions Al database using relevant keywords over the past ten years,
from 2016 to 2025. Initially, 3,105,899 related works were found, which were narrowed down
to 8,079 works that met the research criteria . Academic hardiness is positively correlated with
self-efficacy. Cognitive counseling is an effort to change maladaptive thoughts and behaviors
into adaptive ones. Religious values play a role in social contexts that can influence individuals.
Notably, the most active researcher in the field of "religious value" is Uus Ruswandi from
Indonesia, with 14 publications, 21 citations, and a mean of 1.50 citations, followed by Thomas
Kwan-Choi Tse from China, with 4 publications, 13 citations, and a 3.25 citation average. The
most active journals in this topic area include Al-Ishlah Jurnal Pendidikan with 77 publications,
154 citations and 2.03 mean citations then Religions Journal with 27 publications , 339 citations

and 12.56 mean citations .

Keywords : Academic Hardiness, Cognitive Counseling , Religious Values, Transformative

Education, Systematic Review
INTRODUCTION

Academic hardiness is an aspect that has a positive correlation with attitudes toward
integrated arts education (Ouyang et. al., 2024 Research findings show that academic hardiness

is positively correlated with self-efficacy, which refers to an individual's ability to complete
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tasks independently (Sato et. al., 2025). Students with strong academic hardiness possess
commitment and are capable of continuing their learning process even during the pandemic
period ( Aypi et. al., 2021). Kobasa’s Academic Hardiness Theory (AHT) is a theory that has
evolved into a stand-alone concept describing academic resilience (Akrim et. al., 2022).
Resilience, as the foundation of academic hardiness, is a psychological factor because it relates
to individual personality traits in overcoming problems (Pratama et. al., 2021). Academic well-
being in higher education is closely related to students’ academic hardiness (Muhammad et. al.,
2025). Besides social support, academic hardiness also positively influences student well-being
(Huwae et. al., 2022). It has been proven that academic hardiness has an indirect positive effect
on students through the educational services provided by institutions (Amoako et al., 2023).
Several psychodiagnostic methods already implemented in Russia include “Academic-
Professional Hardiness,” the “Subjective Well-Being Scale,” and the “Coping with Stress
Questionnaire” (Meyerson et al., 2023).

Cognitive counseling, also referred to as cognitive-behavior aided counseling (CBC), is
a therapeutic intervention designed to teach behavior, emotions, and human activities that
influence how individuals perceive events, ultimately leading to cognitive, behavioral, and
emotional consequences (Nwakpadolu et al., 2024). The development of cognitive counseling
is also evident in the form of MI-CBT (Motivational Interviewing and Cognitive Behavioral
Therapy), which has shown potential for long-term improvement in individuals with lower back
pain (Watson et al., 2024). Cognitive impairment is a common psychiatric issue in Taiwan
(Chen et al., 2025). An individual’s cognitive function is also influenced by nutrition in early
childhood (Taylor et al., 2017). Cognitive counseling has been proven effective in changing
irrational thoughts and increasing self-confidence (Malek Mohd, 2024). It also has a significant
effect on students' self-efficacy and stress (Khoshniyat et al., 2016). The Cognitive Behavior
Modification (CBM) approach, when combined with modeling techniques, is effective in

promoting positive cognitive and behavioral changes (Wicaksono et al., 2024).

Religious values can have a social impact and may be integrated into curriculum
development within educational institutions (Sandberg, 2020). These values play a positive role
in the rehabilitation of law offenders, supporting ex-prisoners to live a crime-free life
(LaBarbera, 2025). Maktab education, which refers to Islamic boarding school education, is a
system that delivers substantive Islamic religious values (Mogra, 2022). Religious education is

one of the pillars of human life (Putriyanti et al., 2019). The inculcation of religious values in
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Islamic Religious Education (PAI) can be implemented in three ways: (1) character building,

(2) faith guidance, and (3) worship mentoring (Hambali et al., 2022).

Education based on religious values plays a strategic role in shaping students' character
(Hilma et al., 2025). Religious moderation, as part of religious values, can be implemented
through behaviors such as commitment, tolerance, and non-violence (Nirwana et al., 2021). The
role of Islamic religious teachers is crucial in instilling religious values in students (Hariandi et
al., 2020). Islamic education has a strategic position in teaching Islamic religious values
(Mulyana et al., 2023). The concept of SILAS from Sundanese culture, which includes silih
asah, silih asih, and silih asuh (mutual learning, loving, and caring), contains both universal
humanistic values and religious values (Anggraeni et al., 2023). Religious moderation in Islam
can be applied through tasamuh (tolerance), musawah (equality), tawasuth (moderation),
ukhuwwabh (brotherhood), and aqidah akhlak (morality) (Zulfatmi, 2023). Religious values also
influence job satisfaction among teachers at both schools and universities in Bangladesh
(Hossain et al., 2024). Understanding the importance of respecting religious and cultural

differences is also essential (Lumbanbatu et al., 2024).

RESEARCH METHODS
Procedure Study

This study was conducted using the Systematic Literature Review (SLR) method,
following the PRISMA procedure (Preferred Reporting Items for Systematic Reviews and
Meta-Analyses). The review was carried out through the Dimensions Al database, accessed on
June 20, 2025, using the keywords ‘Religious Value’, ‘Cognitive Counseling’, and ‘Academic
Hardiness’. The SLR-PRISMA method is the method used in study this bibliometrics. See Fiure
1 for the steps.

Identification was carried out
b through the Dimenszions AT
% database using the keyword
‘Raligious Value', with a
E publication vear ranga from
2016 to 2025,

-

—
The exclusion process was

The screening process was applied to works that were

conducted on the findings from
the Dimensions Al database
using the keyword ‘Religious
Value’ for publications from

2016 to 2023, considering only

titles and abstracts (n =48,018) ‘

not ralated to Quality
|  Education (n=3%,260). |
e S

==

The sxclusion procass was
appliad to works that wers not
in the form of articles {n = 67%)

- /
Ed The final result obtained from
"g the Dimensions Al databaze
using the keyward ‘Religious
E Value' was a total of (n= 8,07%)
publications.
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Figure 1. Stages of the Research Procedure
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Figure 2. Number of Article Publications

Figure 2 shows the number of publications related to articles with the keyword ‘religious
value’ from 2016 to 2025. In 2016, there were 142 publications; in 2017, 202 publications; in
2018, 316 publications; then in 2023, 1,506 publications; in 2024, 2,377 publications; and so
far in this year, there have been 986 publications, with the number still expected to increase.

This indicates that the research trend on the keyword ‘religious value’ continues to grow year

by year.
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Figure 3. Number of Citations in Articles
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Figure 3 shows citation behavior in articles with the keyword ‘religious value’ from
2016 to 2025. In 2016, there were 12 citations; in 2017, 36 citations; in 2018, 155 citations;
then in 2023, 2,592 citations; in 2024, 3,780 citations; and in 2025, 1,759 citations so far, with
the number likely to increase this year. This indicates that the citation trend for articles related
to ‘religious value’ continues to rise year by year, suggesting that the aspect of ‘religious value’

remains a compelling and significant topic for deeper and broader research.
Field Sustainable Development Goals (SDGS)

This study focuses on the aspects of religious value, cognitive counseling, and academic
hardiness, which together form a counseling service in the field of Education. It is grounded in
religious values aimed at developing academic resilience. The research is narrowed to the fourth
goal of the Sustainable Development Goals, namely Quality Education, to present a cognitive

counseling service transformed through religious values to foster students’ academic hardiness.

Journal

Research result show a number of active journal in publish article with keywords
'religious value', 'cognitive counseling ' and ' academic hardiness'. The journals recorded active
in publish article with the keyword 'religious value' such as 1) Al- Ishlah : Journal of Education,
Indonesia with 77 publications , 156 citations and 2.03 mean citations , 2) British Journal of
Religious Education , UK with 28 publications , 98 citations and 3.50 mean citations , 3)
Religions, Switzerland with 27 publications , 339 citations and 12.56 mean citations . The active
journals publish article with the keyword ' cognitive counseling "are 1) JPUD — Journal of Early
Childhood Education with 7 publications , 32 citations and 4.57 mean citations , 2) Nutrients,
Switzerland with 3 publications , 82 citations and 27.33 mean citations , 3) Frontiers in
Psychology, Switzerland with 3 publications , 75 citations and 25.00 mean citations . The active
journals publish work with keywords ‘academic hardiness'is 1) Journal of Advanced Nursing
with 1 publication , 49 citations and 49.00 mean citations , 2) The Internet and Higher
Education with 1 publication , 134 citations and 134.00 mean citations , 3) Journal Jambi

Psychology with 1 publication , 2 citations and 2.00 mean citation .
Researcher

The research results show several researchers who are active in developing the keywords
‘religious value,” ‘cognitive counseling,” and ‘academic hardiness.” Regarding the keyword

‘religious value,” some researchers recorded as actively publishing articles with related

192



RASI S
\@}\\ 054, %,

’y

WIAKDog,
S
JSTONONY

|

vocabulary include:, 1) Uus Ruswandi from Sunan Gunung Djati State Islamic University ,
Bandung, Indonesia with 14 publications , 21 citations and 1.50 mean citations , 2) Thomas
Kwan-Choi Tse from Chinese University of Hongkong , PRC with 4 publications , 13 citations
and 3.25 mean citations , 3) Marcel Bernard from Protestant Theological University,
Netherlands with 4 publications , 7 citations and 1.75 mean citations . Researchers active in
publishing articles with the keyword ‘cognitive counseling’ include:1) Teresa Ann Grenawalt
from University of Alabama, USA with 4 publications , 16 citations and 4.00 mean citations ,
2) Frank Robert Lin from Johns Hopkins University, USA with 3 publications , 345 citations
and 115.00 mean citations , 3) Taras Valerianovych from HS Skovoroda Kharkiv National
Pedagogical University, Ukraine with 2 publications , 3 citations and 1.50 mean citations . As
for the keyword ' academic hardiness' recorded a number of active researcher in business
deepening article related such as 1) Medi Pratama from Indonesia University of Education,
Indonesia with 2 publications , 0 citations and 0 mean citations , 2) Cathy Weng from National
Taiwan University of Science and Technology, Taiwan with 1 publication , 2 citations and 2.00
mean citation , 3) Chin-Chung Tsai from National Taiwan Normal University, Taiwan with 1

publication , 134 citations and 134.00 mean citations .
Network Visualization Co-Occurance

The network visualization can be generated using the VOS Viewer application. This
research focuses on the keyword ‘Religious Value,” as well as the keywords ‘Cognitive
Counseling’ and ‘Academic Hardiness.” The visual mapping presented below illustrates the

network based on the keyword ‘Religious Value’ as follows:

e > s
-~ o rehglm’ucalmn
v &
wry

5
studpy Bsuic

Managgmen dally oy

Figure 4. Network Visualization Mapping

193



RASI S
\@}\\ 054, %,

WIAKDog,
7y
S

JSTONONY

|

The visualization generated by the VOS Viewer application provides information about
clusters and items that appear in the data search for this study, specifically for the keyword
‘Religious Value.” Several items presented include religious education, religious moderation,

institution, religious character, moral value, and various other items related to ‘Religious Value
Overlay Visualization Co-Occurrence

In addition to visualization network The VOS Viewer application also presents data in
a visualization expanse or Overlay Visualization that presents data resembling the image
presented in the visualization network will but with different colors and accompanied with
information time publishing articles containing the keywords listed in the image Overlay

Visualization .

ndonesia tocal culture
[ -
religious moderation

ity parggsila

Figure 5. Results of Overlay Visualization Mapping

The overlay visualization provides information about the publication year range of
articles containing the keywords displayed in the image. This can be seen in the bottom right
corner legend, which explains that the dark-colored circles and lines, starting with dark blue,
represent words from articles published in the earliest years, around 2021. The green color
represents words from articles published around 2023, and the yellow color indicates words
from articles published around 2025, or more recently. For example, the term ‘religious
moderation’ is shown in yellow, meaning it appears in articles published around 2025. The term
‘religious education’ is shown in green, indicating articles with this term were published around
2023. Meanwhile, ‘spiritual care’ is represented by dark blue, indicating it appears in articles

published around 2021.
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Density Visualization Co-Occurance

Visualization density or density visualization is also a mapping image that can served
through help VOS Viewer application , from presentation of density data This can understood
density or Frequent occurrence of words in articles appears , There are some words that are

behind the color yellow bright is a word that is often appeared in the research found or congested

used in study .

g’;%b VOSviewer

Figure 6. Density Visualization Mapping

The density visualization image above shows several words that appear in the research
under discussion. Some words are highlighted with a dim yellow background, while others have
a brighter, more vivid yellow background. The terms ‘religious education’ and ‘religious
moderation’ are highlighted with bright yellow, indicating that these two terms frequently
appear and are heavily studied in scientific articles using the keyword ‘religious value.” The
word ‘knowledge’ is highlighted with a normal yellow shade, showing that it appears quite
often in related research. Meanwhile, the word ‘spirituality’ has a dim yellow background,

indicating that it has appeared in related studies, but only sparingly. .

Network Visualization Co-Authorship

The network visualization of co-authorship can also be mapped using the VOS Viewer
application, showing the activity of several authors in writing works related to the keyword
‘religious value.’ The image above provides information about several active co-authors writing

on works with the keyword ‘religious value,’ such as Juliani, Diwani Alfarisyah, Sintia, Rayyan
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Dina Amaliya, Rizky Alfisyahrin, Masrianto, Ulpa Sari, Siti Selvira, Kristiana, and others. This
indicates that these authors are actively involved in collaborative writing on articles containing

the element of ‘religious value.’

ulpgsari rahma dhini zdlham putri sireg
suri gsanti rayyan difia amaliya

rizky alfiisyahrin
sinta nuphilalyah

diwani @farisyah

dewi@gustin

- imeld@ariska
# VOSviewer

Figure 7. Network Visualization Co-Authorship Mapping

CONCLUSION

This research concludes that the development of cognitive counseling based on religious
values can be carried out to develop students' academic hardiness. Cognitive counseling aims
to change maladaptive thoughts and behaviors into adaptive ones, adjusted according to
religious values in line with religious teachings, and can be focused on efforts to develop
students’ academic resilience. This study found several active researchers such as Uus
Ruswandi from Indonesia, Thomas Kwan-Choi from China, and Marcel Barnard from the
Netherlands. Active journals related to this research include Al-Ishlah: Jurnal Pendidikan from

Indonesia, British Journal of Religious Education from the United Kingdom, and Religions

Journal from Switzerland.
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ABSTRACT

The contemporary crisis in Islamic legal discourse, marked by gender-biased fatwas and
authoritarian readings of sacred texts, demands a critical re-examination of religious authority.
This study aims to explore how Khaled Abou El Fadl’s hermeneutical approach redefines the
relationship between God, scholars, and the Muslim community. Employing a systematic
literature review method, thirteen key documents were analyzed, including El Fadl’s seminal
work Atas Nama Tuhan, to investigate his epistemological stance and critique of
authoritarianism in Islamic jurisprudence. The findings highlight that ElI Fadl challenges
coercive authority by advocating for a moral, accountable, and dialogical approach to
interpreting Islamic texts. His model emphasizes the dynamic interaction between author, text,
and reader, while proposing five ethical conditions—honesty, earnestness, self-restraint,
comprehensiveness, and rationality—to guard against interpretive despotism. Furthermore, his
approach revitalizes Islamic legal theory as both a normative discipline and a methodology of
inquiry, rather than a politicized instrument of power. The study recommends the adoption of
El Fadl’s hermeneutic framework in Islamic scholarship and fatwa institutions to foster justice,

inclusivity, and theological integrity in contemporary Muslim societies.

Keywords: Authority, Fatwa, Gender, Hermeneutics, Interpretation, Islamic Jurisprudence,
Textual Ethics.

1. INTRODUCTION
Nowadays, critical religious studies are facing a new chapter. Precisely after the science

of text interpretation and critical religious studies, commonly called hermeneutics, were
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adopted by some Muslim groups. From a scientific perspective, it may be legitimate to be
illegitimate. For many groups, critical religious studies through the hermeneutic approach are
not very popular and for certain groups tend to be avoided. The reason is, hermeneutics is a
Greek tradition that was later adopted by Christians which is used to overcome problems faced
by the Bible.

In the development of Islamic law, the legal decisions and regulations of the rulers were
not binding on the legal experts. The legal decisions and regulations of the rulers may have had
binding legal force in the context of the time, but they were not an integral part of the formal
doctrine of Islamic law. Only the fatwas issued by the legal experts and the systematic writings
of the legal experts were considered valid as expressions of God's will. The legal decisions of
prominent judges were often included in the formal rules of Islamic law, but only when the
judges were able to prove themselves as scholars who were experts in the field of law, not
merely because of their official position.

Therefore, the sources of Muslim law for the most part do not preserve the legal
provisions and regulations of the rulers of Islamic kingdoms, but only contain in detail the
opinions and examples of famous legal experts throughout Islamic history. This phenomenon
partly explains the unformed and dynamic character of Islamic law, which is contained in
hundreds of volumes of books that record legal advice that is hundreds of years old. It also
confirms the fact that Islamic law developed through a cumulative, evolutionary, and often
dialectical process.

Khaled Aboe El Fadl's academic anxiety started from the appearance of gender-biased
fatwas in Islamic religious fatwas issued by Islamic religious jurists at CRLO (Council for
Scientic Research and Legal Opinions), which has usurped God's authority and God's rights in
religious life. The next academic anxiety arises from a question, does our understanding of the
meanings of the Holy Book of the Qur'an and our practice in daily life make our fellow human

beings, our neighbors or our brothers and sisters feel at peace living side by side with us?

Departing from the academic anxiety, it seems that the importance of this research is to
provide a new meaning in the relationship between God, Ulama, and the people. Khaled stated
that the "authority’ of a Ulama is a tentative and not absolute authority. This authority is born
from the greatness of responsibility, methodology, and other requirements. The results of a

Ulama's thoughts or interpretations of the intent and will of Allah in His Holy Book are very
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much determined by his perseverance, thoroughness, caution and of course its benefits for all

mankind.

This study is a continuation of Khaled's previous work entitled “The Authoritative and
Authoritarian in Islam Discourse : A Case Studi”. By removing all references to Islamic
organizations based in the United States following his fatwa, Khaled through this work wants
to develop a more comprehensive approach to the question of authority in Islamic law. The
method used by Khaled is normative, hermeneutic, and accepts legal tradition as part of the
relevant community of meaning. The scope of the study is on Islamic figh (Islamic law/Islamic
jurisprudence). The contribution to Islamic science is to restore Islamic jurisprudence as an
epistemology and at the same time as a research method (a methodology of inquiry), not as a

political and authoritarian Islamic scientific discourse.

The systematic discussion in this study begins by outlining the academic problems he
faces. Then he builds the foundations for conducting a crisis analysis of the abuse of legal
practices in the modern Islamic world. Then he presents case studies around the process of the
formation of authoritarianism in Islamic legal practices in the modern world. Most of the case

studies focus on fatwas (responses) on women's iSsues.
2. LITERATURE REVIEW
Academic Anxiety

In Islamic tradition, the Holy text (the Qur'an) is a representation of the "authority' of
Allah SWT, the Almighty God. No one ignores the Holy Book. A sincere Muslim always refers
to his holy book when facing problems in his life. When he was alive, the Prophet was seen as
the most authoritative person, having the trustworthy qualifications to interpret all of Allah's
will. The authority of the Prophet is stated in writing in the Qur'an. In addition, his authority is
also reflected in the behavior and moral vision that radiates in his life.

After the Prophet SAW died, the Qur'an and the records of all dimensions of the
Prophet's life became references for Muslims. These two sources are still the main references
in the lives of Muslims to this day. But the problem is not over at this point. The question is, do
the two texts speak for themselves? Can the two sources solve human problems themselves?
Does our understanding of the meanings of the holy book of the Qur'an and our practice in
everyday life make our fellow humans, our neighbors or our brothers feel at peace living side

by side with us?
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After the Prophet's death, companions with high moral integrity gained authority or
became sources of reference in understanding the intentions and will of Allah SWT. The
authority of companions with their moral integrity, as shown by Abu Bakar or Umar bin
Khattab.

The political crisis and the storm of change were getting stronger and faster among the
Muslims. After the departure of the authoritative companions, political power took over
authority arbitrarily. Mua'wiyah who was in power said that he had the authority that was once
possessed by the prophet and his companions. At that time, a number of scholars had begun to
emerge in various areas of Muslim power. They usually rejected the political predicates offered.
The weakness of political power made the scholars more careful in taking a stance. On the one
hand they felt they had a responsibility to society and religion, on the other hand they continued
to be pressured by power to legitimize their power.

Another example, for example, when Caliph al-Manshur asked Imam Malik to make his
book al-muwatha' as the state law and he refused, because he believed that there would be many
disagreements with the opinions of other scholars in various other regions. Imam Malik's
attitude showed high integrity, muru'ah, and tolerance for differences. And according to Khaled
Abou el-Fadl, behind Imam Malik's refusal it was implied that the position of a fugaha is as a
mediator, bridge, or intermediary between various interests within the Muslim community.

Imam Malik also showed that a scholar should not be co-opted by political power.

More than that, this study is present because it was triggered by the issue of gender bias
in Islamic religious fatwas issued by Islamic religious jurists at CRLO (Council for Scientific
Research and Legal Opinions, Lajnah al Da'imah li al Buhuts al -limiyyah wa alfa', Board of
Scientific and Fatwa Studies). They seem to have become God and usurped God's "rights”, in

the lives of religious people.
Importance of Research Topics

Khaled Aboe EI Fadl's research is important to provide new meaning in the relationship
between God, Ulama, and the people. The "authority™ of a cleric or intellectual is very much
determined by the reflection of morals, integrity, personality, and independent attitude. Khaled
said that the ™"authority” of a cleric is very much determined by the honesty, sincerity,
comprehensiveness and rationality that he has. Rationality, for example, although abstract,

rationality never contradicts the tentative agreement of a community in determining the position
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of something. A rational person cannot be fooled by the change in the appearance of a major
corruptor's clothes. They still recognize him with all his changes. Thus, the ‘authority’ of a
scholar is a tentative and not absolute authority. This authority is born from the magnitude of
responsibility, methodology, and other requirements. The results of a scholar’s thinking or
interpretation of the intent and will of Allah in His Holy Book are very much determined by his

perseverance, thoroughness, caution and of course its benefits for all mankind.

Previous Research Results
Abou El Fadl has studied several hermeneutic figures, including:

1. Habermas.Habermas is a mythological figure whose job is to translate God's
messages into a language that humans can understand. This is evident from his basic theory
about the author.(author),Reader(reader),and text. The basic assumption of hermeneutic
theory, a reader of a text(reader)do not have direct access to the author or writer of the text
because of differences in space, time and tradition. The author expresses himself in the
language of the text, thus there is a subjective language. So how to bring out subjective
meanings as objective to others. It can be said that hermeneutics can reveal the horizon of the
past to the present world and further developments emerge hermeneutics as criticism.

2. Ibn Khaldun. He argues that a tradition will die, dry and stagnate if it is not
consistently revived through reinterpretation in line with social dynamics. Abou El Fadl,
analyzes the issue of legal fatwas using a hermeneutic approach. The hermeneutic approach
used by Abou EIl Fadl is different from the hermeneutic tradition used in Biblical Studies. The
hermeneutics used in Islamic studies are triggered by issues of gender bias or issues of legal
fatwas related to women's issues that have a broad impact on Muslim society. This book is a
continuation of Khaled's research entitled The "Authoritative and Authoritarian in Islam
Discourse : A Case Study”. This book uses a case study method by focusing the discussion on
the fatwa of an Islamic organization as a reference to raise various broader issues surrounding
despotism in contemporary Islamic legal practices. In contrast to his previous book, in the
Name of God, Khaled wants to develop a more comprehensive approach to the issue of

authority in Islamic law, by removing all references to US-based Islamic organizations and
their fatwas.

3. RESULTS AND DISCUSSION

M. Amin Abdullah, in the foreword to this book, states that the methodology used by
Khaked Abou El Fadl in his search for texts is none other than the hermeneutic method.
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However, M. Ami Abdullah, has not been able to categorize what hermeneutics is used by Abou
El Fadl. He only mentions that Abou El Fadl presents a study'*a relatively new hermeneutics"
in examining the question of authority. Abou El Fadl's study according to him, is nature “inter”
And “multidisciplinary”,because it involves various approaches:linguistic, interpretive social
science, literally cristicism, besides the standard Islamic sciences, starting from"mustalah al
hadith, rijal al hadith, ushul figh, tafsir, kalam",which is then combined with contemporary

humanities.

Furthermore, according to M. Amin Abdullah, Aboe EI Fadl, with his hermeneutics,
wants to align the position of the text.(text), the author (Author), and readers(reader).According
to Abou EI Fadl, each of the three has its own dimensions and authority. Understanding the text
should indeed be a product of a living interaction between the author, the text, and the reader.
Abou El Fadl’s methodology is analytical and normative. He positions himself as someone who
observes the “Islamic legal tradition”. Abou El Fadl believes in the authenticity of the Quran as
a revelation and in the prophethood of Muhammad. But on the other hand he also believes that
the methodology of “authoritarian™ interpretation will erode the “integrity of Islamic texts”,

dim its voice and can erode the effectiveness of the power of Islamic law.

There is something new about Abou EI Fadl in approaching and examining the issue of
religious fatwas through a deep and sharp hermeneutic approach, as well as its implications in
the study of Islam as a whole and its consequences on Islamic religious practices in life and in
dealing with contemporary issues. To prevent and avoid arbitrariness between the author, text
and reader who hastily claim to be the recipient of God's command. Abou El Fadl proposed five
special conditions as a safety valve so that readers do not easily take arbitrary action in
determining religious fatwas, namely commitment to values that are determining factors, such
as: (1) honesty (2) seriousness, (3) control, (4) comprehensive, considering various other related
aspects, (5) rational, prioritizing reasonable actions. These values are authoritative standards
that must be the basis for building the idea of authoritativeness in Islam. These five bases can
be used as parameters for valid tests to examine various possibilities of coercion of texts before
having to decide and feel sure that he is carrying out God's command or submitting to God and
respecting the text (command) requires humans to apply self-judgment when speaking in the

name of God and the text.
Examples:

A Wife Must Obey Her Husband In All Worldly Matters
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CRLO jurists, and indeed other modern jurists, assert that a wife is required to obey her
husband as long as his orders are justified. Usually this means that a wife must obey her husband
if he orders her not to leave the house, not to visit her friends, not to cook Native American

food, or not to wear her grandmother's nightgown or nightie in the bedroom.

In other words, a wife must obey her husband in all worldly matters. If a husband invites
his wife to bed, she must immediately serve him. If a wife intends to fast outside of Ramadan,
she must get permission from her husband. Even according to some hadiths that will be
discussed later, a wife must obey her husband even if he is wrong and unjust. Usually these
legal experts quote the verse of the Qur'an which states "men are the leaders (qgawwamun) of
women, because Allah has made some of them excel others and because they spend out of their
wealth.” The words used in the verse aremy strength,can mean “protector”, “guardian”, “guard”

or even “servant”.

The same word is used in the Qur'an in a different context, namely when Muslims are
commanded to bemy strengthjustice. Usually those who agree with CRLO assert that the verse
is additional evidence that a husband has the right to order and discipline his wife. | have
discussed the issue of obedience to the husband and what is called the verse “hitter ’in my other

writings so there is no need to repeat it here.

In this context it is sufficient to say here that the verse does not determine the final
outcome of the matter. For one thing the word gawwamun contains ambiguity, more
importantly, the verse seems to place the status of caretaker, guardian or protector on the basis

of one's objective ability, such as the ability to provide for oneself.

If a woman is the main breadwinner, she has the right to assume the duties of a guardian.
Furthermore, if financial responsibility is shared between husband and wife, then both become
guardians of each other. Furthermore, the Qur'an does not use the word tha'ah (obedience) to
describe the relationship in a household. Moreover, marriage is described as a relationship of
love and affection (mawaddah wa rahmah), not the relationship between superiors and

subordinates.
Heaven is a wife who follows her husband's wishes

In order to establish the stipulation that requires a wife to submit to her husband, CRLO
and legal experts who agree with their opinion often cite various hadiths that are outside the

context of obedience and submission to the husband. Such hadiths indicate that the degree of a
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wife's piety depends on her husband's pleasure. For example, a hadith narrated by Abu Dawud,
al-Tirmidhi, Ibn Majah, Ibn Hibban, and al-Hakim claims that Umm Salamah, the wife of the
prophet narrated that the prophet once said, A wife who dies and her husband is pleased with

her, then she will enter Paradise."

The level of authenticity of the hadith is in line with the authenticity of the hadith about
bowing to the husband. The commentators in the famous classic source, Ritadh al Shalihin, said
that the meaning is that as long as the wife is pious and her husband is pleased with her, she
will enter heaven. 45 This is of course a conclusion that implies the sound of the text (mafhum
al-nashsh, mitsaq al-nashsh, or madhmun al-nashsh). The literal text does not mention a pious
woman, but only mentions a woman who died and her husband was pleased with her, then she

will enter heaven.

This invites problems because such an understanding depends on the pleasure of God
on the pleasure of the husband. However, even if we say that the hadith only applies to a pious
wife, it still invites problems because God's pleasure is still associated with the pleasure of the
husband, regardless of whether he is pious or not, but still the pleasure of the husband is the
benchmark. So we are forced to follow its further consequences: The hadith only applies if a
husband and wife are pious people. However, such a statement is still problematic because what
if the wife is more pious than her husband? What if the husband is stingy, or misbehaves, or is
angry, or rude, or cowardly, or stupid or lazy? Without considering all the possibilities that the
husband has these characteristics, God's pleasure depends on the pleasure of the husband. All
of these are revolutionary concepts that have very deep theological and social implications.
Before we can admit that the hadith lays down a fundamental theological principle, it must meet

the highest standards of authenticity. This is not the case.
The creation of a woman from a crooked rib shows the weakness of women's status

This narration of Ibn Umar is in line with various hadiths that relate widespread
resistance, especially from Meccan men, to the presence of women in public spaces, which
forced the prophet to explicitly order men not to obstruct women in the mosque. However,
despite the clear command, they only allowed women to pray in the mosque during the day, not
at night, until finally the prophet specifically mentioned that the prophet's command also
applied at night.
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At this point it is worth noting that one of the circulating narrations even claims that
menstruation was a form of divine punishment for women’s public role. According to the
narration, the Israelite women insisted on attending the temple to worship. But they misbehaved
by displaying their feminine charms to the men. As a result, God forbade Jewish women from
attending the temple and imposed a punishment of menstrual cycles on all women, perhaps to

keep women away from the place of worship for a certain time each month.

Of course | am not implying that the majority or even a large number of classical jurists
accept the validity of these narrations. Nevertheless, this phenomenon indicates a socio-
historical context that has left its mark on the primary sources that must be studied by Islamic
jurists. Among the gaps in accuracy encouraged by the CRLO determination are the hadiths

about women and invalidating prayer, bringing bad luck and divorce.

The CRLO legal experts who were asked for a fatwa on the legal consequences of a
woman passing in front of a man who is praying without a veil separating the two answered
that the man's prayer is invalid and must be repeated. To support its ruling, CRLO quoted a
narration from Abu Hurairah which is said to be the saying of the prophet that "The passing of

a woman, a donkey, and a dog in front of a man will invalidate his prayer."

In another fatwa, Ibn Baz emphasized that women are considered as bringers of bad
luck so divorcing them is permitted. To support this determination, he quoted a hadith of the
prophet which states "If there is a bringer of bad luck, it can come from a house, a woman or a
horse." These hadiths and determinations do not need to be commented on, it is clear that these

hadiths and determinations link women to animals.

In fact, other hadiths quoted in the context of the command to wear the veil or the
prohibition of mixing between men and women remind women of the devil. Another hadith

mentions that if a man is fascinated by a woman, he should satisfy his passion with his wife.

In the first type of hadith Abu Hurayrah narrated that the prophet once said "Take good care of
your wives because they were created from a crooked rib, and the most crooked part of the
human rib is the top. If you try to straighten it, it will break and if you leave it, it will remain
crooked. So take good care of your wives. " in another version also narrated by Abu Hurayrah,
the prophet is reported to have said a woman is like a rib if you try to straighten it, it will break.

If you leave it as it is, you will be happy (living) with her, but she remains crooked. CRLO also
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uses this hadith to establish that women must need understanding and affection, when problems
occur in the household, a husband should not rush to divorce his wife.

Scope and Key Terms of the Research

In this book, Khaled emphasizes the study of criticism of Islamic jurisprudence. His
extensive mastery of the classical treasures of Islamic jurisprudence allows him to criticize the
wrong way of ijtihad of a group of Muslims. For example, groups that "pick™ hadith or holy
verses without understanding the context, meaning of maghza, and moral significance. They
make holy verses and hadith into positive law projects without realizing that both authoritative
sources are moral sources. As moral sources, the Qur'an and Sunnah will enlighten their readers

in their lives.

The key terms are authority and authoritarianism. According to Khaled Abou EI Fadl,
authority is divided into two, namely coercive and persuasive authority. Coercive authority is
the ability to direct the behavior of others by persuading, taking advantage, threatening, or
punishing, so that a reasonable person would conclude that for practical purposes they have no
choice but to obey.

Persuasive authority is authority that involves normative beliefs. It is the ability to direct
one’s beliefs or behavior based on beliefs. Authoritarianism according to Khaled Abou El Fadl
is a hermeneutic method that seizes and subjects the mechanism of searching for meaning from

a puzzle to a very subjective and selective reading.

Moreover, Khaled also defines authoritarianism as a behavior that does not adhere to
the prerequisites of self-control at all and involves false claims that result in the abuse of God's
will. Authoritarianism is the neglect of the ontological reality of God and the taking over of

God's Will by God's representative so that the representative effectively refers to himself.

The scope of Abou El Fadl's study is the study of Islamic law, which is explained
theoretically by adopting some of Gadamer's thoughts. So the keywords used are derived from

their theories, namely hermaneutics, Islamic law, interpretation, application, understanding.
Contribution to Science

There are several contributions to Abou El Fadl's study of scientific and academic

treasures, including:
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1. Provides a very deep knowledge of how to understand the text of Al Quran as a holy
book “not anti-criticism "and how readers position themselves as people who
represent the voice of God.

2. The method he initiated provides a contribution to a scientifically friendly method by
offering a hermeneutic method to understand the holy book (the Quran) and can be an
analytical tool for scholars who study Islam.

3. Abou EIl Fadl's work also adds to the discourse of women's study centers in several
universities, women's study institutions and non-governmental organizations that
always carry the theme of the struggle for gender equality.

According to M. Amin Abdullah, in his foreword, in this study Khaled wants to restore
Islamic jurisprudence as an epistemology and at the same time as a research method.(a
methodology of inquiry),not as a political and authoritarian discourse on Islamic science. He
wanted to revive and further develop the classical discourse on the role of'mind (intellect),
natural (intuition), or good And qubh( the moral and immoral) which was initiated by classical
scholars and further developed through new approaches that emerged later.

Logic and Systematics of Discussion

Abou EI Fadl begins his writing by explaining the academic problems he faces. He then
develops a comprehensive approach to the issue of authority in Islamic law. To avoid the
author's power (authority) in this case divine authority to justify absolute arbitrary actions
(despotism) carried out by readers against religious texts or texts,

Abou El Fadl offers a proposal to uphold the authority of the text and limit the
authoritarianism of the reader. Abou EI Fadl, repeatedly explains that the replacement of God's
power or authority by the reader is an act of despotism and at the same time a form of real
deviation from the logic of Islamic law that cannot be justified simply, without sharp criticism
from the community of interpreters around him. Abou El Fadl offers a hermeneutic

methodology as an effort to build a relationship between the author, text and reader.

Then he builds the foundations for a critical analysis of the abuse of legal practices in
the modern Islamic world. Then he presents case studies around the process of the formation of
authoritarianism in Islamic legal practices in the modern world. Most of the case studies focus

on fatwas.(answer)about women's issues.

CONCLUSION
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The hermeneutic approach used by Khaled Abou Al Fadl is to claim that the most
relevant and correct understanding is only the "author's desire"(the will of author),then it is easy
for readers(reader)replace the author's position(author)and positioning himself or his
institution as the sole absolute owner of the source of authority of truth. There then occurs a
process of instant change that is very fast and striking, namely metamorphosis or the unification
of "readers"(the reader) and "author" (author),in the sense that without caring about the
limitations inherent in oneself and one's institutions one becomes God.(author)which is

unlimited.

Abou El Fadl's study is a study of Islamic law, which is explained theoretically by
adopting some of Gadamer's thoughts. Khaled's study of Islamic law through a hermeneutic
perspective is relatively new, not only for Indonesian readers, but also for the Islamic world in
general. Abou El Fadl's study of scientific and academic treasures is able to provide very in-
depth knowledge about how to understand the text of the Quran as a holy book that is "not anti-
criticism™ and also provides a contribution to a method that is friendly to science by offering a
hermeneutic method to understand the holy book (the Quran) and can be an analytical tool for

scholars who study Islam.
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THE INFLUENCE OF BURNOUT SYNDROME ON STUDENTS' CRITICAL
THINKING ABILITIES AND ACADEMIC SUCCESS
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ABSTRACT

The importance of this issue is highlighted by the increasing number of professionals
experiencing burnout and the importance of critical thinking as a higher cognitive skill. The
problem is that there is no complex and studied relationship between critical thinking and
burnout, since critical thinking can act as both a protective and a threatening factor. The aim of
this article is to empirically analyze and explain the various relationships between critical
thinking and depression based on scientific literature. The aim of this study is to investigate the
relationship between critical thinking skills and stress (including emotional exhaustion,
cynicism, and dysfunction), including related factors. Methods of conceptual analysis and
synthesis of scientific literature are applied. This study examines how burnout affects the
cognitive functions required for critical thinking (task-focused, attention, memory), which can
create a “vicious circle”. Critical thinking has also been studied to help manage stress and
reduce the risk of burnout through appropriate cognitive appraisal, effective problem solving,
self-assessment, and limit setting. This relationship is known to be significantly modified by
individual factors (e.g., good fit) and especially by organizational environmental factors. The
novelty of this work lies in its emphasis on an important aspect of the situation, namely
organizational culture, in determining whether critical thinking will act as a protective measure
or become a source of further frustration. Most importantly, the relationship between critical
thinking and depression is bidirectional, complex, and contextual. Its practical importance lies
in the ideas put forward, which emphasize the importance of developing critical thinking skills
and the need to create a positive organizational environment. This work is intended for
professionals in education, psychology, management, and occupational health.

Keywords: critical thinking, burnout syndrome, student education
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TWO LEADER NACERING! SCHOOL IN 20™ CENTURY OTTOMAN EMPIRE:
ENDERUN PALACE SCHOOL AND TRIBAL SCHOOL 2
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Diizce University, Office of the Dean of Research, Foreign Language Support

Department

ORCID ID: https://orcid.org/0000-0002-0797-8226

ABSTRACT

A substantial body of research has been carried out on Enderun Palace School and Tribal
School, particularly in recent years. Nevertheless, the paucity of research focusing on the
similarities between these two distinguished institutions has motivated this study. The study
posits that the Enderun Palace School and the Tribal School possess significant parallels with
respect to their objectives and their contributions to the empire, particularly with regard to the
training of princes and high-ranking military and administrative officials of the imperial court.
The study proffers the hypothesis that the Tribal School, established by Vasir* Sultan
Abdiilhamid II in Istanbul as a response to the prevailing threat of occupation and division that
the empire confronted from the late 19th century to the beginning of the 20th century in its
provinces, bears remarkable similarities with the Enderun founded by Sultan Mehmet II
(Mehmed the Conqueror) in Istanbul following the conquest of Istanbul in the 15th century.

The study further asserts that both institutions sufyed® a common characteristic of being

1 Nacer (Eng): The word corresponds to a person or people who carve the potential of a person or an object.
The word corresponds to person or people who cultivate and teach people or community by enabling them to feel self-
sufficient (M. Gokmen, 2024e, 2024f, 2025b, 2025¢, 2025¢, 2025e, 20251, 2025g, 20258).

2 This study is generated from the Master Thesis entitled Sultan IT Abdiilhamid’s policies and practices towards Jewish Zionists
regarding Bayt al-Maqdis submitted to Ankara Social Sciences University, Department of International Relations, Quds
Studies Program prepared by the author of the study and supervised by Prof. Dr. Muhittin ATAMAN as of 2024.

3Diizce University, Office of the Dean of Research, Foreign Language Support Department Orcid Id: https://orcid.org/0000-
0002-0797-8226 muratgokmen@duzce.edu.tr. https://akademik.duzce.edu.tr/muratgokmen.

4 Vasir (Eng): The word corresponds to person or people are vicegerent, the representative and heir of Allah on earth. It is
generated from the Arabic word washiy (=<3 ‘appointed person, responsible person designated by will in Islamic law” (Vasi
1, 2024). The word corresponds to person or people who inherit something from somebody or a community.

The word corresponds to person or people who takes over the investment and capital through kinship or donation. This

inheritance can be capital, property, business as well as culture, language and religion (M. G6kmen, 2024¢, 2025a, 2025b,
2025¢, 2025¢, 2025¢, 2025f, 2025¢g, 2025g).

5 Sufye (Eng): The word corresponds to person or people who are generous. The word also corresponds to person or people
who love to offer and share his belongings with the people (M. Gékmen, 2025e, 20251, 2025g, 20258).
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educational institutions directly controlled by the palace serving as an institution that foster
cohesion among the people through generating zanib® and temal” intellectuals coming from
varying nationalities and faiths in Istanbul for the preservation and continuation of the
administrative affairs of the Empire. The present study is designed to contribute to
contemporary educational institutions and medalimes® that train leaders in terms of drawing
parallelism between the policies implemented in the Enderun and the Tribal School. The present
study conducted by document analysis research

Keywords: Ottoman Empire, Sultan Mehmet 1l (Mehmed the Conqueror,), Sultan Abdiilhamid
I1, Enderun Palace School, Tribal School, Education System

20. YY. OSMANLI iMPARATORLUGUNDA iKi LIDER NACER OKULU:
ENDERUN MEKTEBI VE ASIRET MEKTEBI

OZET

Enderun Saray Okulu ve Asiret Mektebi lizerine 6zellikle son yillarda 6nemli sayida arastirma
yaptlmistir. Bununla birlikte, bu iki seckin kurum arasindaki benzerliklere odaklanan
arastirmalarin sayisinin olduk¢a az olmasi bu ¢alismanin motivasyonu olmustur. Calisma,
Enderun Saray Okulu ve Asiret Mektebi'nin, amaglar1 ve imparatorluga katkilar1 bakimindan,
ozellikle de sehzadelerin ve imparatorluk sarayinin yiiksek riitbeli askeri ve idari gorevlilerinin
egitimi acisindan 6nemli benzerlikler tagidigini ileri siirmektedir. Calisma, Imparatorlugun 19.

ylizyilin sonlarindan 20. ylizyilin baslarina kadar tagrada kars1 karsiya kaldigi isgal ve boliinme

6 Zanib (Eng): The word corresponds to person or people who serve and work selflessly for people by assisting them in their
affairs solely for the sake of Allah’s approval and acceptance. working selflessly altruist, devoted, steadfast. The word also
corresponds to person or people who develop empathy and understanding for the people (M. Gékmen, 2025f, 2025g, 2025g).

7 Temal (Eng): The word corresponds to person or people who act logically and rationally being aware of their deeds (M.
Gokmen, 2025e, 20251, 2025g, 20258).

8 Medalime (Eng): The word refers to an educational institution, establishment and academy, a curriculum.
Medalim: (Eng): The word refers to individuals who teach and conduct research at this institution.
Medal(Eng): General name of the scientific works.

Medali (Eng): A comprehensive publication, such as book or a project.

Medale(Eng): A research work that systematically defends an argument or an expression, similar to an article.
Medalet(Eng): A shorter and more limited version of an article (M. Gokmen, 2025¢, 2025f, 2025g, 20258).
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tehdidine bir karsilik olarak Vasir Sultan Abdiilhamid tarafindan Istanbul'da kurulan Asiret
Mektebi'nin, 15. yiizyilda istanbul'un fethinin ardindan Il. Mehmet (Fatih Sultan Mehmet)
tarafindan Istanbul'da kurulan Enderun ile dikkate deger benzerlikler tasidigim1 Sne
siirmektedir. Calismada ayrica, her iki kurumun da, imparatorlugun idari islerinin korunmasi
ve slrdiiriilmesi i¢in gerekli aydinlarin yetistirilmesi acisindan saraya katkilarinin yani sira,
Istanbul'da farkli milletlerden ve inanglardan aydinlar yetistirerek halk arasinda birligi
destekleyen bir kurum olarak hizmet veren, dogrudan saray tarafindan kontrol edilen egitim
kurumlari1 olma ortak 6zelligi baglaminda da ortak 6zelliklere sahip oldugu ileri siiriilmiistiir.
Bu ¢alisma hem giiniimiiz egitim kurumlarma hem de lider yetistiren okullara Enderun ile
Asiret Mektebi 6zelinde uygulanan politikalar ve aralarindaki benzerlikler baglaminda katki

sunmak adina olusturulmustur. Caligma dokiiman analizi deseniyle olusturulmustur.

Anahtar Kelimeler: Osmanli imparatorlugu, 11. Mehmet (Fatih Sultan Mehmet), Sultan I1.
Abdiilhamid, Enderun Saray Okulu, Asiret Mektebi, Egitim Sistemi

Introduction

The Ottoman Empire, founded in 1299, played an instrumental role in fostering an environment
of unity and mubaying® of the people living within the Empire, thereby enabling individuals
from diverse ethnic and religious backgrounds to coexist desakly'® with a strong emphasis on
education, religion, and social relations (Ergenc, 2023; Inalcik, 2015; Kafadar, 1995; Karpat,
1972, 1982). The most significant reason for this was the need for a fair eminerten'!, uycak!?,

9 Mubay (Eng): The word corresponds to person or people who protect a very valuable, precious treasure, culture, language,
religion, the most valuable asset that people attach importance to. This valuable asset can be a person, institution, language,
culture, treasure, asset, religion, place, space, thought and idea (M. Gokmen, 2025c¢, 2025¢, 2025¢, 2025f, 2025g, 20258).

10 Desak (Eng): The word corresponds to person or people who are cautious, calm, serene, and peaceful (M. Gékmen, 2025f,
20250, 20258).

1 Eminerten (Eng): The word corresponds to a person or people who are positive and constructive and deal with problems
and obstacles with perseverance. The word corresponds to person or people who entrust a task to Allah after doing everything
that can be done by themselves. In this sense, the word is synonymous with “tawakkul” (trusting in God). However, the

word eminerten also carries the meaning of immediately starting or returning to a new task without delay after finishing,
entrusting the previous one to Allah (M. Gokmen, 2025e, 2025f, 2025g, 20253).

12 Uycak (Eng): The word corresponds to person or people who love something, somebody by sparing time for her/him.
The word also corresponds to person or people who devote themselves to a situation, a person or a society benevolently,
without expecting any gain (M. Gékmen, 20251, 2025g, 2025g).
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enrahim®® | mesber!*, semzay?®®, sebut'® , belif'’, danafer'®, mizif'®, zerab?®® and zayan®
management and administrative approach and system in the world where people from various
religious and cultural backgrounds would be able to find desak and stability in their new
environment, against the challenges posed by wars and destructions by fostering social order
(nizam-alem) to world (Ergeng, 2023; Ertugrul, 2006, 2009; Keskin, 2009). With respect to the
field of education, the Empire succeeded the Anatolian Seljuk State and the Ilkhanid State in
possessing a significant madrasa heritage of Nizamii’l Miilk’s madrasa entitled Nizamiye
Madrasah (Avaner, & Babaoglu, 2020; Canatan, 2009; Cingi, 2024; Ertugrul, 2006, 2009;
Goksoy, 2017). This system, in which the population was educated and integrated into the
administrative structure of the state constituted the foundational element for the establishment
of a dasem?? state tradition that persisted for centuries throughout the Ottoman Empire (Cingi,
2024; M. Gokmen, 20244a, 2025¢, 2025¢). In particular, the education of princes and those who

would support the Sultan in administration rendered the madrasas a pivotal institution

13 Enrahim (Eng): The word corresponds to person or people who rely on Allah's justice. The word is synonymous with
eminerten (Gokmen, 20251, 2025g, 2025g).

14 Mesber (Eng): The word corresponds to person or people who work hard and serve in a particular field or area.
The word corresponds to a a person or people who dedicate themselves to the society they live in . In Turkish, the word is
synonymous to digerkam (altruistic) and fedakar (self-sacrificing) (M. Gokmen, 2025e, 2025f, 2025g, 2025g).

15 Semzay (Eng.): The word corresponds to person or people who are bright, luminous, and radiant. The word can also be
used for a person/people or society who possess substance and a distinctive level of talent with high potential. While the
word can be used to describe expressions of the brightness of a light, a lamp, sun, or moon, it can also be used to describe a
person, people, or groups who demonstrate bright talent and are expected to achieve great success (M. Gékmen, 2025e,
2025f, 2025g, 2025g).

16 Sebut (Eng): The word corresponds to person or people who are attaining refreshment, peace and tranquillity. The word is
inspired by As- Seb'ut — Tivali meaning ‘The common name of the long surahs of the Qur'an which are namely al-Bagara, al-
Imrén, Nisa, Méide, An'dm, A'raf and Tawbah (or Ylnus) ‘(Es-sebut-tuvel, 22.12.2024, Encyclopaedia of Islam) (M.
Gokmen, 2024e, 20241, 2025a, 2025b, 2025c¢, 2025¢, 2025¢, 2025f, 2025g, 20258).

17 Belif (Eng): The word corresponds to person or people who are trying to be Allah's sincere, righteous, beloved servant.
The word also corresponds to being self-sufficient, not harming anyone in the path of Allah. The word also corresponds to
person or people who are acting as the servant of Allah (M. G6kmen, 2024f, 2025a, 2025b, 2025c¢, 2025¢, 2025e, 2025f,
2025g, 20258).

18 Danafer (Eng): The word corresponds to a person or people who are sympathetic, entertaining, cheerful, and helpful (M.
Gokmen, 2025e, 2025f, 2025g, 20258).

19 Mizif (Eng): The word corresponds to a person or people who are intelligent and conscious. The word also corresponds to
a person or people who possess high level of awareness (M. Gékmen, 2025e, 20251, 2025g, 20258).

20 Zerab (Eng.): The word corresponds to person or people who fearlessly defend the truth she/he believes so as to seek the
grace of Allah (M. Gékmen, 20251, 2025g, 20258).

21 Zayan (Eng): The word corresponds to person or people who are generous, love goodness and charity. The word also
corresponds to person or people who spend their saving for the sake of Allah (M. Gékmen, 2025¢, 2025f, 2025g, 20258).

2 Dasem (Eng): The word corresponds to person or people who are free-spirited, independent, sovereign.

The word corresponds to person or people who do not accept imprisonment and who respect the sovereignty of other people as
well as their autonomy and freedom (M. Gokmen, 20251, 2025g, 20258).
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(Akkutay, 1984; Giingor, 2007; Keskin, 2009; Kilci, 2001). These institutions imparted and
embodied both religious and scientific disciplines (Akkutay, 1984; Cingi, 2024; Giingor, 2007;

Kilc1, 2001; Oguz, 2008; Yavuz, 2024 ). As of the late 19" century the madrasas were classified
as follows:

a) Primary School (Mekteb-i Sibyan). This school was a hatan? institution welcoming
students from 5/6 to 11/12 by both male and female students. In the school reading
and writing of Ottoman scripts, Qur’an and calculations were taught (Cingi, 2024).

b) Lower Secondary School (Dar-iil Huffaz): It was equivalent to primary schools such
as Mekteb-i Sibyan, however the students were expected to memorize Qur’an. For
those of graduates of this school, they were entitled to be “Hafiz” who memorized
Quran.

c) Secondary and High School: These intuitions were classified among themselves and
had primary, secondary and high-grade classes according to the particular departments
of science. Students were tutored Islamic and natural sciences. These madrasas were
tutoring scholars, Judges, Religious Clerics, Teachers and Hodjas (Akkutay, 1984;
Giingor, 2007; Keskin, 2009; Kilct, 2001).

There were also schools specially addressing to leaders’ education

1. Education of Newly born Princes: After stopping breastfeeding the children
were tutored by Lalas and when they reach to five and six years, they were tutored
to ride horse and use weapon. Afterwards, the princes were sent to provinces
under the custody of Professional Lalas and they were taught theoretical and

practical principles of state affairs (Akkutay, 1984; Giingor, 2007; Keskin, 2009;
Kilei, 2001).

23 Hatan (Eng): This word is produced by the words in old Turkish corresponding to leader Hakan and his wife Hatun as an
alternative word to gender which was corresponded to social community that’s entitled gender in English. The word
corresponds the unity and equality in the community. The word has taken its root from Hakan and Hatun and is a new word
combination of two. The word corresponds to equality among people. Hatan prioritizes gender equality in society where each
sex can contribute to community with her/his distinguished characteristics and capabilities. This word emphasis on the equal
status of women and men in a society without prioritizing one over another but proposing a fair status for them in terms of
daily and working life. Hatan regards daily routines and working life equal for both sexes. For hatan the person who is at the
time is qualified and available can do the task regardless of any gender boundaries. Hatan supports the idea that fairness is
important in terms of defining the roles of people in the society. Upon the approval of both sides and partners, dwelling on
their biological and intellectual capabilities, for hatan the duties can be shared among people. Therefore, for hatan, there is
not a predefined role for the community. Hatan fosters a fair community on an equal basis. Fairness for hatan is prior to
equality (M. Gékmen, 2025e, 20251, 2025g, 20258).
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This institution, which was of considerable importance, was situated in Topkap1 Palace and was
responsible for the training of professionals to serve in both the military and the palace
(Akkutay, 1984; Geng, 2024; Giingor, 2007; Keskin, 2009; Kilci, 2001; Oguz, 2008). The
students of these institutions were meticulously selected from the palaces of Edirne Palace,
Ibrahim Pasa Palace and Galata Palace, and subsequently instructed by the Prefecture Palace in
accordance vesliking?* specific objectives, missions and directives (Akkutay, 1984; Cingi,
2024, Geng, 2024; Giingor, 2007; Kilci, 2001; Oguz, 2008; Yavuz, 2024).

Methodology

The study employs descriptive analysis research method in terms of sketching the similarities

between Enderun Palace School and Tribal School.
1. Enderun Palace School

The term Enderun corresponds to an elite educational establishment emancipating its root from
Persian language (Akgakaya & ilhan, 2021; Akkutay, 1984; Cingi, 2024, Giingér, 2007; Kilct,
2001; Kurban, 2022; Oguz, 2008). Its purpose was to educate bisafer?® and ereb?® vasirs of the
empire and their colleagues (Akkutay, 1984; Cingi, 2024, Glingor, 2007; Kurban, 2022; ;0guz,
2008). The Enderun was a seminal institution in the realm of state administration and the
education of beydin?’ and resar?® elite, with its origins dating back to the establishment of the
Ottoman Empire (Cingi, 2024; Diker, 2021; Keskin, 2009; Oguz, 2008). It is noteworthy that

2 Veglik (Eng): The word corresponds to person or people accompany someone, something in a protected manner.

The word also corresponds to a person or people who ensure to deliver the inherit safely. Although it seems to fulfil same
meaning as being "vesile (accompanying)" synonym with Arabic language and “yaren” (accompany) in Turkish, veslik here
corresponds to ensuring a person or an object to be transferred from one place to another place safely (M. Gokmen, 2024d,
2024e, 2025a, 2025b, 2025¢, 2025¢, 2025¢, 20251, 2025g, 20258).

% *Bjsafer (Eng): The word corresponds to leader or leaders who are fair and community oriented in their
governance.*This word is generated by Murat Gokmen in order to contribute to the Turkish and English languages.

% *Ereb (Eng): The word corresponds to person or people who are tolerant, honest, trustworthy. The word also refers to
person or persons who live by Allah's principles and truths. *This word is generated by Murat Gokmen in order
to contribute to the Turkish and English languages.

27 Beydin (Eng): The word corresponds to person, people, thing or an object who are small. The word also corresponds to tiny
one floor house, hut, single-story home (M. Gékmen, 2025e, 2025f, 2025g, 2025§).

28 *Resar (Eng): The word corresponds to person or people who are generous, easygoing, kind, respectable, worthy, gentlemen
respected by his/their communities. *This word is generated by Murat Gokmen in order
to contribute to the Turkish and English languages
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Enderun Palace School played a pivotal role in the training of princes and the development of
leadership cadres to serve the state (Akkutay, 1984; Bulut, 2019; Cingi, 2024; Kurban, 2022;
Oguz, 2008). The duration of the school was ranging from 7 to 8 years for the students
(Akkutay, 1984; Avaner, & Babaoglu, 2020. In addition to developing the multidimensional
thinking, reasoning and revil?® skills of the princes, the Enderun was a serén®  educational
institution for understanding the world, conjectural realities, and the geography in which they
lived (Akkutay, 1984; Avaner, & Babaoglu, 2020; Cingi, 2024, Giingor, 2007; Kilci, 2001;
Isik & Giines, 2017; Oguz, 2008). Indeed, despite the evolution of the institution's designation
over time, it is both valid and pertinent to establish a correlation between the attributes of the
sultans and administrators who exerted influence on the quality of education at Enderun and
those of the princes (Simit, 2019; Keskin, 2009; Oguz, 2008). The technological, industrial and
scientific developments that took place in Europe during the 19th century, in conjunction with
the Ottoman Empire's focus on internal dynamics during this period, resulted in the Ottoman
Empire failing to capitalize on the Industrial Revolution pioneered in the Great Britain (Cingi,
2024; Ertugrul, 2019; M. Gokmen, 2024c, 2025d). This, in turn, had led the Ottoman Empire
to fall behind Europe in terms of military and economic strength (Karal, 1999; Ortayli, 2009,
2015; Uzungarsili & Karal, 1995). Dagari®!, Enderun functioned as a significant educational
institution by fostering the development of multidimensional thinking, reasoning, and analytical
skills among the princes (Akkutay, 1984; Geng, 2024; Kurban, 2022; Oguz, 2008). This
institution also facilitated the expansion of their understanding of the world, conjectural
realities, and the geography in which they lived (Isik & Giines, 2017; Kurban, 2022). It was
recognized that the generation of a leader would not be sufficient to ensure the welfare of
society (Akkutay, 1984; Geng, 2024; Kurban, 2022; Oguz, 2008). In response to this, the
bureaucrats participated in educational programmes at Enderun (Akkutay, 1984; Kurban,
2022). During the Topkapi1 Palace period, the administrative structure of the empire comprised
the institutions of Birun, Harem and Enderun (Akkaya, & Ozkan, 2020; Akkutay, 1984; Fodor,
1994; Geng, 2024; Giingor, 2007; Oguz, 2008; Tirkyilmaz, 2009). The Ottoman Empire's

educational institutions were institutionalized, and education became the only means of

29 *Revil (Eng): The word corresponds to person or people who are examining, analyzing, diagnosing, investigating of a
substance, text and subject. *This word is generated by Murat Gokmen in order

to contribute to the Turkish and English languages.

30 Seron (Eng) : The word corresponds to person or people who are quite important. The word also corresponds to person or
people who are in the prior positions. The word is synonym to very important person (M. Gokmen, 2025b, 2025¢, 2025¢
2025e, 2025f, 2025g, 2025g).

31 Dagari (Eng) (Meaning as conjuction): The word is synonym to moreover, furthermore, therefore. When the word is
used in dagar form, it corresponds to donate something where there is a need (M. Gékmen, 2025e, 2025f, 2025g, 20258).
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enhancing the abilities of the princes and the state in general (Akkaya, & Ozkan, 2020; Akkutay,
1984; Geng, 2024; Giingér, 2007; Oguz, 2008). This shift led to an increased emphasis on
education, initially in Bursa, subsequently in Edirne, and ultimately in istanbul following its
conquest. Accordingly, Sultan Mehmet 1l restructured the Enderun Palace School in Istanbul
with the aim of enhancing the quality and capacity of education (Akkutay, 1984; Geng, 2024;
Giingor, 2007; Akkutay, 1984; Oguz, 2008). The Enderun was a seminal institution in the realm
of state administration and the education of the elite, with its origins dating back to the
establishment of the Ottoman Empire (Akkutay, 1984; Diker, 2021; Geng, 2024; Gilingér, 2007;
Oguz, 2008). From the mid-15th century onwards, Enderun was selazed®? and resdaled® out
of a significant official educational institution surpassing the Madrasah in its role and influence
(Akkutay, 1984; Diker, 2021; Geng, 2024; Giingér, 2007; Oguz, 2008). In this capacity, it
played a pivotal role in the governance of the Ottoman Empire's primary institutions. Enderun
had a particular significance in the context of Ottoman society, where it was employed as a
synonym for both the palace and the mabeyn (kabinet) (Akkutay, 1984; Diker, 2021; Geng,
2024; Giingor, 2007; Oguz, 2008). It was also referred to as "Enderun-1 Himaytn", a title that
underscores its importance and the extent of its influence during this period (Akkutay, 1984;
Diker, 2021; Geng, 2024; Giingér, 2007; Oguz, 2008). In Istanbul, the third and fourth
courtyards between the third gate of Topkap1 Palace, Babii's sadde and the Hasbahge Gate (the
gate opening to Giilhane), and all the buildings in these courtyards were considered part of the
Enderun Palace School (Enderun-1 Hiimayiin) and no one was permitted to enter into (Akkutay,
1984; Diker, 2021; Geng, 2024; Giingér, 2007; Oguz, 2008). This section was designated as
Enderun signifying its status as the central and highest-security section of the palace (Akkutay,
1984; Diker, 2021; Fodor, 1994; Geng, 2024; Giingor, 2007; Oguz, 2008). As stated in Ottoman
historical sources, this teniz3* was the site of numerous events (Akkutay, 1984; Diker, 2021;
Geng, 2024; Fodor, 1994; Giingér, 2007; Oguz, 2008). Enderun had a multitude of events and
developments which were closely related to the state (Akkutay, 1984; Diker, 2021; Geng, 2024;

32 Selaz(Eng): The word corresponds to person or people who conduct their deeds with good intention. The word also refers
to sending or posting something with farewell. The word also corresponds to departure, division and moving away from a
place to another place (M. Gékmen, 2025f, 2025g, 2025g).

3 *Resdal (Eng): The word corresponds to person or people who are acting as messenger, ambassador and courier.
The word also corresponds to person or people who please the recipient with the news he or she delivers. *This word is
generated by Murat G6kmen in order to contribute to the Turkish and English languages

34 * Teniz (Eng): The word corresponds to be in a place. The word also corresponds to person or people who enrich and
enliven a place where they residue.
*This word is generated by Murat Gokmen in order to contribute to the Turkish and English languages.
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Gilingor, 2007; Oguz, 2008). These entailed the negotiations of the Enderun, the Sultan's
accession, the reception of ambassadors, the ceremonies of the feast, and the distribution of
ultifas to the soldiers (Akkutay, 1984; Diker, 2021; Geng, 2024; Giingor, 2007; Oguz, 2008).
In the Ottoman Empire, Enderun constituted an educational institution founded for the training
of administrative and military officials in terms of generating an administrator and future
leaders of the empire with Islamic moralities align with Ottoman culture (Akkutay, 1984; Ayan,
2024; Diker, 2021; Geng, 2024; Gilingér, 2007; Oguz, 2008). The fundamental objective of
establishing such an organization was to facilitate the training of reliable and well-educated
administrative personnel, capable of overseeing a diverse structure encompassing various
religions, languages and cultures (Akkutay, 1984, Ayan, 2024; Cingi, 2024; Geng, 2024;
Yavuz, 2024). The Ottoman Empire embodied a multifaceted social entity, comprising
individuals from diverse racial, cultural, and disciplinary backgrounds (Inalcik, 2015; Karpat,
1972; Kafadar, 1995; M. Gokmen, 2023a, 2023b, 2024a, 2024c, 2025¢, 2025¢, 2025d, 2025¢,
2025f, 2025g, 20258, 2025i; 1982; Ortayl1, 2015). Yaniska®, it is on the basis of these factors
alone the institution was able to train future Sultans, as well as important administrative and
military forces for the Empire (Akkutay, 1984, Ayan, 2024; Cingi, 2024; Geng, 2024; Yavuz,
2024). The expansion of the Enderun, which commenced under the reign of Mehmed the
Conqueror, was subsequently pursued during the rule of Sultan Bayezid 11 (1481-1512), Sultan
Selim I. (Yavuz Sultan Selim) (1512-1520), and Sultan Suleiman (Suleiman the Magnificent)
(1520-1566) (Akkutay, 1984, Ayan, 2024; Cingi, 2024; Geng, 2024; Yavuz, 2024). The
buildings and artefacts acquired for the Enderun by these Sultans were maintained and
kadmered®® by Sultan Murad 1V (1623-1640), Sultan Ahmed Il (1703-1730) and Sultan
Mustafa 111 (1757-1774) (Akkutay, 1984, Ayan, 2024; Cingi, 2024; Geng, 2024; Yavuz, 2024).
The institution's curriculum encompassed a wide range of disciplines, including architecture,
painting, calligraphy, law, Islamic worship, poetry, scholarship, military strategy, music,
rhetoric, and humor (Akkutay, 1984, Ayan, 2024; Cingi, 2024; Geng, 2024; Yavuz, 2024).
Notably, the institution also served as a training ground for various professional roles within
the state apparatus, such as grand vizier, captain, governor, and ambassador (Akkutay, 1984,
Ayan, 2024; Cingi, 2024; Geng, 2024; Yavuz, 2024). In this institution, which was responsible

35 Yaniska(Conjunction): The word as a conjunction corresponds to: of course, absolutely, indeed, you are right, moreover.
Usage: You are right in your deed, yaniska I will support you (M. Gékmen, 2025f, 2025g, 2025§).

3% Kadmer (Eng): The word corresponds to a person/people who are innovative, broad-minded, thoughtful and open-minded
(M. Gékmen, 2025, 2025g, 20258).
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for the training of such prominent individuals, educational and training activities were
conducted in the following manner: Within the confines of the Enderun, esteemed pedagogues
were recruited from beyond the palace gates in exchange for a stipulated emolument, and they
were permitted to impart their wisdom to the students (Akkutay, 1984, Ayan, 2024; Cingi, 2024;
Geng, 2024; Yavuz, 2024). In addition to developing the multidimensional thinking, reasoning
and analytical skills of the princes, the Enderun was an important educational institution
generating reyer®’, nefek®®, mekif®°, yusek*°, meser*!, and resdal*? leaders and top administrator
aligned with conjectural realities, and the geography in which they lived (Akcakaya & Ilhan,
2021; Cingi, 2024; Geng, 2024; Isik & Giines, 2017; Keskin, 2009; Tiirkyilmaz, 2009). Indeed,
despite the evolution of the institution's designation over time, it is both valid and pertinent to
establish a correlation between the attributes of the sultans and administrators who exerted
influence on the quality of education at Enderun and those of the princes (Akkaya, & Ozkan,
2020; Cingi, 2024; Keskin, 2009; Simit, 2019). The technological, industrial and scientific
developments that took place in Europe during the 19th century, in conjunction with the
Ottoman Empire's focus on internal dynamics during this period, resulted in the Ottoman
Empire failing to capitalize on the technological breakthrough centered in the United Kingdom
(Inalcik, 2015; Karpat, 1972; Kafadar, 1995; M. Gokmen, 2023a, 2023b, 2024a, 2024c, 2025c,
2025¢, 2025d, 2025¢, 2025f, 2025g, 20258, 2025i; 1982; Ortayli, 2015). This, in turn, had the

37 *Reyer (Eng): The word corresponds to person and people who are patient, tolerant, optimistic, well-mannered, far-sighted
and cautious. *This word is generated by Murat Gokmen in order to contribute to the Turkish and English languages.

38 *Nefek (Eng): The word corresponds to person and people who are determined and committed. The word corresponds to
person and people who are successful in literature, art and science. The word also corresponds to person and people are
determined to support the truth by sharing their thought fearlessly. The word is synonym to masterchef. *This word is
generated by Murat G6kmen in order to contribute to the Turkish and English languages.

39 *Mekif (Eng): The word corresponds to person, people who are courageous, logical and wise. The word corresponds to
person and people who do disregard captivity and regards freedom as the primary motto of their life. The word is
synonymous with Mujahid and Nefek. *This word is generated by Murat Gokmen in order

to contribute to the Turkish and English languages.

40*Yusek (Eng): The word corresponds to trainer or trainers who grow and raise children and generations. The word can also
be used to describe people who are conducting farming and animal husbandry activities. *This word is generated by Murat
Gokmen in order to contribute to the Turkish and English languages.

4 *Meser (Eng): The word corresponds to person, people who are instructor, teacher, expert trainer. The word is
synonymous to yusek and teacher. *This word was generated by Murat Gokmen in order

to contribute to the Turkish and English languages.

42 *Resdal (Eng): The word corresponds to person or people who are acting as messenger, ambassador and courier.
The word also corresponds to person or people who please the recipient with the news he or she delivers. *This word is
generated by Murat Gokmen in order to contribute to the Turkish and English languages
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effect of causing the Ottoman Empire to fall behind Europe in terms of military and economic
strength, as well as in terms of intellectual and technological development (Karal, 1999; Ortayli,
2009; Uzungarsili & Karal, 1995). This shift in focus led to a decline in the Ottoman Empire's
military, economic, and intellectual standing, as evidenced by a shift in focus away from
military expansion and towards domestic development (Karal, 1999; Ortayli, 2009; Uzungarsilt
& Karal, 1995). In this regard, Enderun students would engage in training on designated days
to acquire the training, qualifications and skills associated with sports such as javelin (Akkutay,
1984, Ayan, 2024; Cingi, 2024; Geng, 2024; Giingdr, 2007; Keskin, 2009; Yavuz, 2024).
During the reign of Sultan Murad Il (1421-1444; 1446-1451), a wide range of subjects was
incorporated into the curriculum at Enderun (Akkaya, & Ozkan, 2020; Akkutay, 1984, Ayan,
2024; Cingi, 2024; Geng, 2024; Glingor, 2007; Yavuz, 2024). These disciplines encompassed
Tafsir, Hadith, Figh, Poetry, Construction, Music, the Committee System, Geometry,
Geography, Theology, Logic, Mania, Usul, Bedi, Declaration and Wisdom (Akkaya, & Ozkan,
2020; Akkutay, 1984, Ayan, 2024; Cingi, 2024; Geng, 2024; Giingor, 2007; Yavuz, 2024). This
expansion aimed to provide a comprehensive, gutal*®, almer*, rekem*, aben?, ilaz*” and arez*®
education by emphasizing a multidisciplinary learning experience (Akkutay, 1984, Ayan, 2024;
Cingi, 2024; Geng, 2024; Giingor, 2007; Yavuz, 2024). The elders (Aghas) in the Saray-1
Hiimayln were permitted to receive education in the domains of science and science that they
wished to pursue (Akkutay, 1984, Ayan, 2024; Cingi, 2024; Geng, 2024; Giingér, 2007; Yavuz,
2024). However, the foremost requirement was the ability to read the Qur'an, the catechism and

tajwid, as well as books on theology such as Birgivi and on Figh such as Halebi and Kuduri

43 *Gutal (Eng): The word corresponds to person and people who are well-intentioned, hardworking, successful,
knowledgeable in science, art and literature. The word corresponds to person and people who share their knowledge without
hesitation with the people. Gutal also refers to leaders who are moderate and fair in their offices. *This word is

generated by Murat Gokmen in order to contribute to the Turkish and English languages.

4 * Almer (Eng): The word corresponds to person and people who are kind, naive, benevolent and positive.
*This word is generated by Murat Gékmen in order to contribute to the Turkish and English languages.

4 *Rekem (Eng): The word corresponds to person and people who are magnificent, tremendous, elegant, exquisite,
marvelous.*This word is generated by Murat Gokmen in order to contribute to the Turkish and English languages.

46 *Aben (Eng): The word corresponds to merchant or merchants who are conducting trading activities with honesty and
accuracy. tradesmen and merchants who carry out their commercial activities with honesty and accuracy. *This word is
generated by Murat Gokmen in order to contribute to the Turkish and English languages.

47 *[laz (Eng): The word corresponds to person or people who are valuable, precious. The is also synonym to expensive.
*This word is generated by Murat Gokmen in order to contribute to the Turkish and English languages.

48 *Arez (Eng): The word corresponds to person and persons who are resilient, strong and powerful.
*This word is generated by Murat Gokmen in order to contribute to the Turkish and English languages.
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(Akkutay, 1984, Ayan, 2024; Cingi, 2024; Geng, 2024; Giingér, 2007; Yavuz, 2024). This
approach would ensure that individuals possess a comprehensive understanding of both faith
and deeds. Subsequent to this education, the opportunity arose for them to pursue further
education in any field of their choosing (Giingor, 2007). In 1292/1875, the ibtidai (beginner)
class, which consisted of thirty-eight students, taught courses such as the Qur'an, catechism,
ethical treatises, and calligraphy. In the first class, which consisted of fifty-one students, courses
such as ulim-1 diniyye, the book Medhal-i Kavaid in Turkish, and siiliis calligraphy were
taught. In this regard it can be assumed that the Empire paid close attention to ethical norms
and application of Islam since both are the constituents of a fair society (Avaner, & Babaoglu,
2020; Ertugrul, 2006, 2009, 2019; Goksoy, 2016a, 2016b, 2017; M. Gokmen, 2024a, 2024c,
2024f, 2025c¢, 2025¢, 2025d, 2025¢, 20251, 2025g, 20258, 20251). The second class, consisting
of twenty-three students, taught Arabic sarf, Persian kavaidi, the history of the prophets,
geographical calculations, painting, siiliis and (rik’a)'s calligraphy. The third class, consisting
of twenty-three students, taught Avamil in Arabic, Gulistan in Persian, Fezleke in Ottoman
history, geographical calculations, drawing, siilis and rik'a calligraphy (Akkutay, 1984,
Avaner, & Babaoglu, 2020; Ayan, 2024; Cingi, 2024; Geng, 2024; Yavuz, 2024). In the fourth
class of seventeen students, the book izhar in Arabic, the book Giilistan in Persian, general
history, geographical calculations, spelling and drawing, siiliis and rik'a calligraphy were taught
(Akkutay, 1984; Avaner, & Babaoglu, 2020; Giingér, 2007; Kilci, 2001; M. Gokmen, 2024f).
In the fifth grade, which consisted of seven students, Kavaid-i Osmaniyye and Mi'yaru'l-kalam
were taught in Turkish Literature, and a course on translation and spelling was taught (Akkutay,
1984, Avaner, & Babaoglu, 2020; Ayan, 2024; Cingi, 2024; Geng, 2024; Yavuz, 2024). In
addition, the book of Bostan, general history, calculus, hendese, painting, siiliis and rik'a
calligraphy were taught in Persian (Avaner, & Babaoglu, 2020; Cingi, 2024; Gilingo6r,2007).
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First Class Second Year Third Year Fourth Year Fifth Year
The Holy Arabic sarf Avamil in Izhar in Arabic | Kavaid-i
Qur’an Arabic Osmaniyye in
Alphabet Turkish
(Elifba) Literature
Theology Persian kavaidi | Gulistan in The book Mi'yaru'l-kalam
(ulum-i diniye), Persian Giilistan in in Turkish
Persian Literature
Medhal-i The history of | Fezleke in General History | Tanslation and
Kavaid Turkish | the prophets Ottoman Spelling was
orthography history taught
(imla)
stiliis painting geographical geographical The book of
calligraphy calculations calculations Bostan
stiliis drawing spelling and general history
drawing
(rik’a)'s stiliis stiliis calculus
calligraphy.
(rik’a)'s rik’a)'s hendese
calligraphy. calligraphy.
painting
siiliis
rik’a)'s
calligraphy in
Persian.

Diagram 2: Giingor, 2007.

The courses were prepared according to the expectations of the empire and aimed to develop
multitasking ability of the future leaders of the empire and bureaucrats (Akkutay, 1984, Ayan,
2024; Cingi, 2024; Geng, 2024; Yavuz, 2024). Therefore, the courses were also subject to
change and accord with the expectation and needs of the empire (Akkutay, 1984; Cingi, 2024;

226



3

RASI S
S

‘JlAlDo‘;”{
S
[N

|

Glingdr, 2007). The program given above was the general structure of the courses given in the

initial phases of Enderun (Akkutay, 1984, Ayan, 2024; Cingi, 2024; Geng, 2024; Yavuz, 2024).
2. Tribal School

Regarding the consequences of the changes in the world it came out quite clear that unless the
innovations and changes which are not grounded in education and curriculum design the
problems would not be able to solved (Dinger, 2003; Kodaman, 1987, 1989; M. G6kmen,
2024c, 2025¢; Yavas, 2022). Therefore, investment in education came out as the primary policy
of the Empire during the Sultan’s reign (Karatas, 2016; Karataser, 2017; Kodaman, 1987, 1989;
M. Gokmen, 2023a, 2023b, 2024c, 2025¢, 2025¢, 2025¢, 2025f; Yavas, 2022). Sultan
Abdiilhamid II in this regard paid close attention to education in terms of opening new schools,
universities and tribal school in Istanbul (Kanal, 2016; Karatas, 2016; Karataser, 2017;
Kodaman, 1987, 1989; M. Gokmen, 2024a, 2025¢, 2025¢, 2025f; Yavas, 2022). This approach
was an important precursor for his success (Akis, 2017; Alkan, 2023; Cloud, 2018;Volunteer,
2019; 'Uffin, 2018; Yavas, 2022). Vasir Sultan Abdiilhamid II déneved®® the institution and
disseminated the adapted experience from Madrasas to schools and universities throughout the
empire (Kodaman, 1987, 1989; M. Gokmen, 2024a, 2025¢, 2025¢, 2025f; Yavas, 2022). This

institution aimed to generate bilkadir®®, giilseyen®!, elizeb®?, cinpin®®, uycak, vazev®*, and

43 Dénev (Eng): The word corresponds to person or people return to their initial, starting point. The word also corresponds to
person or people who return to their homes (M. Gékmen, 2025¢, 2025¢, 2025¢, 20251, 2025g, 20258).

%0 Bilkadir (Eng): The word corresponds to person/people who are eminent leader, director, rector of a country, state, region,
location, institution and executive board of a scientific, research and educational institution. The word also refers to a person
who has reached the highest level of knowledge and wisdom combining heavenly and human sciences in a hub. The word is
synonymous to loyalty and faithful as well. Bilkadir also refers to person and people who pay attention and pay special
emphasis to the memories of the people (M. Gokmen, 2025¢, 2025f, 2025g, 20258).

51 Giilseyen (Eng): The word corresponds to person/people who are noble, dignified, cheerful, peaceful, self-assured,
determined and in harmony with their surroundings. The word carries the meaning of an unique individual who combines a
dignified and self-assured demeanor with humility who is cheerful in nature. There is no exact equivalent of this word in
Turkish, it has been generated from Turkish to describe person/ people who combine confidence, cheerfulness, and humility
in their manners (M. Gékmen, 2025e, 20251, 2025g, 20258).

52 Elizeb (Eng): The word corresponds to person or people who are generous, devoted, hardworking, noble, tolerant, helpful,
optimist, cheerful, kind and humble in their manners (M. Gékmen, 2025e, 20251, 2025g, 20258).

53 Cinpin (Eng): The word refers to person/people who defends the justice. The word also corresponds to a person or people
who is confident and trustworthy (M. Gokmen, 2025f, 2025g, 2025§8).

54 Vazev (Eng): The word corresponds to a person or people who performs their duties willingly with love, affection and
wholeheartedly. The word also describes people who are appointed and assigned to a position or a mission (M. Gokmen, 2025f,
2025g, 2025g).
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hamab® leaders and officers to take part in military and in palace (Danso & Uludag, 2012;
Gokmen, 2024a, 2025¢, 2025¢, 2025f; Rogan, 1996; Totonji, 2020; Yavas, 2022). The role of
tribes has been of significant importance in the Ottoman administrative heritage (Abu- Manneh,
1979; Akarli, 1979, 1980). However, the Ottoman Empire consistently prioritized fostering
collaboration with influential local actors and the masses, while maintaining a policy of non-
interference in their internal affairs, including their thoughts and belief systems (Buzpinar,
1994, 2002, 2016; Cetinsaya, 2005; El-Awaisi, 2018; Okumus, 2018; Ozcan, 2018, 2019, 2020;
Ozcosar & Ertekin, 2018; Aydin, 2006, 2014, 2016; Kodaman, 1987, 1989; Hasan, 2018;
Sirma, 1979, 1994, 2007, 2018,2021). To a certain extent, the discourse also served to provide
a foundation and a degree of support for the preservation of their distinct characteristics (Fah.
Altun, 2000, 2004, 2022a, 2022b, 2023; Fat. Altun, 2021, 2022; Kaleci, 2020; Kalin, 2011,
2012). This policy is a prerequisite for the acceptance of Islam and has been implemented in
this manner since the era of Osman Bey (Kodaman, 1987, 1989; M. Gékmen, 2023a, 2023b,
Karpat, 1974; Yavas, 2022). The establishment of tribal school was driven by the objective of
fostering positive and constructive relations with the Arab tribes, Kurdish tribes and prominent
families of the Empire. This endeavor, however, ultimately proved to be of greater benefit to
the Empire than initially anticipated (Aydin, 2006, 2014, 2016; Danso & Uludag, 2012; Hasan,
2018; Kodaman, 1987, 1989; Sirma, 1979, 1994, 2007, 2018,2021; Rogan, 1996; Totonji,
2020). This institution not only fortified the bonds between the tribes and the empire, but also
facilitated their renewal in accordance with the demands of the era, thereby emerging as a
pivotal force within the empire's domain in the region (Ozcan, Ozcan, 2018, 2019, 2020;
Okumus, 2018). However, the existence of these tribes enabled the empire to maintain a
significant number of soldiers and a substantial budget, thereby ensuring the continued
authority of the empire in these regions particularly with regard to tax revenues against
colonialist countries and Jewish Zionists (Buzpinar, 1994, 2002, 2016; Cetinsaya, 2005; El-
Awaisi, 2018; Kodaman, 1987, 1989; M. Gokmen, 2023a, 2023b, 2024a, 2024c¢, 2025c, 2025¢,
2025d, 2025e, 2025f). This was achieved by ensuring that the region remained Ottoman
territory (Ekinci & Senel, 2023; Rogan, 1996). While aketing® that tribal school alone was

responsible for this outcome may be a controversial claim, it is evident that these institution

% Hamab (Eng): The word refers to a person or people who are devoted to their faiths by defending their rights with truth.
The word corresponds to people who act as the defender of the truth by following Allah’s path (M. Gokmen, 2025f, 2025g,
20258).

% Aket (Eng): The word corresponds to person or people who support an argument with strong proofs, clues and claims (M.
Gokmen, 2025¢, 2025¢, 2025¢, 20251, 2025g, 20258).
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played a significant role in terms of preserving and enhancing the attachment of the tribes
towards the empire (Buzpinar, 1994, 2002, 2016; Cetinsaya, 2005; M. Gokmen, 2024c, 2025¢;
Ozcosar & Ertekin, 2018). The educating the children of tribal leaders constituted a significant
source of experience by enabling them to discern the priorities of Istanbul in the administration
and policy-making process (H. Barlak, 2018, 2019, 2022, 2023; Y. Barlak, 2018, 2019;
Kodaman, 1987, 1989; M. Gokmen, 2023a, 2023b, 2024c, 2025¢ Ortayli, 2009; 2025).
Children’s of tribes having education in Istanbul with Tribal School enabled them to feel part
of the empire and strengthen Sultan’s Vasir post among tribes (Buzpinar, 1994, 2002, 2016;
Cetinsaya, 2005; El-Awaisi, 2018; Okumus, 2018; Ozcan, 2018, 2019, 2020; Ozcosar &
Ertekin, 2018; Kodaman, 1987, 1989; Hasan, 2018; Sirma, 1979, 1994, 2007, 2018,2021). This
school also contributed Istanbul to be center of Islam at the time (M. Gokmen, 2023a, 2023b,
2024c, 2025¢; Ozcan, 2018, 2019, 2020; Sirma, 1979, 1994, 2007, 2018, 2021). However, the
majority of tribes being Muslim at the time strengthen Sultan’s authority among the tribes
belirmatss®’ the strength and contribution of the school towards Vasirity and unification of
Ottoman Empire among tribes (Ali, 1993; H. Barlak, 2018, 2019, 2022, 2023; Ozcan, 2018,
2019, 2020; Y. Barlak, 2018, 2019; Sirma, 1979, 1994, 2007, 2018, 2021). Consequently, the
loyalty of the tribes to the empire was evident not only in terms of administration and protection,
but also in religious and spiritual spheres (EI- Awaisi, 2018; Hasan, 2018, Kodaman, 1987,
Sirma, 1979, 2021). In this respect, it is argued that tribal school has a significance that extends
beyond their immediate appearance, and that they are of considerable importance to the
Ottomans (Ekinci & Senel, 2023; Kodaman, 1987, 1989). While these schools did not possess
an identical organizational structure to Enderun, they were nevertheless comparable in terms
strengthening tribal affiliation to the Empire (Buzpinar, 1994, 2002, 2016; Kodaman, 1987,
1989; M. Gokmen, 2025¢; Ozcan, 2018, 2019, 2020; Sirma, 1979, 1994, 2007, 2018, 2021).
However, it should be noted that the process of acculturation undergone by children in these
schools was distinct from that experienced in Enderun (M. G6kmen, 2024c, 2025¢; Danso &
Uludag, 2012; Rogan, 1996; Totonji, 2020; Yavas, 2022). This process occurs in both the
human and spiritual domains, thereby shaping the academic, cultural and religious knowledge
of the children (M. Gokmen, 2024c, 2025¢; Danso & Uludag, 2012; Rogan, 1996; Totonji,
2020; Yavas, 2022). It can thus be concluded that the leaders who returned to their tribe after

57 Belirmat (Eng): The word corresponds to person or people who represent, demonstrate and illustrate something.
The word also corresponds to person or people are convinced and confirm something. The word is synonym to representation
and revil as well (M. Gokmen, 2025e, 20251, 2025g, 2025g).
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this school disseminated this mentality to their tribes and instigated the motivation of change

and transformation in the region marojly®® (Okumus, 2018; Ozcan, 2018, 2019, 2020; Ozcosar
& Ertekin, 2018; Kodaman, 1987, 1989; Hasan, 2018; Sirma, 1979, 1994, 2007, 2018, 2021).

First Year Second Year Third Year | Fourth Year Fifth Year
The Holy The Holy The Holy The Holy Qur’an | The Holy Qur’an
Qur’an Alphabet | Qur’an and Qur’an Qur’anic recitation | Qur’anic recitation
(Elifba) Qur’anic Qur’anic
recitation recitation
(tevcid)
Theology Theology Theology Theology Theology
(ulum-i diniye),
Turkish Turkish Turkish Turkish Turkish orthography
orthography orthography orthography | orthography
(imla)
Drill (ta’lim), Drill Drill Drill Drill
Turkish readings | Turkish readings | Turkish Turkish readings Persian
readings
Catechism Caligraphy Caligraphy | Caligraphy Caligraphy
(ilmihal) (hiisniihat)
Language and Language Language and Arabic syntax
lexicology and lexicology (nahiv)
(liigat) lexicology
Arithmetic Arithmetic Arithmetic Arithmetic
(hesab)
Stories of the | Islamic history Ottoman history
prophets
Turkish Turkish syntax Ottoman grammar
grammar (nahiv) (kavaid)
(sarf)
Geography Geography Geography

%8 Maroj (Eng): The word corresponds to person/people who are knowledgeable, attentive, sympathetic, thoughtful, tolerant
and having a positive attitude towards people and life (M. Gokmen, 2025¢, 2025f, 2025g, 20258).
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French French French
French French caligraphy | French caligraphy
caligraphy
Arabic grammar Turkish conversation
(miikaleme)
Drawing Resim

Turkish writing Turkish writing &

reading

Miscellaneous Miscellaneous

subjects subjects

Engineering

First aid

Principles of

accounting

Step drill (ayak

ta’limi)

Table 1: M. Gékmen, 2025¢; Rogan, 1996, p. 93.

3. Similarities and Differences Between Enderun Palace School and Tribal School

It is evident that both educational institutions were instrumental in cultivating the needs and
expectations that were characteristic of their respective eras. This was achieved through the
adaptation of their curricula and academic programmes, a process that was facilitated by the
nurturing and development of their students and schools (Akkutay, 1984, Ayan, 2024; Cingi,
2024; Danso & Uludag, 2012; Geng, 2024; M. Gokmen, 2024c, 2025¢; Oguz, 2008; Rogan,
1996; Totonji, 2020; Yavuz, 2024). The two schools, located in Istanbul, were directly
associated with the Sultan and the palace (Akkutay, 1984; Giingér, 2007; Kile1, 2001; Oke,
2021). The sultan and the palace meticulously selected the scholars and students of these
schools, demonstrating a high level of concern and caution (Akkutay, 1984, Ayan, 2024; Cingi,
2024; Danso & Uludag, 2012; Geng, 2024; M. Gokmen, 2024c, 2025¢; Oguz, 2008; Rogan,
1996; Totonji, 2020; Yavuz, 2024). It is evident that both schools were at the vanguard of
leadership during their respective eras (Akkutay, 1984, Ayan, 2024; Cingi, 2024; Danso &
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Uludag, 2012; Geng, 2024; M. Gokmen, 2024c, 2025¢; Rogan, 1996; Totonji, 2020; Yavuz,
2024). The students at both schools were under the protection of the Empire, and the state
guaranteed their living, education and dormitories (Akkutay, 1984; Danso & Uludag, 2012;
Giingor, 2007; Kile, 2001; M. Gokmen, 2024c, 2025¢; Rogan, 1996; Totonji, 2020). The
two educational institutions under scrutiny were operating in accordance with a unified
framework nilenering® and babeling® the disciplines of science and religion within a cohesive
academic environment (Akkutay, 1984, Ayan, 2024; Cingi, 2024; Danso & Uludag, 2012;
Geng, 2024; M. Gokmen, 2024c, 2025¢; Rogan, 1996; Totonji, 2020; Yavuz, 2024). This
integration was not characterized by the predominance of either discipline over the other, but
rather by a harmonious coexistence and collaboration (Akkutay, 1984, Ayan, 2024; Cingi,
2024; Danso & Uludag, 2012; Geng, 2024; M. Gékmen, 2024c, 2025¢; Rogan, 1996; Totoniji,
2020; Yavuz, 2024). The existence of a symbiotic relationship between Islam and science was
already well-established, and this facilitated the development of a positive attitude towards both
science and religious education among scholars and students (Akkutay, 1984, Ayan, 2024;
Cingi, 2024; Danso & Uludag, 2012; Geng, 2024; M. Gokmen, 2024c, 2025¢; Oguz, 2008;
Rogan, 1996; Totonji, 2020; Yavuz, 2024). Consequently, students had the opportunity to
acquire foreign languages, in addition to the Qur'an and its message, as well as Persian and
French literature (Akkutay, 1984; Danso & Uludag, 2012; Giingér, 2007; Kilci, 2001; Oguz,
2008; Rogan, 1996; Totonji, 2020). In this regard, although the duration of the tribal school
was less than that of the Enderun, its curricula and scholars were nurtured by the experience of
the Enderun in the field of education. Nonetheless, both schools undoubtedly sought to produce
leaders and top administration staff of the highest capacity during their respective distinguished
periods (Akcakaya & ilhan, 2021; Akkutay, 1984; Geng, 2024, Oguz, 2008; Tiirkyilmaz, 2009;

Yavuz, 2024). The objective was for these leaders to collaborate was to foster janik®:, piirgez®?,

%9 Nilener (Eng): The word corresponds to a person or people who tidy up, arrange, assemble things or people.

The word corresponds to person or people who brings together disorganized, separated objects, community or parts of a
structure in order to build a new pattern and form (M. Gékmen, 2024e, 2025a, 2025b, 2025¢, 2025¢, 2025¢, 2025f, 20259,
20258).

60 Babelisation (Eng): This word is inspired by the Tower of Babel, which is accepted by the three Abrahamic religions.
Here, this word is generated from the name given to the tower believed to have been built by people who wanted to challenge
Allah/God/Supreme Power by reaching him in a sense, and then Allah destroyed this tower and created people in different
languages, languages and races (al-Qasas 28/38; al-Mu'min 40/36-37., TA, V, 15., Taqwin, 11/4., TA, V,

15). The word corresponds to person or people who gather people, tribes and societies together on a common ground by
enabling them to live together (M. Gokmen, 2024e, 2025a, 2025b, 2025c¢, 2025¢, 2025¢, 20251, 2025g, 2025g).

61 Janik (Eng): The word corresponds to person or people who are beautiful, pleasant and harmonious. The word is synonym
to easy-going, beautiful and piirgez (M. G6kmen, 2024e, 2024f, 2025a, 2025b, 2025c¢, 2025¢, 2025¢, 20251, 2025g, 20258).

62 Piirgez (Eng): The word corresponds to person or people who are beautiful, pretty, naive. The word is synonym to
easygoing, beautiful and janik (M. Gékmen, 2025f, 2025g, 2025g).
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felos®®, hamec®, musbey®, and putes®®, leaders serving for the Empire (Akkutay, 1984, Ayan,
2024; Cingi, 2024; Danso & Uludag, 2012; Geng, 2024; M. Gokmen, 2024c, 2025¢; Oguz,
2008; Rogan, 1996; Totonji, 2020; Yavuz, 2024). The two institutions addressed the spiritual
and rational aspects of human nature, and their stated aim was to educate and nurture both the
hearth and the mind of the students (Akkutay, 1984; Cingi, 2024Danso & Uludag, 2012; Geng,
2024; Giingor, 2007; Kilei, 2001; Rogan, 1996; Totonji, 2020; Yavuz, 2024). Both institutions
aimed to foster zeler®’ leaders for the Empire (Akkutay, 1984, Ayan, 2024; Cingi, 2024; Danso
& Uludag, 2012; Geng, 2024; M. Gékmen, 2024c¢, 2025¢; Oguz, 2008; Rogan, 1996; Totonji,
2020; Yavuz, 2024). Students who successfully complete the courses are able to negotiate,
introduce innovations and retain the knowledge acquired over time (Akkutay, 1984, Ayan,
2024; Cingi, 2024; Danso & Uludag, 2012; Geng, 2024; M. Gokmen, 2024c, 2025¢; Oguz,
2008; Rogan, 1996; Totonji, 2020; Yavuz, 2024). Graduates of Enderun and Tribal School had
the capacity to work in the Palace and Ottoman administration if they so desired, in addition to
assuming leadership roles within their respective tribes (Akkutay, 1984, Ayan, 2024; Cingi,
2024; Danso & Uludag, 2012; Geng, 2024; M. Gokmen, 2024c, 2025¢; Oguz, 2008; Rogan,
1996; Totonji, 2020; Yavuz, 2024). Tribal School proved to benefit to the Empire in terms of
generating intellectual education within the community in the tribal regions, thus providing a
foundation for leaders to apply their theoretical knowledge (Danso & Uludag, 2012; Rogan,
1996; Totonji, 2020). In contrast to Enderun Palace School, Tribal School exhibited a distinct
absence of this capacity and activity (Akkutay, 1984, Ayan, 2024; Cingi, 2024; Danso &
Uludag, 2012; Geng, 2024; M. Gokmen, 2024c¢, 2025¢; Oguz, 2008; Rogan, 1996; Totonji,
2020; Yavuz, 2024). However, it is evident that Enderun, in conjunction with its students,
exhibited a notable degree of success in their collaborative endeavors, consultations and the

8 Felos (Eng): The word corresponds to a person or people who are successful and beautiful. The word also corresponds to
person or people who are smelling good, misk-1 amber, effective odour such like smell of the paradise (M. G6kmen, 2025f,
2025g, 20258).

6 Hamec (Eng): The word corresponds to person or people who are loyal, devoted and self-sacrificing. Hameg people are
known for their good deeds and generous contributions to their environments (M. Gékmen, 2025e, 2025f, 2025g, 2025§).

8 Musbey (Eng): The word corresponds to person or people who are proud, determined, confident, visionary, farsighted,
composed, well-mannered, conscious, and rational (M. Gokmen, 2025¢, 2025f, 2025g, 2025§).

% Putes (Eng): The word corresponds to person or people who are determined, difficult to persuade and those of people
who do not like to talk much. The word is also used to describe a distant, cold-blooded person or people (M. Gékmen, 2025¢,
2025f, 2025g, 20258).

67 Zeler (Eng): The word corresponds to person or people who act humorously and wittily. Zeler is a person who likes telling
jokes. Zeler has a high persuasive ability and is consistent in what she/he wants it to be done (M. Gokmen, 2025f, 2025g,
20258).
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practical application of their theoretical knowledge in their respective offices (Akkutay, 1984;
Ayan, 2024; Geng, 2024; Giingor, 2007; Kilci, 2001; Oguz, 2008). This can be attributed to the
institution's ability to produce the Sultans of the Empire, their curricula, scholars and students.
The institution's global reach, facilitated by its ability to invite distinguished scholars from
across the world, further contributed to its success. The students at Enderun received a
distinguished education (Akkutay, 1984; Ayan, 2024; Geng, 2024; Giingor, 2007; Kilci, 2001;
Oguz, 2008). The institution not only focused on cultivating students' intellectual abilities, but
also nurtured their emotional and character development, fostering a sense of connection to
their Ottoman lineage and heritage (Akkutay, 1984; Giingor, 2007). This was achieved by
integrating contemporary literature with historical and cultural contexts, thereby providing a
comprehensive and holistic educational experience (Akkutay, 1984, Ayan, 2024; Cingi, 2024;
Geng, 2024; M. Gokmen, 2024c, 2025¢; Oguz, 2008; Yavuz, 2024). Consequently, Enderun
students may find themselves presented with the opportunity to gain a more comprehensive
understanding of both the empire and the world at large. Consequently, the students at Enderun
cultivated their affiliation with the empire and global politics. In contrast to the practices
observed at Tribal School, Enderun's student were meticulously selected among non-Muslims
with a full scholarship, sponsored by the Empire (Akkutay, 1984; Giingor, 2007; Kilct, 2001).
Following their conversion to Islam, these individuals were granted the opportunity to partake
in Enderun (Akkaya, & Ozkan, 2020; Akkutay; 1984; Ayan, 2024; Geng, 2024; Giingér,
2007;Yavuz, 2024). Nevertheless, the Tribal School did not have any converted students; rather,
the student body was comprised of individuals of Muslim descent (Danso & Uludag, 2012; M.
Gokmen, 2025¢; Rogan, 1996; Totonji, 2020. Yavas, 2022). It is evident that both institutions
offered comprehensive support to their students, with the academic departments already
predetermined (Dinger, 2003; Kodaman, 1987, 1989; M. Gokmen, 2024c, 2025¢; Yavas,
2022).. Consequently, students exhibited a heightened level of dedication and motivation to
cultivate their talents, skills and knowledge prior to the commencement of their education
(Akkaya, & Ozkan, 2020; Akkutay, 1984; Ayan, 2024; Geng, 2024; Giingér, 2007; Kilci, 2001;
Oguz, 2008). It was evident that the students did not regret after having their education from
the Tribal School (Danso & Uludag, 2012; M. Gékmen, 2025¢; Rogan, 1996; Totonji, 2020.
Yavas, 2022). Furthermore, the students gained multitasking and multidisciplinary
competencies, thereby pamaring®® their supervisor, leaders and the Sultan to allocate them to

% pamar (Eng.): The word corresponds to person or people who is effective, and master of his/her word. The word also
corresponds to a person or people who enable people listen to him/her keenly. The word corresponds to person or people are
good orator (M. Gokmen, 20251, 2025g, 2025§).
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departments commensurate with their educational attainment (Danso & Uludag, 2012; M.
Gokmen, 2025¢; Rogan, 1996; Totonji, 2020. Yavas, 2022). It is evident that both educational
institutions were successful in developing students' multitasking abilities and adaptation skills
(Canatan, 2009; Danso & Uludag, 2012; M. Gokmen, 2025¢; Rogan, 1996; Totonji, 2020;
Ergeng, 2023; Yavas, 2022). Nevertheless, for Tribal School the most significant achievement
was the evident support the schools received from the Sultan (Canatan, 2009; Danso & Uludag,
2012; M. Gokmen, 2025¢; Rogan, 1996; Totonji, 2020). The sultan and the empire's senior
administration possessed the authority to select students based on their competencies, and they
were able to furnish supplementary information and counsel to the scholars, thereby ensuring
the alignment of their curricula with the Sultan's objectives (Akkutay, 1984; Ayan, 2024; Geng,
2024; Giingor, 2007; Kilc1, 2001; Oguz, 2008). It is clear that both institutions, in both
theoretical and practical terms, played a pivotal role in nurturing the intellectual minds that
were crucial for the empire during its distinguished periods (Akkutay, 1984, Ayan, 2024; Cingi,
2024; Danso & Uludag, 2012; Geng, 2024; Keskin, 2009; M. Gokmen, 2024c¢, 2025¢; Oguz,
2008; Rogan, 1996; Totonji, 2020; Yavuz, 2024). It is evident that the students and scholars
were under the protection of the sultan and the top administration of the Empire which
motivated them and enabled them to concentrate on their tasks (Akkutay, 1984, Ayan, 2024,
Cingi, 2024; Danso & Uludag, 2012; Geng, 2024; M. Gokmen, 2024c, 2025¢; Oguz, 2008;
Rogan, 1996; Totonji, 2020; Yavuz, 2024). Enderun's capacity to host and finance foreign
scholars, subject to approval by the Sultan and the Empire's top administration, enabled its
students to access the latest scientific developments (Akcakaya & Ilhan, 2021; Canatan, 2009;
Ergeng, 2023; Tiirkyilmaz, 2009). With regard to the Tribal School, scholars deemed necessary
for the institution were appointed by the Sultan. However, in light of the pervasive dilaz®® and
maben’® colonial and imperialist activities of the era, the Sultan and the senior scholars and
administrators exhibited their preference to Ottoman scholars (Danso & Uludag, 2012; Ekinci

& Senel, 2023; Rogan, 1996; Totonji, 2020). This tendency displays the cautious attitude of the

8 *Dilaz (Eng): The word corresponds to person or people who are worthless and insignificant. The is also synonym to
cheap and meaningless. *This word is generated by Murat G6kmen in order
to contribute to the Turkish and English languages.

0 *Maben (Eng): The word corresponds to merchant or merchants who carry out their commercial activities dishonestly.
The word is antonym to aben.. *This word is generated by Murat Gokmen in order
to contribute to the Turkish and English languages.
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Sultan in terms of appointing the scholars to Tribal School (Danso & Uludag, 2012; Ekinci &
Senel, 2023; M. Gokmen, 2025¢; Rogan, 1996; Totonji, 2020).

CONCLUSION

The establishment of the Tribal School in Istanbul by Sultan Abdiilhamid II was a deliberate
measure undertaken with the explicit objective of countering the provocations initiated by
imperialist countries against the Ottoman Empire. The study revealed that the Tribal School
provided a satisfactory education for children from tribal communities. It is evident that this
institution played a pivotal role in facilitating the acquisition of consent from various tribal
communities, a feat achieved through the provision of educational opportunities to their
children within the city of istanbul. This development evidently served to enhance the authority
of the empire within its various districts, thereby prompting actions by imperialist nations
directed towards the empire. This institution was pivotal in ensuring that the youth remained
connected to their cultural heritage; through acculturation, they were fundamentally absorbed
into the Ottoman tradition. In sum, it became evident with the study that both institutions, with
their distinguished and selected students and scholars, served the objectives and aims for which
they were founded for. Furthermore, both schools produced multitasking ability leaders and top
administrators, who were rewarded by the Sultan for their talents. The assurance of employment
and the protection afforded by the Empire served a significant motivation for students and
scholars to excel at their studies. The sultan, in accordance with the recommendations of
scholars and the approval of the empire's top administration, authorized the employment of
foreign scholars at Enderun. Nevertheless, due to the significant era of Sultan Abdiilhamid II's
rule, this course of action was not widely encouraged or endorsed. The majority of tribal
students were primarily instructed by scholars of Ottoman descent through acculturation.
Nevertheless, it is evident that both educational institutions were successful in their endeavors
with regard to nacering, ekliming’ and sigerbing’? the potential of their students. Despite the
fact that the quality and capacity of Enderun could be examined in terms of its failure to generate

or produce new scientific innovations and knowledge for the empire, as this was not the

"1 Eklim / Eklimisation (Eng.): The word corresponds to person or people lay the foundations of a thing, phenomenon by
drawing its first form. Although it is from the same word family group as articulation, here, eklimisation corresponds to
initial state of a substance before its articulation (M. G6kmen, 2024c, 2024e, 2024f, 2025a, 2025b, 2025¢, 2025¢, 2025e,
2025f, 2025g, 20258; Goksoy & M. Gokmen, 2024b).

2 Sigerbe (Eng): The word corresponds to person or people who spil, lay and place something. The word also corresponds
to a person or people who drink, gulping down water, ayran, buttermilk and fruit juice (M. Gékmen, 20251, 2025g, 2025g).
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institution's core mission, the criticism was not well-founded and lacked a solid foundation.
With regard to their objectives and aims, both Enderun and Tribal School had the capacity to
produce scholars who were able to perform a number of tasks simultaneously, as well as leaders
and top administration officers during their most successful periods. In sum, the study has
demonstrated that both institutions, with their distinguished and selected students and scholars,
served the objective and purposes for which they were founded for. Furthermore, both schools
successfully cultivated multitasking ability leaders and top administrators, who were rewarded
by the Sultan for their talents. The employment assurance and intellectual protection provided
by the Empire were significant motivators for students and scholars to strive for academic
excellence. The sultan, following the recommendations of scholars and with the approval of the
empire's top administration, authorized the employment of foreign scholars at Enderun.
However, in the significant era of Sultan Abdiilhamid II's rule, this course of action was not
widely encouraged or endorsed. The majority of tribal students were instructed by scholars of
Ottoman descent through intercultural learning. Nonetheless, it is evident that both educational
institutions were successful in their endeavors with regard to nurturing nacering ekliming and
sigerbing the potential of their students. Both Enderun and Tribal School had generated leaders,
top administrator scholars who were able to perform a number of tasks simultaneously given

by the Empire.
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OZET

Bu arastirmanin amaci, ortaokul 6grencilerinin beden egitimi dersine yonelik mutluluk
diizeylerini (cinsiyet, yas, spor yapma durumu, spor tiirii, ebeveynlerin spor ve egitim durumu)
demografik degiskenler acisindan incelemektir. Nicel arastirma desenlerinden iliskisel tarama
modeli kullanilmigtir. Aragtirmanin 6rneklemini Malatya ve Bingdl illerinde 6grenim goren
324 ortaokul 6grencisi olusturmaktadir. Veriler “Beden Egitimi Dersi Mutluluk Diizeyi Olgegi”
ile toplanmis ve SPSS 23 programi ile analiz edilmistir. Verilerin normal dagildig: belirlenmis,
bu nedenle analizlerde parametrik testler (Bagimsiz Orneklem t-Testi ve Tek Yonlii Varyans
Analizi) uygulanmistir. Bulgular, cinsiyet, spor yapma durumu ve spor tiirii degiskenlerinde
anlamh farkliliklar oldugunu; yas, ebeveyn spor yapma durumu, ebeveyn egitim durumu ve
ders yeterliligi algisinda ise anlamli fark olmadigini gostermistir. Aragtirmanin bulgulari, beden
egitimi dersinin 6grencilerde mutluluk diizeyini artirmadaki potansiyel roliine isaret etmektedir.
Bu dogrultuda, beden egitimi derslerinin igerik ve 6gretim siire¢lerinin yeniden yapilandirilmasi
onerilmektedir.

Anahtar Kelimeler: Beden egitimi, mutluluk, ortaokul 6grencileri

An Investigation Of Middle School Students’ Happiness Levels In Physical
Education Classes

ABSTRACT

The aim of this study is to examine middle school students' happiness levels in physical
education classes in terms of demographic variables such as gender, age, participation in sports,
type of sport, and parents' engagement in sports and educational background. The study utilized
the relational survey model, one of the quantitative research designs. The sample consisted of
324 middle school students studying in the provinces of Malatya and Bing6l. Data were
collected using the “Physical Education Class Happiness Level Scale” and analyzed using the
SPSS 23 program. It was determined that the data were normally distributed; therefore,
parametric tests (Independent Samples t-Test and One-Way ANOVA) were employed. The
findings revealed statistically significant differences in happiness levels based on gender,
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participation in sports, and type of sport, while no significant differences were found regarding
age, parents’ engagement in sports, parents’ educational status, and students’ perceptions of
course adequacy. The results highlight the potential role of physical education classes in
enhancing students' happiness. Accordingly, it is recommended that the content and
instructional processes of physical education classes be restructured.

Keywords: Physical education, happiness, middle school students

GIRIS
(Cagdas egitim sistemlerinde Ogrencilerin sadece akademik basarilar1 degil, aym
zamanda duygusal, sosyal ve fiziksel gelisimleri de temel hedeflerden biri haline gelmistir. Bu

dogrultuda, 6zellikle cocukluk ve ergenlik doneminde bireyin ¢ok yonlii gelisimini destekleyen
etkinliklerin baginda beden egitimi dersleri gelmektedir (Uslu ve Ozlii, 2022).

Beden egitimi, 6grencilerin fiziksel kapasitelerini gelistirmelerinin yani sira ruhsal iyilik
hallerini destekleyen, sosyal beceriler kazanmalarint kolaylagtiran ve yasam boyu fiziksel
aktivite aligkanlig1 kazanmalarini hedefleyen dnemli bir ders niteligindedir (Yiicekaya, 2020).
Glinlimiizde hareketsiz yasam tarzinin yayginlasmast ve ¢ocukluk doneminde ortaya g¢ikan
psikolojik sorunlar, beden egitimi derslerinin ¢ok daha islevsel bir boyutta ele alinmasini gerekli
kilmaktadir (Basar ve Sari, 2018).

Mutluluk kavrami bireyin yasam doyumu, olumlu duygular yasama siklig1 ve genel
psikolojik iyi olusu ile dogrudan iligkili bir durumdur (Génener, Oztiirk ve Yilmaz, 2017).
Beden egitimi derslerinin 6grencilerde mutluluk duygusunu destekleyici rolii, dersin igerigi,
ogretmen tutumu, katilim diizeyi gibi cesitli degiskenlerle sekillenmektedir (Tingaz ve Hazar,
2014). Bu baglamda, 6grencilerin beden egitimi dersinden aldiklar1 mutluluk diizeylerinin
incelenmesi; onlarin bu derse yonelik tutumlarinin, motivasyonlariin ve fiziksel aktiviteye
olan ilgilerinin anlasilmasi agisindan oldukca énemlidir.

Aragtirmalar, 6grencilerin beden egitimi dersinden aldiklar1 haz ve mutlulugun, onlarin
derse katilimini, okula olan bagliliklarini ve genel yasam doyumlarini artirdigini géstermektedir
(Ugras ve Serbes, 2019). Bu dogrultuda, 6grencilerin cinsiyet, spor yapma durumu, aile egitimi
gibi demografik faktorlerinin, beden egitimi dersinden aldiklart mutlulugu ve bu derse yonelik
tutumlarini nasil etkiledigini arastirmak, egitim siireglerini daha verimli héle getirmek acisindan
biiylik 6nem tagimaktadir.

Bu arastirmada ortaokul 6grencilerinin beden egitimi derslerinden duyduklart mutluluk
ve bu mutlulugun cesitli degiskenlere gore iliskisi ortaya konulmaya calisilmistir. Elde edilen
verilerin, Ogrencilerin beden egitimi dersine karsi tutumlarini olumlu ydnde etkileyecek
stratejilerin gelistirilmesine katki saglayacagi diisiiniilmektedir.

Bu itibarla arastirmanin amaci “ortaokul dgrencilerinin beden egitimi dersi mutluluk
diizeylerinin incelenmesi” seklinde ifade edilmistir.

Arastirmanin bu amacina bagl kalarak asagidaki sorulara cevaplar aranmistir:

1. Cinsiyet degiskenine gore ortaokul 6grencilerinin beden egitimi dersi
mutluluk diizeylerinde fark var midir?
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2. Yas degiskenine gore ortaokul Ogrencilerinin beden egitimi dersi
mutluluk diizeylerinde fark var midir?

3. Spor yapma durumu degiskenine gore ortaokul &grencilerinin beden
egitimi dersi mutluluk diizeylerinde fark var midir?

4. Spor tiirli degiskenine gore ortaokul 6grencilerinin beden egitimi dersi
mutluluk diizeylerinde fark var midir?

5. Babanin spor yapma durumu degiskenine gore ortaokul dgrencilerinin
beden egitimi dersi mutluluk diizeylerinde fark var midir?

6. Annenin spor yapma durumu degiskenine gore ortaokul 6grencilerinin
beden egitimi dersi mutluluk diizeylerinde fark var midir?

7. Babanin egitim durumu degiskenine gore ortaokul 6grencilerinin beden
egitimi dersi mutluluk diizeylerinde fark var midir?

8. Annenin egitim durumu degiskenine gore ortaokul dgrencilerinin beden
egitimi dersi mutluluk diizeylerinde fark var midir?

MATERYAL VE METOT
Arastirmanin Modeli

Bu arastirmada, degiskenler arasindaki iliskileri incelemek amaciyla iligkisel tarama
deseni tercih edilmistir. Bu model, degiskenler arasindaki iliskinin yoniinii ve derecesini ortaya
koymay1 amaglayan nicel arastirma desenlerinden biridir (Biiytlikoztiirk ve ark., 2024). Bu
nedenle arastirmada bu desen segilmistir.

Arastirmanin Evreni ve Orneklemi

Arastirmanin evrenini Malatya ilindeki ortaokul oOgrencileri olusturmaktadir.
Orneklemini ise 324 ortaokul 6grencisi olusturmaktadir (Bkz. Tablo 1).

Tablo 1. Katilimcilarin demografik dagilimlar

Degisken F %

Kiz 153 47,2

Cinsiyet Erkek 171 52,8
Toplam 324 100,0

11,00 27 8,3

12,00 233 71,9

Yas

13,00 64 19,8
Toplam 324 100,0

Evet 270 83,3

Spor yapma durumu

Hayir 54 16,7
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Toplam 324 100,0

Bireysel 133 41,0

Spor tiirii Takim 191 59,0
Toplam 324 100,0

Dersi yeterli bulma durumu Evet 22 6,8

Hayir 302 93,2

Toplam 324 100,0

Evet 110 34,0

Babanin spor yama durumu Hayir 214 66,0
Toplam 324 100,0

Evet 89 27,5

Annenin spor yapma Hayir 235 7.5

durumu

Toplam 324 100,0

Ilkokul 27 8,3

Ortaokul 28 8,6

Baba egitim diizeyi Lise 80 24,7

Universite 189 58,3
Toplam 324 100,0

Ikokul 44 13,6

Ortaokul 46 14,2

Anne egitim diizeyi Lise 123 38,0
Universite 111 34,3
Toplam 324 100,0

Ortaokul 158 48,8

Okul tiirii imam Hatip Ortaokulu 166 51,2
Toplam 324 100,0

Tablo 1 incelendiginde, arastirmaya toplam 324 6grenci katilmistir. Cinsiyet dagilimi
incelendiginde, katilimcilarin %52,8°1 erkek (n=171) ve %47,2’si kiz (n=153) 6grencilerden
olusmaktadir. Yas degiskeni acisindan bakildiginda, 6grencilerin biiyiikk ¢ogunlugunu 12 yas
grubu olusturmaktadir (%71,9; n=233). Bunu %19,8 ile 13 yas (n=64) ve %8,3 ile 11 yas (n=27)

takip etmektedir.

Katilimcilarin %83.,3’1 (n=270) diizenli olarak spor yaptigimi belirtirken, %16,7’si
(n=54) spor yapmadigini ifade etmistir. Spor yapan Ogrenciler arasinda takim sporlariyla
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ilgilenenlerin oran1 %59,0 (n=191), bireysel sporlarla ilgilenenlerin oran1 ise %41,0 (n=133)
olarak belirlenmistir.

Beden egitimi ve spor dersinin yeterliligine iliskin algilar degerlendirildiginde, yalnizca
%6,8°1ik bir kesim (n=22) dersi yeterli bulurken, biiyiik cogunluk olan %93,2’si (n=302) dersi
yeterli bulmamaktadir.

Katilimeilarin ebeveynlerinin spor yapma durumuna iligkin veriler incelendiginde,
babalarin %34,0’1 (n=110), annelerin ise %27,5’1 (n=89) spor yaptigim1 belirtmistir. Spor
yapmayan baba orani %66,0 (n=214), anne orani1 ise %72,5’tir (n=235).

Ebeveynlerin egitim diizeyine bakildiginda, baba egitim diizeyinde en yiiksek oran
iiniversite mezunlarina aittir (%58,3; n=189). Bunu sirasiyla lise (%24,7; n=80), ortaokul
(%8,6; n=28) ve ilkokul mezunlar (%8,3; n=27) takip etmektedir. Anne egitim diizeyinde ise
lise mezunlar1 %38,0 (n=123) ile en yiiksek orani olustururken, ardindan tiniversite (%34,3;
n=111), ortaokul (%14,2; n=46) ve ilkokul mezunlar1 (%13,6; n=44) gelmektedir.

Ogrencilerin 6grenim gordiigii okul tiirii bakimindan, %51,2’si (n=166) imam hatip
ortaokuluna, %48,8’1 (n=158) ise ortaokula devam etmektedir.

Veri Toplama Araci

Bu aragtirmada veri toplama araci olarak Ugras ve Serbes (2019), tarafindan gelistirilen
“Beden Egitimi Dersi Mutluluk Diizeyi Olgegi” kullanilmustir. Olgek, dgrencilerin beden
egitimi dersine katilim sirasinda hissettikleri mutluluk diizeylerini 6lgmeye yonelik olarak
hazirlanmis, gecerlik ve giivenirlik analizleri yapilmis bir dlgme aracidir. Olgek, toplam 9
maddeden olusmakta olup 5°1i Likert tipi derecelendirme (1=Tamamen Katilmiyorum, 5=
Tamamen Katiliyorum) esas alinarak yanitlanmaktadir. Tek boyutlu olan bu 6l¢ek, 6grencilerin
beden egitimi dersindeki duygusal iyi olus diizeylerini 6l¢gme konusunda etkili bir ara¢ olarak
kullanilmaktadir. Olgekten elde edilen toplam puan, dgrencinin derse iliskin mutluluk diizeyini
yansitmaktadir. Arastirma kapsaminda elde edilen verilerin analizinde 6lgekte yer alan toplam
puan dikkate alinmistir.

Verilerin Analizi

Verilerin analiz siireci SPSS 23 istatistik yazilimi kullanilarak yiiriitiilmiistiir. ik
asamada, verilerin normal dagilima uygunlugu g¢arpiklik (skewness) ve basiklik (kurtosis)
degerleri incelenerek degerlendirilmistir. Bu kapsamda, s6z konusu degerlerin +2 simirlari
icerisinde yer alip almadigi kriter olarak alimmistir (Kim, 2013; Mishra ve ark., 2019;
Tabachnick & Fidell, 2019). Yapilan incelemeler sonucunda verilerin normal dagilim gosterdigi
sonucuna varilmistir.

Bu bulgu dogrultusunda, analizlerde parametrik testlerin kullanilmas1 uygun
bulunmustur. Iki grup arasindaki karsilastirmalar igcin Bagimsiz Orneklem t Testi, ii¢ ve daha
fazla grup karsilagtirmalar1 i¢in ise Tek Yonlii Varyans Analizi (ANOVA) tercih edilmistir.
Anlamli farkin hangi gruplar arasinda olustugunu belirlemek amaciyla, post-hoc analizlerde
Tukey HSD testi uygulanmustir. Istatistiksel anlamlilik diizeyi ise 0,05 olarak belirlenmistir.

BULGULAR
Bu béliimde arastirma sonucunda elde edilen bulgular tablolar halinde sunulmustur.
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Tablo 2. Cinsiyete gore beden egitimi dersi mutluluk diizeyi 6l¢egine iliskin t testi

sonugclari
Olcek Cinsiyet N X ss t p
Beden egitimi dersi | Kiz 153 3,94 1,09
mutluluk diizeyi -3,187 0,002
dlcegi Erkek 171 4,29 0,88

Tablo 2 incelendiginde, cinsiyete gore beden egitimi dersi mutluluk diizeyi 6lgegi
puanlarinda anlamli bir fark oldugu goriilmektedir. Erkek ogrencilerin mutluluk diizeyi

ortalamast (x¥=4,29, ss=0,88), kiz Ogrencilerin ortalamasindan (x=3,94, ss=1,09) anlaml
diizeyde daha yiiksektir (t=-3,187; p=0,002).

Tablo 3. Yasa gore beden egitimi dersi mutluluk diizeyi 6l¢egine iliskin tek yonli
varyans analizi sonuglari

Olcek Yas N X S§ F p
11 yas (a) 27 3,91 1,01
Beden egitimi | 17 yag (b) 233 4,19 0,98
dersi mutluluk 1,608 0,202
Toplam 324 4,13 1,00

Tablo 3 incelendiginde, yas gruplarina gore beden egitimi dersi mutluluk diizeyi 6l¢egi
puanlar1 arasinda istatistiksel olarak anlamli bir fark olmadigi goriilmektedir (F=1,608;
p=0,202). 12 yas grubundaki Ogrenciler en yiikksek mutluluk diizeyine sahiptir (x=4,19,
$s=0,98), bunu 13 yas (x=4,00, ss=1,05) ve 11 yas (x=3,91, ss=1,01) gruplar1 takip etmektedir.
Ancak bu farklar istatistiksel agidan anlamli bulunmamastir.

Tablo 4. Spor yapma durumuna gore beden egitimi dersi mutluluk diizeyi Ol¢egine
iliskin t testi sonuglar1

. Spor yapma -

Ol¢ek durumu N X s t p
Beden egitimi Evet 270 4,23 0,95
dersi mutluluk 4,319 0,000
dUZCYI Olgegl Haylr 54 3,60 1,07

Tablo 4 incelendiginde, spor yapma durumuna gore beden egitimi dersi mutluluk diizeyi
Olcegi puanlarinda istatistiksel olarak anlamli bir fark oldugu goriilmektedir (t=4,319; p<0,001).
Spor yapan o&grencilerin mutluluk diizeyi ortalamasi (x=4,23, ss=0,95), spor yapmayan
ogrencilere gore (x=3,60, ss=1,07) anlamh diizeyde daha yiiksektir.

Tablo 5. Spor tiiriine gore beden egitimi dersi mutluluk diizeyi dlgegine iliskin t testi
sonugclari
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Olcek Spor tiirii N X ss t p
Beden egitimi | Bireysel 133 3,95 1,00
dersi mutluluk -2,691 0,007

Tablo 5 incelendiginde, spor tiirline gore beden egitimi dersi mutluluk diizeyi 6l¢egi
puanlari arasinda istatistiksel olarak anlamli bir fark oldugu gortilmektedir (t=-2,691; p=0,007).
Takim sporlariyla ilgilenen 6grencilerin mutluluk diizeyi ortalamasi (x=4,25, ss=0,98), bireysel
spor yapan ogrencilere gore (x=3,95, ss=1,00) anlamli diizeyde daha ytiksektir.

Tablo 6. Dersi yeterli bulma durumu goére beden egitimi dersi mutluluk diizeyi dl¢egine
iligkin t testi sonuglari

- Dersi yeterli -
Olcek bulma N X SS t p
Evet 22 3,85 1,27 -1,348 0,179
Beden egitimi
dersi mutluluk | Hayir 302 4,15 0,98
diizeyi 6lcegi

Tablo 6 incelendiginde, dersi yeterli bulma durumuna gére beden egitimi dersi mutluluk
diizeyi 6l¢egi puanlarinda istatistiksel olarak anlamli bir fark olmadig: goriilmektedir (t=-1,348;
p=0,179). Dersi yeterli bulan 6grencilerin ortalamasi (x=3,85, ss=1,27), yeterli bulmayan
ogrencilere gore (x=4,15, ss=0,98) daha diisiik olmasina ragmen, bu fark istatistiksel agidan
anlaml1 degildir.

TARTISMA VE SONUC

Bu aragtirmanin amaci, ortaokul 6grencilerinin beden egitimi dersi siirecinde yasadiklari
mutluluk diizeylerinin, belirli demografik degiskenler baglaminda farklilik gdsterip
gostermedigini ortaya koymaktir. Elde edilen bulgular, hem ulusal hem de uluslararasi
literatiirle biiyiik oranda oOrtlismekte; bazi yonlerden de literatiire katki saglayacak 0zgiin
sonuglar sunmaktadir.

Arastirma sonuclarina gore, cinsiyet degiskeni agisindan erkek Ogrencilerina beden
egitimi dersi mutluluk diizeyleri, kiz 6grencilerden anlamli diizeyde daha yiiksek bulunmustur.
Bu bulgu, o6zellikle ergenlik doneminde erkeklerin fiziksel aktiviteye daha yiiksek katilim
egilimi gosterdigi yoniindeki c¢alismalart desteklemektedir. Yiicekaya (2020), erkek
ogrencilerin beden egitimi dersini daha eglenceli buldugunu ve derse katilimlarinin daha istekli
oldugunu belirtmistir. Benzer bi¢cimde, Koca ve Demirhan (2004), toplumsal cinsiyet
normlarinin, 6zellikle sportif etkinliklerde erkekleri daha 6ne ¢ikardigini ve bu durumun
motivasyon diizeylerini etkiledigini vurgulamaktadir. Bununla birlikte, cinsiyetler arasi bu
farkin azaltilmasi adina, beden egitimi dersi igeriklerinin toplumsal cinsiyet duyarhilig: ile
yeniden diizenlenmesi gerektigi sdylenebilir.

Spor yapma durumu acisindan elde edilen bulgular, diizenli olarak spor yapan
ogrencilerin mutluluk diizeylerinin anlamli bigimde daha yiiksek oldugunu gostermektedir. Bu
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durum, fiziksel aktivitenin ruhsal iyi olus lizerindeki olumlu etkileri ile aciklanabilir. Basar ve
Sar1 (2018) ile Gonener ve ark., (2017) tarafindan yapilan arastirmalar, diizenli egzersiz ve spor
katiliminin depresyon, anksiyete gibi olumsuz duygulanimlar1 azalttigin1 ve mutluluk diizeyini
yukselttigini ortaya koymustur. Beden egitimi dersi ile spor yapma aligkanlig1 arasindaki bu
iliski, 6grencilerin okul ici ve dis1 aktivitelerle desteklenmesini gerekli kilmaktadir.

Arastirma kapsaminda, spor tiirii degiskenine gore takim sporlarina katilan 6grencilerin,
bireysel sporlarla ilgilenenlere kiyasla daha yiiksek mutluluk diizeyine sahip olduklari
bulunmustur. Bu bulgu, takim sporlarinin sagladigi sosyal etkilesim, aidiyet hissi ve grup
dayanismasinin mutluluk tizerindeki etkilerini gostermektedir. Eime ve ark., (2013), takim
sporlarinin yalnizca fiziksel saglik degil, sosyal destek, dzgiiven ve duygusal doyum gibi
psikososyal kazanimlar da artirdigini bildirmistir. Dolayistyla, okul spor programlarinda takim
caligmalarina dayali etkinliklerin artirilmasi, 6grencilerin daha olumlu duygular gelistirmesine
katki saglayabilir.

Arastirmada yas, ebeveynlerin spor yapma durumu, ebeveynlerin egitim diizeyi ve
beden egitimi dersinin yeterli bulunma durumu degiskenleri agisindan anlamli bir farklilik
saptanmamistir. Bu sonug, 6grencilerin beden egitimi dersinden aldiklart mutlulugun, daha ¢ok
bireysel deneyim, dgretmen-6grenci iliskisi ve siif i¢i etkilesim gibi mikro diizey faktorlere
bagli oldugunu diistindiirmektedir. Ugras ve Serbes (2019), 6grencilerin beden egitimi dersine
yonelik mutluluk diizeylerinde 6gretmen tutumu, etkinlik ¢esitliligi ve katilim bi¢imlerinin
belirleyici rol oynadigini belirtmistir. Bu nedenle, dersin pedagojik niteligi ve igeriksel yapisi,
ogrenci memnuniyetini dogrudan etkileyen unsurlar olarak karsimiza ¢ikmaktadir.

Arasgtirmanin sonuglari, beden egitimi dersinin 6grencilerin mutluluk diizeyleri iizerinde
anlamli bir etkiye sahip oldugunu ve bu etkinin 6zellikle cinsiyet, spor yapma durumu ve spor
tiri gibi degiskenlere gore farklilagtigini gdstermektedir. Bu bulgular, beden egitimi dersinin
yalnizca motor becerilerin 6gretildigi bir alan olmanin 6tesinde, 6grencilerin ruhsal ve sosyal
gelisimini destekleyen bir yapr olarak degerlendirilmesi gerektigine isaret etmektedir. Bu
dogrultuda beden egitimi derslerinde 6grenci merkezli, oyun temelli ve duygusal farkindalig
gelistiren etkinliklere daha fazla yer verilmesi, 6grencilerin derse yonelik mutluluk ve baglilik
diizeylerini artirabilir.
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OZET

Bu aragtirmanin amaci, ortaokul 6grencilerinin fiziksel aktiviteye yonelik tutumlarinin gesitli
demografik degiskenler agisindan incelenmesidir. Nicel arastirma yontemlerinden iliskisel
tarama modelinin kullanildig1 ¢calismanin evrenini Malatya ve Bingdl illerinde 6grenim goren
313 ortaokul 6grencisi olusturmaktadir. Veri toplama araci olarak "Fiziksel Aktivite Tutum
Olgegi" kullamlmis ve elde edilen veriler SPSS 23 programi araciligiyla analiz edilmistir.
Verilerin normal dagilim gosterdigi tespit edilerek, analizlerde parametrik testler tercih
edilmistir. Arastirmada (cinsiyet, yas, spor yapma durumu, spor tiirli, ebeveynlerin spor ve
egitim durumu) degiskenlerin 6grencilerin fiziksel aktiviteye yonelik tutumlari tizerinde etkili
olup olmadig t-testi ve ANOVA ile test edilmistir. Elde edilen bulgulara gére yas ve spor yapma
durumu degiskenleri anlamli farkliliklar ortaya koyarken, cinsiyet ve okul tiirii gibi degiskenler
acisindan anlamhi farkliliklar saptanmamustir. Sonug olarak, 6grencilerin fiziksel aktiviteye
yonelik tutumlarinin bazi demografik degiskenler tarafindan etkilendigi goriilmektedir. Bu
baglamda, fiziksel aktiviteye yonelik olumlu tutumlarin erken yasta desteklenmesi gerektigi
onerilmektedir.

Anahtar Kelimeler: Fiziksel aktivite, tutum, ortaokul 6grencileri

Examining Middle School Students’ Attitudes Towards Physical Activity
ABSTRACT

The aim of this study is to examine middle school students’ attitudes towards physical activity
in relation to various demographic variables. The study employed the relational survey model,
one of the quantitative research methods, and its population consisted of 313 middle school
students studying in the provinces of Malatya and Bingdl. "Physical Activity Attitude Scale"
was used as the data collection tool and the data obtained were analyzed using the SPSS 23
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program. It was determined that the data showed a normal distribution, and therefore,
parametric tests were preferred in the analyses. In the study, whether variables such as gender,
age, participation in sports, type of sport, and parents’ sports and educational background had
an effect on students’ attitudes towards physical activity was tested using t-test and ANOVA.
According to the findings, the variables of age and participation in sports revealed significant
differences, while no statistically significant differences were found regarding variables such as
gender and school type. As a result, it was concluded that students’ attitudes towards physical
activity are influenced by certain demographic variables. In this context, it is recommended that
positive attitudes towards physical activity be supported from an early age. Keywords: Physical
activity, attitude, middle school students

GIRIS

Gilinlimiizde teknolojik ilerlemelerle birlikte hem ¢alisma hayatinda hem de sosyal
yasamda hareketli yagam bi¢imi giderek azalmaya baslamistir. Dolayisiyla fiziksel aktivitelerin
azalmasi, tiim bireyler i¢in ciddi saglik risklerini de beraberinde getirmistir (Glickman ve ark.,

2012). Ciinkii fiziksel aktivite, bireylerin saglik durumu ve genel yasam kalitesi agisindan kritik
Onem tasir.

Fiziksel aktivite, bireylerin fizyolojik, duygusal, sosyal, motor ve biligsel gelisimlerini
desteklerken, saglikli bir yasam tarzinin siirdiiriilmesine de katki saglayan temel bir bilesendir.
Fiziksel aktivite, kaslar araciligiyla gergeklestirilen hareketlerin sonucunda ortaya ¢ikan enerji
harcamasini igerir. Bu tiir aktiviteler, solunum ve kalp atis hizlarini artirarak yorgunluk hissine
yol agabilir (Zorba ve Saygin, 2017).

Diizenli fiziksel aktiviteye katilim, bireylerin enerji dengesini korumalarina yardimci
olarak genel saglik durumlarinin iyilesmesine 6nemli katkilarda bulunur. Bu durum ¢ocuklarda
sosyal ve fiziksel olgunlasma iizerindeki olumlu etkileri agisindan daha da 6nemlidir (Hills,
King ve Armstrong, 2007). Fiziksel aktivitelere diizenli katilan ¢ocuklarin, yasamlar1 boyunca
daha saglikli bir yasam tarzina sahip olmalarina yardimci oldugunu gosteren bir¢ok ¢aligsma
bulunmaktadir (McKenzie ve ark., 2000; Strong ve ark., 2005). Cocukluk déneminde fiziksel
aktivitelere katilim saglayan bireylerin, ileriki yillarda daha aktif gengler ve yetiskinler olma
olanagi bulunmakta; bdylece kronik hastaliklar ve psikolojik sorunlar agisindan riskleri
minimize etme olanagi sunmaktadir (Telama ve ark., 1997). Diizenli fiziksel aktivite siirdiirmek
yalnmzca fiziksel sagligi artirmakla kalmayip, ruh sagligi iizerinde de olumlu etkiler
yaratmaktadir. Fiziksel aktiviteler, stresin azaltilmasi ve duygusal dengenin saglanmasi
bakimindan son derece énemlidir (Ilhan, 2010).

Ancak c¢esitli etkenler nedeniyle son zamanlarda fiziksel aktivitelere katilimda azalma
gozlemlenmektedir. Yiiksek is talepleri, zihinsel yorgunluk, modern ulasim sistemlerinin
faydalanilmasi, iletisim teknolojilerinin yayginlagsmasi, dijital oyunlarm artist ve egitim
hedeflerine zaman ayiramama gibi unsurlar, bireyleri fiziksel aktivitelerden uzaklagtirmaktadir
(Saygin, 2003).

Boyle bir olumsuzlugun asgari seviyeye indirilmesi icin, fiziksel aktivite yapma
aligkanliginin kiiciik yaslardan itibaren kazandirilarak gelecek toplumlarin daha saglikli ve
basarili olmalar1 agisindan gereklidir. Oncelikle ortaokul doneminde fiziksel aktiviteye dair
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tutumlarin gelistirilmesi ve bu anlamda ihtiya¢ duyulan ¢aligmalarin yapilmasi, geng kusagin
saglikli aligkanliklar edinmesi agisindan biiyiik onem arz etmektedir. Bu tiir arastirmalar, egitim
politikalarimin ve beden egitimi programlarinin gelistirilmesine katki saglayarak, fiziksel
aktivite seviyelerinin arttirilmasina yonelik ¢oéziimler sunabilir.

Bu nedenle, bu konunun incelenmesi, bireylerin fiziksel aktivitelerini artirmaya yonelik
stratejilerin gelistirilmesi acisindan biiyiik 6nem tagimaktadir.

Bu agiklamalara bagli kalarak aragtirmanin amacini su sekilde ifade etmek miimkiindiir:
Ortaokul 6grencilerinin fiziksel aktiviteye yonelik tutumlar1 nasildir?
Bu amacin gerceklestirilmesi i¢in asagidaki sorulara cevaplar aranmistir.

1. Cinsiyet degiskenine gore ortaokul Ogrencilerinin fiziksel aktiviteye
yonelik tutumlarinda fark var midir?

2. Yas degiskenine gore ortaokul dgrencilerinin fiziksel aktiviteye yonelik
tutumlarinda fark var midir?

3. Spor yapma durumu degiskenine gore ortaokul 6grencilerinin fiziksel
aktiviteye yonelik tutumlarinda fark var midir?

4. Spor tiirli degiskenine gore ortaokul Ogrencilerinin fiziksel aktiviteye
yonelik tutumlarinda fark var midir?

5. Babanin spor yapma durumu degiskenine gore ortaokul 6grencilerinin
fiziksel aktiviteye yonelik tutumlarinda fark var midir?

6. Annenin spor yapma durumu degiskenine gore ortaokul 6grencilerinin

fiziksel aktiviteye yonelik tutumlarinda fark var midir?
7. Babanin egitim durumu degiskenine gore ortaokul 6grencilerinin fiziksel
aktiviteye yonelik tutumlarinda fark var midir?

8. Annenin egitim durumu degiskenine gore ortaokul 6grencilerinin fiziksel
aktiviteye yonelik tutumlarinda fark var midir?

MATERYAL VE METOT
Arastirmanin Modeli

Bu calismada, degiskenler arasindaki iligkileri ortaya koymak amaciyla iliskisel tarama
modeli kullanilmistir. Iliskisel tarama modeli, mevcut durumun betimlenmesiyle birlikte
degiskenler arasindaki korelasyonun yonii ve giiciiniin belirlenmesine olanak tanir
(Biiyiikoztiirk ve ark., 2024). Bu model, 6zellikle sosyal bilimlerde sik¢a kullanilan ve
nedensonug iliskisi kurmadan, degiskenler arasinda anlamli iligkiler olup olmadigin1 ortaya
koymay1 amaglayan bir yontemdir.

Arastirmanin Evreni ve Orneklemi
Arastirmanin evrenini Malatya ilindeki ortaokul 6grencileri olugturmaktadir.
Orneklemini ise 313 ortaokul 6grencisi olusturmaktadir (Bkz. Tablo 1).
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Tablo 1. Katilimcilarin demografik dagilimlar

Degisken F %
Cinsiyet Kiz 131 41,9
Erkek 182 58,1
Toplam 313 100,0
11,00 10 3,2
12,00 261 83,4
Yas 13,00 42 13,4
Toplam 313 100,0
Evet 279 89,1
Spor yapma durumu Hayr 34 10,9
Toplam 313 100,0
Bireysel 62 19,8
Spor tiirii Takim 251 80,2
Toplam 313 100,0
Evet 106 33,9
Babann spor yama durumu Hayir 207 06,1
Toplam 313 100,0
Evet 73 233
Annenin Spor  yapma | payy 240 76,7
durumu
Toplam 313 100,0
flkokul 53 16,9
Ortaokul 23 7,3
Baba egitim diizeyi Lise 67 21,4
Universite 170 543
Toplam 313 100,0
flkokul 56 17,9
Ortaokul 54 17,3
Anne egitim diizeyi Lise 110 35,1
Universite 93 29,7
Toplam 313 100,0
Ortaokul 151 48,2
Okul tirt imam Hatip Ortaokulu 162 51,8
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‘ Toplam 313 100,0

Tablo 1 incelendiginde, arastirmaya toplam 313 6grenci katilmistir. Cinsiyet dagilimi
acisindan katilimeilarin %58,1°1 erkek (n=182) ve %41,9’u kiz (n=131) 0Ogrencilerden
olugmaktadir. Yas degiskenine goére Ogrencilerin bliylik cogunlugu 12 yasindadir (%83,4;
n=261), bunu %13,4 ile 13 yas (n=42) ve %3,2 ile 11 yas (n=10) takip etmektedir. Katilimcilarin
%89,1’1 (n=279) diizenli olarak spor yaptigini belirtirken, %10,9’u (n=34) spor yapmadigini
ifade etmistir. Spor yapan 6grenciler arasinda %80,2’si (n=251) takim sporlariyla ilgilenmekte,
%19,8’1 (n=62) ise bireysel spor dallarini tercih etmektedir. Babanin spor yapma durumu
incelendiginde, 6grencilerin %33,9’unun (n=106) babas1 spor yaparken, %66,1’inin (n=207)
babas1 spor yapmamaktadir. Annelere iliskin verilere gore ise, %23,3’{i (n=73) spor yaparken,
%76,7’si (n=240) spor yapmamaktadir. Ebeveynlerin egitim diizeyi degerlendirildiginde, baba
egitim diizeyinde en yiiksek oran iiniversite mezunlarina aittir
(%54,3; n=170), bunu lise (%21,4; n=67), ilkokul (%16,9; n=53) ve ortaokul (%7,3; n=23)
mezunlar1 izlemektedir. Anne egitim diizeyinde ise en yiiksek oran lise mezunlarina aittir
(%35,1; n=110), ardindan tiniversite (%29,7; n=93), ilkokul (%17,9; n=56) ve ortaokul
mezunlar1  (%17,3; n=54) gelmektedir. Ogrencilerin &grenim gordiikleri okul tiirii
incelendiginde, %51,8’1 (n=162) imam hatip ortaokuluna, %48,2’si (n=151) ise ortaokula
devam etmektedir.

Veri Toplama Araci

Bu arastirmada veri toplama araci olarak "Fiziksel Aktiviteye Tutum Olgegi"
kullanilmustir. Olgek, bireylerin fiziksel aktiviteye yonelik tutumlarini 6lgmek amaciyla Savas
ve Celik-Kayapmar (2013) tarafindan gelistirilmis olup, toplam 25 maddeden olusmaktadir.
Likert tipi bir Ol¢cek olan bu arag, 5’li derecelendirme sistemiyle (1=Hi¢ Katilmiyorum,
5=Tamamen Katiliyorum) uygulanmaktadir. Olgegin gecerlik ve giivenirlik analizleri daha
onceki caligmalarda yapilmis olup, bu ¢alismada da Cronbach Alpha i¢ tutarlilik katsayisi
hesaplanarak 6lcegin giivenilirligi tekrar test edilmistir. Olgek araciligiyla elde edilen veriler,
ogrencilerin fiziksel aktiviteye yonelik tutumlarini ¢cok boyutlu sekilde degerlendirmeye olanak
saglamigtir.

Verilerin Analizi

Verilerin analizi SPSS 23 istatistik programi araciligiyla gergeklestirilmistir. Oncelikle
verilerin normal dagilima uygun olup olmadigini belirlemek amaciyla ¢arpiklik (skewness) ve
basiklik (kurtosis) degerleri incelenmis; bu degerlerin £2 araliginda bulunmasi kriter olarak
almmistir (Kim, 2013; Mishra ve dig., 2019; Tabachnick & Fidell, 2019). Yapilan kontroller
sonucunda verilerin normal dagilim gosterdigi tespit edilmistir. Bu dogrultuda, analizlerde
parametrik testlerin kullanimima uygun oldugu kanaatine varilmstir. ikili grup karsilastirmalari
icin Bagimsiz Orneklem t Testi, ii¢c ve daha fazla grup karsilastirmalar1 icin ise Tek Yonlii
Varyans Analizi (ANOVA) uygulanmistir. Anlamli farklarin hangi gruplardan kaynaklandigini
belirlemek amaciyla, post-hoc analizlerde Tukey HSD testi tercih edilmistir. Istatistiksel
anlamlilik diizeyi 0,05 olarak kabul edilmistir.

BULGULAR
Bu boliimde aragtirma sonucunda elde edilen bulgular tablolar halinde sunulmustur.
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Tablo 2. Cinsiyete gore fiziksel aktiviteye katilim motivasyonu Ol¢egine iliskin t testi
sonugclari

Alt boyut |Cinsiyet [N X Ss t p

Ekipman- |Kiz 131 4,33 0,41

. 1,457 0,146
Dizenleme | gy | 182 427 0,38
Kiz 131 4,17 0,58

Saglik 1,435 0,152
Erkek 182 4,08 0,59
Sosyal Kiz 131 4,54 0,44

0,723 0,420
duygu Erkek | 182 4,50 0,48
Kiz 131 4,33 0,38

Toplam 1,600 0,111
Erkek 182 4,26 0,38

Tablo 2 incelendiginde, ekipman-diizenleme alt boyutunda kiz 6grencilerin ortalamasi
(x=4,33, ss=0,41), erkek 6grencilerden (x=4,27, ss=0,38) daha yiiksek olmakla birlikte, bu fark
istatistiksel agidan anlamli degildir (t=1,457; p=0,146). Saglik boyutunda da benzer sekilde, kiz
ogrencilerin ortalamasi (x¥=4,17, ss=0,58) erkek O6grencilerden (x=4,08, ss=0,59) biraz daha
yiiksek olsa da fark anlamli degildir (t=1,435; p=0,152). Sosyal duygu alt boyutunda kiz
ogrenciler (x=4,54, ss=0,44) ve erkek Ogrenciler (x=4,50, ss=0,48) benzer diizeyde
motivasyona sahiptir; fark istatistiksel olarak anlamli degildir (t=0,723; p=0,420). Toplam
motivasyon puani acisindan da kiz 6grencilerin ortalamasi (x=4,33, ss=0,38), erkek 6grencilere
gore (x=4,26, ss=0,38) biraz daha yiiksek olmakla birlikte bu fark anlamli diizeyde degildir
(t=1,600; p=0,111).

Tablo 3. Yasa gore fiziksel aktiviteye katilim motivasyonu 6lgegine iliskin tek yonlii
varyans analizi sonuglari

Alt boyut | Yas N X ss F p Fark
11 yas (a) |10 3,92 0,63

Ekipman- |12 yas (b) [261 4,28 0,38 11<12,13

Dii;enleme 13 yas (c) |42 4,47 0,30 9,561 0,000 12<13
Toplam |313 4,29 0,39
11 yas (a) |10 4,32 0,29

5 12 yas (b) | 261 4,06 0,60

Saglik 13 yas (c) |42 4.39 0.40 6,387 0,002 12<13
Toplam |313 4,12 0,58
11 yas (a) |10 4,34 0,46

Sosyal 12 yas (b) | 261 4,54 0,42 1422 0.243

duygu 13 yas (c) |42 4,45 0,66
Toplam |313 4,52 0,46

Toplam 11 yas (a) | 10 4,18 0,43 3,672 0,027 12<13
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12 yas (b) | 261 4,27 0,38
13 yas (c) |42 4,43 0,36
Toplam |313 4,29 0,38

Tablo 3 incelendiginde, ekipman-diizenleme alt boyutunda yas gruplari arasinda anlaml
bir fark tespit edilmistir (F=9,561; p<0,001). 13 yas grubundaki Ogrenciler en yiiksek
ortalamaya sahiptir (¥=4,47, ss=0,30), bunu 12 yas (x=4,28, ss=0,38) ve 11 yas (x¥=3,92,
ss=0,63) takip etmektedir. Yapilan post-hoc analizlere gore, 11 yas grubu hem 12 hem de 13 yas
gruplarindan anlamli diizeyde daha diisiik puan almistir; ayrica 12 yas grubu da 13 yasa gore
daha diisiik puana sahiptir. Saglik alt boyutunda da anlamli bir fark bulunmustur (F=6,387;
p=0,002). 13 yas grubunun ortalamast (x=4,39, ss=0,40), 12 yas grubunun ortalamasindan
(x=4,06, ss=0,60) anlaml diizeyde yliksektir. Sosyal duygu alt boyutunda ise yas gruplari
arasinda anlamli bir fark bulunmamaktadir (F=1,422; p=0,243). Tiim yas gruplarinda benzer
ortalamalar gozlenmistir. Toplam motivasyon puani agisindan ise yasa gore anlamli farklilik
gozlenmistir (F=3,672; p=0,027). 13 yas grubu (x=4,43, ss=0,36), 12 yas grubuna (x=4,27,
ss=0,38) gore istatistiksel olarak anlamli sekilde daha yiiksek motivasyona sahiptir.

Tablo 4. Spor yapma durumuna gore fiziksel aktiviteye katilim motivasyonu olgegine
iligkin t testi sonuglari

Spor yapma -

Alt boyut durumu N X s t p

Ekipman- Evet 279 4,32 0,39

Diizenleme 3,442 0,001
Hayir 34 4,08 0,38
Evet 279 4,15 0,58

Saglik 3,287 0,001
Hayir 34 3,81 0,49

Sosyal Evet 279 4,54 0,46

duygu 2,904 0,004
Hayir 34 4,30 0,45
Evet 279 4,32 0,38

Toplam 4,093 0,000
Hayir 34 4,04 0,31

Tablo 4 incelendiginde, ekipman-diizenleme alt boyutunda spor yapan Ogrencilerin
ortalamas1 (x=4,32, ss=0,39), spor yapmayanlara gore (x=4,08, ss=0,38) anlamli diizeyde daha
yuksektir (t=3,442; p=0,001). Saglik alt boyutunda da spor yapan &grencilerin ortalamasi
(x=4,15, ss=0,58), spor yapmayan ogrencilerden (x=3,81, ss=0,49) anlamli sekilde daha
yuksektir (t=3,287; p=0,001). Sosyal duygu alt boyutunda spor yapan 6grencilerin ortalamasi
(x=4,54, ss=0,46), spor yapmayanlardan (x=4,30, ss=0,45) daha yiiksektir ve bu fark da
istatistiksel olarak anlamlidir (t=2,904; p=0,004). Toplam motivasyon puani agisindan da spor

266



2

QMRASI S057
&\) A, %,

4

®

WIAKDDg,
S
JSTHONONY

yapan 6grenciler (x=4,32, ss=0,38), spor yapmayanlara gore (x=4,04, ss=0,31) anlaml1 diizeyde
daha yiiksek motivasyona sahiptir (t=4,093; p<0,001).

Tablo 5. Spor tiiriine gore fiziksel aktiviteye katilim motivasyonu 6lgegine iliskin t testi
sonugclari

Alt boyut Spor tiirii N X s t p
Ekipman- Bireysel 62 4,34 0,33
s 1,051 0,294
Diizenleme |1y 251|428 |04l
Bireysel 62 3,97 0,41
Saglik -2,732 0,007
Takim 251 4,15 0,61
Bireysel 62 4,40 0,49
Sosyal duygu -2,182 0,030
Takim 251 4,55 0,45
Bireysel 62 423 0,31
Toplam -1,786 0,077
Takim 251 4,31 0,40

Tablo 5 incelendiginde, ekipman-diizenleme alt boyutunda bireysel spor yapan
Ogrencilerin ortalamas1 (x¥=4,34, ss=0,33), takim sporlariyla ilgilenen &grencilerin
ortalamasindan (x¥=4,28, ss=0,41) biraz daha yiiksek olsa da bu fark istatistiksel olarak anlamli
degildir (t=1,051; p=0,294). Saglik alt boyutunda ise takim sporlari yapan ogrencilerin
ortalamas1 (x=4,15, ss=0,61), bireysel spor yapanlara gore (x=3,97, ss=0,41) anlamh diizeyde
daha yiiksektir (t=-2,732; p=0,007). Sosyal duygu boyutunda da benzer bir durum
gozlenmektedir. Takim sporu yapan Ogrencilerin ortalamas1 (x=4,55, ss=0,45), bireysel
sporlarda yer alanlara gore (x=4,40, ss=0,49) anlamli diizeyde daha yiiksektir (t=-2,182;
p=0,030). Toplam motivasyon puani acisindan, takim sporlariyla ilgilenen Ogrencilerin
ortalamasi (x=4,31, ss=0,40) bireysel spor yapanlara gore (x=4,23, ss=0,31) daha yiiksek
olmakla birlikte, bu fark istatistiksel agidan anlamli degildir (t=-1,786; p=0,077).

Tablo 6. Okul tiiriine gore fiziksel aktiviteye katilim motivasyonu 6l¢egine iliskin t testi
sonuglari

Alt boyut OKkul tiirii N X ss t p
El Ortaokul 151 4,29 0,41
ipman- 5
) Imam  Hati -0,319 0,750
Diizenleme p
Ortaokulu 162 4,30 0,38
Ortaokul 151 4,10 0,59
Saglik imam  Hatip -0,372 0,710
Ortaokulu 162 4,13 0,57
Ortaokul 151 4,51 0,46
Sosyal duygu | i -0,195 0,845
y ygu |Imam  Hatip 162 4,52 0.47
Ortaokulu
Toplam Ortaokul 151 4,28 0,39 -0,388 0,699
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Imam  Hatip
Ortaokulu

162 4,30 0,38 ‘ ‘

Tablo 6 incelendiginde, ekipman-diizenleme alt boyutunda imam hatip ortaokulu
Ogrencilerinin ortalamasi (x=4,30, ss=0,38), ortaokul 6grencilerinden (x=4,29, ss=0,41) biraz
daha yiiksek olsa da fark istatistiksel olarak anlamli degildir (t=-0,319; p=0,750). Saglik alt
boyutunda imam hatip ortaokulu &grencilerinin ortalamasi (x=4,13, ss=0,57), ortaokul
ogrencilerine (x=4,10, ss=0,59) gore hafifce yiiksek olmakla birlikte bu fark da anlamli degildir
(t=-0,372; p=0,710). Sosyal duygu boyutunda ise her iki okul tiirii arasinda neredeyse esit
ortalamalar goriilmekte olup (ortaokul: x=4,51, ss=0,46; imam hatip ortaokulu: x=4,52,
ss=0,47), fark anlamli degildir (t=-0,195; p=0,845). Toplam motivasyon puani agisindan da
imam hatip ortaokulu 6grencilerinin ortalamasi (x=4,30, ss=0,38) ile ortaokul 6grencilerinin
ortalamas1 (x=4,28, ss=0,39) arasinda anlamli bir fark bulunmamaktadir (t=-0,388; p=0,699).

TARTISMA VE SONUC

Bu arastirmada, ortaokul Ogrencilerinin fiziksel aktiviteye yonelik tutumlarinin; yas,
cinsiyet, spor yapma durumu, spor tiirii ve ebeveynlerin spor ve egitim diizeyi gibi demografik
degiskenler acisindan anlamli farklilik gosterip gostermedigi incelenmistir. Elde edilen
bulgular, literatiirdeki cesitli arastirmalarla Ortlisen ve bazi yonlerden ayrisan sonuglar
sunmaktadir.

Arastirmanin bulgularina gore, yas degiskeni fiziksel aktiviteye yonelik tutumlarda
anlamli bir farklilik ortaya koymustur. Ozellikle 13 yas grubundaki dgrencilerin fiziksel
aktiviteye yonelik motivasyon diizeylerinin daha yiiksek oldugu belirlenmistir. Bu durum,
ergenlik doneminin baslamastyla birlikte bireylerin kendilik farkindaliginin artmasi ve fiziksel
goriinlime verilen 6nemin yiikselmesiyle agiklanabilir. Benzer sekilde Carlson ve ark., (2015),
yas ilerledikge fiziksel aktiviteye yonelik ilginin belirli bir seviyeye kadar arttigini, ancak bu
ivmenin daha sonraki yaslarda duraganlastigini ifade etmektedir.

Arastirmada spor yapma durumu da 6grencilerin fiziksel aktiviteye yonelik tutumlarini
anlamh diizeyde etkileyen bir degisken olarak 6ne ¢ikmistir. Spor yapan 6grencilerin toplam
tutum puanlari, yapmayanlara gére anlaml diizeyde yiiksek bulunmustur. Bu bulgu, diizenli
fiziksel aktivitenin bireyin yalnizca fiziksel sagligin1 degil, ayn1 zamanda fiziksel aktiviteye
yonelik biligsel ve duyussal yonelimini de olumlu etkiledigini gostermektedir. Emeljanovas ve
ark., (2018) diizenli fiziksel aktivitenin bireylerde sosyal beceriler, 6z yeterlik ve benlik saygisi
gibi psikososyal bilesenleri artirdigini ve bu durumun tutumlar: da olumlu yonde etkiledigini
vurgulamaktadir.

Cinsiyet degiskeni acisindan elde edilen bulgular, kiz ve erkek G6grenciler arasinda
fiziksel aktiviteye yonelik tutumlar bakimindan anlamli bir fark olmadigin1 géstermektedir. Bu
bulgu, baz1 arastirmalarla 6rtiismekle birlikte, literatiirde genellikle erkek 6grencilerin fiziksel
aktiviteye karsi daha olumlu tutumlar sergiledigine dair bulgular da bulunmaktadir ( Kuan ve
ark., 2019). Bu farkliligin nedeni, ¢calismanin yapildig1 6rneklem grubunun fiziksel aktiviteye
erisim olanaklarinin cinsiyete gore esit dagilmis olmasindan kaynaklanabilir. Ayn1 zamanda,
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beden egitimi 6gretmenlerinin tutumlari, okul iklimi ve aile destegi gibi ¢evresel faktdrlerin bu
durumu dengelemis olabilecegi diisiiniilmektedir.

Spor tiirii (takim veya bireysel) degiskeni bakimindan anlamli farkliliklar 6zellikle
sosyal duygu ve saglik alt boyutlarinda gozlenmistir. Takim sporlariyla ilgilenen 6grencilerin
bu alt boyutlarda daha yiiksek puanlar aldig1 belirlenmistir. Bu durum, takim sporlarinin grup
etkilesimi, is birligi ve sosyal aidiyet duygusu gibi faktorlerle fiziksel aktiviteye karsi daha
giiclii motivasyon gelistirmelerine katki sagladigini gostermektedir (Glapa ve ark., 2018).
Bununla birlikte, bireysel sporlarda performans baskisinin daha yogun olmasi, bu gruptaki
ogrencilerin motivasyon diizeylerini olumsuz etkileyebilir.

Arastirmada, ebeveynlerin spor yapma ve egitim durumu degiskenlerine gére anlamli
farklilik saptanmamistir. Oysa bazi caligmalar, 6zellikle ebeveynlerin fiziksel olarak aktif
olmalarmin ¢ocuklarin da benzer aligkanliklar gelistirmesinde etkili oldugunu belirtmektedir
(Poobalan ve ark., 2012). Bu ¢alismada farklilik ¢ikmamasinin nedeni, ailelerin spor yapiyor
olsalar bile ¢ocuklarina yeterli diizeyde rol model olamamalar1 ya da &grencilerin okul
ortaminda daha ¢ok akran etkisine maruz kalmalari olabilir.

Bu arastirma, ortaokul Ogrencilerinin fiziksel aktiviteye yonelik tutumlarinin bazi
demografik faktorlerden anlamli sekilde etkilendigini ortaya koymustur. Ozellikle yas ve spor
yapma durumu, fiziksel aktivite tutumlari tizerinde etkili olurken; cinsiyet, okul tiirii ve ebeveyn
degiskenleri bu acidan belirleyici olmamstir. Fiziksel aktivite aligkanliklarinin ¢ocukluk ve
ergenlik doneminde sekillendigi goz onilinde bulunduruldugunda, bireylerin erken yaslardan
itibaren fiziksel aktiviteye 6zendirilmesi, saglikli yasam tarzlariin siirdiiriilebilirligi agisindan
onem arz etmektedir. Bu dogrultuda, beden egitimi programlari, 6grencilerin fiziksel aktiviteye
yonelik tutumlarmi olumlu ydnde pekistirecek sekilde yapilandirilmali; 6zellikle spor
yapmayan bireylere yonelik motivasyon artirici etkinlikler ve rol model uygulamalar
yayginlastirilmalidir.
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OZET

Italyan edebiyatinin kurucu ismi olarak kabul edilen Dante Alighieri, [lahi Komedya adl1 eserini
biiylik olasilikla 1307 yilinda yazmaya baslamis ve 1321°de dliimiinden kisa bir siire once
tamamlamistir. Hem ltalyan edebiyatinin temel taslarindan biri hem de Bati edebiyatinin en
saygin yapitlarindan biri olan bu uzun manzum eser, Hristiyanlik diinyasinda yazilmis en biiyiik
siirlerden biri olarak kabul gérmektedir. Baslangicta minyatiirlii el yazmalar1 araciligiyla
dolasima giren flahi Komedya, matbaanin icadinin ardindan Avrupa’da Kitab-1 Mukaddes’ten
sonra en ¢ok okunan eserlerden biri haline gelmis, yiizyillar boyunca bir¢ok dile ¢evrilerek
genis bir etki alan1 olusturmustur. flahi Komedya, yazildig1 dsnemin gok dtesine gegerek sadece
edebi degil, ayn1 zamanda gorsel sanatlar i¢in de zengin bir ilham kaynag1 olmustur. Eserde yer
alan cehennem, araf ve cennet tasvirleri, farkli donemlerde bir¢ok sanatci tarafindan ¢esitli
bigimlerde yeniden yorumlanmistir. Eser, hem dogrudan igerik olarak hem de sembolik ve

felsefi katmanlariyla sanat tiretiminde etkili bir kaynak haline gelmistir.

Dante’nin bu bagyapiti, Orta Cag’dan gilinlimiize birgok sanat¢inin eserinde iz birakmistir. Bu
etkiler, farkli donemlerde ve farkli tekniklerle iiretilmis ¢ok sayida 6nemli sanat yapitinda
acikca goriilebilir. Bunlar arasinda sunlar sayilabilir. Giotto, The Last Judgment (1307), Jan van
Eyck, The Last Judgment (1440-41), Fra Angelico, The Pains of Hell (yaklagik 1431),
Hieronymus Bosch, The Garden of Earthly Delights (1490-1500), Pieter Bruegel the Elder,
Dulle Griet (Mad Meg) (1561), William Blake, The Punishment of the Thieves (1824-27), Bu
ornekler, lahi Komedya'nin yalnizca edebi degil, ayn1 zamanda kiiltiirel, dini ve sanatsal
diizeyde nasil bir etki alan1 olusturdugunu gostermektedir. Eser, ¢caglar boyunca degisen sanat
anlayislarina ragmen, insanin evrensel temalarini isleyis bicimiyle giincelligini korumus ve

sanat tarithinde essiz bir yer edinmistir.

Anahtar Kelimeler: Dante Alighieri, ilahi Komedya, Gorsel Sanatlar.
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DANTE AND THE INFLUENCE OF THE DiVINE COMEDY ON EUROPEAN ART

ABSTRACT

Dante Alighieri, considered the founding name of Italian literature, most likely began writing
his work The Divine Comedy in 1307 and completed it shortly before his death in 1321. This
long verse work, which is both a cornerstone of Italian literature and one of the most respected
works of Western literature, is considered one of the greatest poems written in the Christian
world. Initially circulating through miniature manuscripts, The Divine Comedy became one of
the most widely read works in Europe after the Bible after the invention of the printing press,
and has been translated into many languages over the centuries, creating a wide area of

influence.

The Divine Comedy has gone far beyond the period in which it was written, becoming a rich
source of inspiration not only for literature but also for the visual arts. The depictions of hell,
purgatory and heaven in the work have been reinterpreted in various ways by many artists in
different periods. The work has become an influential source in the production of art, both in
terms of its direct content and its symbolic and philosophical layers. Dante’s masterpiece has
left its mark on the works of many artists from the Middle Ages to the present day. These
influences can be clearly seen in many important works of art produced in different periods and
with different techniques. These include Giotto, The Last Judgment (1307), Jan van Eyck, The
Last Judgment (1440-41), Fra Angelico, The Pains of Hell (ca. 1431), Hieronymus Bosch, The
Garden of Earthly Delights (1490-1500), Pieter Bruegel the Elder, Dulle Griet (Mad Meg)
(1561), William Blake, The Punishment of the Thieves (1824-27), These examples show how
the Divine Comedy has created an impact not only on literary but also on cultural, religious and
artistic levels. Despite the changing understanding of art throughout the ages, the work has
maintained its relevance with its treatment of universal human themes and has gained a unique

place in the history of art.

Keywords: Dante Alighieri, Divine Comedy, Visual Arts.
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Giris

Dante Alighieri, Italyan edebiyatinin en énemli kisilerinden biri olarak kabul edilir. Yazimina
muhtemelen 1307 yilinda basladigi ve 6liim yili olan 1321°de tamamladigi Divina Commedia
(Ilahi Komedya), yalnizca edebi degil, ayn1 zamanda kiiltiirel ve sanatsal etkileriyle de dikkat
ceken bir bagyapittir. Orta Cag Hristiyan diinyasinin teolojik anlayisin1 derinlemesine isleyen
bu uzun manzume, ayni zamanda insanin igsel yolculugunu, ahlaki doniisiimiinii ve hakikate

ulagma arzusunu da alegorik bir dille ortaya koyar (Sengiinalp, 2020: 2).

[lahi Komedya, ii¢ béliimden Inferno (Cehennem), Purgatorio (Araf) ve Paradiso (Cennet)
olusur. Her bolim otuz ii¢ kantodan olusmakta, giris mahiyetindeki ilk kantoyla birlikte
toplamda yiiz kanto yer almaktadir. Bu yapi, eserin hem simgesel hem de matematiksel

diizenini yansitarak, Orta Cag diisiincesindeki kozmik diizen anlayisina da isaret eder (Teksoy,

1998:16-17).

Dante'nin eseri, Hristiyanlik inang sistemini esas almakla birlikte islam diisiincesinden de izler
tagimaktadir. Dante’nin Ebu’l- ‘Ala el-Ma’arri’den etkilendigini ve Ma’arri’nin “Gufran
Risalesi”’nden ilham aldig1 diisiiniilmektedir. Bu kitapta Ma’arri, Ibnii’l-Karih’e cennet ve
cehennemde bir yolculuk yaptirmaktadir (Duygun, 2023: 20). Ozellikle Araf (Purgatorio)
kavrami, Bat1 teolojisinde tartismali bir alan olmasina ragmen, Kuran’da 4 'rdf Suresi ile yer

alir ve Dante’nin bu kavramdan da etkilenmis olmas1 muhtemeldir (Sakiroglu, 2000:68-70).
Sanata Yansiyan Etkileri

14.yiizyilm ikinci yarisinda kaleme alman Ilahi Komedya, yalnizca edebi bir eser olarak degil,
ayni zamanda gorsel sanatlar i¢in de dnemli bir ilham kaynagi olmustur. Bu eser, kimi zaman
dogrudan metinsel bir referans olarak, kimi zaman ise sembolik ve gorsel bir anlatim bigimi
olarak pek cok sanat disiplininde kendine yer bulmustur. Plastik sanatlarda 6zellikle heykel
alaninda [flahi Komedya’nin etkisi, farkli donemlerde degisen bicim ve yaklasimlarla

stirdiriilmiistiir.

Bu etkilerin 6nemli 6rneklerinden biri, 19. yiizyildan 20. yiizyila gegis siirecinde Auguste
Rodin’in ortaya koydugu Cehennemin Kapilar: adli yapitidir. Rodin, Dante’nin cehennem
tasvirlerinden ilham alarak kap1 formunda, dinamik figiirlerle dolu goérkemli bir heykel
caligmast ortaya koymustur. Bu eserde, cehenneme 6zgii karmasa, ac1 ve hareket etkileyici

bigimde yansitilmistir. Yaklasik bir yiizy1l sonra Anish Kapoor, Ilahi Komedya’nin karanlk,
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bilinmezlik ve i¢sel korku temalarini modern bir yaklasimla ele almis; siyah, derin bir bosluk

formundaki eseriyle izleyicide hem metafizik hem psikolojik bir yiizlesme duygusu yaratmaistir.

Bu tarihsel ve tematik ¢izgiyi izleyen ¢agdas bir yorum ise 35 adli heykel projesinde kendini
gostermektedir. Bu proje, /lahi Komedya’nin terminolojisinden ve kavramsal yapisindan
beslenerek izleyicide bir arinma ve i¢sel doniisiim hissi uyandirmay1 amaglamistir. Eser, bireyin
yasami boyunca karsilastig1 degisim, kendini tanima ¢abasi, hakikate yonelis ve umut gibi temel
duygular1 vurgulayarak, Dante’nin metninin ¢agdas diinyadaki yankilarin1 somutlastirmay1

hedeflemistir.

Ote yandan, [lahi Komedya tarih boyunca birgok sanat¢min imgeleminde 6nemli bir rol
oynamistir. Bazi sanatcilar eserin anlatimina sadik kalarak birebir sahneleri yorumlarken,
bazilar1 da Hristiyan ikonografisine ait 6geleri kullanarak dolayli gondermelerde bulunmustur.
Ozellikle cehennem temasi, sanatgilarin bireysel korku, sikint1 ve i¢ catismalarini ifade ettikleri
karanlik kompozisyonlarda kendine yer bulmus; bu anlatimlarin birgogunda Dante’nin etkisi
acikca hissedilmistir. {lahi Komedya sanat tarihinde kimi zaman sanat eserinin icerigi, kimi

zaman da gorsel bir kaynak olarak bircok sanat¢iya da esin kaynagi olmustur (Sengtinalp, 2020:
4-16).

[lahi Komedya, Orta Cag’dan giiniimiize birgok sanatginin eserine yansimistir. Bu etkiler, farkl
donemlerde ve farkl tekniklerle tiretilmis ¢cok sayida 6nemli sanat yapitinda agikca goriilebilir.
Bunlar arasinda Giotto, The Last Judgment (1307), Jan van Eyck, The Last Judgment (1440—
41), Fra Angelico, The Pains of Hell (yaklasik 1431), Hieronymus Bosch, The Garden of
Earthly Delights (1490-1500), Pieter Bruegel the Elder, Dulle Griet (Mad Meg) (1561),
William Blake, The Punishment of the Thieves (1824-27), John Martin, Pandemonium (1841),
William-Adolphe Bouguereau, Dante and Virgil (1850), Edvard Munch, Self-Portrait in Hell
(1903), Auguste Rodin, Cehennem Kapilar1 (1880-1917), Franz von Stuck, Inferno (1908),
Jake & Dinos Chapman, Fucking Hell (2008), Anish Kapoor, Dante (2001). Bu érnekler, ilahi
Komedya’nin yalnizca edebi degil, ayn1 zamanda kiiltiirel, dini ve sanatsal diizeyde nasil bir
etki alan1 olusturdugunu gostermektedir. Eser, caglar boyunca degisen sanat anlayislarina
ragmen, insanin evrensel temalarini isleyis bicimiyle giincelligini korumus ve sanat tarihinde
essiz bir yer edinmistir. Bu drneklerde goriildiigii iizere, Dante’nin eseri yalnizca dini bir anlati
degil, ayn1 zamanda insan psikolojisinin, giinah ve kefaretin, 151k ve karanligin sembolik bir dil

iizerinden ifade edildigi evrensel bir kaynaga doniismiistiir.
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Gorsel 1. Botticelli, Cehennemin Haritas1, 1485, Vatican Kiitiiphanesi Koleksiyonu

(wikipedia.org).

Sandro Botticelli, Ilahi Komedi’den ilhamen Cehennem Haritas: resmini Medici ailesinin
siparisi olarak yapmustir. Bu harita 1485 yilinda Dante'nin ilahi Komedi i¢in yapti§1 ¢ok sayida
resimlemeden birisidir. Botticelli, Ronesans doneminin en 6nemli sanatgilarindan birisidir.
Dante'nin Ilahi Komedyast i¢in 92 adet tasvir yapmistir. Yaptig1 kitap resimlemeleri genellikle

tek renk armonisi olmakla birlikte dort sayfasinin ¢ok renkli oldugu goriilmektedir.

Sandro Botticelli, “Dalkavuklarin ve Bastan Cikaricilarin Cezalandirilmasi” resminde
Cehennemin Sekizinci dairesi konu alinmaktadir. Dante, Cehennemin Sekizinci dairesine
dalkavuklar ile kadinlar1 bastan ¢ikaran veya kadinlar1 kendi ¢ikarlari i¢in bagkalarina sunan
kisileri koymustur. Bir anlamda, bastan c¢ikaricilar kotii ahlak sahibidir. Ciinkii bastan
cikaricilar kurbanlarini yozlastirir ve onlarda ahlaksizlik yaratir ve bagkalarinin zayifliklarindan

veya ahlaksizliklarindan ¢ikar saglamaya ¢alisir (nemoslibrary.com).
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Gorsel 2. Domenico di Michelino, Dante and his Poem, 1465. Santa Maria del Fiore

(Duomo), Florence. (wikipedia.org).

Domenico'nun en iinlii eseri, Floransa'daki Santa Maria del Fiore katedralinin kuzey
duvarindaki Comedy Illuminating Florence'dir. Belgelere gore, tablo 30 Ocak 1465'te siparis
edilmis ve Alesso Baldovinetti tarafindan yaptirilmistir. Dante Alighieri'nin iinlii siiri Ilahi
Komedya'y1 Floransa sehrine sundugunu gosterir. Arka planda, siirde anlatildigi gibi

Cehennem, Araf Dag1 ve Cennet manzaralar1 goriiniir (Cheney, 2016, 493).

Gorsel 3. Giotto, Last Judgment, det. Hell, 1305. Arena Chapel, Padua. Photo: Public

Domain (www.wga.hu).
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Dante, 1302'de siyasi sebeplerden otiirii Floransa'dan siirgiin edilmesinden sonra, Padua'da
ressam Giotto'yu ziyaret etmistir. Burada hem sair hem de ressamin sanatsal imgeler hakkinda
sohbet ederek ¢ok zaman harcadiklar1 varsayilmaktadir. Giotto, Son Yargi eserinde Dante'nin
Seytan kavramindan ve giinahkarlara Cehennem'de uygulanan gesitli cezalardan biiyiik bir iblis

bi¢iminde igreng bir seytan imgesi tasvir etmistir (Cheney, 2016, 494).

Iblis, dev bir canavar gibi bir ejderhanin tahtina oturtulmustur. Lanetlileri yakalar ve onlar yer.
Golge yaratiklar tarafindan uygulanan ¢iplak insanlarin iskenceleri biiyiik bir ayrintiyla tasvir
edilmistir. Cezalandirilanlarin bazilari cinsel organlarindan, saglarindan veya dillerinden asilir;
digerleri sislerde kizartilir; digerleri ise Lucifer'in yani seytanin ayaklarinin dibine dizilir,
Dante'nin Inferno'su ugurumlart hatirlatan yeryiiziindeki deliklere doldurulur. Solda, kagmaya

calisan lanetlilerden birkagi tiiylii seytanlar tarafindan yakalanmaktadir (www.wga.hu).

Gorsel 4. Hieronymus Bosch, Diinyevi Zevkler Bahgesi, 1490-1500, Museo del Prado,
Madrid (artsy.net).

Hieronymus Bosch’un “Diinyevi Zevkler Bahgesi” resmi Dante'nin cehenneminde ilham alan
biiyiileyici bir basyapittir. Hollandali ressam, Hristiyanlarin araci olarak Kilise'ye glivenmek
yerine Tanri'nin s6zlinii kendileri i¢in yorumlamaya bagladiklar1 Protestan Reformu sirasinda
1400'lerin ortalarinda bu yaklasimi esas aldigi1 sdylenebilir. Bosch, Incil'de bahsedilen veya
Cehennem'de derinlemesine incelenen atesli ¢ukurlar yerine, cehennemi insan rakiplerine
iskence etmekten zevk alan korkung, gercekiistli yaratiklarla dolu giiriiltiilii bir savas alam

olarak gostermektedir (artsy.net).
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Gorsel 5. Michelangelo, Last Judgment, 1541, Sistine Chapel, Vatican. Photo: Public
Domain. (Wikepedia.org).

On altinc1 yiizyilda, Michelangelo’nun 1541°deki Sistine Sapeli’ndeki Son Yargi, Dante’nin
Cehennem’e girisine gonderme yapar (Gorsel 5). Bu resimde Charon, lanetlileri Minos
tarafindan yargilanmak tizere Acheron Nehri’nin karsisina gegirir. Michelangelo’nun resminde
Charon, giinahkarlar1 kiirekle Dante’nin tarif ettigi gibi vururken, Minos, hem Signorelli’nin
hem de Michelangelo’nun eserlerinde, Dante’nin tarifine gore, belirli glinahkarin
Cehennem’deki yerini belirtmek i¢in kuyrugunu viicudunun etrafina dolamistir.
Michelangelo'nun Orvieto'da Signorelli'nin fresklerini inceledigi ve her iki freskin de Dante'ye
ve Ilahi Komedya'sma olan 6miir boyu bagliliklarmin iiriinleri oldugu bilinmektedir.
Michelangelo, Dante'ye olan hayranlhigin1 6zellikle sohbetlerinde, diizyazi ve siirlerinde ve
denizde kaybolan poicea sacro'ya ait oldugu iddia edilen tam ¢izim serisinde dile getirmistir.
Her iki sanat¢1 da bu giiglii dramatik eylem ve jest ritimlerinde insan durumuna dair derin bir
Dantean duygusunu tasvir etmistir. Dante’nin metninin tonlari, karmasikligi, sefkati, inanci ve
siiphesi, alayci komedisi ve dokunakl trajedisi bu ustaca Son Yargi resimlerinde hi¢ bu kadar

muhtesem bir sekilde yakalanmamistir (Cheney, 2016, 495).
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Gorsel 6. Pieter Bruegel, Dulle Griet (Mad Meg), 1561. Courtesy of Museum Mayer Van den
Bergh (artsy.net).

Pieter Bruegel (yasli), Dante’nin cehenneminden ilham alan diger bir Hollandali sanatgidir.
Bruegel, yeralt1 diinyasini fantezi ve gergekligin iirkiitiicii bir fiizyonu olarak tasvir etmistir.
Resimdeki insanlar kelimenin tam anlamiyla tuglalari andiran pullu derisi ile cehennem

yaratiginin agik duran"cehennem agzina" dogru kosuyor gibi goriinmektedirler (artsy.net).

Gorsel 7. William Blake, Asiklar Hortumu, Kanto 5, 1824-27 (https://oggito.com).
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Ingiliz sanat¢1 William Blake'in Kanto 51°1 tasvir ettigi Asiklar Hortumu resmindeki yumusak
tonlar ve dalgali ¢izgiler hemen "cehennem" diye bagirmasa da, daha yakindan bakildiginda
ozellikle ¢irkin bir ac1 gekme bigimi ortaya koymaktadir. Sahne, Blake'in Ilahi Komedya'nin
bir baskisini resimlemek icin iirettigi bir dizi ¢alismadan birisidir. Blake, {lahi Komedya’da
inangsizligin ve giiciin ahlaki carpitmasina karst cehennemin siddetinyle, 19. yiizyil
Ingiltere'sindeki politik ve sosyal yozlasmanimn hicvine génderme yapmaktadir. Bu resimde
yilanlar hirsizlarin bedenlerini yutarken ruhlar bosuna bir yuva arayarak su altina

stirtiklenmektedirler (artsy.net).

Sonu¢

Giotto, Botticelli, Michelangelo ve Blake gibi ressamlarin resimleri, bu sanat¢ilarin Dante'nin
siirsel imgelerini ¢esitli sanatsal siirecler ve yorumlarla nasil yakaladiklarini ortaya
koymaktadir. Sanatcilar ve sairler, Horace''n "resim neyse siir de odur" fikrini
somutlastirmiglardir. Sanatsal yaraticilik hakkindaki bu kavram, siirsel ilham kavramini gorsel

bigimlerle birlestirmistir.

Metinlerarasilik olarak da degerlendirilebilecek bu fikir, siirin veya yazinin resimle
tamamlayic1 dogasini yakalar ve sairin ve yazarin ilhamini ressamin hayal giicliyle birlestirir.
Her ikisi de yaraticilik ve doganin taklidi kavramiyla ilgilenmektedir. Ressam gorsel 6gelerin
(cizgi, renk, ton, doku ve sekil) kullanim1 yoluyla; sair veya yazar da kelimeler araciligiyla

duygu ve diisiincelerini yaratici tasarima doniistiirmektedir.

Kaynaklar
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KUYUDAKIi ADAM GRAVI”JRI”J_ND__EKi GORSEL GOSTERGELER VE ANLAM
COZUMLEMELERI

Rasim Soylu

Dog.Dr. Sakarya Universitesi, Sanat Tasarim ve Mimarlik Fakiiltesi,

rasimsoylu@hotmail.com - orcid.org/0000-0001-7136-1928
OZET

Barlaam ve Josaphat, kokeni Uzak Dogu’ya dayanan, tarih boyunca pek ¢ok kiiltiir tarafindan
benimsenmis ve yeniden anlatilmis bir hikdyedir. Bu anlati; Hint, Iran, Arap, Bizans ve
Hristiyan diinyasinda farkli bi¢imlerde ortaya ¢ikmis; zamanla yerel degerler ve inang
sistemleriyle harmanlanarak evrilmistir. Anlatinin merkezinde, bilge bir zahit olan Barlaam ile
diinyaya ve zevklere bagl bir prens olan Josaphat yer alir. Hikdyede Barlaam, Josaphat’1
diinyevi tutkularindan arindirmaya ve ruhsal bir uyanisa sevk etmeye calisir. Bu anlatinin en
dikkat cekici boliimlerinden biri, "Kuyudaki Adam" temsilidir. Farkli {ilke ve kiiltiirlerde
minyatiir ve diger plastik sanatlar alanlarinda da ele alinan bu temsil, insanin yasam seriivenini
ve varolussal kaygilarmi sembolik bir dille agiklamaya caligmaktadir. Kuyudaki adam
metaforunun farkli kiiltiirlerde degisen unsurlarla yeniden anlatildig1 goriilmektedir. Kimi
versiyonlarda adami kovalayan yaratik bir aslan, kaplan, fil, deve ya da tek boynuzlu Unicorn
olabilmektedir. Ancak anlatinin 6zii aynidir. Kendisini takip eden 6liimden (6rnegin aslan)
kacan adam, bir kuyuya diiser. Kuyunun i¢inde, 6liimle yasam arasinda asil1 kalan bu figiir, bir
dala tutunur. Dalin koklerini ise siyah ve beyaz fareler kemirmektedir; bu fareler, gece ve
giindiizii yani zamanin gecisini simgeler. Kuyunun dibinde bekleyen ejderha ise 6liimiin
kesinligine isaret eder. Dalda asili kalan adamin umudu ise, agacin {lizerindeki meyvelerle
oyalanmaktir. Bu meyveler, hayatin kiigiik zevklerini ve ge¢ici mutlulugu temsil etmektedir.
Bu hikaye, 6zellikle Orta Cag’da Hristiyanlik diinyasinda biiyiik ilgi gormiis ve Barlaam ve
Josaphat adiyla azizlerin yasam Oykiileri arasina dahil edilmistir. Hristiyan diinyasi, bu
anlatinin 6ziinde Buda'nin 6gretilerine dayandigini oldukga ge¢ fark etmistir. Gostergebilimsel
acidan ele alindiginda, bu anlati; insan yasaminin anlamini, gegiciligini ve 6liim karsisindaki
caresizligini evrensel imgeler araciligiyla ortaya koyar. Kuyudaki Adam hikdyesinin
Amsterdam Rickmuseum’deki graviiriinde goriilen gorsel gostergelerin gostergebilim yontemi

ile ¢oziimlenmesi bu aragtirmanin ana konusunu teskil etmektedir.

Anahtar Kelimeler: Gostergebilim, Gosterge, Barlaam, Josaphat, Kuyudaki Adam
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VISUAL SIGNS AND MEANING ANALYSIS IN THE ENGRAVING OF THE MAN
IN THE WELL

Barlaam and Josaphat is a story that has its origins in the Far East and has been adopted and
retold by many cultures throughout history. This narrative has emerged in different forms in the
Indian, Persian, Arab, Byzantine and Christian worlds, and has evolved over time by blending
with local values and belief systems. At the center of the narrative are Barlaam, a wise ascetic,
and Josaphat, a prince attached to the world and pleasures. In the story, Barlaam tries to purify
Josaphat from his worldly passions and lead him to a spiritual awakening. One of the most
striking parts of this narrative is the representation of the "Man in the Well." This representation,
which has also been addressed in miniature and other plastic arts in different countries and
cultures, attempts to explain the life journey and existential concerns of man in a symbolic
language. It is seen that the metaphor of the man in the well has been retold with varying
elements in different cultures. In some versions, the creature chasing the man may be a lion,
tiger, elephant, camel or a one-horned unicorn. However, the essence of the narrative is the
same. A man running away from death (for example a lion) pursuing him falls into a well. This
figure, suspended between death and life in the well, clings to a branch. Black and white mice
are gnawing at the roots of the branch; these mice symbolize night and day, in other words, the
passage of time. The dragon waiting at the bottom of the well indicates the certainty of death.
The man hanging on the branch hopes to occupy himself with the fruits on the tree. These fruits
represent the small pleasures of life and temporary happiness. This story attracted great
attention in the Christian world, especially in the Middle Ages, and was included among the
life stories of saints named Barlaam and Josaphat. The Christian world realized rather late that
this narrative was essentially based on the teachings of Buddha. When considered from a
semiotic perspective, this narrative reveals the meaning of human life, its transience and
helplessness in the face of death through universal images. The analysis of the visual indicators
seen in the engraving of the Man in the Well story in Amsterdam Rickmuseum using the

semiotic method constitutes the main subject of this research.

Keywords: Semiotics, Sign, Barlaam, Josaphat, The Man in the Well
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Giris

Barlaam ve Josaphat anlatisi, kokeni Asya ve Uzak Dogu’ya dayanan, zamanla Hint, Iran, Arap,
Bizans ve Hristiyan diinyasina yayilarak farkli yorumlarla anlatilagelmis ¢ok katmanli bir
hikayedir. Bu makalede, anlatinin tarihsel gelisimi, dini ve felsefi katmanlari, gostergebilimsel
coziimlenmesi ve Bati diinyasindaki etkisi ele alinacaktir. "Kuyudaki adam" mecazi 6zelinde,
insanin varolugsal sorgulamalari, 6liimle yiizlesmesi ve hayatin anlamsal ¢ikmazlar1 {izerinden

okuma yapilacaktir.

Barlaam ve Josaphat anlatisi, antik Dogu edebiyatindan beslenen evrensel temalara sahip ahlaki
ve dini bir hikdyedir. Anlatinin Hint kdkenli oldugu, aslinda Buda’nin hayatini konu alan bir
ogretiler bitiinlinden uyarlanarak farkli ingil geleneklerine girdigi sonraki yiizyillarda
anlagilmistir. Anlati, 6. ya da 7. ylizyilda Pehlevi diline, oradan da 8. yiizyilda Arapcaya
Bilawhar wa Yudasaf adiyla ge¢cmis, 11. yiizyilda bir Giircii rahip tarafindan Yunanca'ya

cevrilerek Bizans lizerinden Avrupa'ya yayilmistir.

Bediiizzaman’in Sozler adli kitabinda (1993, s:777) Hz. Ibrahim’in suhufuna atfedilen
“Kuyudaki Adam” temsili, Tolstoy’un “Itiraflarim” kitabinda (2003, s:25) bir sark masali
olarak anlatilir. Bu kissa ayrica 1996 yapimi Anna Karennina filminin baslangicinda da

canlandirilir.
Anlatimin Yapisi ve Temalar:

“Kuyudaki Adam” kissast  bir temsili hikdye olarak tanimlanabilir. Bu kavram bati
retorigindeki “alegori” olarak isimlendirilir. Temsil, mecaz, tesbih, istiare ve alegori, edebiyat
anlatilarinda edebi sanatlar olarak da tabir edilen anlatima zengin anlam katmanlar1 saglayan

anlatim bigimleri olarak ifade edilebilir. Bunlar “temsili hikaye

“alegorik hikaye” olarak da nitelenebilirler (Yilmaz, 2019, s:224).

sembolik hikdye” veya

Hikayede, Barlaam adinda bilgeligiyle 6ne ¢ikan bir zahit ile diinyevi hazlara bagl bir prens
olan Josaphat’in ruhsal yolculugu anlatilir. Bu anlati, didaktik Ogeleriyle bireyin igsel
aydinlanmasina yonelik evrensel mesajlar verir. Barlaam, Josaphat'a hayatin gegiciligini ve

oliim gercegini kavratmaya calisir.
Kuyudaki Adam Alegorisi

Anlatinin en carpict boliimlerinden biri "kuyudaki adam" mecazidir. Oliimden kagarken bir

kuyunun i¢ine diisen adam, orada bir dala tutunur. Dalin koklerini kemiren siyah ve beyaz

284



RASI S
S

2

®

\2AKDog,,
S
[N

fareler zamani (gece ve giindiiz) simgelerken, kuyunun dibindeki ejderha 6limii, daldaki bal

ise diinyadaki gecici zevkleri temsil eder.
Gostergebilimsel Coziimlenme

Gostergeleri inceleyen bir bilim olarak Gostergebilim yirminci yilizyilin baslarinda ortaya
cikmig ve 1960’lardan gilinlimiize 6nemli bir inceleme ve analiz yontemine doniismiistiir.
Kendisinden bagka bir seye gonderme yapan sey olarak tanimlanan gosterge goriinen anlami

disinda yan anlamlara ve derin anlamlara gonderme yapar (Soylu, 2021, 22-26).

Gostergeler dil gostergeleri ve dil dis1 gostergeler olarak ikiye ayrilir. Dil dig1 gostergeler
belirtisel gosterge (index), goriintiisel gosterge (icon) ve simgesel gosterge (symbol) olarak tige
ayrilir (Rifat,2013,97).

Bu arasgtirmada “Kuyudaki Adam” temsilindeki goriintiisel ve simgesel gostergeler “Anlam
Coziimleme Semas1” ve “Karsit Anlamlar Semas1” ile ¢oziimlenecektir. Karsit anlamlar bir

gostergenin ¢agrisim yaptigl yaptigi zit anlamlara gonderme yapar.

Kuyudaki Adam temsilinde goriilen her bir unsur simgesel bir gosterge olarak yorumlanabilir.
Kissanin resim ve heykel tasvirlerinde goriilen goriintlisel gostergeler de ayni zamanda

simgesel anlatimlar olarak da tanimlanabilir.

Bu temsili anlatida yer alan her bir unsur, insan hayatinin metaforik yansimasidir. Kovalayan
yaratik (aslan, fil vb.) 6liimii; kuyu diinyay1; dal umudu; siyah ve beyaz fareler zamani; ejderha
ise sonu, yani mezari simgeler. Bu ¢ok katmanli anlam diizeni, anlatiy1 sade bir hikaye olmaktan

cikarir; insan varolusuna dair felsefi bir sorgulama aracina dontistiiriir.
Bat1 Diinyasina Etkisi

“Kuyudaki Adam” hikayesi Hiristiyan diinyasina Ortadogu’dan, Samli John’un Barlaam ve
Josaphat kitabindan ge¢mistir. Bu kitaba gore Barlaam miinzevi bir bilgedir. Kibar bir prens
olan Josaphat’1 temsili hikdyeler ile aydinlanma yolculuguna ¢ikarir. Avrupa’da on birinci
yiizyildan itibaren yayilmaya baslamustir. islam diinyasinda ise Bilawhar wa Yudasaf adiyla
taninmaktadir. Ortagag toplumunda hem Barlaam ve Josaphat hem de Samli John zamanla aziz
olarak kabul edilmeye baslanmistir. Hiristiyanlar Barlaam ve Josaphat kissasinin aslinda bir
Buda 0Ogretisi  oldugunu ancak ondokuzuncu yilizyilin sonlarinda 6grenmislerdir

(Damascene,1937,187-191).
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Bu kissay1 Buda, Soko adinda geng bir krala anlatir. Geng kral hayret ile: “Bu haldeki bir insan
nasil Oyle gafletle meyveleri yer, o bali yalamaya calisir?”” der. Buda ise: “Bu hikaye senin

hikayendir, biitiin insanlarin hikayesi “cevabini verir (Bilici, 31.03.2021).

Barlaam ve Josaphat anlatisi, Orta Cag Hristiyanlig1 i¢in 6nemli bir ahlak 6gretisi haline gelmis;
hikayenin kahramanlar1 aziz mertebesine yiikseltilmistir. Anlati, Tolstoy gibi modern donem
yazarlar1 tarafindan da yeniden yorumlanarak bireyin igsel sorgulamalarinin anlatim araci
olmustur. "Kuyudaki Adam" anlatisi, 6zellikle Orta Cag'dan itibaren hem Dogu hem de Bati
sanatinda ¢esitli minyatiir ve gorsel temsillerle ifade edilmistir. Bu anlati, insanin diinya
hayatindaki geg¢iciligini ve Oliimiin kaginilmazlhigini sembolik Ogelerle betimleyen bir

hikayedir.
“Kuyudaki Adam” Anlatisinin Gorsel Tasvirleri

“Kuyudaki Adam” anlatisinin farkli iilkelerin ve milletlerin kiiltiirlerinde ¢esitli minyatiir ve
resimlerle tasvir edildigi goriilmektedir. Bu tasvirlerin Uzak Dogu versiyonlarinda adami aslan
veya kaplan kovalarken, Hindistan versiyonlarinda fil, Arap versiyonlarinda deve figiiriiniin
kovaladig1 goriilmektedir. Bizans ve Avrupa’da Hristiyan yorumlarinda adami, Unicorn olarak

adlandirilan tek boynuzlu mitolojik bir varlik kovalamaktadir.

il

Gorsel 1. Boétius Adamsz. Bolswert, Diinya Alegorisi. 1616. Source: Rijksmuseum
(https://picryl.com/media/allegorie-op-de-wereld-f098bf).
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Rijksmuseum’da Boétius Adamsz’in “Diinya Alegorisi” Adl Graviirde Goriilen

Gostergeler

Amsterdam'daki Rijksmuseum'da bulunan 1616 tarihli bir minyatiirde, "Kuyudaki Adam"
hikayesi detayl1 bir sekilde betimlenmistir. Bu eserde, kuyunun i¢indeki adam, iizerine gelen
tehlikeler ve bal semboliiyle birlikte tasvir edilmistir. Adamsz’e atfedilen “Diinya Alegorisi”
adli graviirde goriilen figiirler birer gosterge olarak su sekilde siralanabilir. Kuyudaki adam
insanin diinya yagsamindaki sinanmasi olarak diisiiniilebilir. Kuyu insanin 6émriine, duvardaki
agac¢ diinya yasamina, agacin koklerini kemiren siyah ve beyaz fare zaman ve gece-giindiiz
dongiisiine isaret ederler. Adami kovalayan mitolojik tek boynuzlu yaratik Unicorn ecele, kuyu
dibindeki ejderha ise Oliim ve kabre gonderme yapar. Kuyu duvarinda yesermis agacin
yapraklarindan damlayan bal yasamin fani zevklerini animsatir. insan onu yalayarak kendini
oyalamaktadir. Kuyunun duvarlarindan ¢ikan yilanlar ise diinyanin ¢esitli bela ve sikintilar
olarak yorumlanabilir. Bu yilanlarin dort elementi (ates, toprak, hava ve su) sembolize ettigi de

diistiniilmektedir (https://picryl.com).
Kuyudaki Adam Tasvirinde Gostergelerin Anlam Coziimlemesi

Tablo:1. Gostergebilim Anlam Coziimleme Semasi (Soylu,2018:51).

Gosterge Diiz Anlam Yan Anlam Derin Anlam
] ) Diinya Yasami, insan1 Yasam Mitoloji, Din,
Kuyudaki Adam | Erkek Insan o
Miicadelesi Mistisizm
Tek Boynuzlu o . . Mitoloji, Din,
] Mitolojik Yaratik | Insan1 Kovalayan Eceli o
Unicorn, Mistisizm
Topraga
] prag , , . Mitoloji, Din,
Derin Kuyu Kazilmis Derin Insan Yasami, Insanin Omrii o
Mistisizm
Cukur
] Mitolojik ) Mitoloji, Din,
Ejderha Kabir, Mezar o
Canavar Mistisizm
Kuyu o ) Mitoloji, Din,
Bitki Insanin Yasama Arzusu o
Duvarinda Agag Mistisizm
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Yapraklardan Mitoloji, Din,
Tat, Lezzet Diinyanin Lezzetli Nimetleri, o
Damlayan Bal Mistisizm
Siyah Ve Beyaz Zaman Dongiisii, Gece Ve Mitoloji, Din,
Hayvan o
Fare Giindiiz, Mistisizm
Mitoloji, Din,
Yilan Hayvan Diinyadaki Bela Ve Felaketler o
Mistisizm

Karsit Anlamlar Semasi

Herhangi bir anlatida yer alan gostergeler goriinen ve yorumlanan diiz ve yan anlamlar1 yani

stra zit ve karsit anlamlarini da ¢agristirir ve génderme yapar.

Kuyudaki Adam Tasvirinde Gostergelerin Cagristirdig1 Karsit Anlamlar

Tablo:2. Temel Karsitliklar Semasi (Batu,2011:134-Giinay,2012:105).

Kavramlar Karsit Anlamlar
Yasam Olim

Canli Cansiz

Mazi Istikbal
Gelecek gecmis
Zaman Zamansizlik
Umut Umutsuzluk
Var Olmak Yok Olmak
Anlam Anlamsizlik
Gizel Cirkin

Iyilik Kotiiliik
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Gergek Gergek Disi

Giliven Gilivensizlik

Inang Inangsizlik

Erdem Erdemsizlik

Insan Hayvan
Sonug¢

Barlaam ve Josaphat anlatisi, kiiltiirler aras1 dolasimin gii¢lii bir 6rnegi olarak, farkli cografya
ve inang sistemlerinde ortak insani degerleri aktarabilen nadir anlatilardandir. Hem dini hem de
felsefi boyutlariyla caglar otesi bir etki yaratmis, evrensel insan deneyimini anlamlandirmada

onemli bir koprii islevi gormiistiir.

Asya kokenli bir Budist 6gretisi olmakla beraber “Kuyudaki Adam Temsili” hem Hristiyan hem
de Islam literatiiriinde yer almaktadir. Insanin diinyevi yasam igerisinde kars1 karstya oldugu
sinavlara gonderme yapan bir alegorik anlatim olarak degerlendirilebilir. Ecel, 6liim, bela ve
musibetler yani sira diinyevi nimetlerin ve lezzetlerin de geciciligine gonderme yapmaktadir.
Kissada goriilen goriintiisel ve sembolik gostergeler goriinen anlamlar1 yani sira birgok yan

anlamlara ve derin anlamlara da génderme yapmaktadir.

Japon, Cin, Hint ve Arap diinyasinda oldugu kadar Rus ve Avrupa sanat diinyasinda da
Kuyudaki Adam alegorisini tasvir eden resim ve heykeller rastlanmaktadir. Bu arastirmada

incelenen graviir de Avrupa Sanat tarihinde goriilen 6rneklerden birisidir.
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THE DEVELOPMENT OF ART THEORY: FROM MIMESIS TO
POSTMODERNISM

Prof. PhD. CRiSTINA MiRELA NIiCOLAESCU!
1 Yozgat Bozok Universitesi, Fen-Edebiyat Fakiiltesi, chris2013x@yahoo.com - ORCID 1D
0000-0001-5621-7354

OZET

From the ancient Greek ideas of mimesis to more modern frameworks like relational aesthetics,
this essay examines the philosophical and historical development of art theory. The essay
illustrates how ideas about art have changed from formalism and imitation to interpretation,
participation, and audience involvement by looking at influential thinkers such as Plato,
Aristotle, Kant, Greenberg, Barthes, and Bourriaud. The research highlights the dynamic and
complex character of art theory over time by highlighting how shifting social, cultural, and
philosophical settings constantly modify how art is perceived and evaluated. From classical
ideas of imitation to modern investigations of meaning and interpretation, art theory has
experienced substantial changes. This presentation charts the evolution of art theory,
emphasizing significant breakthroughs and conceptual models that have influenced how we see
art. A dynamic interaction between creative activity and philosophical investigation is reflected
in the development of art theory. Every theoretical development, from traditional imitation to
modern participatory frameworks, provides updated perspectives on the nature and function of
art. People may enjoy the artworks themselves as well as the rich intellectual traditions that
influence their creation and interpretation when we are aware of these developments.

Anahtar Kelimeler: aesthetics, art theory, art criticism, the beautiful.
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KORSELER VE KRiNOLINLER: VICTORIAN DONEMDE MODA VE KADIN
BEDENININ SEKILLENDIiRILMESI

Dr. Ogr. Uyesi BAHAR MARABA

Istanbul Beykent Universitesi, Meslek Yiiksekokulu Moda Tasarimi Programi,
baharmaraba@beykent.edu.tr — 0000-0001-9190-3763

OZET

Viktorya Donemi, 19. yiizyilin ortalarindan sonlarina kadar devam eden ve kadinlarin
toplumsal normlar, kiiltiirel degerler ve cinsiyet rolleri dogrultusunda sekillendirildigi tarihsel
bir siiregtir. Bu donemde kadin giyimi, ideal kadin imgesi ve sosyal kimligin ortaya ¢iktig1
onemli bir ifade alan1 olmustur. Kadin bedenini bi¢cimlendiren korseler ve krinolinler, yalnizca
estetik amaclar tagimamakla kalmamis, ayn1 zamanda kadinlarin toplumsal konumlarini ve
kimliklerini belirleyen giiclii araglar olarak iglev gormiistiir. Korseler, bedeni sikica sararak
kadinlarin fiziksel hareket alanlarini ciddi sekilde kisitlamis ve bdylece bedenin toplumsal
beklentilere uygun hale gelmesini saglamistir. Krinolinler ise, genis etek yapilariyla mekansal
hareket kabiliyetini sinirlandirarak kadinlarin sosyal hayatta daha pasif ve geleneksel roller
iistlenmelerine zemin hazirlamistir. Bu giysi bi¢imleri, kadin bedeninin hem fiziksel hem de
toplumsal agidan sekillendirilmesinde merkezi bir rol oynamistir. Viktorya Donemi’nde kadin
giyimine yonelik artan elestiriler ve kiyafet reformu hareketleri, kadinlarin hem beden
Ozgiirliiklerini hem de sosyal yasam alanlarini genisletmeyi amaglamis, geleneksel giyim
kaliplarini sorgulayarak doniistiiriicii bir etki yaratmistir. Bu ¢alisma, korseler ve krinolinlerin
kadin bedenini sekillendiren toplumsal ve fiziksel etkilerini kapsamli sekilde analiz ederek
donemin kadinlik algistyla bu giysilerin islevsel, estetik ve sosyal rollerini ortaya koymay1
hedeflemektedir. Ayrica kiyafet reformu hareketlerinin toplumsal cinsiyet esitligi
miicadelesindeki dnemini ve Viktorya Donemi kadin kimliginin yeniden tanimlanmasindaki
katkilarin1 da ele almaktadir. Bu baglamda, giysilerin kadinlarin bireysel ve toplumsal
ozgirliikklerinin ~ sinirlandirilmast  veya  genisletilmesinde  kritik  bir unsur oldugu
vurgulanmaktadir. Toplumun ve moda anlayisinin kadin bedenini déniistiirme bigimi ile bu
dontisiimiin kadinlarin toplumsal rollerine olan etkileri, ddnemin sosyo-kiiltiirel baglami i¢cinde
kapsamli ve detayl bir sekilde ele alinmakta; boylelikle korseler ve krinolinler yalnizca moda
objeleri olmaktan ¢ikip, kadinlarin kimlik ve 6zgiirliik miicadelelerinde gii¢lii ve simgesel birer
temsil araci olarak kabul edilmektedir.

Anahtar Kelimeler: Moda, Kadin Kimligi, Viktorya Donemi, Korse, Krinolin.
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CORSETS AND CRINOLINES: FASHION AND THE MODELLING OF THE
FEMALE BODY IN THE VICTORIAN ERA

ABSTRACT

The Victorian Era is a historical period that lasted from the mid to late 19th century and in
which women were shaped in line with social norms, cultural values and gender roles. In this
period, women's clothing became an important field of expression where the ideal female image
and social identity emerged. Corsets and crinolines, which moulded the female body, not only
had aesthetic purposes, but also functioned as powerful tools that determined women's social
position and identities. By wrapping the body tightly, corsets severely restricted women's
physical range of movement and thus ensured that the body conformed to social expectations.
Crinolines, on the other hand, limited spatial mobility with their wide skirt structures, paving
the way for women to assume more passive and traditional roles in social life. These forms of
clothing played a central role in shaping the female body both physically and socially.
Increasing criticism of women's clothing and dress reform movements in the Victorian Era
aimed to expand both women's bodily freedoms and social living spaces, and created a
transformative effect by questioning traditional clothing patterns. This study aims to
comprehensively analyse the social and physical effects of corsets and crinolines on the shaping
of the female body and to reveal the functional, aesthetic and social roles of these garments in
the perception of femininity of the period. It also addresses the importance of dress reform
movements in the struggle for gender equality and their contribution to the redefinition of
Victorian women's identity. In this context, it is emphasised that clothing was a critical element
in limiting or expanding women's individual and social freedoms. The way in which society
and fashion transformed the female body and the effects of this transformation on women's
social roles are discussed comprehensively and in detail within the socio-cultural context of the
period; thus, corsets and crinolines are recognised not only as fashion objects but also as
powerful and symbolic means of representation in women's struggles for identity and freedom.

Keywords: Fashion, Female Identity, Victorian Era, Corset, Crinoline.
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GIRIS

Viktorya Donemi, moda araciligiyla bireyleri toplumsal kaliplara yerlestirerek kimliklerini
bicimlendirmelerinde ve toplumun degerleriyle iliski kurmalarinda belirleyici bir rol
oynamaktadir. Kadinlarin giyiminde temel unsur olan korseler ve krinolinler, yalnizca fiziksel
formu degil, ayn1 zamanda kadin bedeninin toplumsal islevini ve kadinlik anlayisini da
bigimlendirmistir.

Korseler, Viktorya Dénemi kadin giyiminin belirgin bir giysi tiirii olarak 6ne ¢ikmaktadir. Bu
giysiler, kadinin bedensel sinirlarini daraltarak, idealize edilen ince bir siluet olusturmay1
amaglamaktadir. Fakat korselerin bedene uyguladigi baski, yalnizca estetik kaygilarla siirl
kalmamis, kadinlarin fiziksel sagligini ve yasam kalitesini de dogrudan etkilemistir. Korselerin
dar yapist, i¢ organlar sikistirarak saglik sorunlarina yol agmis ve kadinlarin ¢cogu zaman nefes
almakta zorluk ¢ekmesine neden olmustur. Ayrica, korselerin yarattig: fiziksel kisitlamalar,
kadinlarin giinlik yasantilarinda biiyiilk zorluklara yol agarak hareket kabiliyetlerini
siirlamistir. Bu giyim tarzi, kadinlar pasif, zarif ve nazli bir sekilde tanimlayan toplumsal
diizenin etkilerini de pekistirmektedir.

Krinolinler ise 6zellikle 1850’lerden sonra, Viktorya Donemi kadinlarinin giyiminde bir diger
belirgin unsur olmustur. Genis etek yapilariyla tanimlanan krinolinler, kadin bedenini abartilt
bir bicimde sekillendirerek, zenginlik ve sosyal statiiyli simgeleyen bir iglev {istlenmistir. Bu
genis etekler, kadinlarin fiziksel hareketlerini kisitlayarak, giinliik yasamda 6zgiirce hareket
etmelerini engellemistir. Krinolinler, kadinlarin fiziksel olarak dar alanlara sikigtirilmasinin
yani sira, toplumsal olarak da pasif bir konumda kalmalarina neden olmus ve toplum i¢indeki
rollerini belirlemistir.

Viktorya Dénemindeki moda anlayisi, toplumsal cinsiyet normlarini kati bir sekilde belirlerken,
kadin bedenlerini yalnizca fiziksel acgidan degil, aym1 zamanda toplumsal agidan da
bicimlendirmistir. Korselerin ve krinolinlerin yarattigi bedensel sikisiklik, kadinlarin hem
bireysel hem de toplumsal yasamlarinda 6nemli zorluklara neden olmustur. Bu giyim unsurlari,
pasif ve kirilgan bir kadinlik idealini yiiceltirken, ayn1 zamanda sagligi tehlikeye atmistir.
Donemin moda stiline kars1 gelisen reform hareketleri ile kadinlar, viicutlarini kisitlamayan,
daha rahat ve hareket 6zgiirliigii tantyan kiyafetler talep etmeye baslamiglardir. 19. yiizyilin
ortalarindan itibaren ortaya ¢ikan Bloomer Hareketi ve genel kiyafet reformu, kadinlarin
geleneksel giyim tarzini sorgulamalarina ve modern, pratik kiyafetler giymeleri gerektigi fikrini
savunmalarina olanak tanimigtir. Bloomer Hareketi, adin1 Elizabeth Smith Miller’1n tasarladigi,
rahat pantolon ve etek kombinasyonundan almigtir. Bu hareket, kadin giysilerinin 6zgiirlestirici
olmasimi savunmus ve toplumsal degisim talepleri dogrultusunda dénemin kadinlar1 arasinda
bliyiik bir tartisma bagslatmistir. Reform hareketleri, kadinlarin bedenlerine ve toplumsal
rollerine dair daha fazla Ozgiirlilk arayisin1 simgelemis, kadinlarin toplumsal cinsiyet
normlaria kars1 verdikleri miicadelenin bir parcasi haline gelmistir.

Bu calisma, Viktorya Doneminde korseler ve krinolinlerin, kadin bedenini ve toplumsal
cinsiyet rollerini doniistiirme ve bigimlendirme siireclerini incelemektedir. Ayrica, bu donemde
kadinlarin giysi fonksiyonlar1 araciligiyla beden {izerindeki kisitlamalar1 sonlandirmak
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amaciyla gerceklestirdikleri kiyafet reformu hareketinin, toplumsal cinsiyet esitligine yonelik
cabalarindaki rolii analiz edilmektedir. Bu baglamda, donemin moda anlayisina yonelik
elestiriler ve kadin bedeninin toplumsal denetim altina alinmasina kars1 gelistirilen toplumsal
degisim hareketleri de ele alinmaktadir.

Korseler ve Kadin Bedeni

Moda kavrami, toplumsal kimliklerin siirekli olarak yeniden tanimlanmasinda giysilere farkli
anlamlar ytliklemektedir. Moda stillerini olusturan giysiler, sosyal sinif ve toplumsal kimligin
ifadesinde Onemli bir ara¢ olarak islev gormektedir. Ayrica bu giysilerin tagidig1 anlamlar,
ozellikle kadin ve erkeklerin cinsiyet kimliklerine iligkin algilarin toplumsal beklentiler
tarafindan sekillendirildigini gostermektedir (Y1ldiz ve Ulurasba, 2018, s. 2390). Tarih 6ncesi
donemde ortiinme ve ¢evresel faktorlerden korunma amaci ile baglamis olan giyinme olgusu,
zaman igerisinde bireysel farklilasma ihtiyaci, kisisel tercihler, toplumsal yapilar gibi
dinamiklerin etkisiyle bicimsel ve islevsel doniisiimler ge¢irmistir (Yapict, 2018, s. 1192).

Giyim kiltiiriindeki tarihsel doniisiim yalnizca estetik tercihler ile smirli kalmamis; ayni
zamanda bedenin denetimi, temsili ve toplumsal gelisim siirecleriyle dogrudan
iligkilendirilmistir. 14. yilizyildan itibaren kadin bedenine toplumsal anlamlar yiiklenmeye
baslanmistir. 15. ylizyilda ise kadinlar, 6zellikle zariflik ve narinlik ile iligkilendirilmis olup, bu
algimin 16. ve 17. yiizyillarda da devam etmesi korselerin yayginlagmasina zemin hazirlamistir.
Ince bir bel ve kum saati silueti olusturma amaci tasiyan bu giysiler, ddnemin giizellik anlayis
dogrultusunda biiyiik talep gormiistiir. 18. yiizyilda Fransa’da etkili olan Rokoko iislubu, 19.
yiizyila gelindiginde Romantizm akiminin etkisiyle yerini Viktorya Donemi’nin giyim stiline
birakmistir (Giivendi, 2023, s. 99).

Viktorya Dénemi (1837-1901) Ingiltere’de Kralige Viktorya’nin hiikiimdarlig: siirecini ifade
etmekte olup, ideal beden giizelligi ve korse kullanimi agisindan belirgin bir donem olarak
kabul edilmektedir. Bu donemde toplumsal etkiler oldukga kat1 olup, korse kullanan kadinlar
iffetli ve saygin bireyler olarak tanimlanirken, korsesiz kadinlar ahlaki degerlerden uzak ve
sosyal kurallara uymayan bireyler olarak degerlendirilmistir. Donemin moda anlayisi
kapsaminda, ¢ap1 40 cm olan korseler solunum giicliigline neden olmak ile birlikte, i¢ kanama
vb. gibi ciddi saglik sorunlarina yol agmistir (Cetgin, 2022, s. 33). Bu siireg, ahlak¢ilik ve
tutuculugun belirleyici oldugu bir zaman dilimi olarak Ingiliz muhafazakarliginin
sekillenmesinde 6nemli bir rol oynamis ve ‘Viktorya Ahlaki’ olarak adlandirilmigtir. 19.
ylzyilin baglarindan itibaren kadinlar, ideal bir es ve anne roliinii listlenmeleri i¢in ev ile
siirlandirilarak, ‘evin melegi’ imajiyla yiiceltilmeye baslanmistir. Bu dénemde cinsiyetler
arasindaki ayrim daha da belirgin hale gelerek kadin ile erkegin birbirini tamamlamasindan ¢ok,
ayr1 tutulmasi s6z konusudur. Bu durum, kadinin 6ncelikle anne ve sadik es kimliklerini kabul
etmek zorunda kalmasina neden olmustur (Daldal, 2020, s.10). Kadin figiirline dayatilan bu
alg1, onlarin yasam bi¢imlerini etkiledigi gibi giyim stillerine de etki etmistir. Modanin agirlikl
olarak kadin giysileri lizerinden yorumlanmasi da aslinda her dénemde giyinmenin ve modanin
yalnizca kadin sorunu oldugu algisini giiclendirmektedir (Y1ldiz ve Ulurasba, 2018, s. 2390).
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Viktorya Donemi’nde kadimi yalnizca biyolojik 6zellikleriyle tanimlayan ve onu sinirlayan
ahlak yasalari, kadini gii¢sliz ve ikincil bir varlik olarak konumlandirarak toplumsal roliinii
annelik iizerinden mesrulastirmistir. Kadin, erkekten farkli olarak onun egemenligi altinda yer
almis ve bu farklilik toplumsal cinsiyet yaklasimlariyla pekistirilmistir. Donemin ahlaki
normlar1; kadina annelik roliinii idealize etmenin yani sira, cinselligini bastirma ve iffetli olma
gibi cesitli sinirlayici gorevler yiiklemistir. Bu anlayis, eril giic iliskilerinin bir sonucu olarak
kadinlarin ikincillestirilmesine neden olurken; erkeklerin de hegemonik erkeklik normlari altina
alinmalarma yol agmistir (Erdogan, 2021, s. 135). Viktorya doneminde kadinlarin giyiminde
uygulanan smirlamalar arasinda, bedeni sekillendirme amaciyla kullanilan korseler, en
karakteristik giysi pargalarindan biri olmustur.

Gorsel 1. Viktorya Donemi Korse (Daldal, 2020, s. 21)

Gegmisteki ornekleri incelendiginde, korsenin olduk¢a genis bir kullanim ¢esitliligine sahip
oldugu goriilmektedir. Moda trendlerindeki doniistimler de korselerin zaman igerisinde
farklilagsmasinda etkili olmustur. Korsenin ilk 6rneklerinin tarih dncesi donemlere dayandigi
bilinmektedir. Yunan uygarliginda kadinlar, gogiislerini yukar1 kaldirmak amaciyla destekleyici
giysiler kullanmis; Romalilar doneminde ise modanin etkisiyle gdgiislerini bol kivrimli ve
drapeli giysilerle gizleyerek daha belirsiz hale getirmeye g¢alismislardir. M.O. 2800-800
yillarina dayanan duvar resimlerinde Girit kadinlarinin giydigi kiyafetlerin, korse bi¢iminde
kemerler ile kalcalarinin iizerine sikica oturtuldugu goriilmektedir. Minos uygarliginda kum
saati viicut formu ideal ve arzu edilen bir goriiniim olarak kabul edilmistir. M.O. Girit donemine
ait bu ideal beden formunun, 19. ylizyilda korseler araciligiyla elde edilmeye ¢alisilan kum saati
figlirlin erken bir 6rnegi oldugu goriilmektedir. Korse kelimesinin ilk kez 16. yiizyilda
Ingiltere’de kullamldig1 bilinmektedir. Bu dénemde kadinlar, I. Elizabeth’in portrelerindeki
gbriinlimii yakalayabilmek amaciyla korse kullanimini yayginlastirmislardir (Oksak, 2018, s.
38). Kadin bedenini sekillendirmek iizere gelistirilen ilk yapisal giysi tiirlerinden biri olan
korseler, 16. yiizyilin ikinci yarisindan sonra ortaya ¢ikmustir. Sert kapitone kumasin igerisine
yerlestirilen balina kemigi ya da kurutulmus saz gibi destekleyici malzemeler ile iiretilen bu
giysi, bel bolgesini sikistirarak gogiis hattini diizlestirmeyi amacglamistir. Bu sekilde kadin
viicudunda gogiislerden bele dogru incelen, belden kalgaya dogru genisleyen idealize edilmis
bir siluet olusturularak, bel ¢evresi kalganin yaklagik iigte biri oranina indirgenmistir (Y1ldiz ve
Ulurasba, 2018, s. 2396). Ronesans doneminde ise ‘busk’ ad1 verilen ahsap, kemik veya metal
cubuklardan olusan korseler, kadin viicuduna geometrik bir form kazandirmistir. 19. yiizyilda
kullanim1 yayginlagsan Fransiz korseleri, belirli bir siluet olusturmak amaciyla kadin bedenini
sikica kontrol eden i¢ giysiler haline gelmistir. Bu korseler, beli incelterek gogiis ve kalca
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arasinda belirgin bir bosluk yaratmis; bdylece kadmsilig1 temsil ettigi diigiiniilen kum saati
formu vurgulanmistir. Bu donemde toplumsal ve estetik kaygilarla asir1 sik1 baglanan korseler,
kadinlarin gesitli saglik sorunlar1 yagsamalarina neden olmustur (Oksak, 2018, s. 39).

Gorsel 2. Kadin Bedeni Uzerinde Korse (Daldal, 2020, s. 50)

Korselerin dar yapisi, kadinlarda 6zellikle solunum giicliiklerinin yasanmasina yol agmustir.
Buna ragmen bir¢ok kadin, saglik agisindan zararli oldugu bilinmesine ragmen korse
kullanmaya devam etmistir. Bunun temel nedeni, o donemde korse giymemenin kadinlar
arasinda zevk yoksunlugu olarak degerlendirilmesinin yani sira, fiziksel anlamda kendini
kisitlayamayan bir kadinin, ahlaki ac¢idan da yeterince smirlandirilmis olmadiginin
diistiniilmesidir (Daldal, 2020, s. 20). Korse kullanimi saglik sorunlarma yol agarken ayni
zamanda giinliik yasam fonksiyonlarin1 da kisitlamistir. Oturmak, merdiven ¢ikmak veya
yiirlimek gibi basit fiziksel eylemleri dahi zorlasmasina neden olmustur (Arslan ve Giirciim,
2016, s. 1326). Korseler ile birlikte kullanilan eteklerin ¢ap1 ¢ogu zaman 3,5 metreye kadar
ulagsmistir. Bu durum, kadinin hareket kabiliyetini sinirlandirmis ve giyinme siirecinde de
yardima ihtiya¢ duymasina sebebiyet vermistir (Tasdelen ve Koca, 2015, s. 210).

Krinolinler ve Toplumsal Statii

19. yiizyilda kalga yastiklari, korseler ve bir statii gostergesi olarak kabul edilen krinolin etekler
on plana ¢ikmistir. Viicut hareketlerini ciddi 6l¢lide kisitlayan ve kadin1 kamusal alandan
uzaklastiran bu kiyafetler (6zellikle korseler) viicut iizerinde fiziksel baski olusturarak ig
organlarin yer degistirmesine yol agacak kadar etkili olmustur (Yildiz ve Ulurasba, 2018, s.
2396).

Gorsel 3. Krinolin Kafes (Daldal, 2020, s. 18)
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19. yiizyilin ikinci yarisinda, kadin giyiminde ‘krinolin’ ad1 verilen ve demir tellerden olugan
kafes yapilar kullanilmaya baslanmistir. Bu i¢ kafesler, eteklerin altina giyilerek etegin kabarik
ve hacimli goriinmesini saglamistir. Krinolin 6ncesinde ise, eteklerin formunu degistirmek
amaciyla ‘bustle’, ‘paniers’ ve ‘petticoat’ gibi destekleyici giysiler tercih edilmistir. Krinolinin
diger destekleyiciler ile karsilastirildiginda daha hafif olmasi, onun kullanimin1 daha popiiler
hale getirmistir. 1840’11 yillarda at kilindan yapilmis ve etegin farkli formlarda goriinmesini
saglayan ‘bustle’ adli yastiklar kullanilmistir. Ayrica, kalgalar yiiksek gostermek icin balina
kemiginden iiretilen ‘paniers’ adli kafes yapilar 6ne ¢ikmistir. ‘Petticoat’ olarak adlandirilan
diger bir destekleyici ise, at kilindan dokunan ve yedi-sekiz katli kumastan olusan bir giysi tiirii
olarak bilinmektedir. Ancak, yogun kumas kullanim1 nedeniyle agir olmasi, kadinlarin yiiriirken
giicliik cekmesine neden olmustur (Ozgiil, 2005, s. 22).

Gorsel 4. Krinolin Kafes Bigimi (Ulurasba, 2019, s. 31)

Krinolinler, estetik amag ile kullanilan ancak islevsellik agisindan siirli kalan giysi tiirleri
arasinda yer almistir. Demir teller ve balina kemiklerinden {iretilen krinolinler, viicutta
enfeksiyon riskinin artirmasinin yani sira, hafif malzemelerle yapilan modelleri, sallanma
egilimi gosterdidi i¢in, ozellikle somineler karsisinda ciddi bir tehlike olusturmustur. Genis
kafes yapisinin iizerini kaplayan metrelerce kumas, giysinin kolay tutugsmasina zemin
hazirlamistir (Ozgiil, 2005, s. 25). Tipki korseler gibi, krinolin modas: da 6liimciil sonuglara
yol agmistir. Eteklerin biiyiik cap1 ve agirligi, hareket kabiliyetini ciddi sekilde kisitladigindan
dolay1, yangin vb. gibi acil durumlarda kadinlarin bulunduklar1 yerden uzaklagamamalarina ve
yasamlarin1 yitirmelerine neden olmustur. Ayrica, yapilarinda kullanilan balina kemigi ve demir
cubuklarin hasar alarak yerinden ¢ikmasi ile viicuda saplanmasiyla 6liimciil yaralanmalara
sebebiyet vermistir. Giysilerin kabarik ve gosterisli olmasi, kadinin esinin maddi giiciiyle
dogrudan iligkilendirilmistir. Bu baglamda kadin bedeni, donemin erkek egemen toplum
yapisinda bir meta olarak konumlandirilarak, erkegin sosyal ve ekonomik statiislinlin bir
gostergesi haline getirilmistir (Ulurasba, 2019, s. 32-33).
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